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Report Preparation 

After the ACCJC comprehensive site visit in Fall 2018, the Commission identified two compliance 

recommendations and required Kapi‘olani Community College to submit a Follow-Up Report with a peer 

review team visit. The ACCJC Follow-Up Report was submitted in March 2020, prior to the virtual visit from 

the peer review team in April 2020. The Commission determined that Kapi‘olani Community College had 

addressed the compliance requirements, corrected deficiencies, and met Standards I.B.2, I.B.4, I.B.5 I.B.7, 

I.B.8, and IV.A.7.  

 

In Fall 2020, the Chancellor created the Continuous Improvement Work Group1 to continue the initiatives 

implemented in the Follow-Up Report. The ten members were divided into two subcommittees: one to 

focus on student learning outcomes assessment and the other, on integrated planning and continuous 

improvement at the institutional level. A report2 for 2020-2021 was submitted to the Chancellor on May 

15, 2021.  

 

On August 16, 2021, the Chancellor established the Accreditation Work Group3 to prepare the ACCJC 

Midterm Report. The six members (five of whom served on the Continuous Improvement Work Group), 

including the former ALO, submitted a draft of the Midterm Report to the Chancellor in December 2021. 

In Spring 2022, the Accreditation Work Group solicited feedback from campus constituents through the 

Authorized Governance Organizations: Faculty Senate, Student Congress, ‘Aha Kalāualani (Native 

Hawaiian Council), and Staff Council. The report was vetted and approved by the Chancellor’s Advisory 

Council, the College’s campus-wide leadership council, on April 12, 2022.  

 

Plans Arising from the Self-Evaluation Process 

The following are opportunities for improvement the College identified during the self-evaluation process 

in addition to those that were integrated into the Quality Focus Essays. 

From the “Analysis and Evaluation” sections of the ISER 

Documentation of Continuous Improvement Discussions 

Opportunity for improvement: “The College is improving the documentation of substantive and 

collegial dialogues about student outcomes, student equity, academic quality, institutional effectiveness, 

and continuous improvement of student learning and achievement, and making them more easily 

accessible.” 

Standard: I.B.1 

Timeline: January 2019 - May 2022 

Action Steps: 

● Summer 2019 - The Continuous Improvement for Student Success webpage4 was developed to 

provide information about the Kapi‘olani Community College Integrated Planning for Student 

Success Model, which is driven by the continuous improvement cycle. It outlines processes and 

documentation procedures for continuous improvements across the institution, including course, 

program, and institutional assessment as well as the evaluation and continuous improvement of 

our Authorized Governance Organizations and institutional plans and policies. It also explains how 

these are intended to be tied to the participatory resource allocation process.   

Evidence/ContinuousImprovement-Work-Group-Charter.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/2021-2022-Accreditation-Work-Group-Charter.pdf
Evidence/ContinuousImprovement-Student%20Success-Ohana.pdf
Evidence/Continuous%20Improvement%20+%20Student%20Success%20-%20‘Ohana_%20-%20ohana.kapiolani.hawaii.edu.pdf
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● Fall 2019 - The Authorized Governance Organization (AGO) leaders, council chairs, and plan 

administrators met to share their goals and identify shared themes. Several collaborative 

opportunities were identified, discussed, and documented5.  

● Fall 2020-Spring 2021 - The Chancellor created a Continuous Improvement Work Group to ensure 

the continuation of collegial dialogues to improve student learning and achievement. A report6 

for this year was sent to the Chancellor. 

● Summer 2021 - The content for a Kapi‘olani Community College Outcomes and Assessment 

webpage7 was created, based on Hartnell College’s similar website, to facilitate conversations 

around improving the accessibility to Kapi‘olani Community College’s student learning outcomes 

and to possibly create a webpage on the College’s website. 

● Spring 2022 - The Faculty Senate Student Learning Outcomes Assessment (SLOA) Committee 

developed a website8 to inform stakeholders of the philosophical rationale, various approaches, 

procedures, logistics, support for, and examples of assessment at the course, program, and 

institutional level. 

 

Next Steps:  

● The Faculty Senate SLOA Committee surveyed faculty9 about their needs and preferences for SLO 

assessment support in order to inform the creation of relevant resources and professional 

learning opportunities in Fall 2021. 

● Results of the survey were shared with administration to help identify institutional support 

strategies and resources for assessment.  

 

Disaggregated Data of Learning Results for Underrepresented Students 

Opportunity for improvement: “The College currently collects learning outcomes data for 

subpopulations, but in pilot and targeted formats. The expansion of the disaggregation of learning results 

to reveal differences in performance among groups, particularly for underrepresented students, is a 

critical goal of the College.” 

Standard: I.B.6 

Timeline: January 2019 - May 2022 

Action Steps:  While the College excels at regularly collecting and disaggregating achievement data to 

focus on eliminating gaps in course success, persistence, and degree completion, we have yet to develop 

a systematic structure and process to assess disaggregated learning outcomes data for underrepresented 

groups. In 2019, a small, grant-funded initiative to disaggregate learning outcomes data in several courses 

proved to be considerably time-consuming and labor intensive (see QFE on Assessment). At present, it is 

neither feasible nor practical to carry out an analysis of disaggregated results of learning outcomes 

attainment on a large-scale. However, the small-scale analysis of disaggregated data provided an 

opportunity for us to rethink our approach. 

Rather than assuming a deficit perspective, looking for signs that underrepresented students differentially 

attain learning outcomes, we have instead pursued relevant data collection and analysis strategies that 

help us continuously improve the programs and initiatives that the campus established to best serve 

students. As an indigenous-serving institution, we have myriad initiatives, programs, pedagogies, and 

resources to support a diversity of students. The following are some examples of how we use findings 

from targeted data collection and analysis to inform the continuous improvement of these endeavors. 

Evidence/ContinuousImprovement-Follow-Up-with-AGOs-Councils-Plans.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/Outcomes-and-Assessment-Webpage.pdf
Evidence/Outcomes-and-Assessment-Webpage.pdf
Evidence/SLOA-website.pdf
Evidence/Slides-SLOA-FacultyAssessmentSupportSurvey-Fall-2021-Findings.pdf
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● ʻĀina-Based Learning: Research identifies strategies such as ʻāina-based learning (culture, 

placed-based) as best practices to address disparities in learning for Native Hawaiian students. 

The College supports ʻāina-based learning through class designations and rubrics for a critical 

mass of instructional faculty. Courses can now be designated as ‘āina-based learning (ĀBL) 

courses. This course designation positions the College to be able to compare student learning in 

ʻāina-based and other courses to assess the effectiveness of this strategy, rather than 

disaggregating specific students’ learning within classes, which poses challenges. The ʻāina-based 

assessment framework rubric10 was developed in Spring 2020 and is referenced in the Follow-Up 

Report11, page 22. At present, courses are going through the ĀBL designation process. Once a 

significant number of ĀBL courses are designated, the College will be able to collect and analyze 

the data to move toward course and/or programmatic improvements. Furthermore, increasing 

numbers of faculty are introduced to ĀBL learning through professional development 

opportunities such as Kalāhū12 and Huliāmahi13.  

● Kapoʻoloku Program for Native Hawaiian Student Success: The Kapoʻoloku Program14 

conducts student learning assessment through the Counseling and Academic Advising Council 

(CAAC) coordinated framework. Learning outcomes15 are assessed annually, contributing to 

program changes and improvements. First semester Native Hawaiian students meet with 

Kapo'oloku Program staff three times in their first or returning semester. At the first meeting, 

students are taught what a SMART goal is and are introduced to the Waʻa (canoe) building 

metaphor. Using both as a foundation, students set a goal and develop a plan to meet that goal. 

Their goals are recorded on the "Next Steps" Worksheet. Program staff keep track of the goals, 

and the coordinator uses the CAAC rubric to assess if the benchmark was met.  In 2019-2020, the 

program assessed students’ competency in identifying a goal and creating a plan. See the 

benchmark and results in Table 1 below. Based on these data, the program determined that its 

strategy for supporting learning for this outcome was effective. For next steps, the program will 

work on a strategy to help students evaluate their plans and make adjustments if relevant, to 

further support their own growth and development.  

  

Evidence/Aina-Based-Learning-Assessment-Framework-Rubric.pdf
Evidence/ACCJC-Follow-Up-Report-FINAL-2020.pdf
Evidence/ACCJC-Follow-Up-Report-FINAL-2020.pdf
Evidence/Kalāhū-Āina-Based-Community-Research-Curriculum-website.pdf
Evidence/Huliāmahi-Cohort1-website.pdf
https://drive.google.com/file/d/1HjAD3M4YgDTH59PQXVjJcktxOHNsG37t/view?usp=sharing
https://drive.google.com/file/d/1HjAD3M4YgDTH59PQXVjJcktxOHNsG37t/view?usp=sharing
Evidence/Kapooloku-Program-for-Native-Hawaiian-Student-Success.pdf
Evidence/Student-Affairs-KapoolokuProgram-NativeHawaiianStudentSuccess-2019-2020CLR.xlsx
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Table 1. Kapoʻoloku Program for Native Hawaiian Student Success 

3C- SWiBAT Develop a plan to implement strategies to support personal growth and college 
success. 

 Fall 2019 Spring 2022 

 0  

Not 

Competent 

1 

Developing 

2 

Competent 

0  

Not 

Competent 

1 

Developing 

2 

Competent 

 0/69 

0% 

2/69 

2.9 % 

 

67/69 

97.1% 

0/14 

0% 

0/14 

0% 

14/14 

100% 

Benchmark   

 

80%   

 

80% 

Benchmark not met indicated with red and Benchmarks met indicated with green 

SWiBAT: Student Will Be Able To 

 

● IS 108 - Foundation to College: The Kapoʻoloku, Lunalilo Scholars16 and Pasefika programs offer 

IS 108, which helps prepare students for college by helping them explore their own strengths and 

gifts, understand how to work best with others, communicate effectively, and learn about Queen 

Kapiʻolaniʻs legacy and the area surrounding Lēʻahi (Diamond Head), where the college is located. 

Two of the ten outcomes for IS 108 were assessed in 2019-2020. The first outcome, “Articulate the 

significance of Queen Kapiʻolani and her legacy to the College and community” and the second, 

“Connect to the ‘āina on which Kapiʻolani Community College resides and discover the historical 

significance of Leahy and its surrounding areas” revealed areas for potential improvement. Table 2 

below shows the results of student learning outcomes assessment for the six sections of IS 108 in 

2019-2020. The benchmark or expected outcome for these SLOs was to have at least 30 percent 

of the students at the “competent” level and at least 50 percent of the students at the “emerging” 

combined with “competent” levels. The analysis revealed that more than 50 percent were 

“emerging” or “competent” and the 30 percent benchmark for students being “competent” was 

not met. This result prompted rich discussion between all instructors, who were able to make 

substantive improvements to their instruction and assignments. The team of faculty instructors 

determined that the reflection paper was not the only assignment that could be used to assess 

the student learning of the two targeted learning outcomes. The faculty also identified another 

gap in learning, the group project. Students were put in teams where they researched either 

Queen Kapiʻolani or Lēʻahi and the teams presented to the entire class. Because student groups 

only researched one topic, their learning was stronger for the respective topics. To improve 

student learning, the faculty decided to adapt the group project and presentations, added more 

assignments throughout the class as formative assessments, and revised the reflection paper 

assignment, which was more summative.  

  

Evidence/Lunalilo-Scholars-webpage.pdf
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Table 2. IS 108 SLO 

  Articulate the significance of Queen 

Kapiʻolani and her legacy to the College 

and community. 

Connect to the ‘āina on which 

Kapiʻolani Community College resides 

and discover the historical significance 

of Lēʻahi and its surrounding areas 

 0  

Developing 

1 

Emerging 

2 

Competent 

0  

Developing 

1 

Emerging 

2 

Competent 

 48% 29% 23% 55% 26% 19% 

Benchmarks   30%   30% 

  50%  50% 

Benchmark not met indicated with red and Benchmarks met indicated with green 

 

● The Study Hub: The Study Hub17, a campus-wide peer tutoring program, is an integral program 

of Lamakū Learning Center and part of the Library and Learning Resources (LLR) Unit. The Study 

Hub offers individual peer assistance in Math (MATH 135 and below) and Writing (all levels), as 

well as subject areas tutored by faculty/student/community volunteers (e.g., ITS, SLT, JPN, KOR). 

Every year, the Lamakū Learning Center/Study Hub Coordinator assesses their program SLO: 

Students who receive tutoring should pass their tutored course (C or better) to see if students meet 

the benchmark of 75 percent. Data18 for this learning outcome were collected annually during the 

period of 2016-2020. Table 3 below shows the total number of unduplicated counts for Filipino, 

Native Hawaiian, and Pacific Islander students who received tutoring and the percentage of those 

who met the benchmark in Fall 2019 to Spring 2020. To increase success/pass rates of students 

who receive tutoring, the Lamakū Learning Center/Study Hub Coordinator has (a) developed 

extensive tutor training to increase and ensure the quality of tutoring services and (b) 

implemented online tutoring to meet the academic support needs of both online and in-person 

students during the COVID-19 pandemic. In the upcoming AY 2022-2023, all campus tutoring 

programs will begin to collect and analyze disaggregated data for underrepresented students and 

to make programmatic improvements for this specific SLO. 

  

Evidence/Study-Hub-Schedule.pdf
Evidence/KapCC-Tutoring-SLO-Assessment-2016-2020.pdf
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Table 3. Tutoring SLO 

  Fall 2019 Spring 2020 

  

Unduplicated 

Count 

% of Students 

(Met Benchmark) 

Unduplicated 

Count 

% of Students 

(Met Benchmark) 

Filipino 29 78.4% 14 70% 

Native Hawaiian 39 68.4% 28 75.70% 

Pacific Islander <10 50% 0 0% 

Benchmark not met indicated with red and Benchmark met indicated with green. 

 

Other examples of disaggregated student data reporting include 

● Kapiʻolani CC disaggregated student achievement data  

○ Kapiʻolani CC is a part of the University of Hawaiʻi System, which collects and reports 

disaggregated achievement data regularly - UHCC Performance Indicators19  

○ Kapiʻolani CC reports IEMs annually - Institutional Effectiveness Measures20 (IEMs) 

● The Counseling Learning Report (CLR) for the Kapoʻoloku Program or Native Hawaiian Student 

Success  - Kapoʻoloku Program CLR 2019-202021  

● The ʻĀina - Based Rubric (2020) measures ĀBL effectiveness - ʻĀina-based Rubric & Class 

Designation22 

 

Next Steps:  

● Continue to promote ‘āina-based (place-based) learning by providing professional development 

to build capacity for faculty to teach using ‘āina-based pedagogies.  

○ Develop a way to use the ĀBL course designation to compare student learning in ʻāina-

based and other courses to assess effectiveness of this strategy. 

● Continue to refine learning outcomes assessment in targeted programs and strategies such as 

Kapoʻoloku, IS 108 and the Study Hub. 

● Explore and discuss how learning outcomes can be measured more systematically and how 

learning disparities will be addressed.  

Policy Revisions 

Opportunity for improvement: “Administration, faculty, and staff continue to develop and revise 

campus-specific policies relating to resource management, planning, and assessment.”  

Standard: I.B.7 

Timeline: Fall 2021 and Spring 2022 

Action Steps:  

The College continues to review campus-specific policies. Each policy is on a five-year review cycle23. In 

2021-2022:  

Evidence/UHCC-SPC-Performance-Indicators-10-29-21-Mtg.pdf
https://drive.google.com/file/d/1zG4fp7Cah7OgNnHHHuXHgRvuLssGdwL7/view?usp=sharing
Evidence/IEM-update-11.9.2021.sk-1907%20hrs.xlsx
Evidence/Student-Affairs-Kapooloku-2019-2020.xlsx
Evidence/Student-Affairs-Kapooloku-2019-2020.xlsx
Evidence/Student-Affairs-Kapooloku-2019-2020.xlsx
Evidence/Student-Affairs-Kapooloku-2019-2020.xlsx
https://docs.google.com/spreadsheets/d/19bKriy_jF8klMlAqa7z7-h8B1UxW9wcCP72vg3euKzU/edit?usp=sharing
Evidence/Aina-based-Assessment-Framework.pdf
Evidence/Aina-based-Assessment-Framework.pdf
Evidence/Aina-based-Assessment-Framework.pdf
Evidence/PolicyReviewSchedule.pdf
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● The K 5.201 - Curriculum Review Policy24 was reviewed and revised by the Faculty Senate 

Curriculum Committee and approved by the Faculty Senate. The policy was then reviewed and 

vetted by the Chancellor’s Advisory Council (CAC) and approved at the CAC meeting25 on 

November 9, 2021. 

● The KOP 1.111 - Planning and Assessment Integration with Resource Allocation (PAIR)26 was 

revised. A review Task Force27, created on September 14, 2021, requested that four key changes 

to the policy be endorsed by CAC to ensure that essential principles were defined. At the CAC 

meeting on January 11, 2022, the CAC endorsed the four key changes28. The revised policy was 

approved by the CAC on May 10, 2022. 

● In Spring 2022, a task force was created to lead the review of K1.100, the Policy on Policy 

Development. The updated policy is scheduled to be presented to the CAC in December 2023. 

 

Next Steps: Continue to review and revise policies related to resource management, planning, and 

assessment as scheduled. 

 

Remote Options for Library Instruction and Academic Support 

Opportunity for improvement: The campus is aware of the need to continue exploring ways to increase 

remote options for library instruction and academic support, as noted in the campus’ Distance Education 

(DE) Plan29, p. 22.  

Standard: II.B.1 

Timeline: January 2019 to Spring 2022. 

Action Steps: 

The campus has continued to explore ways to increase remote options for library instruction and 

academic support. 

 

● Online test proctoring: The College entered into a contract with ProctorU in Fall 2018 (pilot), allowing 

students in specific courses the option of taking tests remotely, with the cost incurred by the student. 

During the COVID-19 pandemic, ProctorU significantly increased its cost for proctoring services, 

resulting in the Faculty Senate Distance Education (FSDE) committee submitting an action request to 

the Faculty Senate in February 2021, recommending that the College provide free proctoring services 

for students. In a Faculty Senate memo30 to the Chancellor on March 8, 2021, the Faculty Senate 

formalized the request. The Chancellor’s response31 indicated that the College was not in a position to 

incur the additional costs of online proctoring services. More sustainable measures to support various 

methods of assessment of student learning became the focus.  

 

Faculty who wished to continue remote proctoring were advised on strategies for promoting academic 

integrity in this format (e.g., Remote Exam Considerations32); however, for many, this scenario yielded 

an opportunity to diversify—and often enrich—approaches to the assessment of student learning. 

 

● Library instruction (including online information literacy and research for students)  

In Summer 2021, librarians facilitated a Faculty Information Literacy Award (FILA): Designing 

Meaningful Research Assignments33 professional development opportunity, which supported 10 

instructional faculty in implementing a new information literacy assignment that would aim to support 

students in integrating better research sources, become “savvy information consumers, and apply 

critical thinking skills as they evaluate online information.” 

 

Librarians continued to work with instructors to develop and offer subject/course-specific, online  

Evidence/K5.201-Curriculum-Review-Guidelines-and-Timeline.pdf
Evidence/2021.11.9-CAC-Meeting-Minutes.pdf
Evidence/KOP-1.111%2020220510%20Final.pdf
https://www.kapiolani.hawaii.edu/wp-content/uploads/2018/09/KOP-1.111.rev_.pdf
Evidence/PAIR-Task-Force-Charter.pdf
Evidence/CAC-Meeting-Minutes-2022.1.11.pdf
Evidence/DEPlan_2017-2020.pdf
Evidence/DEPlan_2017-2020.pdf
Evidence/Resolution2021.3Proctoring.pdf
https://drive.google.com/file/d/1UTOJM-3GCRa1PQN3_u8p5fmTyD-HkJTC/view?usp=sharing
Evidence/2021.3.13-Response-to-FS-Proctoring.pdf
Evidence/RemoteExamConsiderations.pdf
Evidence/FILA-Award.pdf
Evidence/FILA-Award.pdf
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Research Guides34 for their students’ use. “Ask a Librarian” reference desk services are available 

through phone, email, and live chat to provide general information and in-depth research assistance.  

 

● Academic support 

● The Study Hub35, a peer tutoring program funded by Title III, plays a major role in providing 

academic support to students utilizing the Lamakū Learning Center. With a focus on 

developmental, co-requisite, and 100-level courses, the Study Hub offers peer tutoring in Math 

(MATH 135 and below) and Writing (all levels), as well as subject areas supported by volunteer 

faculty mentors. In 2018-2019, 21 Study Hub peer tutors, two community volunteers, and over 15 

faculty volunteer mentors provided 7,375 tutoring contact hours to 1,212 unduplicated students. 

After Spring 2020, all tutoring services were offered online.  

● The ‘Imi Naʻauao STEM Peer Mentoring Program36, which is funded both institutionally and  

through NSF federal grants, specifically serves students pursuing an Associate in Science in 

Natural Sciences degree at Kapiʻolani Community College, as well as any Kapiʻolani CC students 

attending STEM courses. Peer mentors offer online academic assistance in all required ASNS 

degree courses, including upper-level mathematics, biological and physical sciences, computer 

science, and engineering. Students receive support through one-on-one tutoring sessions, group 

sessions, and embedded peer mentoring, where a peer mentor assists in a designated class 

throughout a semester. Additionally, the STEM peer mentors served 420 ASNS students in Fall 

2020 and 333 ASNS students in Spring 2021 through supporting Kapi‘olani CC STEM events, 

including the annual STEM Expo and bi-annual Student Undergraduate Research Fair (SURF). Of 

the students served, 53.8 percent were from underrepresented groups and 24 percent were 

Native Hawaiian.  

 

The Library’s website includes online resources and services for students, including, but not limited to:  

 

● Journal articles, books, media, and research databases and sources 

● Placement test preparation 

● Secrets of Success (SOS) Online Workshops37 

● Study Hub38 (online certified peer tutors for math, writing, academic success, and technology 

support) and other online tutoring services 

 

Next Steps: As course offerings and students continue to be primarily online, the College will continue to 

enhance online academic and learning support for students, including, but not limited to, the 

remote/online examples provided. 

 

Part-time Student Access to Services 

Opportunity for improvement: “The student feedback through the results of Community College Survey 

of Student Engagement (CCSSE) reports39 have indicated a need to focus attention on part-time students’ 

access to services.”  

Standard: II.C.1 

Timeline: 2018 - 2022 

Action Steps:  

The College has taken steps to address part-time students’ access to services: 

 

Evidence/Library-Research-Guides.pdf
Evidence/Library-Research-Guides.pdf
Evidence/Study-Hub-Schedule.pdf
Evidence/Imi-Naauao-PeerMentorProgram.pdf
Evidence/Workshops-KapiolaniCC-LibraryLibGuides.pdf
Evidence/Workshops-KapiolaniCC-LibraryLibGuides.pdf
Evidence/Study-Hub-Schedule.pdf
Evidence/Institutional-Effectiveness-Measures.pdf
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● Pāhihi Program40 for Returning Adults: In Fall 2018, the Transfer Year Experience program 

transitioned its focus to support both students who were transferring in from other colleges and 

students who were returning to Kapiʻolani CC after a lapse in enrollment. This program was rebranded 

as the Pāhihi Program for Returning Adults. As many of these students are enrolled part-time due to 

having responsibilities such as childcare, full-time employment, and other personal commitments, 

access was determined to be an area of need. The Pāhihi Program created strategies and opportunities 

to enhance student access, based on commonly identified returning adult and part-time student 

needs: 

● Developmental-Level English Course Learning Opportunity: These summer session evening 

courses were offered for free to returning adult students (developmental education funding 

source). 

● Orientation for Incoming Returning Adult Students: Orientations were offered during early 

mornings (before work), mid-day (typical lunch break), evenings, and Saturdays. 

● Technology Skills Workshop Series: This week-long evening workshop series, developed and 

facilitated in collaboration with an instructional designer in the Office for Continuing Education 

and Training, focused on enhancing students’ skills and confidence in using UH Google 

Workspace and Laulima (UH Learning Management System). 

 

● Increasing Means and Opportunities for Student Engagement and Learning: As the majority of 

Kapiʻolani CC students are enrolled on a part-time basis (fewer than 12 credits) and have a variety of 

responsibilities as mentioned, the College has traditionally provided access to student and 

academic/learning support services and resources in a variety of delivery modes.  

 

The COVID-19 pandemic has inspired growth and innovation within the entire campus community in 

providing virtual/online opportunities to expand the reach and depth of support for all students’ 

success, learning, and development, opportunities which are especially meaningful to part-time 

students. Synchronous and asynchronous online and virtual support, services, and resources allow for 

greater means and opportunities for student learning and engagement, supporting students’ varying 

scheduling, lifestyle, and learning needs.    

 

Evidence: A comparison of the support for learners scores for part-time students from the College’s most 

recent CCSSE data shows improvement in this benchmark:  

Evidence/Pāhihi.pdf
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Table 4. Support for Part-time Students 

2016 2018 2016-2018 

Difference 

2021 2018-2021 

Difference 

45.3 44.2 -1.1 50.3 6.1 

 

 
In addition, as compared with part-time students at peer institutions (medium colleges and cohort), the 

College’s part-time student scores are slightly higher in the most recent CCSSE data on student support. 
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Next Steps: The College will continue to: 

● Solicit student feedback regarding student access to services and resources through CCSSE or 

other means. 

● Support all parts of the College in providing students with multiple means and opportunities to 

engage and learn, supporting students’ varying scheduling, lifestyle, and learning needs. 

 
From the “Future Changes and Plans Arising out of the Self-Evaluation” section of 
the ISER  

Easier Accessibility of Information 

 

For the Public 

 

Outcome, Standard Status 

Student achievement data will be more 

accessible, I.C. 

Move student achievement data from the Office for 

Institutional Effectiveness (OFIE)41 to the College’s 

outcomes and assessment webpage42.  

CCSSE report data will be more accessible 

to the public, I.C. 

Move Community College Survey of Student Engagement 

(CCSSE) data from OFIE to the College’s outcomes and 

assessment webpage. 

ARPDs will be more accessible, I.C. Provide a link to Annual Report of Program Data (ARPDs) 

available on the College’s outcomes and assessment 

webpage. 

CPRs will be more accessible, I.C. Move Comprehensive Program Review (CPRs) from OFIE to 

the College’s outcomes and assessment webpage. 

 

For Students 

 

Outcome, Standard Status 

Articulation agreements will be more 

accessible, I.C. 

Moved articulation agreements to the College’s website. 

 

The page for the  Maida Kamber Center (MKC)43 for Career 

Exploration, Transfer and Graduation Services includes a 

link to the  UH Articulation and Transfer page44, which 

includes articulation agreements  

Transfer information (pgs. 16-20) will be 

more accessible, I.C.  

The Maida Kamber Center (MKC)45 page links to the UH 

System Transfer page46, which includes information about 

transfer between all the institutions of the UH system)  

 

The MKC page also includes information and assistance for 

students transferring outside of the UH system. 

Evidence/Office-for-Institutional-Effectiveness.pdf
Evidence/Office-for-Institutional-Effectiveness.pdf
Evidence/Outcomes-Assessment-Kapiolani-Community-College.pdf
Evidence/Outcomes-Assessment-Kapiolani-Community-College.pdf
Evidence/MaidaKamberCenter.pdf
Evidence/Articulation-and-Transfer.pdf
Evidence/MaidaKamberCenter.pdf
Evidence/Articulation-and-Transfer.pdf
Evidence/Articulation-and-Transfer.pdf
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Students will be better informed about the 

process that takes place when programs 

are eliminated, I.C. 

Students in impacted programs are contacted individually. 

In addition, Policies EP 5.20147 and RP 5.20148 on program 

termination or stop-outs are on the College’s website: 

Policies and Plans49 under Academic Affairs. 

 

For Faculty & Students 

Syllabi Review and Revision 

 

Outcome, Standard Status 

Students will be better informed about 

courses, II.A. 

To ensure that students are better informed about courses, 

faculty have been discussing options for making syllabi 

available online for students. One possibility is to post 

syllabi on the class availability list and STAR GPS (online 

registration portal). Another possibility is a syllabus 

repository. A third option is to post the syllabi on the 

faculty CV page50 on Kapi‘olani Community College’s 

website. Final decisions on the optimal method have not 

yet been made. 

 

Standardized information was integrated into a syllabus 

template51; institutional information regarding student 

responsibilities, college policies, and how to get help have 

been placed on webpages and linked in the syllabus to 

make it easy for faculty to keep this information current in 

their syllabi. 

 

Student Records – Archiving Certificates of Competency 

Outcome, Standard Status 

Graduates of OCET courses will have 

better records, II.C. 

OCET (Office of Continuing Education and Training) has 

been using Destiny One for non-credit registration since 

2013. Starting in Spring 2022, non-credit transcripts will be 

maintained by Destiny’s student information management 

system.  

 

Technology Support for Students 

Outcome, Standard Status 

Students will improve their technology 

skills and may become better online 

The College and UH system provide support to students to 

improve their technology skills and to become better 

Evidence/EP-5.201.pdf
Evidence/BOR-Policy-5.201.pdf
Evidence/PoliciesandPlans.pdf
Evidence/Faculty-CV.pdf
Evidence/Kapiolani-CC-Syllabus-Template.pdf
Evidence/Kapiolani-CC-Syllabus-Template.pdf
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learners, III.C. online learners: 

 

College 

● Lamakū/Study Hub52 peer mentors provide technical 

assistance/support for students in areas such as UH 

Google apps, STAR (student information database and 

registration system), Laulima (Learning Management 

System - LMS), and study/college success apps. 

● Success for Online Learners (SŌL) Module 1: Be Ready53 

is a web-based orientation focusing on studentsʻ 

readiness and preparation for online learning and 

online learning success strategies. The module is 

incorporated into many online courses as a class 

“assignment” (for “points/credit”) by volunteer online 

instructors. 

● The Kapiʻolani Online Learning Orientation54 is an 

orientation, built and facilitated within the learning 

management system (Laulima), focusing on students’ 

readiness and preparation for online learning, online 

learning success strategies, utilization of Laulima, and 

connection with campus resources. The orientation 

targets students enrolled in the College’s completely 

online degree and certificate programs.  

UH System 

● STAR tutorials55 are available to students and are 

accessible within STAR itself and via YouTube channel.  

● Students may obtain 24/7 (phone and email) technical 

support and assistance via the University of Hawaiʻi 

Information Technology Services (UH-ITS) Help Desk56 

● Students may request technical assistance with Laulima 

(LMS) via the “request assistance” tab within Laulima. 

 

Participation in the Budget by all Constituents 

Outcome, Standard Status 

Campus community will be better 

informed participants in budgeting and 

planning, III.D. 

● To better inform the campus community on the 

budget, a Budget Committee57 was formed from the 

Chancellor’s Advisory Council (CAC). It included two 

members each from the Authorized Governance 

Organizations (Faculty Senate, Student Congress, Staff 

Council and ‘Aha Kalāualani [Native Hawaiian Council]) 

and three department chairs and unit heads, who are 

current members of CAC. The Budget Committee 

reviews the budget and participates as the 

recommending body to the CAC during the Planning 

and Assessment Integration with Resource Allocation 

https://drive.google.com/file/d/1zTPEu-swZ8uQWaDBc8T3AUylpQ87Bl6n/view
Evidence/Study-Hub-Schedule.pdf
Evidence/Success-for-Online-Learners-SŌL-Module-1-Be%20Ready.pdf
Evidence/Kapiolani-Online-Learning-Orientation.pdf
Evidence/STAR.pdf
Evidence/Help-Desk-Information-Technology-Services.pdf
Evidence/Help-Desk-Information-Technology-Services.pdf
Evidence/Charge-for-the-CAC-Work-Groups.pdf
https://www.kapiolani.hawaii.edu/wp-content/uploads/2018/09/KOP-1.111.rev_.pdf
https://www.kapiolani.hawaii.edu/wp-content/uploads/2018/09/KOP-1.111.rev_.pdf
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(PAIR) process. They also inform their constituents of 

the committee’s activities. 

● As a result of the Executive Leadership Team’s  

external survey58 in Spring 2021, the budget process 

was changed to give more oversight and authority to 

the Vice Chancellors and Deans. In addition, there will 

also be regular updates to the College on the budget 

and HEERF (federal aid) funds. 

 

 

Institutional Reporting on Quality Improvements 

Response to Recommendations for Improvement 

University of Hawai‘i Community College (UHCC) System Recommendation 1 
In order to improve institutional effectiveness, the team recommends that the system develop and 

implement an assessment process to measure the effectiveness of role delineations, governance and 

decision-making processes to ensure their integrity. (IV.D.7) 

 

The University of Hawaiʻi (UH) System includes three universities, seven community colleges59 and 

community-based learning centers across Hawaiʻi. The seven community colleges comprise the UHCC 

System and are led by the Vice President for Community Colleges (VPCC).  

 

To respond to the System Recommendation, the VPCC convened the six campus Accreditation Liaison 

Officers (ALOs) that represent the UH community colleges accredited by ACCJC and began holding 

monthly meetings. UH Maui College (UHMC) is accredited by the WASC Senior College and University 

Commission, and their ALO did not participate in responding to the ACCJC recommendation.  

 

In early meetings, discussion centered around the External Evaluation Team Report. The report noted, 

“While assessment of system-wide role delineation, governance and decision-making is ‘organic and 

ongoing,’ a formalized structure for assessment does not exist.” Based on this statement, the VPCC, the 

Interim Director of Academic Programs, and ALOs began work on developing a formalized assessment 

process. After much discussion, the group determined a baseline systemwide survey was needed. The 

UH/UHCC Shared Governance survey was disseminated to all seven community colleges, including UHMC, 

and the UHCC System Office as the goal of the UH/UHCC Shared Governance Survey is to provide 

feedback to the UHCC System Office and the colleges as a whole. The detailed quantitative survey results 

are provided in this document60.  

 

Survey Design 

The survey solicited feedback on communication, role delineation, and shared governance across the UH 

System. At UH there is a three-tiered system of governance - the UH System, the UHCC System, and each 

college’s own governance structure. While the UHCC System is part of the UH System, the offices have 

different roles and responsibilities, although there is some overlap. The chancellors have a dual reporting 

authority to the VPCC as well as to the President of UH. See the organizational chart below.  

https://www.kapiolani.hawaii.edu/wp-content/uploads/2018/09/KOP-1.111.rev_.pdf
Evidence/CI-Report-ELT-External-Survey.pdf
Evidence/CI-Report-ELT-External-Survey.pdf
Evidence/UHCCHomePage.pdf
Evidence/UH_UHCC-Shared-Governance-Survey-Results_20211115.pdf


 

20 

 
To address the two tiers of system governance, the same survey statements were repeated for the UH 

System and UHCC System separately. The goal is to understand if there are differences in how faculty and 

staff perceive communication and governance at the UH System level versus the UHCC System level. 

Additionally, the structure of the survey was designed to address the specific elements mentioned in the 

recommendation: Communication, Shared Governance, and Decision-Making.  

 

The Interim Director of Academic Programs reviewed other community college surveys and drafted a 

UH/UHCC Shared Governance Survey. The draft survey was shared with the ALOs to garner feedback and 

suggestions for revisions. Over a period of several months, with feedback from the ALOs, a revised survey 

was produced. The survey was then shared with the seven community college chancellors and further 

revised. By early October 2021, a final Shared Governance Survey61 was completed. 

 

Survey Results 

The survey was conducted in October 2021 over a period of two weeks. Each chancellor invited their 

community college faculty and staff to participate in the survey. There were 318 survey respondents from 

the seven community colleges and the UHCC System Office, which represents a 15 percent response rate 

for the 2,135 positions in the UHCC System. Of the 318 survey respondents, 102 respondents, or 32 

percent, provided written comments that are summarized in the sections below.  

 

The survey results62 indicate the diversity of respondents accurately reflects the various campus functions. 

The number of respondents is evenly distributed across the campuses, though not proportional with the 

size of each college. About one-third of the respondents have participated on a systemwide committee 

and should have some understanding of how systemwide committees function.  

 

Communication 

Quantitative results indicate that more respondents agree or strongly agree than disagree (42-44% vs 33-

35%) that the UH System and UHCC System provide timely and accurate information. There is also 

agreement that the UH System website and the UHCC System website are reliable sources of information, 

however, respondents noted that most do not use either system website on a regular basis.  

 

With respect to communication, the most frequent theme found in the qualitative comments is related to 

a lack of quality and timely communication. Some responses indicate a lack of communication at a 

Evidence/UH_UHCC-Shared-Governance-Survey-Results_20211115.pdf
Evidence/UH_UHCC-Shared-Governance-Survey-Results_20211115.pdf
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specific college or branch campus. There are also several comments about the need to improve the UHCC 

website and provide more timely information.  

 

Shared Governance 

Perceptions about the effectiveness of system committees indicate an equivalent number of respondents 

agree and disagree about their effectiveness. In response to whether the system assists the college with 

meeting educational goals for student achievement and learning, more respondents agree than disagree 

with this statement for both the UH System and the UHCC System. 

 

The statement regarding the role delineation between the UH System, UHCC System and the college 

shows about the same percentage of respondents agree or strongly agree that roles are clear as the 

percentage that disagree or strongly disagree.  

 

Several themes emerged from the qualitative comments with two overarching themes of Decision-Making 

and Leadership.  

 

Decision-Making 

The largest number of comments were centered on the use of systemwide committees and the perception 

that administrators do not actually use the committee recommendations. Several respondents believe the 

administration is using the systemwide committees to “check the box” and often will make decisions 

without getting feedback at all or by simply ignoring the feedback.  

 

Another area that was represented in the feedback was a concern that “[w]hile the ability to dialogue with 

colleagues on a systemwide committee is very valuable, the individuals who represent the campus on 

those committees are not always the most effective representatives.” The concern about appropriate 

representation on systemwide committees appeared in several comments.  

 

Several respondents also mentioned a perception of bias with decision-making in favor of the four-year 

institutions and against the community colleges. Lastly, there is support for more collaboration to better 

serve students but also an opposing concern that colleges have become too centralized.  

 

Leadership 

Under the theme of Leadership, the most mentioned area was the lack of strong leadership and 

management experience in administration. A specific comment was, “There are too few senior leaders at 

the system and cc system who have recent campus leadership/management experience.” A few comments 

also mentioned a lack of vision.  

 

A few respondents commented on the lack of role delineation. “There is no clear delineation between the 

purview of individual campuses, the UHCC system, and the UH system. This yields a scenario in which 

campuses are expected to act as if they are part of the same body, while in fact, they are competing in 

many regards for limited enrollment potential and resources.” 

 

It was also suggested that it “would be nice if the Vice President of the CC's would engage more directly 

with each campus.” And one respondent suggested, “I think it would be important to have administrators 

placed in permanent positions vs interim.” 

 

The UH System Office and chancellors will continue to reflect on the survey results and consider what 

additional actions may be needed to enhance shared governance and communication system wide.  
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Plans and Timeline 

1. Share the survey results with the faculty and staff in the UHCC System. 

a. The VPCC will share the results at the regular college meetings in Spring 2022.  

b. The UHCC System Office will distribute online feedback forms with the survey results for 

constituents to include additional suggestions for improvement by May 2022. 

2. To address Communication: 

a. The UHCC System Office will review the UHCC System website during summer 2022 for 

accuracy and currency and revise by the beginning of the Fall semester.  

b. The UHCC System Office will email systemwide committees annually every September to 

improve availability and accessibility of all systemwide committees meeting minutes. 

3. To address Shared Governance: 

a. During Fall 2022, the VPCC and chancellors will discuss feedback regarding a need for a 

clarified definition of shared governance and recent changes in role delineations.  

b. The UHCC System Office will disseminate a survey to systemwide committees to get more 

in-depth feedback on ways to improve shared governance and communication across the 

community colleges during the 2022-2023 academic year. 

4. The UH System and UHCC System are currently reviewing the strategic plan. The UHCC System 

Office will look to integrate appropriate actions related to this recommendation into the 2023-

2028 strategic plan. 

5. The UHCC System Office will conduct the UH/UHCC Shared Governance Survey annually in the 

Fall semester to gauge progress toward improving areas of concern. 

Reflection on Improving Institutional Performance: Student Learning Outcomes 
and Institution Set Standards 

This section of the report provides an institutional reflection on institutional performance in two areas: 1) 

student learning outcomes, and 2) institution-set standards. 

Student Learning Outcomes (Standard I.B.2) 

ACCJC Standard I.B.2 states: “The institution defines and assesses student learning outcomes for all 

instructional programs and student and learning support services.” 

 

➤ What are the strengths of the process that helps lead the college to improve teaching and learning? 

In Fall 2021, the Faculty Senate Student Learning Outcomes and Assessment (SLOA) Committee sent out a 

survey63 to hear directly from the faculty on questions about student learning outcomes assessment. The 

following are examples of faculty’s responses on the strengths of the process that helps lead the College 

to improve teaching and learning: 

“The campus provides opportunities to discuss assessment.” 

“It helps us to take time to reflect on our teaching in a more constructive way.” 

“The strength in the process allows us to question and examine what we are presenting to students 

to see if we are making the impacts we say we are trying to make.” 

 

As one of the faculty members stated, the strengths of the process are the emphasis on dialogue between 

faculty within their own disciplines and across disciplines. For example, our inaugural  

A‘o Day64, in Spring 2021, was dedicated solely to assessment-focused presentations and discourse. The 

launching of A‘o Day was significant as this was a workshop for faculty and staff facilitated, organized and 

presented by faculty and staff. Appropriately, “A‘o” in the Hawaiian language means both teaching and 

learning. A‘o Day began with a campus-wide meeting focused on a culturally-sustaining, ‘āina-based 

(place-based) framework for assessment, followed by a variety of open sessions in which our faculty 

Evidence/Faculty-Responses-to-ACCJC-Questions-SLOA-Chair-Survey.xlsx
Evidence/Ao-Day-March-5-Program.pdf
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shared assessment strategies and resources employed in their respective programs. Staff and non-

instructional faculty focused on service area outcomes. Cross-discipline sessions followed, in which 

participants shared challenges, strategies, and successes about teaching and assessment. A student panel 

allowed us to hear from and engage directly with our students on the topic, and to conclude, the Faculty 

Senate Student Learning Outcomes and Assessment Committee chair facilitated an open discussion about 

assessment-related processes at the College.  

 

The event garnered positive feedback. Participants reported the most valuable aspects included the 

student panel, opportunities for small group breakouts to share and discuss assessment strategies and 

outcomes, course learning report drop-in support, and ‘āina-based assessment. One respondent to the 

evaluation survey65 said they most valued “the times when we could discuss the ‘big picture’ so that folks 

could consider how they fit and what they can contribute. I got the sense today that we are in the midst of a 

culture shift around assessment, and it was good to get that perspective from several conversations."  

➤ What growth opportunities in the assessment process has the college identified to further refine its authentic 
culture of assessment?  

Time and support are both acknowledged to be critical resources to foster an authentic culture of 

assessment. Thus far, efforts have been made (and will continue to increase) to make assessment the 

focus during dedicated times of the academic year for the collaborative discussions necessary for 

assessment to be meaningfully leveraged to inform changes to courses and programs. Examples of such 

changes include: 

● A‘o Day66, held for the first time in Spring 2021, is now an annual event and will be held each 

Spring. (A’o Day Schedule - Spring 202267) 

● For both Fall and Spring semesters, the week before instruction begins is duty week, during which 

the faculty are required to engage in meetings and activities to prepare for the semester. In direct 

response to faculty requests for time as the most valuable resource in support of meaningful 

assessment, the Chancellor set aside a dedicated day and time for faculty and staff to focus on 

assessment during duty week. In summer 2021, the Chancellor sent an email68 informing the 

faculty and staff that the first assessment day is August 17, 2021, and to set aside two hours for 

assessment work within units. The second assessment day69, on January 4, 2022, included a 

plenary session before faculty and staff met in their respective departments and units to work on 

student learning and service area outcomes assessments. This focused assessment time will 

continue twice a year on Tuesday in the week preceding each semester of the academic year. This 

is also an opportune time for faculty to receive support and guidance from colleagues who are 

highly experienced with the assessment processes at the College and to have important 

conversations about program improvement strategies informed by assessment outcomes. 

(Announcement Re: Dedicated Assessment Time70) 

● “Lunch & Learning Outcomes”71 sessions are hosted by the Faculty Senate’s Student Learning 

Outcomes and Assessment Committee to support faculty in various areas of assessment, 

including but not limited to curriculum mapping, programmatic evaluation and decision-making, 

documentation of assessment, etc. 

● A professional development opportunity on Service Area Outcomes (SAOs) was provided during 

A‘o Day. Faculty and staff new to SAOs were led through the assessment process in a step-by-

step presentation72. The first step was how to create an SAO73. Then, an SAO form74 was shared, 

followed by steps on how to fill out75 the form. Finally, to summarize, a checklist76 was provided to 

the participants. After A‘o Day, there were meetings with several departments to complete the 

SAOs, which were uploaded to the PAPAYA Drive77, a repository for course learning reports 

(CLRs), learning assessment schedule and reports (LASRs) and service area outcomes (SAOs).  

Evidence/2021-March-5-SurveyVirtual-AO-Day.pdf
https://drive.google.com/file/d/1Qmm7rrTYhPB51sFPRPSUGzq1eV4A2cBo/view?usp=sharing
Evidence/Ao-Day-March-5-Program.pdf
Evidence/FINAL-Ao-Day-Schedule-Spring%202022.pdf
Evidence/Assessment-During-Duty-Week-Email.pdf
Evidence/Assessment-Day-During-Duty-Week.pdf
Evidence/Assessment-Day-During-Duty-Week-News.pdf
Evidence/Lunch_LearningOutcomes.pdf
Evidence/Slides-Ao-Day-SAOs.pdf
Evidence/1-Create-your-SAO.pdf
Evidence/2-Blank-SAO-Assessment-Form.pdf
Evidence/3-SAO-Assessment-Form.pdf
Evidence/4-SAO-Checklist.pdf
Evidence/PAPAYA-GoogleDrive.pdf
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Assessment is an area of continuous improvement for the College. We continue to intentionally plan 

space and time to focus on assessment to shift from documenting and reporting to meaningfully 

employing outcomes for progressive change. Personnel to lead and support assessment across the 

institution are still an area of need. 

 

➤ Provide examples where course, program, or service improvements have occurred based on outcomes 
assessment data.  

 

Course improvements:  

Most of the following examples are of Course Learning Reports (CLRs) stored on the PAPAYA Shared 

Drive. Not all of the CLRs are complete as the cycle for assessing SLOs continues until Spring 2024. CLRs 

include mapping to program, general education and institutional learning outcomes. Deeper 

conversations and professional development78 on mapping were offered in Fall 2021. 

● ED 28579 - Classroom Management within the Instructional Process. The faculty member identifies 

next steps to improve the second SLO.  

● OCN 201L80 - Oceanography 201 Lab. Although the students met or exceeded the benchmarks, 

the faculty member reported strategies for improvement.  

● PHYL 14181 (approximately 13 sections) - Human Anatomy and Physiology is typically taught by 

seven different instructors. The next step for one SLO was to ensure that their assessment 

questions are “valid and discriminating for each topic area.”  

● NURS 13282 - Maternal and Newborn Health. Resources and next steps were identified to improve 

the course.  

 

The CLR form has limited space to add comments on the specific course improvements based on 

outcomes assessment data. In their tenure and promotion dossiers, faculty are asked to discuss the 

measures they used to show how well students are learning in their courses and to identify plans to 

improve student learning, exemplified in this faculty member’s reflections on the improvements he made 

to Math 10383 based on assessment data. 

 

Program improvements: 

● The Annual Report of Program Data84 identifies areas where improvement is needed in academic, 

student support, and academic support programs. Each report includes an analysis of program 

outcomes assessment and action plans for improvements.  

○ Natural Science85 (page 9) - Based on the outcomes of the program SLO four (Critically 

review discipline-specific literature and effectively communicate unbiased research orally 

and in writing), two strategies had been planned: 1) more laboratory courses were 

projected to be designated Research–Intensive courses (starting in Spring 2020) since 

these courses re-enforce the scientific method, and especially engage students in writing 

their results in the scientific format, and require them to present their outcome at the 

Student Undergraduate Research Fair (SURF) every semester; and 2) a new assessment 

strategy was to be developed through SURF to continue assessing this program SLO. 

While the outcome of strategy two has not been accomplished, strategy one has been 

implemented. In the last academic year, MICRO 140, MICRO 160, and MICRO 240 have 

been converted to RI (research intensive), which brought an additional 6 sections that are 

research focused. The program created a graphic86 to visualize how course SLO 

assessments map to program learning outcomes, specifically program SLO four. 

○ Radiologic Technology87 (page 21) - One of the exams covers introductory concepts 

including the various professional societies associated with the program and profession. 

However, as it is not specific to addressing student understanding of the value of life-

Evidence/Lunch_LearningOutcomes.pdf
Evidence/ED285.xlsx
Evidence/OCN-201L.xlsx
Evidence/PHYL-141-2019-2020.xlsx
Evidence/Nurs-132-Summer-19-CLR.xlsx
Evidence/Examples%20from%20Tenure%20and%20Promotion%20Docs/ACCJC-Improv-from-Assess-John%20Rader.pdf
Evidence/ARPD-website.pdf
Evidence/2021-KAP-2427-Natural-Science-1639731253.pdf
Evidence/ASNS-SLO-PLO.pdf
Evidence/2021-KAP-2369-Radiologic-Technologist-1640666503.pdf
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long learning, program faculty determined that it may not be the most accurate tool to 

use. Revisions to the exam or a new assignment on this topic may be implemented. 

○ The Maida Kamber Center for Career, Transfer, and Graduation Services88 (page 9) 

assessed the Career Development and Academic Achievement program counseling 

learning outcome via a survey of attendees at six one-hour transfer-focused workshops 

entitled “Make a Plan for Your Transfer to a 4-Year College/University.” Maida Kamber 

Center counselors modified the transfer workshop approach to reinforce the steps in the 

transfer process. 

○ The Library89 (page 6) assessed SLO four: Students will be able to identify and 

acknowledge others’ ideas. To improve the use of secondary citations, instruction 

librarians will find suitable videos to incorporate into their curriculum that explain 

secondary citations and how to attribute secondary sources. They will also provide 

students with examples and explanations of poor citing and writing styles. See the full 

assessment report here90. 

● The Counseling and Academic Advising Council (CAAC) has a designated sub-committee that 

leads SLO assessment for counselors. Counseling units and programs, through a coordinated 

effort, planned and assessed their programs and services using student learning outcomes (SLOs). 

In 2019, counseling units reviewed their SLO assessment from the 2016-18 cycle. Counselors met 

in groups to analyze and evaluate the effectiveness of the PLOs and SLOs. At the same time, the 

campus decided to transition to a 5-year, rather than 3-year, assessment cycle. The CAAC SLO 

assessment committee organized a retreat to consider the needs of students, counselor role and 

function, and campus structure in program and student learning outcomes. In attempts to align 

with campus goals and outcomes and continue to assess students’ learning through counseling 

and advising, new program learning outcomes were established, with working groups to develop 

and revise the SLOs to be used in the upcoming cycle. Revised program learning outcomes and 

student learning outcomes were developed through summer 2019 and finalized in Fall 2019. For 

this 2019-2024 cycle, the committee completed an alignment91 between the program learning 

outcomes (PLOs), SLOs and the general education learning outcomes, and institutional learning 

outcomes (ILOs).  

● In their tenure dossier, the Medical Laboratory Technician program coordinator describes the 

improvements that were made to the Medical Laboratory Technician Program92 after reviewing 

overall summative assessment and certification examination results for each subject area. 

● In their dossier, a TRiO Program93 counselor used SLO assessment to inform the intake interview 

process to determine its effectiveness in identifying students’ needs.  

 

Service area improvements: 

● Fall 2019 (pre-pandemic) - The Instructional Designers’ SAO94 for Spring 2020 was to support the 

redesign or development of at least 25 Distance Education (hybrid or online) classes. One of the 

College’s initiatives was to provide comprehensive professional development (TOPP95) for faculty 

not only to increase online course offerings but also to ensure high quality instruction in the 

online environment. The pandemic caused them to significantly modify their plans. They created 

TOPP To Go!96, a condensed version of their professional development course, and offered it to all 

the faculty in the University of Hawai‘i System. A total of 443 participants accessed the TOPP To 

Go! resources and community forums, and 89 individuals completed all of the requirements for 

the optional certificate of completion via three iterations of the month-long professional 

development during Spring and Summer 2020.  

● Fall 2019 - The Digital Systems Group’s SAO97 in the Center for Excellence in Learning, Teaching, 

and Technology (CELTT), was to keep unscheduled network outages due to College network 

equipment failure to less than 0.11 percent a year by replacing network equipment that is 

Evidence/2021-KAP-2426-Liberal-Arts-1639731229.pdf
Evidence/2021-KAP-NINT-Academic-Support-Services-Library-1640208785.pdf
Evidence/AY-2020-2021-LLR-Instruction-SLO-Assessment.pdf
Evidence/AY-2019-2020-Counseling-and-Academic-Advising-Council-CAAC-SLO-Assessment-2019-2024.pdf
Evidence/Examples%20from%20Tenure%20and%20Promotion%20Docs/Assessment-Example-ShepherdMaingano.pdf
Evidence/Examples%20from%20Tenure%20and%20Promotion%20Docs/Copy-of-Areas-of-Primary-Responsibility-Kristy-Yoshikawa.pdf
Evidence/2019-2020-SAO-CELTT-ID-Group.pdf
Evidence/TOPP-Ohana.pdf
Evidence/TOPP-2Go.pdf
Evidence/2019-2020-SAO-CELTT-DigitalSystemsGroup.pdf
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outdated or in need of replacement. They were able to meet their goal but also acknowledged 

the ongoing procurement and delivery issue of technology goods as a result of the pandemic.  

 

➤ In those areas where assessment may be falling behind, what is the college doing to complete the 
assessments per the college’s schedule?  

 

Learning outcomes assessment: 

● Fall 2019 - The Chancellor sent a memo98 to the Department Chairs with instructions to upload 

their course SLO assessments to the new PAPAYA Drive.  

● Fall 2020 - The Continuous Improvement Work Group99 suggested a timeline for course 

assessment completion100 to the Interim Vice Chancellor for Academic Affairs. The ALO presented 

the timeline to the Academic Affairs Council (members are deans, department chairs and 

academic support units) for discussion on November 17, 2020. 

● Fall 2020 - At the request of the Arts and Sciences Dean, the Chancellor sent an action request 

memo101 to the Faculty Senate. Each course is required to go through a comprehensive 

curriculum review every five years. The action request was to require a link to course SLO 

assessments and mapping prior to submitting the course for curriculum review. The Faculty 

Senate, through the Faculty Senate Curriculum Committee, sent a memo102 in response rejecting 

the request. Finally, a compromise103 was reached as follows, “This revision of K5.201 gives the 

Department Chairs the responsibility to ensure that, at the beginning of the curriculum review 

process, completed outcomes assessments are included in the course proposal and to ensure that 

only those course proposals with completed outcomes assessments are submitted for Curriculum 

Committee review.” Fall 2021 is the first cycle in which this process is being implemented.  

● Fall 2021 - Faculty who are more familiar with assessment strategies and analysis are providing 

additional support to those departments or disciplines that have struggled to complete 

assessments. For example, the Emergency Medical Services (EMS) Department was falling behind 

on course learning outcomes assessments. To assist the EMS department, the SLOA Chair 

specifically requested a faculty member from EMS to serve on the committee to provide 

assessment support to the department. An EMS faculty member joined the committee in late Fall 

2021. 

● Fall 2021 - The Accreditation Work Group sent a memo104 to the Chancellor identifying gaps in 

assessment leadership and coordination. The Institutional Assessment Coordinator left the 

College in July 2020, and despite other initiatives described above, the Accreditation Work Group 

concluded that there is a need to identify roles and responsibilities for implementing and 

evaluating the assessment process institutionally to increase the culture of assessment at the 

College. A “critical need for assessment support” was noted. A memo105 response from the 

Chancellor was sent to the Faculty Senate Chair, SLOA Committee Chair and Vice Chair, and Staff 

Council Chair, requesting recommendations for assessment support and a follow-up discussion to 

determine how the proposed recommendations would be implemented. A response memo106 to 

the Chancellor indicated the need for an institutional perspective and approach to assessment 

leadership, which falls outside the purview of the Faculty Senate and Staff Council. The Faculty 

Senate and Staff Council made a commitment to help gather feedback from respective 

constituents on any proposal resourcing or structure the Chancellor may provide. The Chancellor’s 

memo107 proposed the creation of a sub-committee of the Chancellor’s Advisory Council (CAC) to 

be charged with planning and supporting assessment across the institution. The Chancellor 

requested input from the Authorized Governance Organizations on the relevant background and 

expertise as well as potential individuals who may serve to chair such a committee. The Faculty 

Senate Chair, SLOA Committee Chair and Vice Chair and Staff Council chair responded with a 

memo108 requesting a campus-wide meeting with the Chancellor to discuss her proposal for a 

sub-committee for assessment coordination.   
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● In response, the Chancellor scheduled a town hall meeting109 on January 19, 2022, to hear directly 

from the faculty and staff. During the town hall meeting, the Chancellor described her proposal110 

before the participants met in breakout rooms. The participants were asked three questions:  

○ Wonder - What questions do you have about the future of assessment and/or the 

Chancellor's proposal? 

○ Worry - What concerns do you have about the future of assessment and/or the 

Chancellor's proposal? 

○ Wish - What suggestions do you have for the future of assessment and/or the 

Chancellor's proposal. 

The responses111 were discussed at the CAC meeting on February 8, 2022.  

 

Responses from the meeting were used to implement new processes with greater participation from the 

campus community. Following ongoing discussion between the Chancellor and the Student Learning 

Outcomes Assessment committee, on April 1, 2022, the committee suggested112 that an Institutional 

Assessment Coordinator be hired. The first recruitment would be from within the college community, but 

if the position is not filled, then recruitment would go to external hire. The coordinator would be 

supported with an Institutional Assessment Team and would select the team members. The coordinator 

would also be involved in selecting assessment coaches.  

 

Service area outcomes assessment: 

● After a review of the SAO process, the SAO form was deemed redundant relative to Student 

Success Pathway Plans (SSPs), instituted in 2016. Each department, program, unit, and council 

uses the SSPs to create goals and action plans to improve student success and address the 

performance measures and outcomes in the College’s 2015-2021 Strategic Plan. In addition, the 

Chancellor has the option to request that SSPs focus on specific measures to increase 

performance in targeted areas.  

Instead of using two forms for the same purpose, it was decided that moving forward, the SSPs 

will be used to monitor and assess the service area outcomes.  During the transition, both SAO 

and SSP forms are stored in the PAPAYA Drive. SAO assessment is in its infancy at the College. A 

campus-wide process is needed with personnel to lead and support service area assessment 

across the campus. 

 

Next Steps: To complete SAO, SLO, and PLO assessments per the College’s schedule and to continue 

beyond Phase 3 of its ACCJC Quality Focused Essay (QFE) on Assessment, the next round of SSPs113 will 

focus on (1) establishing the internal timelines for the assessment of SAOs, SLOs, and PLOs and persons 

responsible for each program, department, and unit, and (2) implementing the activities associated with 

the timeline for Spring 2022. It is the College’s aim that departments, units, and programs develop a 

rhythm of assessment, a shared understanding of which assessment-related activities need to be 

happening at various points in the academic year, aligned with other important campus processes. 

Institution Set Standards (Standard I.B.3) 

ACCJC Standard I.B.3. reads: “The institution establishes institution-set standards for student achievement, 

appropriate to its mission, assesses how well it is achieving them in pursuit of continuous improvement, 

and publishes this information.” 

 

Using the most recent Annual Reports of Program Data, the following are reflections on trends in data for 

institution-set standards on course completion, certificate completion, degrees awarded, transfer, 

Evidence/Email-on-the-Assessment-Town-Hall.pdf
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licensure examination pass rates, and employment rates for career and technical education (CTE) students. 

(See Appendix A, Data Relevant to Institution Set Standards) 

 

➤ Has the college met its floor standards? 

The floor standards or Institution Set Standards (ISS) and stretch goals are determined by the UH and UH 

Community College Systems. The ISS and stretch goals for the UH Community College System’s Strategic 

plan period of 2015-2021 were determined in 2015 by calculating the average of the previous three-year 

outcomes, FY 13, FY 14, and FY 15, which were the height of our enrollment and prior to a steady decline 

thereafter. An attempt to adjust the ISSs was made after several years but was not sufficient to address 

the trend. The College and the UH Community College System are working on enrollment strategies for 

all the community colleges as enrollment has dropped significantly from 2010114. As enrollment 

decreased, it became increasingly difficult to meet the ISS for certificate completion, degree awarded, and 

transfer, which are numeric measures directly tied to enrollment.  

 

While the number of degree and certificate completions is disappointing, our Institutional Effectiveness 

Measures115 (IEMs), based on percentages, tell a more optimistic story. The Fall 2018 cohort of students 

graduated at higher percentages than the previous cohorts during the past five years. In addition, the 

College met its floor standards for student course completion rates.  

 

Our nine programs with national licensure exam requirements each consistently met the ISS, with one 

exception. In 2016-2017, the Occupational Therapy Assistant program experienced a shift in personnel 

and leadership which impacted student performance, resulting in a 76 percent pass rate. Once stabilized, 

the program saw improved results for the next three years: 100 percent, 89 percent, and 100 percent, 

respectively. 

 

Each CTE program met the ISS for employment job placement rates, with the exception of Marketing, 

which has been low-enrolled for years and is now in the process of being stopped out.  

 

➤ Has the college achieved its stretch (aspirational) goals? 

On April 2, 2019, the Chancellor sent a memo116 to the Chancellor’s Advisory Council, the leadership 

council of the College, which includes the Authorized Governance Organizations (Faculty Senate, Student 

Congress, Staff Council and the Native Hawaiian Council ‘Aha Kalāualani), all department chairs, unit 

heads, deans, and vice chancellors. In the memo, the Chancellor stated, “SSP 3.0 (Student Success Pathway 

Plan) is ready for implementation and aligns with the College’s Engagement Quality Focus Essay (QFE), 

which focuses on: (1) improving course success rates and Fall-to-Spring re-enrollment rates; and (2) 

strategies that include collaboration across and within departments, units, and programs. SSP 3.0 goals for 

instructional programs must focus on improving two measures: course success rates and Fall-to-Spring 

re-enrollment rates, and strategies should promote collaborative efforts.”  

 

This concentrated effort may have been a factor in increasing and exceeding the stretch goal for course 

completion rates in 2020-2021. The Fall-to-Spring re-enrollment rates showed a slight improvement in 

2019 but declined again slightly the subsequent year.  
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Table 5. Course Completion 

 

Student Course Completion Rates 2016- 

2017 

2017- 

2018 

2018- 

2019 

2019- 

2020 

2020- 

2021 

Actual Performance 74% 73% 73% 74% 78% 

Institution Set Standard 70% 70% 70% 70% 70% 

Stretch Goal 75% 75% 75% 75% 75% 

Difference between Actual and Institutional 

Standard 

4% 3% 3% 4% 8% 

Difference between Actual and Stretch Goal -1% -2% -2% -1% 3% 

 

(From OFIE IEM table) 

Fall to Spring Persistence       

                     Fall 2016 2017 2018 2019 2020 

Actual Performance  76% 75% 71% 73% 71% 

Institution Set Standard  75% 75% 75% 75% 75% 

Difference Between Actual and Institutional 

Standard 

1% 0% -4% -2% -4% 

 

Most programs met or surpassed their stretch goals for national exam rates. Except for Hospitality and 

Tourism and Dental Assisting, programs hover close to the aspirational goal for the employment job 

placement rates. While Hospitality and Tourism is one of our most successful programs, approximately a 

third of the students in the program are international, unable to be employed in the United States after 

graduation and impacting the program’s employment placement rate. Dental Assisting is a small program 

with five to eleven majors at one time, which greatly affects the percentages if one student withdraws. The 

program received approval from CODA, its accrediting agency, to increase the program to 18 majors in 

anticipation of the State changing requirements for dental assistants. The 2020 Dental Assisting Program 

Analysis117 reported that “military spouses and dependents make up about half of the student population” 

to become Certified Dental Assistants to work on the mainland as the majority of the states require 

certification/registration, which also accounts for the lower employment rate in Hawai‘i.  

 

➤ What initiative(s) is the college undertaking to improve its outcomes?  

As detailed in the QFE on Engagement,  

● Spring 2019 - The course completion was 73 percent and Fall-to-Spring persistence rate was 71 

percent. In Spring 2019, the Chancellor sent a memo118 that the institution’s goal was to increase 

these percentages in the following 2019-2020 academic year and that this goal was to be the 

focus of the second cycle of Student Success Plans. 

● Fall 2020 - In response to the pandemic in Spring 2020, the SSPs were revised119 to include data 

on the pandemic’s effects on goals.  

Evidence/2020-KAP-2149-Dental-Assisting-1606161363.pdf
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● December 2020 -  Through the implementation of specific student engagement strategies, the 

College’s goals120 for Spring 2021 were to continue to focus on re-enrollment and course 

completion or to increase the annual number of (a) certificates and degrees for all students; (b) 

student transfers within and outside of the UH System; (c) certificates and degrees for Native 

Hawaiian students; (d) certificates and degrees for Pell grant recipients; and (e) STEM certificates 

and degrees. 

● January 2021 - The Chancellor sent a memo121 to all Authorized Governance Organizations 

(AGOs) citing the institution set standard of 65 percent for re-enrollment from Spring to Fall and 

noting that only health degree programs had met the benchmark. Programs were instructed to 

focus their SSP outcomes on improved course success and re-enrollment rates. AGOs were asked 

to identify behaviors and activities that individuals can accomplish that can be expected to 

improve the re-enrollment rate and recommend an implementation plan for Fall 2021. Student 

Congress responded122 with an event called “Classes in Carts” aimed at promoting re-enrollment 

by providing financial aid and academic advising to students as they plan their schedule. The 

event was scheduled for October 2021 but was postponed to March 2022 to encourage re-

enrollment in the Fall. The activities included drawings for tuition grants.  Over 140 students 

participated in the virtual event, with the evaluation results indicating that there was a positive 

influence on change of behavior. Students who indicated that they do not typically see a 

counselor found their time with a counselor to be beneficial and plan to meet with a counselor 

more regularly in the future for academic planning. 

● ‘Aha Kalāualani, the Native Hawaiian Council, responded with a memo123 and the results124 of a 

vote by the Council. ‘Aha Kalāualani elected to find out why Native Hawaiian students are not re-

enrolling and they will focus on that research for the coming school year.  

● The Chancellor’s memo sparked discussion in the Faculty Senate125, identifying potential barriers 

to re-enrollment both within and external to the College’s locus of control. The Faculty Senate 

requested that data be collected/utilized to identify barriers that could be strategically addressed 

at the institutional level.  

 

➤ How does the college inform its constituents of this information? 

The Chancellor informs the campus about priorities for the college, i.e. course completion and retention 

efforts, during Convocation and primarily by memo as shown above. The faculty and staff track goals and 

results with the Student Success Plans (SSPs).  

 

The UH Community College System presents achievement reports every semester, except for Spring 2020, 

during the pandemic. The Vice President for Community Colleges visits each campus to present the data 

and provide a time for questions. After the presentations, the reports are uploaded to the Office for 

Institutional Effectiveness Planning webpage126.  

 

Outcomes of the Quality Focus Projects 

Action Project: Increase engagement for student success 

As stated in Kapiʻolani CC’s 2018 ACCJC Institutional Self-Evaluation Report, engagement was selected as 

an area of focus to further reinforce the College’s completion agenda and advance student success across 

the campus. To improve student completions, the goals of the QFE were purposefully aligned with the 

College’s institution-set standards (see Appendix A) for student achievement and performance funding 

measures. Through the collaboration within and across departments, units, programs, and Authorized 

Governance Organizations (AGOs) in Phases 1 and 2, the goals were to increase:  
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● Student course completion 

● Fall-to-Spring persistence 

● Certificates and degrees for all students 

● Student transfers to institutions within and outside of the UH System 

● Certificates and degrees earned by Native Hawaiian students 

● Certificates and degrees earned by Pell grant recipients 

● Certificates and degrees earned by students in STEM fields. 

 

Kapiʻolani CC’s Engagement QFE1-127 provides a coherent and detailed plan that maximizes the 

institution’s reach and impact in this area. This plan emphasizes the implementation of Student Success 

Plans (SSPs) across a period of two phases to support the campus’ collaborative efforts to increase the 

specific student success measures stated above. Currently the College is in the third phase of this plan, 

focusing on the development and completion of its new Strategic Plan. 

Phase 1 of the Engagement for Student Success QFE timeline started in August 2018. It continued the 

work that was implemented in Spring 2018 (January-May 2018), providing this QFE a framework and 

essential data to review, plan, and focus on the areas for improvement. Begun in August 2019, Phase 2 

built upon the “reflection” and “next steps” of the Student Success Plans (SSP) completed in Phase 1, 

which extended and concentrated on additional areas of institution-set standards for student 

achievement. Initially, Phase 3 was scheduled to begin in Summer 2020 but this phase was put on hold 

due to the pandemic. Work in this phase was resumed in August 2021. SSP Summary Reports produced 

from Phases 1 and 2 were reviewed to inform the direction of the College’s new Strategic Plan to be 

implemented in Fall 2022. The goals, desired outcomes, action steps, and assessment of outcomes for 

each Phase are outlined below. 

PHASE 1 (August 2018-May 2019): Faculty and Staff Engagement for Student Success  

 

Goals and Desired Outcomes: Through collaboration within and across departments, units, programs, 

and authorized governance organizations (AGOs) and the implementation of specific student engagement 

strategies, the College will increase: (1) course completion for all students; and (2) Fall-to-Spring 

persistence.  

 

Specific strategies focused on areas such as: (a) the use of learning and student support services and 

resources, (b) course preparation, (c) selection of career pathways, (d) development of two-year academic 

plans, (e) innovations focused student success in departments, units, and programs, or (f) other areas. 

  

                                                      
1 A “current status” column was added to the QFE and timelines were adjusted due to changes in plans and the pandemic. The 

original QFE that was submitted with the 2018 ISER is in Appendix B. 

Evidence/QFE-Engagement.pdf
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Action Steps Assessment of Outcomes 

Develop and implement Student Success Pathway 

(SSP) plans with targeted goals and specific strategies 

Completed SSP plans 

Monitor and record progress of SSP plans toward 

goals and implementation of strategies, and make 

improvements, as needed 

Completed SSP Progress Reports 

Examine SSPs for strategies that were used and its 

effectiveness in supporting the achievement of stated 

outcomes 

 

Submit end-of-year SSP summary report, including an 

evaluation of outcomes achieved 

Completed and detailed summary report on the 

effectiveness of the strategies, including an evaluation of 

the outcomes achieved 

Complete SSP executive summary, (including an 

overall evaluation of outcomes achieved), share with 

campus community, and obtain feedback for 

improvements and next steps 

Completed SSP executive summary based on campus-

wide feedback with recommendations for improvements 

and next steps 

 

Compared PHASE 1 data with 2018 Institutional-set 

Standards/Performance Funding Measures to determine 

if stated desired outcomes were achieved 

 

Summary: Data provided from the Office of Institutional Effectiveness (OFIE) in 2017-2018 indicated that 

the course completion rate was 73 percent and Fall-to-Spring persistence rate was 75 percent. Our 

institution’s goal was to increase these percentages in the following 2018-2019 academic year.  

 

Implemented prior to Phase 1 of the QFE, Spring 2018 Student Success Plans (SSPs), referred to as SSP 

2.02, focused on supporting the attainment of the College’s performance measures (stated above). In 

Summer 2018, SSP 2.0 Summary Reports were reviewed to determine the direction for the next round of 

SSPs in the upcoming academic year. As stated in the Chancellor’s memo128, faculty and staff were asked 

to continue the focus of their SSPs on performance measures, particularly course completion and Fall-to-

Spring persistence rates. Goals and strategies were developed in September 2018 and monitored twice 

throughout the year (December 2018 and March 2019).  

 

Departments/units/programs and AGOs completed the “Execute” phase of their plans to check their 

progress, assess whether their strategies were working or not, and adapt plans, if necessary, to help them 

achieve their goals. In April and May 2019, SSP Summary Reports were completed and used to 

supplement the College’s 2018-2019 College’s Strategic Plan Scorecard129.  

 

Overall, the data provided from the Office of Institutional Effectiveness (OFIE) indicated that at the end of 

AY 2018-2019, the course completion rate remained at 73 percent from the previous year, whereas, the 

Fall-to-Spring persistence rate increased 2 percent from 71 percent in 2018 to 73 percent in 2019. (For a 

more detailed description on how the College achieved the institutional set standards, please refer to this 

report’s section on Institution Set Standards, Standard I.B.3, on page 27.)  

 

                                                      
2 The implementation of Student Success Plans (SSP 1.0) at the College began in Spring 2017.  
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While a direct correlation between the implementation of the SSPs and the rates of course completions 

and Fall-to-Spring persistence for 2018-2019 cannot (and should not) be made, highlights from the SSPs 

demonstrate a campus-wide effort to collaboratively work toward supporting the goals and outcomes of 

Phase 1 of the Engagement for Student Success QFE. 

 

● Arts & Humanities (A&H): The A&H faculty collaborated with counselors to ensure 

degree concentrations were coherent and student support and services in these 

concentrations were clearly communicated to students to increase course and degree 

completions.  

● Dental Assisting (DENT): The Dental Assisting program faculty participated in the 

College’s Teaching Online Prep Program (TOPP) to deliver DENT 105, 205, and 210 online. 

Considering Fall 2018 was the first time these courses were offered online faculty were 

very satisfied seeing 92 percent of students completing these courses. 

● Hospitality & Tourism (HOST): HOST faculty collaborated with professionals in the 

tourism industry. 

● Library & Learning Resources: The Learning Center Coordinator collaborated with other 

tutoring coordinators (STEM, TRiO, Native Hawaiian Academic Advancement Program) to 

design and hold the first campus-wide tutor training event as a way to standardize 

tutoring across all programs for students. 

● Languages, Linguistics and Literature (LLL): To increase Fall-to-Spring persistence in 

sequenced language courses, faculty collaborated with Hoʻokele peer mentors to provide 

information and support first-year students during registration workshops. 

● Math/Sciences (M/S): To increase the number of students completing MATH 103, the 

M/S department offered nine co-requisite sections in Fall 2018 and seven in Spring 2019. 

Math faculty provided an analysis of success rates in co-requisite vs. non co-requisite 

sections of MATH 103. The success rate for MATH 103 was 54.45 percent, while the 

success rate in MATH 88 + MATH 103 was 62 percent. Since completion of math courses 

is a major gateway to degree completion, the co-requisite model appears to help 

students in this area. 

● Mobile Intensive Care Technician (MICT): The MICT Program partnered with Kapi‘olani 

Medical Center for Women and Children to enhance learning in this career pathway, 

particularly around pediatric pre-hospital care, and increase the number of physicians 

taking an active role in teaching students during their clinical experiences.  

● Student Success Council (SSC) ACHIEVE Team: Student success funds were given to the 

SSC ACHIEVE team in Fall 2018 to Spring 2019 to support students toward Fall-to-Spring 

re-enrollment. The team collaborated with Financial Aid to identify students that were 

near graduation and who would be losing financial aid or were not eligible for it. 

Seventeen students were offered funding and re-enrolled. 

● Veterans & Military Resource Center: To support students to persist from Fall 2018 to 

Spring 2019, a VA psychologist provided therapeutic counseling to student veterans and 

assisted them in signing up for VA health care. Addressing such needs facilitated student 

persistence from one semester to the next. 

 

In Fall 2020, an Executive Summary Report130 on the 2018-2019 SSPs was shared at the Chancellor’s 

Advisory Council and posted on the OFIE website for public access. 

 

PHASE 2 (September 2019-May 2020): Student Engagement for Student Success 

 

Goals and Desired Outcomes: Through collaboration within and across departments, units, programs, 

and authorized governance organizations (AGOs) and the implementation of specific student engagement 

Evidence/Strategic-Plan-Executive-Summary_2020.pdf
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strategies, the College will increase the annual number of (1) certificates and degrees for all students; (2) 

student transfers within and outside of the UH System; (3) certificates and degrees for Native Hawaiian 

students; (4) certificates and degrees for Pell grant recipients; and (5) STEM certificates and degrees.  

 

Specific strategies focused on areas such as: (a) the use of learning and student support services and 

resources, (b) course preparation, (c) selection of career pathways, (d) development of two-year academic 

plans, (e) innovations focused student success in departments, units, and programs, or (f) other areas. 

Action Steps Assessment of Outcomes 

Develop and implement Student Success Pathway 

(SSP) plans with targeted goals and specific strategies 

Completed SSP plans 

Monitor and record progress of SSP plans toward 

goals and implementation of strategies, and make 

improvements, as needed 

Completed SSP Progress Reports 

Examine SSPs for strategies that were used and its 

effectiveness in supporting the achievement of stated 

outcomes 

 

Submit end-of-year SSP summary report, including an 

evaluation of outcomes achieved 

Completed and detailed summary report on the 

effectiveness of the strategies, including an evaluation of 

the outcomes achieved 

Complete SSP executive summary (including an overall 

evaluation of outcomes achieved), share with campus 

community, and obtain feedback for improvements 

and next steps 

Completed SSP executive summary based on campus-

wide feedback with recommendations for improvements 

and next steps 

 

Compared 2018-2019 Institutional-set 

Standards/Performance Funding Measures results to 

Phase 2 results  

 

Planned to compare 2018 Community College Survey of 

Student Engagement (CCSSE) results to the 2020 CCSSE 

results, but no survey was given in 2020. 

 

 

Summary:  Toward the end of Spring 2019, the “Next Steps” sections in SSP 2.0 Summary Reports were 

reviewed to set the aim for SSP 3.0 to be implemented in Fall 2019 to Spring 2020. The Chancellor’s 

Memo131 asked the campus community to continue aligning their efforts with the College’s Quality Focus 

Essay (QFE) on Engagement, which focused on: (1) improving course success and Fall-to-Spring re-

enrollment rates; and (2) strategies that included collaboration across and within departments, units, and 

programs. Instructional programs were directed to analyze their Annual Report Program Data (ARPD) and 

set goals for SSP 3.0 to increase the rates in these two areas. Non-instructional programs were asked to 

set goals to support the College’s capacity to meet the Engagement QFE and 2015-2021 Strategic Plan 

benchmarks. From August to September 2019, the “Plan” section of SSP 3.0, which included goals, action 

steps, assessment strategies, and needed resources to increase course success and Fall-to-Spring re-

enrollment rates, was completed. Progress was tracked and reported (Progress Report #1 - September 

2019 to December 2019). The following examples provide a snapshot of the progress attempted/made 

during this short time period to demonstrate a campus-wide effort to support the desired goals and 

outcomes of Phase 2 of the QFE on Engagement.  

 

Evidence/SSP-3.0-Closing-the-Loop-Memo.pdf
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● Accounting (ACCT): Program faculty collaborated with ACCT counselors to identify 

students in the major to assign them to a full-time faculty as their mentor. Mentors 

planned their schedules to meet with their students at least once per semester to connect 

with them and help them with any academic issues they may be encountering. 

● Culinary (CULN): The CULN program faculty and counselor developed a Culinary Student 

Council to identify student roadblocks.  

● Economics (ECON): ECON program faculty adopted an interactive text format to increase 

connection with students. The software and hardware in the Economic Multimedia 

Classroom and Lab were also updated to increase student engagement. 

● First-Year Experience (FYE): FYE program faculty instituted mandatory advising for all 

first-year students and worked with counselors across the campus to ensure that students 

were receiving the support they needed to be successful in their courses. Students with 

less than a 2.0 GPA during the semester were required to attend an “intervention” 

session.   

● Hospitality & Tourism (HOST): To increase enrollment in the HOST Advanced 

Professional Certificate (APC) courses, HOST faculty partnered with the president of 

Hawaii Lodging & Tourism Association (HLTA) to develop a program to support 

incumbent employees that may have earned an associate’s degree and might see a value 

in continuing their education in the APC Program. Discussions centered on HLTA creating 

a scholarship application process that would award full tuition to two or three employees. 

● Kekaulike Center and Financial Aid: Staff collaborated with counseling faculty to 

identify students who exhausted their financial aid but still needed 6-12 credits to 

graduate. Faculty and staff supported these students in creating an academic/support 

plan to assist them in obtaining needed resources and working toward completing their 

degree/certificate/graduation requirements.  

● Psychology (PSY): PSY program faculty created a Psychology Club to build a stronger 

sense of community, providing students with academic support, networking 

opportunities, and enriching activities opportunities within the discipline. Program faculty 

strive to cultivate a space where students can connect with each other and develop 

academically, professionally, and personally. 

● Online Learner Success (OLS): To promote student access and engagement, OLS 

program faculty worked towards developing a Success for Online Learners (SŌL) Module: 

Be Connected (online learning module). 

 

Due to the pandemic, Progress Report #2, covering the period from January to April 2020, was postponed 

as the College shifted its focus to supporting the campus community transition to online instruction and 

services (p. 40, Board of Regents Materials132).  

 

As a result, SSP 3.0 was put on hold until Fall 2020. Nonetheless, campus projects, initiatives, and efforts 

still moved forward to foster student success during this challenging time. Below are a few examples.  

 

● Campus Marketing Team: To increase Returning Adults from 483 in Fall 2019 by 2 

percent to support the Chancellor's goal to offer packaged online certificates in Spring 

2020, the team carried out a marketing campaign promoting the College’s short-term 

fully online certificates in Accounting in Spring 2020 and for Information Technology in 

Fall 2020. Paid advertising was used to drive prospective students to information on the 

College’s website for all of the fully online certificates and degrees. The number of 

returning adults did increase over the previous year; however, the increase in returning 

adults may not have a direct correlation to the marketing campaign. 

Evidence/BOR-05.20.2021-Materials.pdf
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● Honda International Center (HIC): The College has adopted unique approaches to 

recruiting international students during these challenging times. In spite of strict travel 

restrictions due to COVID-19, HIC has continued its robust recruitment efforts through a 

host of virtual events, in partnership with EducationUSA and U.S. Embassies in China, 

Japan, and Korea, and other partner and higher education institutions. These efforts have 

helped to slow the decline in and provide a steady flow of international students to the 

College while strengthening its relationship between overseas government agencies and 

partner institutions.  

● Office of Continuing Education and Training (OCET) - In Fall 2020, in the midst of the 

pandemic, the OCET faculty and staff collaborated with the UHCCs to provide training at 

no cost for over 500 eligible state residents through a grant entitled "Oahu Back to 

Work."  Training was provided in the areas of Computer Certification and Career 

Advancement, Information Technology Fundamentals, A+, Security+ and Project+ 

Certification, Certification for Hawaii Professional Tour Guides, Japanese for Retail and 

Tourism, Pharmacy Technician, Phlebotomy, and tutor training. 

 

As part of the College’s continuous improvement and closing the loop on SSP 3.0, in November 2020, the 

questions to SSP 3.0 were revised to capture how the campus’ goals and strategies were impacted and 

what changes were made as the campus pivoted (and continue to pivot) during this time. (Please see 

Chancellor’s SSP 3.0 Closing the Loop memo133.) The revised questions are as follows: 

 

● How did COVID-19 impact your goal(s)?  

● As you pivoted, what changes were made during this time to support students, faculty, 

and/or staff?  

● How effective were your changes?  

● What is/are your goal(s) and plan for supporting students, faculty, and/or staff in Spring 

2021? 

 

Upon reviewing the responses to these questions, it was evident that the pandemic interrupted the goals 

that the campus had set for SSP 3.0. Much time and energy were spent on designing and learning to 

effectively deliver previously face-to-face instruction and services online in asynchronous, synchronous 

and hybrid formats. In addition, new approaches, materials, and resources to communicate, motivate, and 

engage virtually with students were developed, revised, and improved to ensure that students received 

the support and services that they needed to succeed in their courses. The campus also scaled and 

stepped up their collaborative efforts to not only increase their availability to students, but to also check 

in on them to see how they could be best supported during this time. Administrators, faculty, staff, and 

students adjusted daily (and continue to adjust) to deal with all the unexpected changes, while continually 

keeping student success at the forefront at all times. 

 

The data provided from the Office of Institutional Effectiveness (OFIE) indicated that at the end of AY 

2019-2020, both course completion and Fall-to-Spring persistence rates increased 1 percent and 2 

percent from the previous year, 73 percent to 74 percent and 71 percent to 73 percent, respectively. 

Degree and certificate completion decreased for all students from 1,097 to 1,204 and 519 to 488 

respectively. In contrast, Native Hawaiian and STEM student completions increased from 163 to 172 and 

125 to 145 respectively. Student transfers to a four-year college/university increased from 1,233 to 1,239. 

For a more detailed description on how the College achieved the institutional set standards, please refer 

to the section on Institution Set Standards (Standard I.B.3) on page 27.  

 

Evidence/SSP-3.0-Closing-the-Loop-Memo.pdf
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The progress stated in SSP 3.0, along with the campus projects, initiatives, and efforts during this period 

evidence the College’s collective efforts to support the achievement of goals and outcomes of Phase 2 of 

the Engagement for Student Success QFE. 

 

As Phase 2 came to an end and the campus headed into Phase 3 to focus on developing a new Strategic 

Plan, the Chancellor set the direction for Spring 2021 and SSP 3.1. As stated in the Chancellor’s memo134, 

due to the interruption of COVID-19, the campus was asked to continue their SSP 3.0 efforts/goals on 

improving (a) course completion, (b) re-enrollment, (c) certificate/degree completion, and/or (d) transfer 

rates of all students, concentrating on Native Hawaiian (NH) students, Pell recipients, and STEM. This 

charge also aligned with the goals and desired outcomes of the College’s Engagement QFE and 2015-

2021 Strategic Plan benchmarks.  

 

PHASE 3 (August 2021 - August 2022) Campus Engagement for Student Success 

 

Goal and Desired Outcome: To develop and include in the College’s 2022-2027 Strategic Plan strategic 

directions, goals, outcomes and measures that directly focus on student engagement, learning, 

achievement, and success. 

 

Action Steps: 

 

Action Steps Assessment of Outcomes 

Fall 2021-Spring 2022: Formation of six undergraduate 

research hui (groups) to begin studies informing 

strategic planning by gathering the stories of students 

and their understanding of success 

Link to Pāoa Logic Model135 with short-term, medium-

term, and long-term evaluation strategies 

Spring 2022-Fall 2022 Spring 2022 Convocation Slides136 (includes Strategic 

Planning Logic Model with short-term, medium-term, 

and long-term evaluation strategies) 

 

Summary: Although the College strategic planning process was slated to begin in Fall 2020, the 

prioritization of adapting to the global pandemic took precedence. Furthermore, the campus intends to 

align its strategic directions with that of the University of Hawaiʻi Community College system, which has 

not shared updated themes for the next strategic planning cycle. Both issues of uncertainty led to pause 

with a resurgence in Fall 2021. 

 

In Fall 2021, Kapiʻolani CC students ignited conversations around strategic planning with qualitative social 

science research through participation in the Pāoa Indigenous Research Program. These researchers 

focused on the student success pathway to frame their questions. They shared their autoethnographies at 

the Student Undergraduate Research Fair, sparking conversations around student support inside and 

outside of class. In Spring 2022, these undergraduate researchers reflected on the findings from their own 

work to form focus group questions, asking their peers about student success.  

 

Simultaneously, the staff and faculty began their own dialogue to inform the College mission at the Spring 

Convocation in January 2022. Surveys, town halls, informal talk story sessions, and the Bigger Ideas 

Platform137 serve as data gathering points with the intention of soliciting as many perspectives as possible. 

These conversations culminated into a visioning conference138 in April to identify the upcoming strategic 

themes. Over the summer, the Executive Leadership Team is expected to develop a tactical plan based on 

these themes. 

Evidence/Memo-for-SSP-3.1.pdf
Evidence/Slides-Pāoa-Logic-Model-Evaluation.pdf
Evidence/Slides-StrategicPlanningProcess.pdf
Evidence/StrategicPlanning_BiggerIdeas.pdf
Evidence/StrategicPlanning_BiggerIdeas.pdf
Evidence/StrategicPlan2022-website.pdf
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QFE on Assessment: Foster and increase the engagement in the assessment of 
SLOs and SAOs to improve student learning assessment 

As stated in Kapiʻolani CC’s 2018 ACCJC Institutional Self-Evaluation Report, the College identified 

fostering and increasing engagement in the assessment of student learning outcomes (SLOs) and service 

area outcomes (SAOs) to improve student learning, as one of the QFE projects. 

 

The QFE on Assessment consisted of three distinct phases. The first phase in 2019-2020 was primarily a 

response to the ACCJC Commission’s compliance recommendation around assessment, which created an 

urgency at the campus and galvanized us to make substantive changes. Phase 2, in 2020-2021, was during 

the height of the pandemic. Though the Chancellor had instituted a Continuous Improvement Work 

Group to sustain the considerable changes of the previous year, the faculty were consumed with 

converting the majority of our face-to-face classes to online delivery, which slowed our progress on 

assessment. Phase 3 saw a surge of energy around assessment with new initiatives from the Faculty 

Senate Student Learning Outcomes and Assessment Committee.  

The Assessment QFE3 -139 shows the details of what was accomplished over the three phases and next 

steps moving forward. The timelines were adjusted due to modifications to our initial plans and delays 

from the pandemic.  

 

PHASE 1 (January 2019-May 2020): Foster and increase campus engagement to support SLO and 

SAO assessment 

 

Goals and Desired Outcomes: The ACCJC Commission compliance recommendation around assessment 

was as follows: 

 

Standards I.B.2, I.B.4, I.B.5 (College Recommendation 2): 

In order to meet the Standards, the Team recommends that the College analyze and document 

the results of learning outcomes assessment across all disciplines and programs, and integrate 

this analysis and documentation into program review and institutional planning processes on a 

regular and consistent cycle. Further, the Team recommends that the College use the results of 

this analysis and documentation to make improvements in student learning at the course, 

program, and institutional levels.  

 

The College faculty and staff worked together to make pivotal changes to our assessment processes. The 

Faculty Senate and the Chancellor’s Advisory Council voted to approve a sequence of actions that greatly 

improved the analysis and documentation of learning outcomes assessment results across all disciplines 

and programs. See the Assessment QFE140 for the details. 

 

Action Steps: 

 

Action Steps Assessment of Outcomes 

Evaluate and update the assessment process under the 

guidance of an assessment coordinator to best serve 

the needs of the College 

Updated the assessment process 

                                                      
3 A “current status” column was added to the QFE and timelines were adjusted due to changes in plans and the pandemic. The 

original QFE that was submitted with the 2018 ISER is in Appendix B. 

Evidence/QFE-Assessment.pdf
Evidence/QFE-Assessment.pdf
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Review and update the Watermark (formerly 

Taskstream) process to best serve the needs of the 

College 

Reviewed and made the decision to discontinue the 

Watermark process to better serve the needs of the 

College 

Review and update how SLO and SAO assessments will 

be addressed within a five-year cycle and uploaded 

into Watermark 

The Faculty Senate provided documentation on how 

SLOs will be addressed within a five-year cycle. 

Discussions on a cycle for SAO assessments are in 

process now.  

Create plan to map SLOs and SAOs to revised 

Institutional Learning Outcomes (ILOs) 

Completed a plan to map SLOs to ILOs 

Mapping SAOs to ILOs has not been completed 

Update general education outcomes to align with the 

revised ILOs 

Updated general education outcomes 

Develop Watermark queries and reports to produce 

information that improves assessment and College 

instructional, student service, and academic support 

activities 

Transitioning to the new assessment system to improve 

assessment 

Continue innovative professional development 

workshops and programs such as the Kapi‘olani 

Research Scholars Projects (KRSP), Assessment 

Colloquia, and program review meta-analysis to spark 

engagement with and improvement of assessment 

Professional development workshops and programs on 

the new system encouraged engagement in the new 

assessment system 

 

Summary: After the Follow-Up Report and peer review visit in Spring 2020, the Commission determined 

that the College met the Standards and reaffirmed the College’s accreditation in June 2020.  

 

PHASE 2: (August 2020 - May 2021): Improve assessment of SLOs and SAOs 

 

Goals and Desired Outcomes: To continue the work initiated in 2019-2020, the Chancellor established a 

Continuous Improvement (CI) Work Group in 2020-2021. The CI Work Group was responsible for 

evaluating and making revisions to the new processes from the previous year, especially in the absence of 

an Institutional Assessment Coordinator.  

 

To address the need for leadership and support of institutional assessment, the College hired an 

Institutional Assessment Coordinator, who served the College between June 2018 and July 2020. The 

position was identified as a responsible party in 23 of the 28 tasks in the QFE on Assessment. 

Unfortunately, very few of these outcomes were achieved by the Assessment Coordinator during his 

employment at the College. Other individuals and groups across the campus stepped up, including the 

Faculty Senate Student Learning Outcomes and Assessment Committee, but the pandemic and sudden 

transition to online classes consumed the College during this time. The pandemic also yielded a hiring 

freeze across the UH System, which prevented the College from rehiring for the Institutional Assessment 

Coordinator position. 
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Action Steps: 
 

Action Steps Assessment of Outcomes 

Implement and evaluate updated assessment process Completed evaluation report on the effectiveness of the 

assessment process with recommendations for 

improvement. 

Implement and evaluate updated Watermark process 

and usage 

Completed an evaluation report on the effectiveness of 

the new assessment process with recommendations for 

improvement. 

Implement and evaluate the assessment of SLOs and 

SAOs for each department/unit/program 

Completed an evaluation report on the assessment of 

SLOs by department/unit/program, highlighting areas 

of effectiveness and recommendations for 

Improvement. 

The SAO assessment process was initiated. 

Implement plan to map SLOs and SAOs to Institutional 

Learning Outcomes (ILOs) 

Mapped SLOs to ILOs. 

SAOs have not been mapped. 

Approve updated general education outcomes, and 

develop a timeline to map SLOs and SAOs to the 

general education outcomes 

Approved general education outcomes but the timeline 

for mapping was delayed due to a UH System initiative 

to redesign general education requirements throughout 

the System. 

Evaluate effectiveness and usefulness of Watermark 

queries and reports 

Completed evaluation report on the effectiveness and 

usefulness of the new assessment process with 

recommendations for improvement 

Evaluate and expand assessment professional 

development opportunities for faculty/lecturers, staff, 

and administrators 

Evaluation results on effectiveness of professional 

development opportunities were completed and 

reviewed for improvements.  

 

Summary: A final report141 was submitted to the Chancellor with recommendations for the subsequent 

year. Upon reflection, 2020-2021 proved to be a difficult year to move forward on assessment activities. 

 

PHASE 3 (August 2021 - December 2021): Close the loop via monitoring and modification of 

changes made in 2019 and 2020 to improve assessment of SLOs and SAOs 

 

Goals and Desired Outcomes: In 2021-2022, the Continuous Improvement Work Group was repurposed 

into the Accreditation Work Group to evaluate the current processes, recommend improvements, and 

complete the ACCJC Midterm Report. As stated above, there was renewed energy around assessment due 

to new initiatives from the Faculty Senate Student Learning Outcomes and Assessment Committee. 
 

Action Steps Assessment of Outcomes 

Evaluate the overall progress made in all the areas of 

focus regarding SLO and SAO assessment in 2019 and 

2020 

Completed comprehensive evaluation report on the 

overall progress and effectiveness of the actions and 

changes implemented in 2019 and 2020 with 

Evidence/2020-2021-CI-Report.pdf
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Make appropriate closing the loop changes based on 

completed analyses, including campus feedback on the 

SLO and SAO assessment and Watermark processes, 

mapping of SLOs and SAOs to ILOs and general 

education outcomes, Watermark queries and reports, 

and professional development opportunities  

recommendations of improvement and a detailed plan 

for next steps. 

Plan for implementation and evaluation of 

improvements/changes for 2022 

 

Summary: The College has experienced setbacks in moving the assessment process forward. However, an 

important change in the way faculty and staff perceive SLO and SAO assessment is taking place. Before 

2019, the College’s focus was the 100 percent completion of course student learning outcomes 

assessment instead of focusing on the improvement of student learning, as evidenced in the examples 

provided in this report. In addition, the Chancellor and key faculty and staff stakeholders intentionally 

took a step back to reevaluate and engage the campus community in discussions around the assessment 

of institutional learning outcomes to improve student learning. Discussions culminated in a town hall on 

assessment, as discussed in this report on p. 26, the results of which will be the appointment of a full-time 

institutional assessment coordinator. The coordinator, with the support of an advisory committee, will lead 

the efforts to support and systematize the assessment of learning and service outcomes across the 

campus. In their final presentations142 on May 6, 2022, faculty engaged in Huliāmahi, a recent faculty-led 

project to assess the College’s institutional learning outcomes, identified areas of concern, and made 

recommendations that will inform the College (including the coordinator, advisory committee, 

administration, faculty, and staff) in moving forward. 

 

 

  

Evidence/Slides-Huliāmahi-ILO-Proj-CapPresentations-2022-05.pdf
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Annual Fiscal Report 

 

This section of the Midterm Report provides an update on fiscal conditions at the college with the 2022 

Annual Fiscal Report143, starting on the next page. 

Evidence/ACCJC-Annual-Fiscal-Report.pdf
Evidence/ACCJC-Annual-Fiscal-Report.pdf
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Appendices 

 

Appendix A - Data Relevant to Institution Set Standards 

Data provided by the University of Hawai‘i  Institutional Research, Analysis and Planning Office144. 

 

Fall Enrollment 2016 2017 2018 2019 2020 2021 

Number of Students 7,382 7,095 6,899 6,488 6,369 6,100 

 

 

 Course Completion 

 

Student Course Completion Rates 2016- 

2017 

2017- 

2018 

2018- 

2019 

2019- 

2020 

2020- 

2021 

Actual Performance 74% 73% 73% 74% 78% 

Institution Set Standard 70% 70% 70% 70% 70% 

Stretch Goal 75% 75% 75% 75% 75% 

Difference between Actual and Institutional 

Standard 

4% 3% 3% 4% 8% 

Difference between Actual and Stretch Goal -1% -2% -2% -1% 3% 

 

 

Certificate Completion 

 

Number of Certificates Completed 2016- 

2017 

2017- 

2018 

2018- 

2019 

2019- 

2020 

2020- 

2021 

Actual Performance 230 184 231 182 213 

Institution Set Standard 227 227 227 227 227 

Stretch Goal 251 263 276 290 305 

Difference between Actual and Institutional 

Standard 

3 -43 4 -45 -14 

Difference between Actual and Stretch Goal -21 -79 -45 -108 -92 

 

 
  

Evidence/IRAPOwebsite.pdf
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Degrees Awarded 

 

Number of Degrees Awarded 2016- 

2017 

2017- 

2018 

2018- 

2019 

2019- 

2020 

2020- 

2021 

Actual Performance 1,116 1,082 973 915 857 

Institution Set Standard 1,111 1,111 1,111 1,111 1,111 

Stretch Goal 1,225 1,287 1,351 1,418 1,489 

Difference between Actual and Institutional 

Standard 

5 -29 -138 -196 -241 

Difference between Actual and Stretch Goal -109 -205 -378 -574 -632 

 

 

Transfers 
 

Number of Transfers to a 4-year 

college/university 

2016- 

2017 

2017- 

2018 

2018- 

2019 

2019- 

2020 

2020- 

2021 

Actual Performance 1,350 1,304 1,233 1,239 1,300 

Institution Set Standard 1,327 1,327 1,327 1,327 1,327 

Stretch Goal 1,349 1,416 1,487 1,561 1,639 

Difference between Actual and Institutional 

Standard 

23 -23 -94 -88 -27 

Difference between Actual and Stretch Goal 1 -112 -254 -322 -339 
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Licensure Examination Pass Rates 

 

Program Exam ISS 

(Floor) 

ISS 

(Aspira- 

tional 

Goal 

2016-

2017 

2017-

2018 

2018-

2019 

2019-

2020 

2020-

2021 

Medical Assisting National 60% 78% 100% 71% 82% 74% 71% 

Medical Laboratory 

Technician 

National 75% 95% 93% 100% 82% 100% 100% 

Nursing (ADN) National 80% 95% 96% 100% 100% 84% 96% 

Nursing (PN) National 95% 95% 100% 100% 95% 100% 90% 

Occupational Therapy 

Assistant 

National 80% 95% 76% 100% 89% 100% 100% 

Physical Therapy 

Assistant 

National 85% 91% 100% 100% 79% 86% 100% 

Mobile Intensive Care 

Technician 

National 70% 95% 100% 100% 100% 100% 100% 

Radiologic Technician National 75% 95% 100% 100% 100% 100% 100% 

Respiratory Care 

Practitioner 

National 80% 95% 93% 100% 100% 100% 100% 
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Employment Rates for Career and Technical Education (CTE) Students 
 

Program ISS 

(Floor) 

ISS 

(Aspirati

on-al 

Goal) 

2016- 

2017 

Job 

Placeme

nt Rate 

2017- 

2018 Job 

Placeme

nt Rate 

 

2018- 

2019 Job 

Placeme

nt Rate 

 

2019- 

2020 Job 

Placeme

nt Rate 

 

2020- 

2021 Job 

Placement 

Rate 

 

Hospitality and 

Tourism 

33% 70% 42% 47% 48% 67% 50% 

Culinary Arts 33% 70% 69% 68% 67% 79% 63% 

Nursing: Associate 

Degree 

33% 70% 70% 70% 83% 97% 68% 

Emergency Medical 

Technician 

33% 70% 58% 81% 70% 93% 82% 

Paralegal 33% 70% 71% 69% 70% 81% 86% 

Information 

Technology 

33% 70% 63% 52% 64% 90% 65% 

New Media Arts 33% 70% NA 100% NA 82%  

Respiratory Care 

Practitioner 

33% 70% 87% 100% 86% 100% 54 

Radiologic 

Technologist 

33% 70% 42% 94% 81% 100% 50 

Nursing: Practical 

Nursing 

33% 70% 57% 83% 72% 92% 75 

Physical Therapy 

Assistant 

33% 70% 60% 77% 65% 100% 39 

Accounting 33% 70% 67% 70% 76% 70% NA 

Mobile Intensive Care 

Technician 

33% 70% 67% 100% 100% 100% 100 

Dental Assisting 33% 70% 33% 57% 60% 33% NA 

Medical Laboratory 

Technician 

33% 70% 67% 38% 73% 100% NA 

Occupational Therapy 

Assistant 

33% 70% 40% 62% 72% 76% 62% 

Marketing 33% 70% 31% 51% 57% 33% NA 
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Appendix B - Quality Focus Essays (QFEs) from the 2018 ISER 

QFE on Engagement 145 

QFE   on Assessment 146 

 

  

Evidence/QFE-Engagement.pdf
Evidence/QFE-Assessment.pdf


 

52 

Appendix C - List of All Evidence 

Report Preparation 

1. Continuous Improvement Work Group Charter 

2. 2020-2021 Continuous Improvement Report 

3. Accreditation Work Group Charter 

 

Plans Arising from the Self-Evaluation Process 

4. Continuous Improvement for Student Success webpage 

5. Continuous Improvement + Student Success Planning Follow-Up with AGOs, Councils, Plans 

6. 2020-2021 Continuous Improvement Report 

7. Kapiʻolani Community College Outcomes and Assessment webpage  

8. Student Learning Outcomes Assessment webpage 

9. The Faculty Senate SLOA Committee survey 

10. ʻĀina-based assessment framework rubric 

11. ACCJC Follow-Up Report 

12. Kalāhū website 

13. Huliāmahi website 

14. The Kapoʻoloku Program 

15. Student Affairs Learning outcomes 

16. Lunalilo Scholars webpage  

17. The Study Hub webpage  

18. Study Hub SLO data 

19. UHCC Performance Indicators report 

20. Kapiʻolani CC Institutional Effectiveness Measures 

21. Kapoʻoloku Program CLR 2019-2020  

22. ʻĀina-based Rubric & Class Designation 

23. Policy for five-year review cycle 

24. Kapiʻolani CC policy K5.201 - Curriculum Review Policy 

25. November 9, 2021 CAC meeting 

26. Kapiʻolani CC policy KOP 1.111 - Planning and Assessment Integration with Resource Allocation 

(PAIR) 

27. PAIR Task Force Charter 

28. January 11, 2022 CAC meeting  

29. Distance Education (DE) Plan 2017-2020 

30. Faculty Senate Resolution 2021 Proctoring 

31. Chancellor Response to Resolution 2021, Proctoring 

32. Remote Exam Considerations 

33. Faculty Information Literacy Award (FILA): Designing Meaningful Research Assignments 

34. Library Research Guides  

35. The Study Hub webpage  

36. ‘Imi Naʻauao STEM Peer Mentoring Program 

37. Secrets of Success (SOS) Online Workshops 

38. The Study Hub webpage  

39. Institutional Effectiveness Measures 

40. Pāhihi Program 

41. Office for Institutional Effectiveness (OFIE) 

Evidence/ContinuousImprovement-Work-Group-Charter.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/2021-2022-Accreditation-Work-Group-Charter.pdf
Evidence/ContinuousImprovement-Student%20Success-Ohana.pdf
Evidence/ContinuousImprovement-Follow-Up-with-AGOs-Councils-Plans.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/Outcomes-and-Assessment-Webpage.pdf
Evidence/SLOA-website.pdf
Evidence/Slides-SLOA-FacultyAssessmentSupportSurvey-Fall-2021-Findings.pdf
Evidence/Aina-Based-Learning-Assessment-Framework-Rubric.pdf
Evidence/ACCJC-Follow-Up-Report-FINAL-2020.pdf
Evidence/Kalāhū-Āina-Based-Community-Research-Curriculum-website.pdf
Evidence/Huliāmahi-Cohort1-website.pdf
Evidence/Kapooloku-Program-for-Native-Hawaiian-Student-Success.pdf
Evidence/Student-Affairs-KapoolokuProgram-NativeHawaiianStudentSuccess-2019-2020CLR.xlsx
Evidence/Lunalilo-Scholars-webpage.pdf
Evidence/Study-Hub-Schedule.pdf
Evidence/KapCC-Tutoring-SLO-Assessment-2016-2020.pdf
Evidence/UHCC-SPC-Performance-Indicators-10-29-21-Mtg.pdf
Evidence/IEM-update-11.9.2021.sk-1907%20hrs.xlsx
Evidence/Student-Affairs-Kapooloku-2019-2020.xlsx
Evidence/Aina-based-Assessment-Framework.pdf
Evidence/PolicyReviewSchedule.pdf
Evidence/K5.201-Curriculum-Review-Guidelines-and-Timeline.pdf
Evidence/2021.11.9-CAC-Meeting-Minutes.pdf
Evidence/KOP-1.111%2020220510%20Final.pdf
Evidence/KOP-1.111%2020220510%20Final.pdf
Evidence/PAIR-Task-Force-Charter.pdf
Evidence/CAC-Meeting-Minutes-2022.1.11.pdf
Evidence/DEPlan_2017-2020.pdf
Evidence/Resolution2021.3Proctoring.pdf
Evidence/2021.3.13-Response-to-FS-Proctoring.pdf
Evidence/RemoteExamConsiderations.pdf
Evidence/FILA-Award.pdf
Evidence/Library-Research-Guides.pdf
Evidence/Study-Hub-Schedule.pdf
Evidence/Imi-Naauao-PeerMentorProgram.pdf
Evidence/Workshops-KapiolaniCC-LibraryLibGuides.pdf
Evidence/Study-Hub-Schedule.pdf
Evidence/Institutional-Effectiveness-Measures.pdf
Evidence/Pāhihi.pdf
Evidence/Office-for-Institutional-Effectiveness.pdf
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42. Outcomes and Assessment webpage 

43. Maida Kamber Center (MKC) webpage 

44. UH Articulation and Transfer webpage 

45. Maida Kamber Center (MKC) webpage 

46. UH System Transfer webpage 

47. UH Executive Policy EP 5.201 

48. UH BOR Policy RP 5.201 

49. Policies & Plans 

50. Faculty CV page 

51. Syllabus template 

52. The Study Hub webpage 

53. Success for Online Learners (SŌL) Module 1: Be Ready 

54. Kapiʻolani Online Learning Orientation 

55. STAR tutorials 

56. University of Hawaiʻi Information Technology Services (UH-ITS) Help Desk 

57. CAC Budget Committee charter 

58. Executive Leadership Team’s external survey 

 

Institutional Reporting on Quality Improvements 

59. UHCC Home page for community colleges 

60. UH/UHCC shared governance survey results 

61. Shared Governance Survey 

62. UH/UHCC shared governance survey results 

63. Faculty Senate SLOA Committee survey results 

64. A‘o Day program 

65. A’o Day evaluation survey 

66. A‘o Day program 

67. A’o Day Schedule - Spring 2022 

68. August 2021 Assessment Day email from the Chancellor 

69. January 2022 Assessment Day 

70. Announcement Re: Dedicated Assessment Time 

71. “Lunch & Learning Outcomes” 

72. Service Area Outcomes presentation 

73. Create an SAO 

74. SAO form 

75. Steps on how to fill out an SAO form 

76. SAO checklist 

77. PAPAYA Drive 

78. “Lunch & Learning Outcomes” 

79. ED 285 Course Learning Report 

80. OCN 201L Course Learning Report 

81. PHYL 141 Course Learning Report 

82. NURS 132 Course Learning Report 

83. Math 103 faculty reflection 

84. Annual Report of Program Data website 

85. Natural Science ARPD 

86. ASNS SLO to PLO map 

87. Radiologic Technology ARPD 

Evidence/Outcomes-Assessment-Kapiolani-Community-College.pdf
Evidence/MaidaKamberCenter.pdf
Evidence/Articulation-and-Transfer.pdf
Evidence/MaidaKamberCenter.pdf
Evidence/Articulation-and-Transfer.pdf
Evidence/EP-5.201.pdf
Evidence/BOR-Policy-5.201.pdf
Evidence/PoliciesandPlans.pdf
Evidence/Faculty-CV.pdf
Evidence/Kapiolani-CC-Syllabus-Template.pdf
Evidence/Study-Hub-Schedule.pdf
Evidence/Success-for-Online-Learners-SŌL-Module-1-Be%20Ready.pdf
Evidence/Kapiolani-Online-Learning-Orientation.pdf
Evidence/STAR.pdf
Evidence/Help-Desk-Information-Technology-Services.pdf
Evidence/Charge-for-the-CAC-Work-Groups.pdf
Evidence/CI-Report-ELT-External-Survey.pdf
Evidence/UHCCHomePage.pdf
Evidence/UH_UHCC-Shared-Governance-Survey-Results_20211115.pdf
Evidence/UH-UHCC-Shared-Governance-Survey-Final_20211001.pdf
Evidence/UH_UHCC-Shared-Governance-Survey-Results_20211115.pdf
Evidence/Faculty-Responses-to-ACCJC-Questions-SLOA-Chair-Survey.xlsx
Evidence/Ao-Day-March-5-Program.pdf
Evidence/2021-March-5-SurveyVirtual-AO-Day.pdf
Evidence/Ao-Day-March-5-Program.pdf
Evidence/FINAL-Ao-Day-Schedule-Spring%202022.pdf
Evidence/Assessment-During-Duty-Week-Email.pdf
Evidence/Assessment-Day-During-Duty-Week.pdf
Evidence/Assessment-Day-During-Duty-Week-News.pdf
Evidence/Lunch_LearningOutcomes.pdf
Evidence/Slides-Ao-Day-SAOs.pdf
Evidence/1-Create-your-SAO.pdf
Evidence/2-Blank-SAO-Assessment-Form.pdf
Evidence/3-SAO-Assessment-Form.pdf
Evidence/4-SAO-Checklist.pdf
Evidence/PAPAYA-GoogleDrive.pdf
Evidence/Lunch_LearningOutcomes.pdf
Evidence/ED285.xlsx
Evidence/OCN-201L.xlsx
Evidence/PHYL-141-2019-2020.xlsx
Evidence/Nurs-132-Summer-19-CLR.xlsx
Evidence/Examples%20from%20Tenure%20and%20Promotion%20Docs/ACCJC-Improv-from-Assess-John%20Rader.pdf
Evidence/ARPD-website.pdf
Evidence/2021-KAP-2427-Natural-Science-1639731253.pdf
Evidence/ASNS-SLO-PLO.pdf
Evidence/2021-KAP-2369-Radiologic-Technologist-1640666503.pdf
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88. Maida Kamber Center for Career, Transfer, and Graduation Services ARPD 

89. Library ARPD 

90. Library full assessment report  

91. AY 2019-2020 Counseling and Academic Advising Council SLO Assessment 

92. Medical Laboratory Technician Program coordinator assessment 

93. TRiO Program counselor assessment 

94. The Instructional Designers’ SAO 

95. Teaching Online Prep Program (TOPP) website 

96. TOPP To Go! website 

97. Digital Systems Group’s SAO 

98. Chancellor’s 10.25.2019 memo ref: PAPAYA drive 

99. Charter for the Continuous Improvement Work Group student success 

100. Timeline for course assessment completion 

101. Action request memo to Faculty Senate regarding linking and mapping SLOs in course proposal 

form 

102. Memo 4.13. 2021 to Faculty Senate: Recommendations to Faculty Senate Regarding the 

Chancellor’s Memo 

103. Memo 5.11.2021 to Faculty Senate: Response to Resolution 2021 

104. Memo 9.13.2021 to Chancellor: ACCJC Midterm Report - Identified Gap 

105. Memo 9.17.2021 to Faculty Senate: Response to Memo “ACCJC Midterm Report – Identified 

Gap” 

106. Memo 10.14.2021 to Chancellor: Response to Memo “Response to Memo ‘ACCJC Midterm 

Report – Identified Gap’” 

107. Memo 11.21.2021 to Faculty Senate: Response to Your 10/14/2021 Memo 

108. Memo 12.16.2021 to Chancellor: Response to Your November 21, 2021 Memo 

109. Email: Assessment town hall meeting 

110. Memo 11.21.2021 to Faculty Senate: Response to Your 10/14/2021 Memo  

111. Assessment townhall feedback responses 

112. Email 4.1.2022: An Update on Assessment 

113. Memo 1.7.2022 to CAC: SSP 4.0 

114. Headcount Enrollments 

115. Institutional Effectiveness Measures 

116. Memo 4.2.2019 to CAC: Student Success Pathway 3.0 

117. 2020 Dental Assisting Program Analysis ARPD 

118. Memo 4.2.2019 to CAC: Student Success Pathway 3.0 

119. Memo 11.2.2020 to CAC: Student Success Pathway 3.0: Closing the Loop 

120. Memo 12.21.2020 to CAC: Student Success Pathway Plans - SSP 3.1 - Spring 2021 

121. Memo 1.19.2021 to AGOs: Enrollment Management with a Focus on Re-Enrollment 

122. Memo 4.15.2021 to Chancellor: Feedback on Re-enrollment and Engagement 

123. Memo to Chancellor: ʻAha Kalāualani Re-Enrollment Strategies 

124. ʻAha Kalāualani Re-enrollment Strategies vote results 

125. Suggestions for response to 1.19.21 memo from Chancellor 

126. Office for Institutional Effectiveness Planning webpage 

 

 

Outcomes of the Quality Focus Projects 

127. Kapiʻolani CC’s Engagement QFE 

128. Memo 1.29.2018 to CAC: Student Success Pathway 2.0 

Evidence/2021-KAP-2426-Liberal-Arts-1639731229.pdf
Evidence/2021-KAP-NINT-Academic-Support-Services-Library-1640208785.pdf
Evidence/AY-2020-2021-LLR-Instruction-SLO-Assessment.pdf
Evidence/AY-2019-2020-Counseling-and-Academic-Advising-Council-CAAC-SLO-Assessment-2019-2024.pdf
Evidence/Examples%20from%20Tenure%20and%20Promotion%20Docs/Assessment-Example-ShepherdMaingano.pdf
Evidence/Examples%20from%20Tenure%20and%20Promotion%20Docs/Copy-of-Areas-of-Primary-Responsibility-Kristy-Yoshikawa.pdf
Evidence/2019-2020-SAO-CELTT-ID-Group.pdf
Evidence/TOPP-Ohana.pdf
Evidence/TOPP-2Go.pdf
Evidence/2019-2020-SAO-CELTT-DigitalSystemsGroup.pdf
Evidence/2019.10.15-2018-2019-SLO-Assessments.pdf
Evidence/ContinuousImprovement-Work-Group-Charter.pdf
Evidence/SLO-CLR-Timeline%20.xlsx
Evidence/Action-Request-SLO-Assessment-in-Course-Proposal.pdf
Evidence/Final-Joint-Recommendation-to-FS-for-CLR-link-to-KSCM.pdf
Evidence/Response-to-Resolution-2021-Adding-to-the-course-proposal-form-KSCM.pdf
Evidence/2021.9.13-Chancellor-Memo.pdf
Evidence/Addressing-Midterm-Report-Gaps.pdf
Evidence/2021.10.14-Response-to-Chancellor-Assessment-SC_FS_SLOA.pdf
Evidence/Response-to-20211014-memo.pdf
Evidence/2021.12.16-Response-to-Chancellor-Assessment-SC_FS_SLOA.pdf
Evidence/Email-on-the-Assessment-Town-Hall.pdf
Evidence/Response-to-20211014-memo.pdf
Evidence/Assessment-Feedback.pdf
Evidence/SLOA-email-to-Chancellor-2022-04-01.pdf
Evidence/SSP-4.0-memo.pdf
Evidence/Headcount-Enrollments.pdf
Evidence/IEM-update-11.9.2021.sk-1907%20hrs.xlsx
Evidence/SSP-3.0-memo.final.pdf
Evidence/2020-KAP-2149-Dental-Assisting-1606161363.pdf
Evidence/SSP-3.0-memo.final.pdf
Evidence/SSP-3.0-Closing-the-Loop-Memo.pdf
Evidence/Memo-for-SSP-3.1.pdf
Evidence/Enrollment-Management-with-Focus-on-Re-Enrollment.pdf
Evidence/Re-EnrollmentMemo-Sp21.pdf
Evidence/Aha-Kalāualani-Re-Enrollment-Strategies.pdf
Evidence/Aha-Kalāualani-Re-enrollment-Strategies-Vote.pdf
Evidence/Suggestions-for-response-to-1.19.21-memo-from-Chancellor.pdf
Evidence/OFIE-Planning-Documents.pdf
Evidence/QFE-Engagement.pdf
Evidence/SSP-2.0-memo.pdf
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129. 2018-2019 College’s Strategic Plan Scorecard 

130. Executive Summary Report on the 2018-2019 SSPs 

131. Memo 11.2.2020 to CAC, SSP Leaders: Student Success Pathway 3.0: Closing the Loop 

132. Board of Regents 05.20.2021 materials, page 40 

133. Memo 11.2.2020 to CAC, SSP Leaders: Student Success Pathway 3.0: Closing the Loop 

134. Memo 12.21.2020 to CAC, SSP Leaders: Student Success Pathway Plans - SSP 3.1 - Spring 2021 

135. Pāoa Logic Model 

136. Spring 2022 Convocation Slides 

137. Strategic Planning Bigger Ideas Platform 

138. Strategic Planning visioning conference 

139. Kapiʻolani CC’s Assessment QFE 

140. Kapiʻolani CC’s Assessment QFE 

141. 2020-2021 Continuous Improvement Report 

142. Huliāmahi presentations 

 

Annual Fiscal Report 

143. Kapiʻolani CC’s 2022 Annual Fiscal Report 

 

Appendix A 

144. Institutional Research, Analysis and Planning Office website 

Appendix B 

145. Kapiʻolani CC’s Engagement QFE  

146. Kapiʻolani CC’s Assessment QFE 

QFE on Engagement 

147. Memo 1.29.2018 to CAC: Student Success Pathway 2.0 

148. 2018-2019 College’s Strategic Plan Scorecard 

149. Executive Summary Report on the 2018-2019 SSPs 

150. April 9, 2019 CAC Meeting Minutes 

151. Memo 4.2.2019 to CAC: Student Success Pathway 3.0 

152. Memo 11.2.2020 to CAC, SSP Leaders: Student Success Pathway 3.0: Closing the Loop 

153. Memo 12.21.2020 to CAC, SSP Leaders: Student Success Pathway Plans - SSP 3.1 - Spring 2021 

154. Strategic Planning Consider It Bigger Ideas Platform 

QFE on Assessment 

155. ACCJC Follow-Up Report 

156. Faculty Senate Resolution 1819: Phase Out Taskstream 

157. Faculty Senate Resolution 1819016: Reinstate CLRs and LASRs 

158. ACCJC Follow-Up Report 

159. Faculty Senate Resolution #1819017 New Cycle of Assessment 

160. October 8, 2019 CAC Minutes 

Evidence/Strategic-Plan-Scorecard-2019.pdf
Evidence/Strategic-Plan-Executive-Summary_2020.pdf
Evidence/SSP-3.0-Closing-the-Loop-Memo.pdf
Evidence/BOR-05.20.2021-Materials.pdf
Evidence/SSP-3.0-Closing-the-Loop-Memo.pdf
Evidence/Memo-for-SSP-3.1.pdf
Evidence/Slides-Pāoa-Logic-Model-Evaluation.pdf
Evidence/Slides-StrategicPlanningProcess.pdf
Evidence/StrategicPlanning_BiggerIdeas.pdf
Evidence/StrategicPlan2022-website.pdf
Evidence/QFE-Assessment.pdf
Evidence/QFE-Assessment.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/Slides-Huliāmahi-ILO-Proj-CapPresentations-2022-05.pdf
Evidence/ACCJC-Annual-Fiscal-Report.pdf
Evidence/IRAPOwebsite.pdf
Evidence/QFE-Engagement.pdf
Evidence/QFE-Assessment.pdf
Evidence/SSP-2.0-memo.pdf
Evidence/Strategic-Plan-Scorecard-2019.pdf
Evidence/Strategic-Plan-Executive-Summary_2020.pdf
Evidence/2019.4.9-CAC-minutes.pdf
Evidence/SSP-3.0-memo.final.pdf
Evidence/SSP-3.0-Closing-the-Loop-Memo.pdf
Evidence/Memo-for-SSP-3.1.pdf
Evidence/StrategicPlanning_BiggerIdeas.pdf
Evidence/ACCJC-Follow-Up-Report-FINAL-2020.pdf
Evidence/Resolution1819-PhaseOutTaskstream.pdf
Evidence/Resolution1819016-ReinstateCLRs-and-LASRs.pdf
Evidence/ACCJC-Follow-Up-Report-FINAL-2020.pdf
Evidence/Resolution1819017-New-Cycle-of-Assessment.pdf
Evidence/CR24-CAC-MInutes-lp.%202019.10.8.pdf
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161. Annual Report of Program Data website 

162. Course Learning Report template 

163. Faculty Senate report 3.4.2019 Report on Resolutions 

164. Academic Affairs Council 9.17.2019 Minutes 

165. ACCJC Follow-Up Report 

166. Continuous Improvement Work Group Charter 

167. 2020-2021 Continuous Improvement Report 

168. Timeline for course assessment completion 

169. Huliāmahi CAC Presentation - December 14, 2021 

170. AAC&U Paths to Success 

171. Faculty Senate memo 1.11.2021:  Response to Resolution 2021, General Education Outcomes 

172. UH system General Education Redesign 

173. Languages, Linguistics, and Literature LASR  

174. 2019-2020 CLR Report, 2.1.2021 

175. CLR Review, 5.21.2021 

176. A‘o Day program 

177. A’o Day evaluation survey 

178. 2020-2021 Continuous Improvement Report 

179. Accreditation Work Group Charter 

180. CLR Review, 8.3.2021 

181. AA in Liberal Arts Program Assessment Report 

182. Assessment Day email from the Chancellor 

183. The Faculty Senate SLOA Committee survey 

184. 2020-2021 Continuous Improvement Report 

185. Memo 9.13.2021 to Accreditation Workgroup: ACCJC Midterm Report - Identified Gap 

186. Memo 9.17.2021 to Faculty Senate: Response to Memo “ACCJC Midterm Report – Identified 

Gap” 

187. Memo 10.14.2021 to Faculty Senate: Response to Memo “Response to Memo ‘ACCJC Midterm 

Report – Identified Gap’” 

188. Memo 11.21.2021 to Faculty Senate:: Response to Your 10/14/2021 Memo 

189. Memo 12.16.2021 to the Chancellor: Response to Your November 21, 2021 Memo 

190. Email 1.6.2022: Assessment town hall meeting 

191. Assessment townhall feedback responses 

 

Evidence/ARPD-website.pdf
Evidence/CI-CLR-Template.xlsx
Evidence/Faculty-Senate-Resolutions.pdf
Evidence/2019.9.17-AAC-minutes.pdf
Evidence/ACCJC-Follow-Up-Report-FINAL-2020.pdf
Evidence/ContinuousImprovement-Work-Group-Charter.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/SLO-CLR-Timeline%20.xlsx
Evidence/Huliāmahi-CAC-Presentation-December-14-2021.pdf
Evidence/2021-AAC_U-PathwaysToSuccess.pdf
Evidence/Response-to-Gen-Ed-Outcomes.pdf
Evidence/General-Education-Redesign-UH-System.pdf
Evidence/LLL-LASR.xlsx
Evidence/2019-2020-CLR-Report.pdf
Evidence/CLR-Report-05.21.2021.pdf
Evidence/Ao-Day-March-5-Program.pdf
Evidence/2021-March-5-SurveyVirtual-AO-Day.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/2021-2022-Accreditation-Work-Group-Charter.pdf
Evidence/CLR-Report-08.03.2021.pdf
Evidence/aala-assessment-2020-2021-report-dc-version.pdf
Evidence/Assessment-During-Duty-Week-Email.pdf
Evidence/Slides-SLOA-FacultyAssessmentSupportSurvey-Fall-2021-Findings.pdf
Evidence/2020-2021-CI-Report.pdf
Evidence/2021.9.13-Chancellor-Memo.pdf
Evidence/Addressing-Midterm-Report-Gaps.pdf
Evidence/2021.10.14-Response-to-Chancellor-Assessment-SC_FS_SLOA.pdf
Evidence/Response-to-20211014-memo.pdf
Evidence/2021.12.16-Response-to-Chancellor-Assessment-SC_FS_SLOA.pdf
Evidence/Email-on-the-Assessment-Town-Hall.pdf
Evidence/Assessment-Feedback.pdf


 

 

Continuous Improvement Work Group Charter 
May 18, 2020 
 

Group Continuous Improvement Work Group 

Scope Start: Fall 2020 (with an initial meeting in summer 2020) 
End: Spring 2021 

Vision Kapi‘olani Community College lives and breathes the Integrated Planning Model for 
Student Success (IPSS), ensuring that student success is at the heart of all that we 
do. 

Mission Collaboratively envision and recommend processes that are inclusive, transparent, 
and promote accountability to strengthen student success through continuous 
improvement and data-informed decision making. 

Objectives In alignment with the core IPSS principles of transparency, inclusivity and 
accountability, the workgroup will collaborate with the campus community to 
develop and recommend for implementation to the CAC formal continuous 
improvement processes across campus, responsible parties, and accountability 
measures to achieve the following outcomes: 

● Promote campus-wide adoption of the IPSS Model 
● Define our institutional pillars 
● Engage the campus community in shaping the Chancellor’s priorities 
● Inform the 2021-2026 Strategic Plan 
● Tie evaluation and assessment data to institutional planning, resourcing 

and decision-making 
● Continuously improve the IPSS Model 

Values and 
Principles 

Continuous improvement is grounded in inclusivity, transparency and 
accountability and guided by the ACCJC Standards, in particular Standard 
I.B.7 
The institution regularly evaluates its policies and practices across all 
areas of the institution, including instructional programs, student and 
learning support services, resource management, and governance 
processes to assure their effectiveness in supporting academic quality 
and accomplishment of mission.  

Committed 
Resources 

No additional resources 
  

Participants Kimberly Iwao, Kristie Malterre, Michaelyn Nakoa, Veronica Ogata, Kara Plamann-
Wagoner, Alejandro Salinas-Nakanishi, Jamie Sickel, Joanne Whitaker (ALO), 
Nadine Wolff and Virginia Yoshida  

Important 
Dates 

● New Strategic Plan 2021-2026 
● Spring 2022 – ACCJC Midterm Report due 
● Spring 2024 - Course SLO assessment cycle completes and CPRs are due 
● Spring/Summer 2025 - ACCJC ISER due  

 



AY 2020-2021 Continuous Improvement Work Group Report  
 

Continuous Improvement Work Group Charter and Structure  

From Fall 2020 to the present, our work group met numerous times to discuss ways the institution could continuously improve the following recommendations from the ACCJC Site Team: 
 

● In order to meet the Standards, the Team recommends that  the College analyze and document the results of learning outcomes assessment across all disciplines and programs, and integrate 
this analysis and documentation into program review and institutional planning processes on a regular and consistent  cycle. (I.B.7) 
 

● The Team recommends that  the College use the results of this analysis and documentation to make improvements in student learning at  the course, program, and institutional levels. (I.B.2, 
I.B.4, I.B.5)  
 

The Continuous Improvement Work Group consisted of two subgroups to accomplish the tasks charged in the charter memo. Aligned with the two most recent ACCJC recommendations, the Rec 1 
group focused on implementation of the IPSS model, development of Pillars, strategic planning and continuous improvement, while the Rec 2 group focused primarily on assessment, alignment of 
SLOs, PLOs, Gen Ed Outcomes, ILOs, curriculum mapping, etc. The Rec. 1 group met weekly, the Rec. 2 group met monthly, and the full workgroup met once a month to share out and collaborate 
across focus areas. Many of the discussions, planning, and processes overlapped with the work of other campus entit ies, so the group was conscious of and included relevant stakeholders in order to 
implement or integrate the processes being proposed.  
 
We consistently collaborated and consulted with the Accreditat ion Liaison Officer, the Chancellor Advisory Council, Chair & Vice Chair of the  SLOA Committee, the Chairs from the Curriculum 
Committee, Chair of the General Education Committee, the Liberal Arts Program Coordinator, the Director of the Office for Institutional Effectiveness, relevant administrators, and other key 
stakeholders to ensure that  our subgroups understood and gathered accurate information. For example, the Faculty Senate Curriculum Committee Co-Chairs and the Faculty Senate SLOA 
Committee Chair and Vice Chair were consulted about assessment and curriculum mapping processes, and Strategic Planning and Institutional Pillar discussions were coordinated with the CAC. 
Furthermore, the feedback from various stakeholders were synthesized and integrated into the Recommendations section below. 
 
Members 

Rec 1 Rec 2 

Convener: Joanne Whitaker, ALO 
Kristie Malterre, Michaelyn Nakoa, Veronica Ogata, Kara Plamann Wagoner, Jamie Sickel 

Convener: Veronica Ogata 
Kimberly Iwao, Alejandro Salinas-Nakanishi, Nadine Wolff, Virginia Yoshida 
 

Goals, Accomplishments, and Recommendations 

The following tables present goals, accomplishments, and recommendations for the workgroup as a whole and well as the Rec 1 & 2 subgroups.  
 
Two overarching recommendations for the Continuous Improvement Work Group in AY 21-22 include: 

1. (Re)appoint  current and new members to the CI Workgroup to continue the work outlined in the charter. 
2. Utilize members of the CI Workgroup to draft  the ACCJC Midterm Report  (due to UHCC for BOR approval by April 2022; due to ACCJC by October 2022) 

 

https://drive.google.com/file/d/1nsJl-EN_o2Q3M3ZSD0u_SQW0t3S3RxaU/view?usp=sharing
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Full Continuous Improvement Work Group  
 

Goal  Accomplishments Recommendations & Intended Audience 

Promote campus-wide adoption 
of the IPSS Model. 

See IPSS Model Examples.  
 
 

Chancellor: Distribute this report and the IPSS Model Examples to the campus. 
 
Chancellor: Share the IPSS model during Fall convocation, provide examples of how it is being used at different levels across t  
campus (PAIR, SSPs, SP scorecard), how ELT will continue to use this model in institutional planning and decision-making, and 
“call to action” the campus community to  integrate the IPSS model in their planning and decision-making processes. 
 
Chancellor: Use the Chancellor’s priorities to evaluate the effectiveness of the IPSS model. 

Define our Institutional Pillars.  Many discussions took place to define the 
pillars, and a process for the campus 
community to identify pillars was developed.  
 
 

Chancellor & AY 21-22 CI Workgroup*:  Determine date of implementation of the process to engage the campus community in 
identifying the pillars.  

Engage the campus community in 
shaping the Chancellor’s 
priorities.  

The campus community has been engaged in 
helping to set the Chancellor’s priorities. This 
is done primarily through the gaps/areas of 
improvements identified in the College’s 
Strategic Plan.  
 
The CI work group established a means by 
which all campus constituents were able to 
participate in identifying and prioritizing "big 
ideas" for moving the campus forward in the 
wake of the pandemic. 

Chancellor & AY 21-22 CI Workgroup: Develop a process  to engage the campus community in shaping the Chancellor’s 
priorities.  

Inform the 2021 -2026 Strategic 
Plan. 
 

Kara Plamann Wagoner, a member of the CI 
Work Group, is leading this project. Many 
meetings were focused on the structure for 
the strategic planning process to begin in fall 
2021, including review of past Strategic Plan 
(SP), improvements needed for the process of 
upcoming SP and campus and community 
engagement in the SP process.  

AY 21-22 CI Workgroup*: Continue to provide guidance and support to Kara,  especially to ensure the Student Success 
Pathway (SSP) Framework aligns with the Strategic Plan and IPSS Model. (See Rec. 1 below) 

Continue to develop formal 
continuous improvement 

We continue to work on this with varied 
success. In using the IPSS model/framework, 

AY 21-22 CI Workgroup*: Continue to collaborate with key campus stakeholders to support the completion of  assessments for 
courses, programs, General Ed. outcomes, ILOs and SAOs; and identify responsible parties and accountability measures.  

https://docs.google.com/presentation/d/1gNlC50aE8XGKqJMeKFD8fQ29BZKTlLu4_1H_Rfuzfas/edit?usp=sharing
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processes across campus, 
collaborating with responsible 
parties and establish 
accountability measures. 

we are seeing progress in areas such as the 
AGOs/Councils surveys and CI reports and 
biennial meetings across AGOs, Councils, and 
Plan administrators to identify collaborative 
opportunities to work towards common goals. 

Tie evaluation and assessment 
data to institutional planning, 
resourcing and decision-making 
 

Not accomplished. This continues to be the 
most difficult to achieve. We have SSPs, SP 
Student Success Scorecard, and ARPD data 
that can be evaluated and assessed but we do 
not tie the results to planning, resources and 
decision-making on the program or 
institutional level.  

AY 21-22 CI Workgroup*:  Identify ways to “close the loop” for the SP Student Success Scorecard and SSPs. 
💬💬 Comment(s): In Summer 2021, the VCAA, VCSA, and the SS Coordinator will hold two summer gatherings with departmen  
chairs/unit heads, and SALT to discuss SSP data, gaps/areas of improvement, plan for next steps, determine what resources a needed, 
and decide on ways to collaboratively make improvements and close the gaps. SS Coordinator will support faculty in completing  an 
section of their SSPs tracking the progress of their goals for the AY 2021-2022. 
 

Evaluate the effect iveness of the 
IPSS Model. 

The AGO and Council surveys and CI reports, 
as well as the SSPs and the College’s 
Scorecard have been implemented via the  
IPSS model; results have been used for 
planning next  steps, decision-making, 
improvements, and closing gaps, but  the full 
model has yet  to be implemented in any area 
of campus decision-making (including 
resource allocat ion). The IPSS model can only 
be evaluated for effect iveness if it  is actually 
and purposefully implemented across the 
campus as intended for cont inuous 
improvement. An analysis was done to check 
for alignment  between crit ical campus 
processes (HEERF, SSP, and/or SLO 
Assessment) and components/facets of the 
IPSS model, which resulted in the 
identificat ion of both alignments and gaps. 

Chancellor & ELT: Identify and implement in full for, at  minimum, one aspect  of a campus resource allocat ion and decision-
making process that  shows how data was used to improve or innovate (e.g., PAIR process) by Spring 2022.  (Prerequisite to 
evaluat ing the effect iveness of the IPSS Model) (See Policies in Rec. 1 below.) 
 
AY 21-22 CI Workgroup:  Evaluate the process and propose recommendations for improvement, upon receiving  the identified 
example of a resource allocat ion or decision-making process that  shows how data was used to improve or innovate. 
 
Chancellor & ELT: Create and implement a plan to address the ident ified gaps in the (HEERF, SSP, and/or SLO Assessment) 
process(es) as it / they align(s) with IPSS components/facets by Fall 2021. 
 
Chancellor &  ELT: Create a plan to implement the IPSS model at  all levels of the College, especially at  the inst itut ional level for 
resource allocat ion and decision-making. 
 

 
*In collaboration with relevant entities & stakeholders  
 
 
  

https://docs.google.com/presentation/d/1gNlC50aE8XGKqJMeKFD8fQ29BZKTlLu4_1H_Rfuzfas/edit?usp=sharing
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Recommendation 1: Institutional Planning & Continuous Improvement  
 

Goal  Accomplishments Recommendations & Intended Audience 

Support the Strategic 
Planning Process 

See above. 
 
The CI Workgroup has also proposed a way to 
have students be an integral part of the SP 
process.   

AY 21-22 CI Workgroup*: Continue to provide guidance and support to Kara throughout the Strategic Planning process, and to 
ensure the Student Success Pathway (SSP) Framework aligns with the Strategic Plan and IPSS Model.  

Propose process to help 
campus define Institutional 
Pillars. 

Timing and administrative directives played a 
part in the implementation of the plan. The 
sentiment of the pillars, to be long standing, 
immovable pillars or strength for the campus, 
was delivered and shared to set the stage for 
strategic planning. Other formal plans to 
define the pillars were put on hold. 

AY 21-22 CI Workgroup*: Determine date of implementation of the process to engage the campus community in identifying the 
pillars. 

Clarify the role of the SSP 
Framework in the IPSS Model 
and the Strategic Plan. 

Ongoing. 
 
The SSP Framework has been integrated 
within the IPSS model to support the college in 
identifying strengths, as well as gaps/areas of 
improvements in meeting our SP outcomes 
and measures. 

AY 21-22 CI Workgroup*: Continue to use the SSPs to address the items in the Strategic Plan and other campus priorities such as 
retention. Use Student Success and Scorecard data for institutional planning, resourcing, and decision-making, in keeping with 
concepts of the IPSS Model. 

Implement Continuous 
Improvement for  

● AGOs 
● Councils 
● Plans 

Surveys were administered to the AGOs and 
Councils, including new surveys for external 
CAC and external ELT, to align with the AGOs. 
CI Reports were due on May 15th, to aid with 
continuity and inform goal set t ing in the 
subsequent  SSP. SSPs have been aligned to the 
CI process to ensure data inform next  steps in 
planning. 

AY 21-22 CI Workgroup: Recommend  a process to address updates to the College’s plans and to convene a meeting to discuss the 
results from the surveys.  
 
AY 21-22 CI Workgroup: Assist  AGOs, Councils, & Plan Coordinators to use their results to determine goals for AY 2021-2022. 

Review and revise Policies. 
(Policy K 5.201 was reviewed 
in 2021.) 

Policy K5.201: Curriculum Guidelines & 
Timeline was submitted to Faculty Senate and 
approved at  the May 2021 meeting. (See Rec. 
2 below.) 
 

Faculty Senate & Chancellor: Support  the revisions of policy K5.201: Curriculum Guidelines & Timeline. 
 
Chancellor & CAC Budget Committee: Develop a process to review and revise, if necessary, the PAIR process. (Due: January 31, 
2022) 
 

https://docs.google.com/document/d/1VIbZqRuFiq6dbyuoDzHKUMjEEI_tFTAOTG8DHYn6STs/edit?usp=sharing
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/bp-attachments/8421/K5.201-Curriculum-Review-Guidelines-and-Timeline.pdf?_ga=2.202030041.993161914.1620177981-1690993309.1609651834
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/bp-attachments/8421/K5.201-Curriculum-Review-Guidelines-and-Timeline.pdf?_ga=2.202030041.993161914.1620177981-1690993309.1609651834
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AY 21-22 CI Workgroup:  Work with Kara to revise the College’s Mission during the Strategic Planning process. (Due: March 23, 
2022) 

CI + ARPD The CI Workgroup discussed the use of the 
CI+ARPD with the Deans, and were informed 
that the CI+ARPD for Health Sciences and BLT 
creates redundancy in reporting, since each of 
the programs in these units complete an 
ARPD. While Liberal Arts also complete an 
ARPD, the Dean primarily uses this form to 
summarize the work faculty are doing in their 
Concentration/Programs.  

ELT: Keep the CI + ARPD for the AA in Liberal Arts and remove CI+ARPD for Health Sciences and BLT. 
 
Deans & AY 21-22 CI Workgroup: Revise the Continuous Improvement webpage to reflect the above recommendation. 
 
Dean of Arts & Sciences: Assess whether the current CI+ARPD form and process is effective in terms of practicality, effectiveness, 
and documentation.  If it is determined that the existing one is not working, revise form and/or process. 
 
Deans:  Encourage the  involvement of more faculty in writing the ARPD. 

Create an Assessment and 
Outcomes Webpage and 
review and revise (if 
applicable) existing 
Curriculum Webpage. 

New initiati ve AY 21-22 CI Workgroup & SLOA Committee Members: Create an assessment and outcomes webpage. 
💬💬 Comment(s): In Summer 2021, SLOA Chair and members of the CI work group will create content for an Assessment and Outc  
webpage. Taking Place: SLOA Commit tee“GO.” 
 
Faculty Senate & AY 21-22 CI Workgroup &s: Update and maintain the current  one-stop curriculum navigat ion webpage to include 
new informat ion on K5.201 and program proposal changes, when approved. 

 

Create a process to assess 
ILOs. 
 

A Summer Inst itute and fall implementat ion 
plan to assess ILOS  was proposed, pending 
Chancellor approval. 

Chancellor: Support  the development and implementat ion of a pilot  process in Summer 2021 to assess ILOs in Fall 2021. 
 
AY 21-22 CI Workgroup:  Plan and hold ILO Summer Inst itute (July 6 & 8) and support  implementat ion in Fall 2021.   
 
 
 

Provide ways to begin SAOs 
discussion. 

The ALO did a workshop on SAO assessment 
at  A‘o Day and for Staff Council. The ALO  is 
working with the Library and CELTT to post  
SAOs on the assessment and outcomes 
webpage (see above). In 2021-2022, possibly 
include Business Office and Human Resources. 
 

ALO*: Post  SAOs in fall 2021 to be assessed in Spring 2022.  
 
 

 
*In collaboration with relevant entities & stakeholders  
  

https://ohana.kapiolani.hawaii.edu/curriculum-navigation/
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Recommendation 2: Curricular Alignment, Assessment, and Continuous Improvement 
 

Goal  Accomplishments Recommendations & Intended Audience 

Annual completion of Course 
SLOs within a 5-year cycle. 
 
 

A‘o Day was organized by the SLOA 
committee, with support from the CI work 
group, to revitalize SLO Assessment 
discussions. 
 
A possible timeline  to complete course SLOs 
within a 5-year cycle was created. 

Chancellor, Faculty Senate, & AY 21-22 CI Workgroup: Support the continuation of A’O Day. 
 
Faculty Senate: Restructure A’O Day around more intentional and specific assessment goals. 
💬💬 Comment(s): Set up part of the day  based on tiers of experience with assessment, from novice (understanding) to expert (innovating). 
Yes- WIll focus on this in the next  A’O Day. Spring Day TBA. 
 
* Faculty Senate: Develop a t imeline for ensuring the complet ion of all course SLOs in a t imely manner - state the act ion steps, 
person(s) responsible, and the dates when the steps should be completed. Please see the example of a possible timeline . 
 
* Faculty Senate: Reexamine and revise (if necessary) the 5-year cycle process to ensure report ing of course SLO assessment 
results. 
 
Chancellor: Designate a day during both fall and spring semester duty weeks for faculty to focus on assessment, CLR complet ion, 
curriculum mapping, etc.  
 
** Chancellor:  Provide TEs for faculty to serve as assessment coordinators for their departments/units/programs to focus on 
assessment in lieu of an Inst itut ional Assessment Coordinator. 
💬💬 Comment(s):  How about TEs for a team of faculty to automate steps or processes for efficiency and increased productivity? 
 
AY 21-22 CI Workgroup:  Collaborate with the SLOA Committee to generate viable opt ions, if TEs are not  approved. Determine a 
baseline for understanding, est imation of t ime needed, identificat ion & mit igat ion of any possible bott lenecks & barriers to 
efficiency. 
💬💬 Comment(s): With current assessment leads/coordinators, develop a list of "responsibilities/tasks/needs" related to SLO assessment 
coordination (that fall outside of a "regular" faculty memberʻs role in assessing SLOs) can first be developed/identified/itemized. 
 
Comments: Once determined, each program/discipline can rotate members into this assessment lead/coordinator role (with hopefl 
increased efficiency and support) to help build capacity, awareness, and shared responsibility within the disciplines/programs. 
 
Comment(s): This could work as a collaboration in which the faculty member responsible for the course would focus on pe and 
the coordinator could collect and report data, but this starts to put a lot of responsibility on the coordinator. 
 
Chancellor & Deans: Designate a person(s) to support  faculty to analyze and summarize their course SLO assessments to make 
improvements to their programs. 
💬💬 Comment(s): Determine if this is staff, faculty, or administrator.  
 
Comments: If TEs are approved, the  duties/responsibilities of this person(s) could also be developed/itemized, especially in relation to  
responsibilities of faculty in the above recommendation. 

https://docs.google.com/spreadsheets/d/1uec2d0vZ-iT86STU6_TxySBn0F0MJLMID9JIhkHYJsU/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1uec2d0vZ-iT86STU6_TxySBn0F0MJLMID9JIhkHYJsU/edit?usp=sharing
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Comments: If coordination involves inputting assessment data into forms and reports, and communicating updates and reminders to facul  
the ALO is willing to take on these responsibilities. 
 
Dean of Arts & Sciences: Revisit the results of the earlier 14-week semester pilot and determine improvements. Continue to pilot a 
14-week semester option across disciplines, where faculty can choose their start date and determine which two weeks (start or 
end of the semester) will be used to focus on course SLO assessment.  

Align course outline of record 
(COR) to syllabi and catalog. 

The FS Curriculum Committee met with ELT to 
recommend using Kuali or a homegrown 
system to feed the course info directly to the 
catalog.  
 
A possible timeline  to ensure that course 
syllabi aligned with the COR cycle was created. 

Chancellor & ELT: Support one of the options proposed by FS Curriculum Committee. 
 
Chancellor:  Ask the UHCC system to purchase the required component to enable KSCM to automatically input the necessary 
information from the CORs to the catalog. If KSCM is not able to carry out this function, purchase a system that is able to support 
this implementati on or consider a homegrown system as a last option. 
 
VCAA:  Continue to support the FS Curriculum Committees’ work on aligning the course outline of records (CORs) to course 
syllabi to the catalog; and to ensure that course syllabi and catalog electronically pull COR information from KSCM. 

 
Faculty Senate: Develop a timeline for ensuring that course syllabi align with the COR in a consistent manner - state the action 
steps, person(s) responsible, and the dates when the steps should be completed. Please see the example of a possible timeline . 
 

Review policy K5.201 
Curriculum Guidelines & 
Timeline. 

A subcommittee of the Curriculum Committee 
worked on revising K5.201 in Fall 2020 & 
Spring 2021. All revisions have been made and  
Faculty Senate approved in May 2021. 
 

CAC: Voted to approve the revisions of K5.201 on November 9, 2021. 

Map course SLOs to PLOs, 
Gen. Ed. outcomes, and ILOs. 

In Summer 2020 to present, mapping course 
SLOs to PLOs was integrated into the Title III 
Huliamahi professional development 
experience for Arts & Sciences 
Concentration/Program faculty. Many of the 
faculty also mapped their course SLOs to the 
Gen. Ed outcomes and ILOs.  
 
 

Dean of Arts & Sciences: Continue to support the mapping work of Concentration/Program faculty and continue with the work 
started in Huliamahi. 
 
Faculty Senate: Produce training videos and materials for faculty to understand the mapping process from course SLOs to PLOs to 
Gen. Ed. LOs, and ILOs (if applicable). * SLOA Committee Discussion - part of the website. 
 
Faculty Senate: Suggest a variety of ways for faculty to help students understand the importance of course SLOs and how it aligns 
with their PLOs, Gen. Ed. LOs, and ILOs (if applicable).  *SLOA Committee Discussion - part of the website. 
 
Chancellor: Designate an assessment day during both fall and spring semester duty weeks for faculty to focus on CLR completion  
curriculum mapping, etc.  
 
Chancellor & Faculty Senate: Support SLOA and Curriculum Committees’ joint recommendation of postponing linkage of  KSCM’s 
Item #29 to CLRs. (Response to Chancellor’s Action Request Memo, 11/13/2020) 

https://docs.google.com/spreadsheets/d/1Ul5ju7mKL_hMYLESAM3ZmuwNguDFx4e5z1zdkgEmeB0/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1Ul5ju7mKL_hMYLESAM3ZmuwNguDFx4e5z1zdkgEmeB0/edit?usp=sharing
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/bp-attachments/8421/K5.201-Curriculum-Review-Guidelines-and-Timeline.pdf?_ga=2.202030041.993161914.1620177981-1690993309.1609651834
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/bp-attachments/8421/K5.201-Curriculum-Review-Guidelines-and-Timeline.pdf?_ga=2.202030041.993161914.1620177981-1690993309.1609651834
https://drive.google.com/file/d/17DvG2OgNdT-u4xnz1QL1Bi2FudlF29Pe/view
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Dean of Arts & Sciences: Convene a workgroup (with Tony Silva as lead) to revise the A.A. in Liberal Arts PLOs. 

Review tools: CI + CLRs and 
LASRs. 

CLRs were linked directly to the LASRs.  * Faculty Senate: Assess whether the current CI+CLR and LASR forms and processes are effective in terms of simplicity, efficiency  
practicality, and productivity. If it is determined that the existing ones are ineffective, create new ways and processes for 
documenting course SLO assessment and course improvements, as well as capturing assessment narratives/stories. 
💬💬 Comment(s): Can this include creating a document that clearly outlines what data needs to be reported at the institution level, program 
level, and course level. This might help adjust processes and forms to be more efficient for faculty and department chairs. Or, involve  
branching logic so the relevant data is sent where it needs to go? Faculty like to know who and how assessment will be done, but does that 
information need to be reported at the program or institution level? 
 
 The CLRs inadvertently creates a sort of "I'm checking on you" feeling instead of its original intention of providing a tool to help faculty 
understand the stages of assessment, plan their assessment, and archive their course assessment in a single place. 
 
Comment(s): There have been discussions around revising the CLR form. However, will changing the form solve the issue that many faculty 
are not completing their course SLO assessments? Instead of tweaking the form, faculty should adapt the form to fit their needs. 
 
Comment(s): The process should be organic and for the purpose of "rich conversations" to improve student learning but accreditation wants 
it to be documented as "evidence,” creating  tension between faculty ownership of the course SLO assessments and the need to document 
and track the process (checking up on them). 
 
Comment(s): It would be so great if there was some evidence, any evidence (e.g., journal entry) that faculty were attemptin  to assess 
their course outcomes. Currently, very little CLRs have been completed. Documentation in some form is necessary to be ae to 
monitor improvement over time. 
 

Support  the complet ion and 
implementat ion of Gen. Ed. 
outcomes. 

The FS General Educat ion Committee has 
completed the Gen Ed outcomes and FS voted 
to approve. The assessment of the Gen Ed 
outcomes were put  on hold as due to system-
wide discussions on general education.  

Chancellor & FS Gen. Ed. Board: Move forward with Gen Ed outcomes assessment  on our campus. 

Integrate indigenous ways of 
assessing course SLOs. 

New area of focus. * Faculty Senate: Plan and facilitate hands-on workshop sessions on understanding and ut ilizing indigneous ways of assessing.  
Ask team to hold workshop(s) on this.  

 
 
NOTE: Discuss a similar campus policy for Assessment - t imeline, CLRs & LASRs effect ive or not , map out  first  steps, etc. - ACTION REQUEST 



Accreditation Work Group Charter 

Group Accreditation Work Group 

Scope Start: August 16, 2021 
End: After the ACCJC Midterm Report has been completed and submitted. 

Vision To ensure that the College commits to continuous quality improvement. 

Mission To complete and submit the ACCJC Midterm Report. 

Objectives To thoroughly address the items in the ACCJC Midterm Report, including 
the Quality Focus Essays (QFEs). 

Values and 
Principles 

From ACCJC: “The primary purpose of an ACCJC–accredited institution is 
to foster student learning and student achievement. An effective institution 
ensures that its resources, programs, and services, whenever, wherever, 
and however delivered, support student learning and achievement. The 
effective institution ensures academic quality and continuous improvement 
through ongoing assessment of learning and achievement and pursues 
institutional excellence and improvement through ongoing, integrated 
planning and evaluation.” 

Committed 
Resources 

No additional resources 
  

Participants Executive Team: 
Kristie Malterre, Michaelyn 
Nākoa, Veronica Ogata, Kara 
Plamann Wagoner, Jamie 
Sickel, Joanne Whitaker 
(ALO) 

Collaborators: 
Executive Leadership Team (ELT), 
Faculty Senate, Faculty Senate SLOA 
committee and other committees, as 
needed.   

  
                

https://docs.google.com/document/d/1ixo_l8QUapwPcIOyVQKGabtrhFpGGaDTfrlr0_qtw14/edit?usp=sharinghttps://docs.google.com/document/d/1ixo_l8QUapwPcIOyVQKGabtrhFpGGaDTfrlr0_qtw14/edit?usp=sharing
https://docs.google.com/document/d/1ixo_l8QUapwPcIOyVQKGabtrhFpGGaDTfrlr0_qtw14/edit?usp=sharinghttps://docs.google.com/document/d/1ixo_l8QUapwPcIOyVQKGabtrhFpGGaDTfrlr0_qtw14/edit?usp=sharing
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CI + SSP Planning Follow- Up with AGOs, Councils, Plans 
 

Wednesday, October  2, 2019 
I̒ liahi 103 

3:00- 4:30 pm 
 
Present: 

Francisco Acoba, Candy Branson, Maria Bautista, Leigh Dooley, Bob Franco, Noʻeau 
Keopuhiwa, Kapu Landgraf, Kristie Malterre, Anne Matute, Dessa Lyn Millon, Karl Naito, 
Nāwaʻa Napoleon, Veronica Ogata, Louise Pagotto, Kara Plamann Wagoner, Shannon Sakaue, 
Jam ie  Sicke l, Craig  Sp urrie r, Lani Suzuki-Se ve ra, Shirle y Tsukano,  Joanne  Whitake r 
 

Facilitators:   
Jam ie  Sicke l, Kara  Plam ann Wag one r, Joanne  Whitake r 

 

Topic  Discussion  

Why Are We 
Here? 

At last m e e ting , m e m be rs had  state d  that the y wishe d  to follow-up  to  d iscuss 
how we  can m ove  forward  in CI + SSP p lanning  once  re spe c tive  inform ation is  
inp ut into the  d ashboard .. 

 
Small Group 

Work  

Atte nd e e s d ivid e d  into g roups and  the n rotate d , shifting  the ir com p osition. 
Each tim e , g roups we re  aske d  to d iscuss with the ir tab le  m ate s: 

● Share  your g oals and  id e ntify com m on the m e s  
● Id e ntify collaborative  op p ortunitie s  

 
Share Out:  
Themes & 

Collaborative  
Opportunities  

 
 

● Stud e nt Cong re ss and  Stud e nt Affairs  both m e ntione d  targe ting  e ve ning  
stud e nts. Can we  d o p rogram m ing  toge the r -  i.e . “Snack and  Chat?” 

● A lot of our faculty/ staff a re  e xpe rts  in the ir own fie ld . Maybe  have  a  
d atabase  to  acknowle d ge  this  e xpe rtise . We  usually look outsid e  be cause  
we  d on’t know that this  e xpe rtise  e xists . 
○ Can have  share d  spre ad she e t which lists  ind ivid uals and  the  skills  that 

the y a re  willing  to he lp  othe rs with (i.e . Exce l, e tc .). 
● We  all ne e d  to  be  be tte r with tim e  m anage m e nt. Som e tim e s it’s  hard  to  

m e e t inte rnal d e ad line s se t for ourse lve s within inte rnal g roups. We  also 
ne e d  to m anage  conve rsa tions that te nd  to ge t “live ly.” 

● The re  are  so  m any thing s going  on sim ultane ously -  it’s  hard  to  “ge t the  job  
d one .” Can I watch a  m e e ting  online  som e whe re ? Can m e e ting s be  
re cord e d ? 

● We ’re  all looking  at com m unication and  p artic ipation -  we  re ally just ne e d  
a  g ood  com m unication p lan so that we  can have  be tte r partic ipation. 

● Sugge st ad d  nam e  of contac t pe rson onto the  CI + SSP p lan so that we  can 
be tte r conne c t. 

● Sustainab ility Plan -  aske d  e ach AGO if can p re se nt to the m . Solic ite d  id e as  
of how the y could  im ple m e nt. This  ye ar s̒  p lan inc lud e s othe r 10  e ntitie s 
m e ant to be  in p lan. Making  sure  d iffe re nt type s  -  AGOs, Ad m in, p lanning  
g roup s -  ne e d  to re ach ac ross, s till ope rating  as 27 d iffe re nt e ntitie s. How 
d id  you sche d ule  your p lanning  p roce ss with AGOs this  ye ar? Afte r 3 ye ars, 
hit a ll of ad m in councils , AGOs, e tc…Engage  AGOs d ire c tly with all of the se  
p lans... 
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Share Out:  
How can the 

College create 
opportunities/  

spaces for 
inclusive 

conversation 
and 

collaboration?  
 
 
At the end of the 
academic year, 

how can we 
share our results 
in a way that will 
help us plan for 

the following 
year? 

 
 

● With transpare ncy of p lans, can look at othe rs’ g oals  and  se e  whe re  can 
sup port; if have  sam e  g oals, we  can collaborate  and  ge t to our g oals  faste r. 
Ne xt ste p  -  g o throug h all the  p lans and  se e  how our p lans conne c t to 
e ve ryone .  

● Sustainab ility Plan d oe s this  -  m e t with AGOS and  othe r e ntitie s. Planning  
should  always  have  that inte grate d  -  who d o we  ne e d  to work with? 

● The re  will be  a  colum n for collaboration in the  ne w p lans. 
● Nice  thing  ab out having  la rge r g roup  conve rsation is  that you find  out that 

the re  a re  othe rs with sam e  inte re sts / g oals. Maybe  can use  CAC ve nue  for 
this  type  of d iscussion? 

● Whe n d e ve lop  p lans, antic ipate  who you’ll ne e d  to im ple m e nt, 
This is  a  d iffe re nt ap proach than othe rs com ing  to  you be cause  of share d  
goals, inte re sts . 

● The re  should  be  no ad d itional m e e tings  -  just re p urpose  e xisting  m e e tings, 
consid e r d ays/ tim e s   

● THINK: The  Hid d e n Inte lle c tual Ne twork of Kap i’olani 
Did  not typ ically ad d re ss te aching , le arning , asse ssm e nt, e tc . 
○ Disse rtation re se arch, “The  Doctors Are  In.” sle e p , b ird s, hyg ie ne , trave ls, 

chocolate , e tc . 
● Kāhili Kū -  d e ve lop ing  ne tworks in inform al se tting  
● Point of share  out -  p rob le m  solving , ta lk ab out succe ss/ failure s, what is  

the  p urp ose ? 
● Ge t the  task d one  *at the  m e e ting .*  
● AGOs, ad visory councils , p lanning  g roups: m aybe  we  d on’t c ross  paths too 

m uch. How can the  AGOs p lan toge the r, how d o the  ad visory councils  p lan 
toge the r, what are  the  p lanning  g roups g oing  to ge t d one ? 

● “Two Pizza Rule ” -  if you can t̒ fe e d  e ve ryone  with two p izzas, your g roup  is  
too b ig ..hard e r to ge t work d one … 

● Ce le brate  
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https://www.hartnell.edu/governance/committees/outcomes/index.html 
 
Welcome to Kapi‘olani CC Outcomes and Assessment Page!  
 
Student lea rn ing ou tcom es (SLOs) a re  genera l skills, knowledge, or m aste ries which studen ts 
a re  expected  to  have  afte r com ple ting a  course  or p rogram  of study. SLOs a re  deve loped  for 
every course  and  program  offe red  a t Kapi‘olan i Com m unity College . The  College  has a lso  
iden tified  Genera l Education  and  Institu tiona l Learn ing Outcom es. 
 
Th is webpage  is provided  as a  source  of inform ation  to  studen ts, facu lty, and  the  com m unity. It 
m akes ava ilab le  m ate ria ls addressing SLOs, form s for com ple ting processes, and  reports on  
assessm ent. 
 
Accreditation Standards for Student Learning 
 
The  deve lopm ent and  im plem enta tion  of a  Studen t Learn ing Outcom es Assessm ent cycle  is 
one  of the  standards that m ust be  m et for accredita tion  requ irem ents se t forth  by the  ACCJC 
(Accred iting Com m ission for Com m unity and  Jun ior Colleges Weste rn  Associa tion  of Schools 
and Colleges). All courses, programs and services at Kapi‘olani Community College must have 
Student Learning Outcomes that are assessed and reviewed. It is the responsibility of the 
faculty, in discussion with students and advisory committees (in occupational areas), to develop 
SLOs.  

The following standards address the specifics of the expectations of the commission in regard 
to Student Learning Outcomes and Assessment: I.B.2;  I.B.5; II.A.1; II.A.11; II.A.12; and II.A.13. 

To view these standards and others click here: Accreditation Standards  

Student Learning Outcomes and Assessment Philosophy Statement 
 
The student learning outcomes assessment cycle is an information -generating process that 
focuses on performance improvement and program planning.  This process is a collaborative 
effort on the part of the entire Kapi‘olani acade mic community.  A key component to the 
success of this effort is ongoing dialogue among faculty, student service units and 
administrative units.  SLO assessment provides insight to faculty, staff and the college as a 
whole on the unique needs, strengths an d challenges of the diverse groups of students that our 
college serves. 

https://www.hartnell.edu/governance/committees/outcomes/index.html
https://accjc.org/wp-content/uploads/Accreditation-Standards_-Adopted-June-2014.pdf
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In addition to a means of improving student learning, the student learning outcomes 
assessment cycle is a tool that identifies strengths and opportunities, assists in planning and 
prov ides data to support resource allocation.  

Clarification of roles and responsibilities is important to ensure the success of this effort.  As a 
curriculum matter, student learning outcomes assessment falls under the jurisdiction of the 
Faculty Senate whose role is to oversee  

1. curricular content and standards in the development of outcomes.  
2. planning of and activities around the assessment process.  
3. use of assessment results to help shape decisions within academic programs and 

respective disciplines.  

As an institutional matter, it is the role of the college administration to provide the technical 
and operational support that  

1. aids in the development of valid and reliable assessment tools.  
2. assists with the analysis and use of assessment results.  
3. provides  resources to implement changes suggested by the data.  
4. coordinates the implementation of course, program and institutional outcomes and 

assessment.  

Student Learning Outcomes  

Student learning outcomes are the specific measurable results that are expected subsequent to 
a learning experience. Student learning outcomes are written statements that represent 
student learning goals at the college, program, and course levels.  

Whether the student learning objective is written at the institutional or course level, SLOs focus 
on what students know by the time they finish a course or program and what they will be able 
to do with the knowledge and skills attained at Kapi‘olani.  

Faculty and staff members design outcomes for their programs and courses by articulating 
what is essential to student learning in their disciplines or programs. The discussions focus on 
skills and knowledge that students should attain after participating in a course o r program. 
Faculty and staff use the student learning outcomes that they have written together as guides 
for assessing effectiveness in teaching and learning.  

At Kapi‘olani, student learning outcomes are the responsibility of every teacher, administrator, 
and staff member. Institutional, departmental, and course student learning objectives must be 
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written. This will be a gradual process that depends on time and commitment of all members of 
our college. The implementation of student learning outcomes in educ ation is simply another 
attempt to improve the quality of teaching and learning.  

Faculty Senate Student Learning Outcomes and Assessment Committee 
(SLOA)  
 
This com m ittee ’s prim ary du ty is to  support facu lty in  the ir efforts to con tinuously im prove  
studen t learn ing th rough sound  assessm ent p rincip les, processes and  practices. 
 
Reports:  
SLOA Com m  sum m ary 2021 
SLOA Com m  sum m ary 2020 
SLOA Com m  sum m ary 2019 
FS Presen ta tion  Key Slides 2019 
SLOA Com m  sum m ary 2018 
SLO Com m ittee  Sum m ary Report AY 2017-2018 

Institutional Learning Outcomes 
 
“Within professional, civic, and personal contexts, and in the pursuit of their current individual 
learning goals, KCC students are able to: 

● Use critical and creative thinking and reasoning. 
● Communicate clearly and appropriately. 
● Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its 

peoples, in particular the values and history of the indigenous culture. 
● Make contributions to their communities.” 

General Education Outcomes 
(approved by Faculty Senate on January 4, 2021) 
 

1. The student ethically and clearly composes texts for a variety of audiences and 
purposes. 

2. The student describes numbers and applies them to real world problems, including 
calculation, analysis, and interpretation of data. 

3. The student develops knowledge of the self in relation to the world. 
4. The student describes the connections between science, nature, and their own lives. 

http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2020/05/SLOA-Summary-Report-2019-2020.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2020/05/SLOA-Summary-Report-2018-2019.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2019/02/Copy-of-FS-Presentation-Key-Slides.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2018/09/SLOA-Comm-summary-2018.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2018/05/SLO-COMMITEE-SUMMARY-AY-2017-2018.pdf
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5. Based on scientific research, the student describes, analyzes, and explains social 
systems and applies social science theories to local or global issues. 

6. The student applies core concepts of civic responsibility as a lens for taking action on 
social or environmental opportunities for local or global change. 

 
Program Learning Outcomes 
 
At Kapi‘olan i Com m unity College , instructiona l program s lead ing to a  degree  or ce rtifica te  have  
program  outcom es defined . These  ou tcom es exp licitly sta te  the  skills, knowledge , and ab ilitie s 
tha t a  studen t shou ld  have  upon  com ple ting the  p rogram . To ensure  tha t our studen ts a re  
ach ieving these  p rogram  outcom es, facu lty conduct assessm ent. Assessm ent, as defined  by the  
Am erican Associa tion  for Higher Educa tion , is 

"...an  on-going process a im ed  a t understand ing and  im proving studen t learn ing. It involves 
m aking our expecta tions exp licit and  public; se tting appropria te  crite ria  and  h igh  standards for 
lea rn ing qua lity; system atica lly ga thering, ana lyzing, and  in te rpre ting evidence  to  de te rm ine  
how well perform ance  m atches those  expecta tions and  standards; and  using the  resu lting 
in form ation  to  docum ent, exp la in , and im prove  perform ance . When  it is em bedded e ffective ly 
with in  la rger institu tiona l system s, assessm ent can  he lp  us focus our collective  a tten tion , 
exam ine  our assum ptions, and  crea te  a  shared  academ ic cu lture  ded ica ted  to  assuring and  
im proving the  qua lity of h igher educa tion ." 

Kapi‘olan i facu lty a re  active ly assessing the ir p rogram s in  order to  exam ine  and  im prove  
teach ing and  lea rn ing processes. Our p rogram s are  assessed  a t least once in  a  five-year period , 
and  courses are  assessed  a t least once  before  and  afte r p rogram  review. 

Current Program Learning Outcomes 
 
All p rogram s a t Kapi‘olani Com m unity College  have  designa ted  Program  Learn ing Outcom es. 

To access a  p rogram ’s lea rn ing ou tcom es, go to  the  Annua l Report of Program  Data  (ARPD) or 
Kapi‘olan i Com m unity College’s ca ta log. Se lect the  m ost curren t academ ic year ca ta log, the  
p rogram  learn ing ou tcom es will be  under Degree  and  Certifica te  Program s. 

Current Course Student Learning Outcomes  
 
All courses a t Kapi‘olan i Com m unity College have designa ted  Studen t Learn ing Outcom es. 
To access a  course 's SLOs, go Kapi‘olan i Com m unity College’s course  ca ta log. Se lect the  m ost 
curren t academ ic year ca ta log, the  lea rn ing ou tcom es will be  under Course  Descrip tions by 
a lpha . (Link to  the  ca ta log.) 

https://uhcc.hawaii.edu/varpd/
https://www.kapiolani.hawaii.edu/admissions/course-catalog/
https://www.kapiolani.hawaii.edu/admissions/course-catalog/
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Faculty Assessment Resources 
 
Creating effective SLOs 
 
Course Assessment How-to: 
 Course SLO assessment form - Course Learning Report (CLR) 
  1. Make a copy of the form. 
  2. Fill out all areas of the form. 

Service Area Outcomes  
 
Service Area Outcom es (SAOs) are for non-instructional areas, which include Administrative 
Unit Outcomes as well.  An SAO is a statement about what a student, faculty, staff or 
community members will experience, receive, or know as a result of a given service.  

Use the follo wing Service Area Outcome Guide to review the process for developing and 

assessing Service Area Outcomes:   

SAO Assessment Form Guide and Example  

Blank SAO Assessment Form 

Service Area Outcomes Guide  

Comprehensive Program Review  

https://www.kapiolani.hawaii.edu/ofie/ofie -program -review/  

Student Achievement Data  

https://www.kapiolani.hawaii.edu/ofie/ofie -iem/  

Community College Survey of Student Engagement (CCSSE) data 

https://www.kapiolani.hawaii.edu/ofie/ofie -iem/  

 

 

https://drive.google.com/file/d/1fWUGsFS_I8I_6cM_pCPgFmhGcQZKBOBn/view?usp=sharing
https://docs.google.com/spreadsheets/d/12i_7UVxQA5rbINRbv0HiXzaTtgJKHhC0fYoedmIZIII/edit?usp=sharing
https://docs.google.com/document/d/1K4bdpFu3ozWoCXMYtjGprg8gIp0nqOljfxmUeo5gCjY/edit?usp=sharing
https://docs.google.com/document/d/1K4bdpFu3ozWoCXMYtjGprg8gIp0nqOljfxmUeo5gCjY/edit?usp=sharing
https://docs.google.com/document/d/1FjYE-uKR8XX627lc7jaeXG7VtSED43LEm8GFWwhq0_w/edit?usp=sharing
https://docs.google.com/document/d/1UUFkcPET7PbO_lygumVV-sS6sjwfjzWyKu0q1rlx6fg/edit?usp=sharing


https://getfireshot.com/pdf_aHR0cHM6Ly93d3cuZ29vZ2xlLmNvbS91cmw/cT1odHRwcyUzQSUyRiUyRnd3dy5rYXBpb2xhbmkuaGF3YWlpLmVkdSUyRiZzYT1EJnNudHo9MSZ1c2c9QUZRakNORmJ3cWdjYy1hYVUyVEVZdExpTm9pQjd5NXVLQQ==
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https://getfireshot.com/pdf_aHR0cHM6Ly9zaXRlcy5nb29nbGUuY29tL2hhd2FpaS5lZHUvYXNzZXNzbWVudHJlc291cmNlcy9yZXNvdXJjZXM=
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Fall 2021 Findings



Survey open 9/17 - 10/8
Distributed via SLOA committee members to units & posted to KapCC News & Events

76 Total Respondents

Faculty Type Responses per unit

65.8% (50)  Full-time Instructional 
Faculty
21.1% (16)  Counselor/Student 
Support
9.2% (7)     Lecturer
3.9% (3)     Non-instructional Faculty

11  Student Affairs
10  Health Sciences
10  Languages, Linguistics and Literature
10  Math and Science
6  Arts and Humanities
5  Maida Kamber Center
5  Nursing

4  Business, Legal, and 
Technology
4  Hospitality and Tourism
3  Institutional Support Faculty
3  Library and CELTT
2  Culinary Arts Program
2  Emergency Medical Services
1  Social Sciences



Please indicate how helpful the following assessment support topics would be for you.

Assessment Support Needs by Topic



Please indicate how helpful the following assessment support topics would be for you.

Assessment Support Needs by Topic

Topic Median Mode
Evaluation
rubrics, scoring guides, etc.

4
Very Helpful

5
Extremely Helpful

Logistics
timeline, forms, requirements for documenting assessment

4
Very Helpful

5
Extremely Helpful

Assessment Formats
project-based, writing, performance, portfolios, case studies, exams, etc.

4
Very Helpful

4
Very Helpful

Alignment
aligning course-level LOs, assessments, learning activities/resources

4
Very Helpful

4
Very Helpful

Benchmarking
establishing expectations for student achievement of LOs

4
Very Helpful

4
Very Helpful

Curriculum Mapping
mapping LOs/assessments across a program

4
Very Helpful

4
Very Helpful

Purpose
rationale, goals of assessment

3
Moderately Helpful

4
Very Helpful



Please indicate how helpful the following formats would be for you.

Assessment Support Preferences by Format



Please indicate how helpful the following formats would be for you

Assessment Support Preferences by Format

Format Median Mode

Step-by-step text/image guides
4

Very Helpful
4

Very Helpful

Video tutorials
4

Very Helpful
4

Very Helpful

One-on-one assessment coaching
4

Very Helpful
4

Very Helpful

Case studies/examples from other faculty
3

Moderately Helpful
3

Moderately Helpful

Webinars/workshops
3/4

Moderately-Very Helpful
3

Moderately Helpful

Self-paced online professional development
4

Very Helpful
4

Very Helpful

Cohorted professional development with colleagues
3

Moderately Helpful
4

Very Helpful
Professional learning community 
(group of colleagues who meet regularly to discuss assessment)

3
Moderately Helpful

4
Very Helpful



Other assessment topics/resources you'd find valuable

Additional Topics

● Data storytelling: how to present assessment results
● how to synthesize assessment results into a meaningful report/narrative
● It would be helpful just to go over the google forms that we use... not so much the assessment aspect, but the 

google software itself. 
● Lessons about SLO assessment and its difference to other kinds of assessment, like program or achievement data 

and how to use each. Also, lessons on how to move to the "improvement" part of the cycle and how to discuss this, 
especially in CRs and T/P docs.  Maybe a series from 101 level to advanced with badges attached?

● Maintaining compliance with data maintenance. For example, are we okay keeping this info in our Google drive? 
Using Google forms?

● More focus on alignment between ged ed and ILOs.
● SAO assessment, (and to dream big, a library assessment consultant)
● Utilizing student evaluations for program/course development and updating SLOs



If you are willing to present at a professional development session or share one or 
more resources, please provide 1) your name and 2) the topic(s) or resource(s) you are 
willing to present/share.

● Alex Salinas-Nakanishi - Assessment for Beginners 
(and willing to explore other topics that colleagues are interested in)

● Bob Franco - Learning that Lasts-Teaching to a Big Question Website, Local-Global Learning

● Michaelyn - open to any area

Did not identify:

● Facilitate ongoing monthly reading circle discussions on research/articles about 
assessment (e.g. ""Evidence-Based Storytelling in Assessment)

● Information security

https://www.learningoutcomesassessment.org/wp-content/uploads/2021/02/Occasional-Paper-50_EBST.pdf


What else do you want us to know about your needs, preferences, and ideas regarding 
how the SLOA Committee can help support your assessment endeavors?

● Assessment is busy-work created by bored administrators who are social parasites.  We give grades.  Thats enough.

● Developing greater connection/understanding/value for faculty regarding their curriculum creation/modification with assessment.

● Help faculty connect the dots 

● I am novice with committee work at KapCC, I am based in Hilo on the HCC campus. I am unfamiliar with most functional academic
processes that exist on campus. The majority of my 'work' experience is in the healthcare delivery industry and in healthcare education 
outside of the academic, campus environment. Thank you!

● I am the current chair of CAAC SLO Committee and we will be organizing some PD for our counselors, but thought some might be 
applicable to all faculty. 

● I'm not even sure who is supposed to be coordinating this for our division in A&H

● In order to do justice to the assessment process, I personally need TIME which I donʻt and didnʻt have due to my course load of five 
classes this semester as well as trying to teach online.  Thank you for allowing me to express this point and thank you for everything 
you do.

● It is still confusing with the varying kinds of reports we need to address, such as CLR, ARPD, SSP reports, etc. Having more 
consolidation, clarity, and paring down of duplication would be very helpful.

● Mahalo for sharing our assessment PD webinars, workshops, conferences, etc. (e.g. https://assessmentinstitute.iupui.edu/)



What else do you want us to know about your needs, preferences, and ideas regarding 
how the SLOA Committee can help support your assessment endeavors? (continued)

● Mahalo nui for putting this survey together. I'm looking forward to seeing the results!

● No suggestions, you covered them all. Thank you.

● Nursing has to do this every year so we are set

● Thank you for asking us about assessment needs!  I have been involved in assessment at the course and program level, so for me the 
most important thing is to have a system in place to prompt cyclical assessment and reporting.  For example, dedicating time during 
duty week was a great way to promote this (thank you!).  The next thing would be for my discipline to set aside time each year for 
discussion, planning, and closing the loop. Sounds so easy, but with everyone so busy, it is hard to make this a consistent practice.  If 
the college could think of a way to work this into the fabric of each semester, it would be great.  

● Time is always the issue, so I keep wondering how we can help carve some out so that assessment doesn't feel tacked on to the already 
heavy demands of full-time teaching. Especially for the core faculty taking leadership in assessment, course releases and/or stipends 
seems reasonable. I know the current financial climate isn't ideal, but just a thought going forward. 

● Times to discuss assessment with other faculty

● To preserve my sanity during the pandemic, I have decided that I need to decline any further webinar/Zoom-based professional 
development. If I never see a Zoom meeting again, it will be too soon.

● when will assessments become standardized instead of changing every year ?
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I. Report Preparation 

 
A. The Commission Action Letter 

 

In its January 25, 2019, letter to Chancellor Louise Pagotto, the Commission required the 

College to address compliance with Standards I.B.7, I.B.8, IV.A.7 (College Recommendation 

1) and Standards I.B.2, I.B.4, I.B.5 (College Recommendation 2).  

 

 

Standards I.B.7, I.B.8, IV.A.7 (College Recommendation 1) 
 

In order to meet the Standards, the Team recommends that the College regularly evaluate its 

institutional plans and governance and decision-making policies, procedures, and processes to 

ensure their effectiveness. Further, the Team recommends that the results of evaluations be 

widely communicated across the institution and used as a basis for making improvements.  

 

Standard I.B.7 

The institution regularly evaluates its policies and practices across all areas of the institution, 

including instructional programs, student and learning support services, resource 

management, and governance processes to assure their effectiveness in supporting academic 

quality and accomplishment of mission.  

 

Standard I.B.8 

The institution broadly communicates the results of all its assessment and evaluation activities 

so that the institution has a shared understanding of its strengths and weaknesses and sets 

appropriate priorities.  

 

Standard IV.A.7 

Leadership roles and the institution’s governance and decision-making policies, procedures, 

and processes are regularly evaluated to assure their integrity and effectiveness. The 

institution widely communicates the results of these evaluations and uses them as a basis for 

improvement.  

 

 

Standards I.B.2, I.B.4, I.B.5 (College Recommendation 2): 
 

In order to meet the Standards, the Team recommends that the College analyze and document 

the results of learning outcomes assessment across all disciplines and programs, and integrate 

this analysis and documentation into program review and institutional planning processes on a  

regular and consistent cycle. Further, the Team recommends that the College use the results of 
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this analysis and documentation to make improvements in student learning at the course, 

program, and institutional levels. 

  

Standard I.B.2 

The institution defines and assesses student learning outcomes for all instructional programs 

and student and learning support services. (ER11)  

 

Standard I.B.4 

The institution uses assessment data and organizes its institutional processes to support 

student learning and student achievement.  

 

Standard I.B.5 

The institution assesses accomplishment of its mission through program review and 

evaluation of goals and objectives, student learning outcomes, and student achievement. 

Quantitative and qualitative data are disaggregated for analysis by program type and mode of 

delivery.  

 

B. Introduction: No Ke Kauhale Ke Kuleana 
 

Our campus culture focuses on student success, where all members take responsibility, work 

together, and build a community that supports and celebrates students’ engagement, learning, 

achievement, and success. No Ke Kauhale Ke Kuleana (the responsibility of the community) 

derives from our steadfast commitment to students, beginning with our motto from Queen 

Julia Kapi‘olani: kūlia i ka nu‘u, strive for the highest. Student success forms the strong fibers 

that bind our community, encircling and uplifting all learners.  

 

As we experienced a year of growth and change in response to the Commission’s 

recommendations, we kept students at the forefront of all our decision-making and planning.  

Since 2015, the College has implemented a Student Success Pathway (SSP) framework that is 

based on intentionally designed, clear, and structured educational experiences that guide 

students from their point of entry to graduation, transfer, and career:  
 

Figure 1. Kapi‘olani Community College Student Success Pathway. 

 

The six phases reflect momentum points where students need the most support to succeed. 

Our Student Success Council’s vision of ne‘epapa, moving our campus community in unison 
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to advance student success, and the Student Success Pathways framework further guided our 

steps forward and promoted continual reflection and purposeful planning with the ultimate 

goal of improvement. The culmination of our extensive and intensive endeavors throughout 

the past year attests to our unwavering commitment to inspiring and supporting students to be 

successful in their learning and in their lives.  

 

C. Overview of the Process 
 

An accreditation workgroup led efforts to address the recommendations, which involved the 

entire campus (see Appendix A). Initially, these efforts were two-pronged as teams directed 

their focus toward their respective recommendations. 

 

Those addressing Recommendation 1 turned their attention to plans, policies and governance 

organizations, working closely with authorized governance organization (AGO) chairs, 

council chairs, and College plan administrators to develop and implement a formal continuous 

improvement process that would unify efforts to plan, evaluate, and make data-informed 

decisions in a consistent and transparent manner. The College implemented all changes 

through collaborative sessions during which stakeholders provided feedback on the processes 

and tools being developed in order to maximize inclusivity and generate ownership.  
 

Figure 2. Kapi‘olani Community College Continuous Improvement Process. 

 

 

Those focused on Recommendation 2 worked closely with Faculty Senate and the members of the 

Faculty Senate Student Learning Outcomes and Assessment (SLOA) Committee to evaluate and 

refine the processes and tools for the regular assessment of student learning to inform planning and 

improve courses and programs institution-wide. After consideration of and responses to input from 

stakeholders, the College adopted processes for meaningful discourse and data-informed planning 

for continuous improvement at the course, program and institutional level.  
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As the teams met to debrief their efforts as a workgroup, and individuals increasingly began 

working across teams, it became apparent that, while we had been referencing 

Recommendation 1 as “continuous improvement” and Recommendation 2 as “outcomes 

assessment,” the nature of both endeavors was the same—on all fronts, we were working to 

bolster our processes for planning, assessing/evaluating, communicating and reflecting upon 

findings to inform plans for improvement. Thus, the workgroup extended the scope of the 

continuous improvement model and infused it into numerous processes and tools, from 

learning assessment and program evaluation to the goal-setting and continuous improvement 

of our governance organizations, plans, processes and policies (see Appendix B for evolution 

of the approach to Continuous Improvement). The College visually integrated the model into 

related tools and even into meeting agendas (RP1 - CAC Agenda) to ensure we are living this 

model.  

 

Next, redundancies and gaps were brought to light as we examined current processes and 

tools relevant to these areas and engaged with stakeholders institution-wide. We identified a 

number of ways to streamline existing processes and to consolidate and create new processes 

and tools in order to plan, collect, analyze, reflect on and communicate data in a manner that 

would meaningfully inform decision-making and close the loop on continuous improvement 

cycles.  

 

The level of transparency inherent in the revised and newly developed processes and tools 

represents a fundamental cultural shift for our College. While stakeholders voiced some 

concerns as these processes were developed and adopted, overall, the campus has embraced 

this transformative change in a way that is both surprising and inspiring. The focus on 

inclusivity in this evolution has allowed us to enact the values of transparency and 

accountability. What began as a need to address a somewhat disappointing outcome of our 

last accreditation visit has truly afforded us an opportunity to re-evaluate and re-imagine the 

way our campus functions.  

 

D. Kapi‘olani Community College Integrated Planning for Student Success 
 

Through our collaborative work and discussions, we have rebuilt college processes to re-

instill trust and clarity in roles, structures and processes. We determined that an integrated 

planning model would afford the College a synergistic approach to previously redundant or 

competing processes, align our actions with our values and goals, focus institutional decision-

making on student success, and ensure that data-informed decision-making was driving 

continuous improvement. An integrated planning model would illustrate these concepts in a 

visual representation to effectively communicate the integration of planning processes with 

the campus.  

 

A draft Integrated Planning Model was presented to the Chancellor, Executive Leadership 

Team (ELT) (RP2 - ELT minutes), and Chancellor’s Advisory Council (CAC) (RP3 - CAC 

https://drive.google.com/a/hawaii.edu/file/d/1CZd2f1_klSXWlp3iB8JWE7ohRQpSZq9C/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1UfObVrsW_sEdJyj9wg6Nk5idWiymhzVU/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1ftNJfLGe9CNsnF7gxE6rT83KjEcPyj3j/view?usp=sharing
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minutes) (RP4 - AGOS and Councils) for feedback before the Chancellor presented it to the 

campus community at the fall 2019 convocation.  

The Integrated Planning Model is grounded in: 

Inclusivity of the campus community in informing priorities and future Institutional 

Pillars (see page 28 for a description) and the Strategic Plan; participation in aligned 

processes focusing on continuous improvement. Efforts will break down silos and 

unify the campus. 

Transparency of plans for continuous improvement and of decisions by all levels of 

campus leadership. Efforts will improve ownership in decision-making, thereby 

leading to increased trust and morale. 

Accountability by campus leadership in the ways that they “live,” lead, operate 

(internally and externally), and make decisions with consistency through and based on 

the model. Efforts will grow a culture of sharing data, making decisions based on 

data, and closing the loop to understand the impact of our decisions. 

 

This model, shown in Figure 3, has guided subsequent accreditation and continuous 

improvement efforts and is intended to serve as both a philosophy and process for continuous 

improvement and decision-making at Kapi‘olani CC.  

 

 

 

https://drive.google.com/a/hawaii.edu/file/d/1ftNJfLGe9CNsnF7gxE6rT83KjEcPyj3j/view?usp=sharing
https://docs.google.com/document/d/1jrz9LcPCD0-tagK2JmPK8hUmCIdTwbqcK403cS5Zj0k/edit?usp=sharing
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Figure 3. Kapi‘olani Community College Integrated Planning Model for Student Success. 

 

Our values guide all that we do, including shaping our vision, mission and institutional pillars. 

These ground the Chancellor's priorities and the College's strategic directions, which are also 

informed by the campus community and system-wide priorities. We align all of our plans for 

action, from teaching and learning to resource allocation, to the student success framework 

and utilize data to both assess our progress and plan for the future.  

 

The model affords us both focus, by prioritizing what’s important while moving forward and 

ensuring processes involve data-informed decision-making, and agility, by allowing us to 

adapt to changing campus needs.  

 

Report Preparation Evidence 

RP1 - CAC Agenda, 11.12.2019 

RP2 - ELT Minutes, 8.5.2019 

RP3 - CAC Minutes, 8.15.2019 

RP4 - List of AGOs and Councils with description of their roles 

https://drive.google.com/a/hawaii.edu/file/d/1CZd2f1_klSXWlp3iB8JWE7ohRQpSZq9C/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1UfObVrsW_sEdJyj9wg6Nk5idWiymhzVU/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1ftNJfLGe9CNsnF7gxE6rT83KjEcPyj3j/view?usp=sharing
https://docs.google.com/document/d/1jrz9LcPCD0-tagK2JmPK8hUmCIdTwbqcK403cS5Zj0k/edit?usp=sharing
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II. Response to the Commission Action Letter 

 
A. College Recommendation 1 

 

In order to meet the Standards, the Team recommends that the College regularly 

evaluates its institutional plans and governance and decision-making policies, 

procedures, and processes to ensure their effectiveness. Further, the Team recommends 

that the results of evaluations be widely communicated across the institution and used 

as a basis for making improvements. (I.B.7, I.B.8, IV.A.7)  

 

1. Continuous Improvement Surveys & Reports 

In fall 2018, campus leadership launched a process to ensure regular evaluation of our “plans, 

governance and decision-making policies, procedures and processes.” The Chancellor 

convened meetings (CR1 - AGO meeting 1) (CR2 - AGO meeting 2) (CR3 - AGO meeting 3) 

with the Authorized Governance Organizations (AGOs): Faculty Senate, Student Congress, 

Staff Council and ‘Aha Kalāualani (Native Hawaiian Council), which represent all the 

constituents on campus. The AGOs agreed to conduct two surveys: one to gather information 

to improve processes within their executive committees (for example, the internal survey CR4 

- ‘Aha Kalāualani Internal Survey) and the other to gather information to improve 

communication and their effectiveness in representing their constituents (for example, the 

external survey CR5 - ‘Aha Kalāualani External Survey). The AGOs agreed to use a set of 

common questions with the option to add custom questions to provide data on areas specific 

to their organization. The AGOs used the common questions to identify themes and created 

the opportunity to work on solutions collaboratively. The surveys were completed in spring 

2019. Each AGO completed a report on the results of the surveys and from the analysis, goals 

were drafted for Fall 2019 (CR6 - ‘Aha Kalāualani CI Report). All the survey results for the 

AGOs are found on the Continuous Improvement webpage (CR7 - CI Report). Please click on 

the URL at the top of the document to access the webpage.) 

 

To increase inclusivity and transparency, the following College councils adopted the surveys 

developed by the AGOs, using the same set of common questions and optional custom 

questions (RP4 - AGOs and Councils):  

● Executive Leadership Team (ELT) 

● Chancellor’s Advisory Council (CAC) 

● Academic Affairs Council (AAC) 

● Student Success Council (SSC) 

● Student Affairs Leadership Team (SALT) 

● Office of Continuing Education and Training Council (OCET) 

● Counseling and Academic Advising Council (CAAC) 

 

https://drive.google.com/a/hawaii.edu/file/d/1VKejq51I8BscBohqEZfAGzy0qvKCpbxn/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1tryhqueQsk-m9V_vhUYAPQXCh14YRrFe/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1aYofqi_GK9TiHTVYVq1bW2ei3SXE41l4/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1pd2us0wVEMNZZHBV-q75QF9X-mx5_B1X/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1pd2us0wVEMNZZHBV-q75QF9X-mx5_B1X/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1pd2us0wVEMNZZHBV-q75QF9X-mx5_B1X/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1pd2us0wVEMNZZHBV-q75QF9X-mx5_B1X/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1gE-8elYCKIIxUvLF6iro4LvMhCOauVrc/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1gE-8elYCKIIxUvLF6iro4LvMhCOauVrc/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1gE-8elYCKIIxUvLF6iro4LvMhCOauVrc/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1O7zgq8mP5FfY4trz4Fi7VPEcsODdUyvO/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1O7zgq8mP5FfY4trz4Fi7VPEcsODdUyvO/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://docs.google.com/document/d/1jrz9LcPCD0-tagK2JmPK8hUmCIdTwbqcK403cS5Zj0k/edit?usp=sharing
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The AGO and College council surveys were reported at the end of the academic year in 

Continuous Improvement Reports and informed planning for the beginning of the academic 

year in fall 2019. The results and other continuous improvement documents were uploaded to 

the first iteration of the Continuous Improvement (CI) website (CR7 - CI Report).  

 

2. Continuous Improvement + Student Success Pathway Plans (CI + SSP) 

The surveys administered in spring 2019 started important dialogues across the campus. 

Three AGOs identified communication and broader participation as common problems and 

shared ideas for improvement (CR8 - AGO minutes). As the processes and tools were 

developed, redundancies in reporting became evident. Feedback from sessions with AGO and 

council chairs pointed to Student Success Pathway Plans (SSP) as a viable vehicle to 

streamline the documentation and communication of continuous improvement efforts. The 

revised Student Success Pathway plans now annually track:  

 

● Goals - What specific, measurable outcomes do you want to achieve? One to three 

goals are recommended. 

● Action Steps - What specific steps will you implement to achieve this goal? 

● Resources - What resources are needed to carry out your plan? 

● Assessment Strategy - What data is necessary to collect in order to determine 

whether/to what extent you achieved this goal? 

● SSP Alignment - With what phase of the Student Success Pathway does this goal 

align? (see figure 4) 

● Strategic Plan Alignment - All goals must align with either a strategic plan outcome or 

institutional priority. 

 

Figure 4. Kapi‘olani Community College Continuous Improvement + Student Success Pathways. 

 
 

Continuous Improvement + Student Success Pathway Plans (CI + SSP) Dashboard 

The campus had already been using the Student Success Pathway Plans for two years to 

address metrics in the College’s Strategic Plan. Thus, the presentation of the information in an 

institutional dashboard was an easy transition for the campus. On the other hand, the 

transparency of the continuous improvement process across units represents a major cultural 

shift, which has been somewhat surprisingly embraced by stakeholders. The change from  

individuals’ keeping their plans within the department/unit to sharing them in a public dashboard is 

a major step forward in enacting the values adopted in the Integrated Planning Model. (CR9 - CI + 

SSP Dashboard)  

https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/17-d8YC_WXaIis8RfzqpsCj20xOuYkJGu/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/17-d8YC_WXaIis8RfzqpsCj20xOuYkJGu/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlelUycE5ndmlqSG85WUJlSlVPOUstNTE1ZWxF/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlelUycE5ndmlqSG85WUJlSlVPOUstNTE1ZWxF/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlelUycE5ndmlqSG85WUJlSlVPOUstNTE1ZWxF/view?usp=sharing
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On August 23, 2019, the Authorized Governance Organization (AGO) chairs, council chairs 

and plan administrators met for briefings on the Integrated Planning Model, the consolidated 

Student Success Plans, the role that SSPs play in the continuous improvement cycle and how 

data are used for integrated planning (CR10 – Continuous Improvement Meeting). Meeting 

participants discussed creating specific, measurable, attainable, relevant and timely goals 

(SMART goals) for the 2019-2020 academic year, each tied to data. All the AGOs, councils 

and plan administrators filled out the “Plan” section of the SSPs by September 15, 2019, to 

identify where synergies existed, thereby creating more opportunities for collaboration.  

 

On October 2, 2019, the AGO chairs, council chairs and plan administrators met to share their 

goals and identify similar themes (CR11 – Continuous Improvement Follow Up Meeting). 

The leaders reviewed the CI + SSP dashboard before the meeting. Several collaborative 

opportunities were identified and discussed. For example, one of the goals of the Distance 

Education (DE) plan was to identify degrees and certificates that can be offered exclusively 

online. The DE plan administrator is currently working with the Enrollment Management 

Team and the Marketing Team to focus a message specifically for returning adults to 

encourage them to take courses at their convenience (online) to resume their education.  

 

As has been the practice for the SSPs over the past two years, goals and action plans were 

identified and, this time, uploaded to the new CI + SSP dashboard on September 15, 2019. 

Progress reports are due periodically: December 15, 2019, and February 1, 2020, with a 

summative assessment due on May 10, 2020, for this current cycle. These assessment points 

have been incorporated into the CI + SSP for participants to reflect upon the goals set forth at 

the beginning of the cycle. The two formative assessment points trigger individuals to answer 

the following questions: 

a. What does the data say about whether/how well you are progressing 

towards your goals? 

b. If your strategies and/or assessment methods are not working, how will 

you improve? 

 

These formative checkpoints ensure that continuous consideration and re-calibrating of data 

and strategies are taking place prior to the summative report in which individuals officially 

close the loop on the annual continuous improvement cycle by analyzing data, reporting 

findings, and most importantly, directly tying those findings to next steps for goal-planning in 

the subsequent year. The two summative questions prompt the author to answer the following 

questions: 

a. Summative findings - What does the data say about whether/to what extent you 

achieved your goal? 

b. Inform next steps - Based on these findings, what are the next appropriate steps 

for the coming year? 

 

https://docs.google.com/document/d/14sPsor_4UkiW1ioVH68JCphsij2KnfLGq3bEi9Eydkg/edit?usp=sharing
https://docs.google.com/document/d/1Z54Yequev5KmZpDNNMNU_m8aaQTwAfqWwQxr98vSIxM/edit?usp=sharing
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3. Communication Across the Institution 

To ensure “that the results of evaluations [are] widely communicated across the institution,” 

several efforts were launched. On February 13, 2019, the first of two Accreditation Town Hall 

meetings updated the campus about the progress being made to address the two 

recommendations. One of the suggestions from the first town hall was to create a webpage to 

track the progress on the recommendations. On March 13, 2019, the Accreditation Updates 

webpage (CR12 - Accreditation Updates Webpage) was launched. The second Accreditation 

Town Hall update took place on April 23, 2019. In addition, regular updates on the progress of 

both recommendations were made at the monthly Chancellor Advisory Council meetings. (CR13 

- CAC minutes Jan. 2019), (CR14 - CAC minutes June 2019), (CR15 - CAC minutes Dec. 

2019)  

 

As processes were being developed and revised, additional requests were made for a single 

repository for all the processes and tools. The second iteration of the Continuous 

Improvement webpage (CR16 - Continuous Improvement webpage) became that repository 

and included the Integrated Planning Model for Student Success, the CI + SSP dashboard, the 

CI + CLR forms and instructions, and the CI + ARPD (see recommendation 2, page 19).  

 

To ensure that “the College regularly evaluates its procedures and processes to ensure their 

effectiveness,” and with the aim of continuous improvement, the new Continuous 

Improvement processes and practices that have been put into place will themselves be 

evaluated and assessed for effectiveness by the Office for Institutional Effectiveness (OFIE) 

starting in summer 2020. 

 

4. Policy Reviews 

To ensure that “the College regularly evaluates its institutional plans and governance and 

decision-making policies, procedures, and processes to ensure their effectiveness,” the 

College’s policies are on a five-year review cycle. (See Appendix D for the policy review 

schedule.)   

 

The process to review and/or revise a policy is outlined in K 1.100 Policy on the Policy 

Development Process (CR17 - K1.100). The first step is the proposer of the original policy or 

ad hoc committee reviews the policy and presents the revisions, if any, to the CAC. Feedback 

on  the revisions is received during the subsequent month and incorporated into the document. 

After additional discussion, the final version is sent to the campus through the AGOs, 

department chairs and unit heads represented on the CAC for a vote. A month later, the CAC 

votes to approve the policy and the revised policy is uploaded to the Policy and Plans 

webpage (CR18 - Policy webpage) on Kapi‘olani Community College’s website. The 

Chancellor’s Advisory Council voted to approve revised policies K 1.112 and K 9.104 on 

February 13, 2020. 
 

 

https://drive.google.com/a/hawaii.edu/file/d/1R8y8_kQIIkWM2JdgBlEdhnW2kIZ5GBf7/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1yGftTKkgT9WBlNHikhZ6zUOjyX2k7KmF/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1yGftTKkgT9WBlNHikhZ6zUOjyX2k7KmF/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/12pJFtWraTyrg8PcCJ35GPCEHoQ_uEb_2/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1BVWvnd9OTqrRFeoeT3-hBljCN0JpjZBq/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1BVWvnd9OTqrRFeoeT3-hBljCN0JpjZBq/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1Enc9pU3au0qVMB0idfZSdtRourOj-DTf/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1LNh39hC1VL443_bRSB8lTAaVP5kUShZm/view?usp=sharing
https://docs.google.com/document/d/14W_fxMfTC0Zj9u-DEGhrmNzpVQHJAXqeK8aKCENHf6M/edit?usp=sharing
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A policy may be reviewed before the five-year cycle, if immediate revisions are needed. For 

example, the CAC voted to approve revisions to Policy K 5.202, (CR19 - Policy K 5.202), 

Review of Established Programs, on October 8, 2019, to reflect the revisions to University of 

Hawai‘i (UH) Community College UHCC Policy 5.202.  

 

B. College Recommendation 2 

In order to meet the Standards, the Team recommends that the College analyze and 

document the results of learning outcomes assessment across all disciplines and 

programs, and integrate this analysis and documentation into program review and 

institutional planning processes on a regular and consistent cycle. Further, the Team 

recommends that the College use the results of this analysis and documentation to make 

improvements in student learning at the course, program, and institutional levels. (I.B.2, 

I.B.4, I.B.5) 

 
1. Actions in Response to Recommendation 2 

In order to meet the Standards, processes and tools were either created, revised or enhanced. 

The changes ensure that “the College analyze and document the results of learning outcomes 

assessment across all disciplines and programs, and integrate this analysis and documentation 

into program review and institutional planning processes on a regular and consistent cycle.”  

 

In January 2019, the Institutional Self Evaluation Report (ISER) writing team created draft 

action items and a timeline to address Recommendation 2, identifying eight strategies. Five of 

the strategies were related to instructional decisions, which are the purview of the Faculty 

Senate; three of the strategies were institutional procedures to be addressed by the 

Chancellor’s Advisory Council (CAC):  

 

1. Phase out the Taskstream assessment management system and replace with 

revised versions of the Course Learning Reports (CLRs) and Learning 

Assessment Schedule and Report (LASR). (Faculty Senate)  

2. Ensure mapping is completed for course Student Learning Outcomes (SLOs) to 

Program Learning Outcomes (PLOs), General Education outcomes and 

Institutional Learning Outcomes (as applicable). (Faculty Senate) 

3. Implement a five-year reporting cycle of course learning outcomes assessment 

(20% to be completed per year) beginning Fall 2019 and ending Spring 2024. 

(Faculty Senate) 

4. Improve General Education outcomes to support assessment and fully 

implement them across the curriculum by Fall 2024. (Faculty Senate) 

5. Ensure the alignment of information in syllabi and the catalog with the 

approved course outlines of record. (Faculty Senate) 

 

https://drive.google.com/a/hawaii.edu/file/d/1wfGULc91VnYHS_bNLZOz90z_jgf5KWlv/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1wfGULc91VnYHS_bNLZOz90z_jgf5KWlv/view?usp=sharing
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6. Add a section to the Annual Report of Program Data (ARPD) to better connect

assessment results to program improvement and resource allocation. (CAC)

7. Change the Comprehensive Program Review (CPR) three-year cycle to a five- 

year cycle to align with the five-year cycle of course SLO assessments. (CAC)

8. Re-examine and revise the resource allocation process (PAIR) for program

improvement. (CAC)

1.a. Faculty Senate (FS) Actions (CR20 - Faculty Senate Resolutions)

In Spring 2019, the Chair of the Faculty Senate Student Learning Outcomes and Assessment 

(SLOA) Committee submitted Action Requests to Faculty Senate to address items 1-5. The 

SLOA Committee and the leadership, senators, and constituents of Faculty Senate made major 

changes to the processes and tools for student learning outcomes assessment to inform 

planning and improvement of courses and programs. Taskstream had been used for several 

years to track course SLO assessment, but the interface was difficult to use and not intuitive. 

The system became a deterrent for faculty to input their assessment data. At the 

recommendation of the SLOA committee and the institutional assessment coordinator, the 

Faculty Senate voted to phase out Taskstream and reinstate Course Learning Reports (CLRs) 

(CR21 CI + CLR) for course SLO assessments and Learning Assessment Schedule and 

Reports (LASRs) (CR23 - LASR), which departments had used in the past to track the 

progress of course SLO assessments. The content of the CLRs remained the same as the 

former version but now included mapping of course student learning outcomes to Program 

Learning Outcomes (PLOs), General Education outcomes, and Institutional Learning 

Outcomes (as applicable). The look of the CLRs was also altered to align with the continuous 

improvement format and the form itself was changed from PDFs and Word documents to 

Google Sheets.  

The College adopted a five-year schedule for the assessment of all courses, with a goal of 20 

percent of all course learning outcomes assessed each year. Assessment data that had been 

previously accessible only to program directors and department chairs are now being input on 

CI + CLRs and stored in team drives for transparency institution-wide. Processes for 

meaningful discourse and data-informed planning, informed by faculty input, are being 

adopted for continuous improvement at the course, program, and institutional level. In 

particular, the move towards institution-wide transparency is a significant change in campus 

culture, reflecting the commitment of the College to improve.  

1.b. Chancellor’s Advisory Council (CAC) Actions

The three strategies under the purview of the Chancellor’s Advisory Council (CAC) were 

institution-wide initiatives. The Chancellor proposed changes to the Comprehensive Program 

Review (CPR), Annual Report of Program Data (ARPD), and resource allocation processes. 

These proposals were discussed and vetted thoroughly by the members of CAC. 

1. Comprehensive Program Review (CPR) (spring 2019): The CPR cycle was changed 
from a three-year to a five-year cycle. All programs shall complete a comprehensive

https://docs.google.com/document/d/13zzKYhPRXjOvf_SB9iJQ1VTEhnPFWn2KgUVNuOt6nYI/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlczFzZDlnMkNmV2szTW1ad3BTenNNTVR3VGJn/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlTmN3YzJKc01IV0x1TGtZc2RBV0w1aDV3Rm04/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlTmN3YzJKc01IV0x1TGtZc2RBV0w1aDV3Rm04/view?usp=sharing
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program assessment every five years to align with the five-year course SLO 

assessment cycle and the course SLO assessments. The CAC voted to approve these 

and other changes to Policy 5.202, Review of Established Programs (CR24 - CAC 

Minutes) on October 8, 2019. 

2. Annual Report of Program Data (ARPD) (fall 2019): The ARPD is a UH Community 

College system report and thus cannot be customized for our campus. To accomplish 

our strategy of better aligning assessment results to program improvement and 

resource allocation, a new process and tool were created (CR25 - CI + ARPD) (See 

paragraph on Program Outcomes Assessment through the ARPD, page 19). 

3. Resource Allocation Process (fall 2019): The College reconfigured the College’s 

Budget Committee to include two representatives from each AGO and two members 

from CAC. The committee proposed a revised resource allocation process (CR26 - 

Budget Committee Minutes) (CR27 - Budget Committee Minutes), which was 

implemented in December 2019. (Description of the changes to the process is on page 

23.) 

 
2. Continuous Improvement + Course Learning Report (CI + CLR) 

The Course Learning Reports (CLRs) (CR21 - CI + CLR) contain all the learning outcomes 

for each course, the schedule for when each outcome is to be assessed, the assessment 

methods used, the expected levels of achievement, the results of the assessment, the resources 

needed and next steps. CLRs also provide mapping of each course SLO to Program Learning 

Outcomes, General Education Outcomes, and Institutional Outcomes. The CI + CLR Google 

sheet allows for previous assessment data and next steps to be documented and tracked at the 

course level for review in future cycles, thereby ensuring that faculty close the loop on course 

assessments. The CI + CLR also allows faculty to document any discussions about resources 

that would improve student learning. This information contributes to the CI + ARPD and 

informs resource allocation decisions at the program and institutional level through the 

resource allocation process (see page 23).  

 

To ensure transparency, collaboration and accountability, the newly revised Course Learning 

Reports (CLRs) were created as Google Sheets and stored in department folders within a 

shared drive called Course Learning Assessment Team Drives (known to department chairs as 

the PAPAYA shared drive, Providing Assistance Preparing All Your Assessments). Here is a 

sample of the CLRs from across the curriculum (CR22 – Sample CLRs). Access to the shared 

drive will be given to the members of the peer evaluation team once they are identified. The 

information is widely accessible, which encourages collaboration within and across programs 

and disciplines.  

 

To account for the course learning assessments that were completed during the transition from 

Taskstream, the institutional assessment coordinator worked with the course coordinators and 

department chairs to download the course assessments previously stored in Taskstream. The 

https://drive.google.com/a/hawaii.edu/file/d/10TR7E-rOhFsmr1DQDco0qBAdrEEk3yE7/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/10TR7E-rOhFsmr1DQDco0qBAdrEEk3yE7/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/10TR7E-rOhFsmr1DQDco0qBAdrEEk3yE7/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlZ3V6V2pVWUw2TWNsTURNSUoxWUI4MUxNQjlJ/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1dOMPOmUAfsor0NEgP_sOtErRCXT5RN3K/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1dOMPOmUAfsor0NEgP_sOtErRCXT5RN3K/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1dOMPOmUAfsor0NEgP_sOtErRCXT5RN3K/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1u3aTWqmwNq4Jvedemnu26yKyuOQ3DsZc/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlczFzZDlnMkNmV2szTW1ad3BTenNNTVR3VGJn/view?usp=sharing
https://drive.google.com/drive/folders/1pxj_EdU43Xej3RWAJ9oFd_a1_bgyV1U0?usp=sharing
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course assessment reports were stored in the CLR Department folder in the team drive for easy 

access.  

Figure 5. Kapi‘olani Community College Assessment of Student Learning. 

Learning Assessment Schedule and Report (LASR) 

Each department chair utilizes the Learning Assessment Schedule and Report (LASR) (CR23 - 

LASR) to plan and track the progress of course-level assessments in each department or 

program. LASRs provide a clear view of the schedule for yearly assessment of at least 20 

percent of the courses or SLOs and how that leads to 100 percent of the SLOs being assessed 

by the end of the five-year assessment cycle (fall 2019 to spring 2024).  

In summer 2019, the department chairs, the deans, and the accreditation work group, which 

included the chair of the SLOA Committee, reviewed the new CLRs and LASRs and 

discussed other assessment-related topics such as mapping of courses to program, general 

education, and institutional learning outcomes (CR28 - CLR minutes) in preparation for 

campus-wide implementation in fall 2019. During fall convocation, the accreditation work 

group members presented the new CLRs to the faculty. During the deans’ and department 

chairs’ meetings, right after convocation, faculty were given the opportunity to use the new 

CLRs and encouraged to have conversations on their assessment activities with colleagues. On 

September 17, 2019, members of the Academic Affairs Council reviewed the processes (CR29 

- AAC minutes). CLRs that were completed in the fall were uploaded to the CLR department

folder by January 10, 2020.

3. Continuous Improvement + Annual Report of Program Data (CI + ARPD)

Annually, the University of Hawai‘i (UH) Community College System requires each 

community college to submit an Annual Report of Program Data (ARPD) for academic 

programs, academic support services such as library and tutoring, and student services. The 

ARPD is posted on a UH Community College website (CR30 - ARPD). To facilitate the 

https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlTmN3YzJKc01IV0x1TGtZc2RBV0w1aDV3Rm04/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlTmN3YzJKc01IV0x1TGtZc2RBV0w1aDV3Rm04/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlTmN3YzJKc01IV0x1TGtZc2RBV0w1aDV3Rm04/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlTmN3YzJKc01IV0x1TGtZc2RBV0w1aDV3Rm04/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1xukqJM_sG7-jssgHcDGR6YAcJp3msXrB/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1c7d5722ao-LxGu4_95oL3NvvWpjo_Ldh/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1c7d5722ao-LxGu4_95oL3NvvWpjo_Ldh/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1Bm7gKv94oWP-M8IEocmtPwcSQCbxPM6H/view?usp=sharing
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process, the UH Community College System provides an evaluation of overall program health 

based on key performance indicators of demand, efficiency, effectiveness, distance education, 

performance measures and, for Career and Technical Education programs, Perkins outcomes 

data. Individual programs input the results of course learning outcomes assessment to assess 

program learning outcomes for program improvement. On a separate tab, each program 

provides a report reflecting on the data and identifying action steps, resource implications and 

effectiveness in addressing the indicators and in improving program learning outcomes.  

 

On April 15, 2019, in a meeting with the accreditation work group, the interim vice chancellor 

for academic affairs and the three academic deans agreed to review all the ARPDs completed 

by units under their supervision to extract the action plans, resource implications and, most 

importantly, course outcomes assessments leading to program improvement.  

 

The Dean of Hospitality, Business, Legal and Technology worked with his department chairs, 

the institutional assessment coordinator, and the Office for Institutional Effectiveness to create 

a template to collect information for analysis in one place. The template was created, 

discussed, and subsequently revised to mirror the rest of the forms that track continuous 

improvement at the College. The CI + ARPD (CR25 - CI + ARPD) was uploaded and is 

accessible on the Continuous Improvement webpage.  

 

ARPDs for academic year 2018-2019 were due to the UH Community College System at the 

end of fall 2019, after which the CI + ARPD process began with the program administrators 

completing the “Plan” section of the template to ensure adjustments were made to improve the 

programs in 2019-2020. The “Plan” section asks which program learning outcomes (PLO) will 

be assessed, the expected level of achievement for the PLO, how the PLO will be assessed, 

and which courses aligned with the PLO will be assessed. During the year, the “Execute”, 

“Analyze” and “Reflect” sections of the CI + ARPD form will be completed.  

 

In spring 2020, the vice chancellors and deans reviewed the data in the CI + ARPD form and 

discussed resource needs for each program, which is an integral part of the resource allocation 

process. At a campus-wide meeting on February 20, 2020, the vice chancellors and deans 

reported on their priorities for resources based on ARPD data (see resource allocation process 

on page 23). The final review of the ARPDs will culminate with the overall synthesis in fall 

2020 as the next ARPD cycle begins. Each vice chancellor and dean will be able to analyze 

data collected and note the themes that are emerging to inform the decision-making process. 

The impact of these changes is documented in the subsequent CI + ARPD reports.  

 

The annual CI + ARPD document and process ensure the documentation of changes made 

based on a number of data points, including assessment of course learning outcomes. The 

analysis of the results of learning outcomes assessments will identify needed improvements to 

programs and inform academic planning for the institution as well as identify the resources 

needed to implement the action items in the plan.  

https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlZ3V6V2pVWUw2TWNsTURNSUoxWUI4MUxNQjlJ/view?usp=sharing
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4. Institutional Learning Outcomes Assessment 

In spring 2016, the College’s General Education Board, the entity that predated the current 

Faculty Senate General Education Committee, and key faculty members began a dialogue 

about the essential learning outcomes for all students, regardless of length of program or 

certificate. These discussions culminated in the revising of the two College’s Institutional 

Learning Outcomes (ILOs) to four outcomes, adapted from the Association of American 

Colleges and Universities’ (AAC&U) Liberal Education and America’s Promise (LEAP) 

Essential Learning Outcomes.  

 

In summer 2019, the College was awarded a grant to participate in the AAC&U Strengthening 

Guided Pathways and Career Success by Ensuring Students are Learning project. Over the 

next 18 months, a core team of one dean and four faculty will:  

1. develop an action plan related to implementing a teaching, learning, and assessment 

framework; 

2. provide an inventory of existing practices and data sources for assessing student 

proficiency of learning outcomes; 

3. gather baseline data on identified learning outcomes associated with guided 

pathways, including equity data related to goals for student achievement; 

4. identify where project-based learning and applied learning occur within the guided 

pathways curriculum and create a baseline for assessing the quality of those learning 

experiences; and 

5. utilize both direct (i.e. AAC&U VALUE rubrics) and indirect forms of assessment to 

assess the efficacy of the teaching, learning, and assessment framework. 

The team is assessing one of the College’s Institutional Learning Outcomes (ILOs): 

Within professional, civic, and personal contexts, and in the pursuit of their 

current individual learning goals, Kapi‘olani Community College students 

are able to use critical and creative thinking and reasoning. 

 

To date, faculty across several concentration areas (e.g., psychology, education, engineering, 

computer sciences) have committed to being part of this pilot project. As the core team 

implements and refines the steps in their action plan to analyze and document the results of the 

ILO assessment (CR - 31 Action Plan), the ultimate goal is to create an assessment process 

that the College adopts for the continuous planning, data collection, analysis, and reflection of 

all ILOs.  

 

5. Next Steps in Student Learning Outcomes Assessment 

5.a. The Faculty Senate Student Learning Outcomes and Assessment 

(SLOA) Committee 

The Faculty Senate Student Learning Outcomes and Assessment (SLOA) Committee is 

comprised of faculty from departments, student support services, and institutional support 

https://drive.google.com/a/hawaii.edu/file/d/1xpaY0AellZY7iHLdXhQ4IHD-dn_MI2s2/view?usp=sharing
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services. The SLOA Committee’s mission is to support faculty in their efforts to continuously 

improve student learning through sound assessment principles, processes and practices.  

 

The SLOA Committee is currently working on projects and recommendations to enhance 

faculty understanding of student learning assessment and create more opportunities for cross-

discipline discussions on student learning that is informed by course assessment data. As part 

of the College’s continuous improvement, this committee will also regularly review the 

policies and the tools used for assessment documentation and reporting (such as the CI + 

CLR) to ensure student learning assessment informs decisions at the course, program, and 

institutional level.  

 

In spring 2020, the SLOA Committee will finalize plans for A‘o (teaching/learning) Day to 

exchange teaching and counseling best practices and lead to regularly scheduled cross-

discipline conversations about assessment. In these celebrations of successful approaches to 

increasing student success, faculty will experience the practices in the role of a student and 

commit to implementing at least one of the practices to determine if the new practice increased 

student success. This professional development activity creates the opportunity for the SLOA 

committee members and the institutional assessment coordinator to advise faculty on 

assessment strategies and facilitate cross-discipline assessment discussions.  

 

5.b. Faculty-Driven Assessment Project 

Faculty from multiple disciplines will collaborate to create an 'Āina-based Assessment 

Framework in spring 2020 to enhance student learning through place-based pedagogy. Place-

based instruction strives to increase students’ motivation and success through engagement in 

relevant content and the local community. The framework will include a rubric to assess the 

connection between the ILO of demonstrating “an active awareness of the Hawaiian Islands 

and the rich diversity of its peoples, in particular the values and history of the indigenous 

culture” and the campus commitment to professional development in ‘āina-based indigenous 

education.  
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C. Resource Allocation Process 

 
Planning and Assessment Integration with Resource Allocation (PAIR) 

The PAIR process, already in place for five years, is a multilayered review of the budget and 

requests for resources based on data from SSPs and ARPDs. Campus stakeholders identify 

needed resources in several ways: in the CI + CLR, which includes course learning outcomes 

assessment data; in the CI + ARPD, which includes program learning outcomes assessment 

data; and in the CI + SSP, which includes action plans aligned with the student success 

pathway. Requests are submitted in an Allocation Request Form (CR32 - ARF), which goes 

through various levels of review and prioritization.  

 

Based on review of the prior process, the College made key changes to the resource request 

and allocation process to ensure that the allocation of resources is explicitly tied to data 

analysis leading to program improvement and to emphasize internal dialogue and 

prioritization prior to broader communication through campus-wide presentations (CR33 - 

ARPD to PAIR Process).  
 

1. Change in ranking procedure. Once departments, units, or programs submit requests 

for additional resources, each Authorized Governance Organization (AGO) ranks the 

requests using the Resource Prioritization Rubric, (CR34 - Resource Prioritization 

Rubric), adapted from San Diego City College, with additional measures specific to 

each AGO. Subsequently, the Budget Committee, which includes two representatives 

from each AGO and two representatives from Chancellor’s Advisory Committee 

(CAC), ranks the requests using the Resource Prioritization Rubric. The AGO process 

ensures that each constituent group on campus has a voice. Conversely, the Budget 

Committee evaluates the requests from an institutional perspective. After discussing 

and ranking the requests, the Budget Committee makes recommendations to the CAC, 

where they are discussed, voted on, and a recommendation is submitted to the 

Chancellor for her review and approval. The Chancellor informs the campus of her 

final decision in a memo to the members of the CAC and in an announcement in the 

campus daily bulletin before the end of the spring semester. 

2. Change in presentation format. Instead of a Town Hall meeting where individual 

requesters make a case for a resource need in front of the Authorized Governance 

Organizations (AGOs), the chancellor, vice chancellors, and deans presented the 

prioritized list of resource requests at a campus-wide meeting on February 20, 2020, to 

show how these requests address program improvements informing institutional plans 

and initiatives. 

3. Change in reporting procedure. After resources are allocated, the department, unit, or 

program that receives the funding is required to report on the effectiveness of the 

funding to improve the program or service. 

https://drive.google.com/a/hawaii.edu/file/d/1wy1MiJWvEEPJ5x7npkgIwDKanrFeIUoL/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/146oKzTu_LB9ou_ist0uXaQkYobJoZS9t/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/146oKzTu_LB9ou_ist0uXaQkYobJoZS9t/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/146oKzTu_LB9ou_ist0uXaQkYobJoZS9t/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/174QQAWY9UKQHXMYnGI-wB4HtKE23CNUl/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/174QQAWY9UKQHXMYnGI-wB4HtKE23CNUl/view?usp=sharing
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This process ensures full campus participation. The departments, units, and programs vet and 

discuss resource requests with deans and vice chancellors. The students, faculty, staff, and 

Native Hawaiians are represented through their respective AGOs. These discussions 

culminate with a vote through the CAC, giving each group represented earlier in the process 

one more review. If the Chancellor approves an allocation of resources, funding for the 

request is provided the subsequent fall. At the end of that fiscal year, the recipient of the 

funding is required to report on the results of the funding based on data. If the Chancellor 

disapproves an allocation of resources, she provides a justification for her decision in a memo 

to the CAC. 

 

The College will review and assess the effectiveness of these changes in the allocation 

process at the end of the resource allocation cycle in Summer 2020.  
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III. Summary 

 
To ensure that the College “regularly evaluates its policies and practices across all areas of the 

institution, including instructional programs, student and learning support services, resource 

management, and governance processes to assure their effectiveness in supporting academic 

quality and accomplishment of mission (I.B.7),” the College developed a series of processes 

for continuous improvement. What started as surveys and reports was integrated into the 

already established Student Success Pathway plans. The new CI + SSP form includes a 

section to assess the results of interventions for program or institutional improvement. Most 

importantly, the assessment results are utilized to inform subsequent planning on the program 

and institutional levels.  

 

To ensure that the College “analyzes and documents the results of learning outcomes 

assessment across all disciplines and programs” (I.B.2, I.B.5), the College revised and re-

established the CI + CLR forms. The College revised the LASR for departments to track their 

progress towards 100 percent assessment of all student learning outcomes within five years. 

The newly adopted policies and processes ensure student learning assessment data inform 

decisions at the program and institutional level through program changes and resource 

requests (CI+ARPD and PAIR).  

 

The College revised the Planning and Assessment Integration with Resource Allocation 

(PAIR) process to tie more closely to data-informed assessments of programs through the CI 

+ ARPD and the CI + SSP. The PAIR process informs institutional decisions regarding 

resources and utilizes information from the CI + ARPDs, which include assessment data at 

the program level as well as assessment data on student learning at the course level as 

reported in the CI + CLRs. This integration of CLR data into the ARPD and subsequently into 

the PAIR process creates a connection between the student learning assessment data, the 

program assessment data, and resource allocations. The next steps and resources are 

documented and can be re-assessed the following cycle.  

 

Finally, the College’s policies and institutional plans follow a five-year cycle of review and 

assessment, and governance organizations and advisory councils now review and assess goals 

on an annual cycle. To ensure that the continuous improvement process utilizes findings to 

inform next steps and closes the loop, the College has embedded the elements within the CI + 

CLR, the CI + ARPD, and the PAIR processes. All of these assessment cycles and their 

results are monitored, tracked and available institution-wide on the College’s websites.  

 

The College’s CI + CLR, LASR, CI + ARPD, and PAIR forms include enhanced processes 

for transparency and collaborative dialogue, which contributes to the communication of 

assessment results across the institution and ensures that “the institution broadly 
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communicates the results of all of its assessment and evaluation activities so that the 

institution has a shared understanding of its strengths and weaknesses…” (I.B.8).  

 

Both recommendations charge the College with utilizing evaluation and assessment findings 

to inform plans for improvement related to leadership roles; governance and decision-making 

policies, procedures, and processes (IV.A.7); and institutional programs and processes (I.B.4). 

The Integrated Planning for Student Success (IPSS) Model reinforces this practice of 

accountability in data-informed decision-making and the value of continuous improvement 

being embedded within all of the College’s planning processes and driving campus culture.  
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IV. The Future of Continuous Improvement at Kapi‘olani CC 

 
A. Applying Integrated Planning to Continuous Improvement 

 
Although the accreditation work group and stakeholders began a journey that they thought 

entailed addressing two separate recommendations, in the end, the journey took an 

unexpected and organic path that led to a much richer, holistic, and encompassing opportunity 

to truly improve in the important work that we do as a College and how we do it. As a living 

framework, the Integrated Planning for Student Success Model, driven by our vision and 

mission, embodies a college culture of continual reflection, assessment, purposeful decision-

making, and growth focused on student success. The central tenets of this model require and 

encourage community, trust, transparency, and collective capacity.  

 

Moving the different components and processes of the College in a unified direction to 

improve in what we do has required a shared and common vision. Just as a true focus on 

student success takes the collective efforts of a campus, the changes already made toward 

improvement have truly required the culture and mindset change of the entire 

“village”/community. With the aim of continuous improvement, the new processes and 

practices that have been put into place will themselves be evaluated and assessed for 

effectiveness by the Office for Institutional Effectiveness starting in spring 2020.  

 

As a college community and as a college for the community that is focused on student 

success, we look forward to continually reflecting, evolving, and improving as we kūlia i ka 

nuʻu...strive for the highest.  

 

B. Budgetary Considerations 

 
The processes and tools to sustain continuous improvement and the Integrated Planning for 

Student Success Model have been established at an opportune time as the College faces a 

need to review the effectiveness and efficiency of all its programs and institutional processes 

in light of current budgetary considerations.  

 

Tuition revenue accounts for approximately 50 percent of the College’s operational budget. 

Due to declining enrollment over the past several years and the concomitant decline in tuition 

revenue, the budget has been stretched, compelling the College to reduce spending in 

operational areas. However, in fiscal year 2020, more substantive interventions were needed 

to balance the budget. In August 2019, the administration made substantial cuts in spending 

by eliminating temporary positions and reducing student employees. Courses were required to 

be 66.67 percent full or they were canceled, unless the course was required to fulfill a 

certificate or degree requirement. Reducing classes reduced adjunct faculty costs.  
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At the spring 2020 convocation, the Chancellor announced that there were no immediate 

plans for any reduction in positions; however, positions that become vacant would only be 

filled if deemed essential to the College. The focus was on moving toward a more efficient 

College. A disappearing task force was created to offer options on a process for restructuring 

the College. These options were presented at the CAC meeting on February 13, 2020. The 

campus will be afforded many opportunities to participate in the process with the goal of 

eliminating redundancies, where possible, and streamlining our program offerings.  

 

To guide the restructuring process, the College will initiate strategies for campus-wide 

discussions on institutional pillars (CR35 - Institutional Pillars) in summer 2020 for 

implementation in fall 2020. The process will involve systematically and collaboratively re-

examining the College’s vision and mission as strategic themes or “pillars of excellence.” The 

pillars will apply to every part of the organization and define what major strategic 

thrusts/directions the College will pursue to achieve its vision and mission. Pillars will also 

guide institutional decisions, planning, and resource allocation priorities and will inform the 

development of our 2021-2026 Strategic Plan.  

 

The Integrated Planning for Student Success Model allows us to move forward, “grounded in 

inclusivity, transparency and accountability.”  

 

C. Institution-wide Learning Assessment 

 
1. General Education Outcomes 

New general education outcomes will be created by the Faculty Senate General Education 

Committee to be implemented across all programs by fall 2024, to align with the new five-

year reporting cycle of course SLO assessments. The general education outcomes will be 

approved by the Faculty Senate by fall 2022 to provide the time for a curriculum review 

process to be in place to map course and program outcomes to the new general education 

outcomes and update program learning outcomes.  

 

2. Institutional Learning Outcomes 

As part of the Association of American Colleges and Universities (AAC&U) Strengthening 

Guided Pathways and Career Success by Ensuring Students are Learning project (CR31 - 

Action Plan), in fall 2020, the core team will present to the Chancellor’s Advisory Council 

(CAC) a clear and coherent assessment process for the continuous planning, data collection, 

analysis and reflection of the College’s Institutional Learning Outcomes (ILOs). The CAC 

representatives will share the process with their members to provide campus-wide feedback. 

The process will be refined and finalized for approval and adoption in spring 2021.  

https://docs.google.com/document/d/17A6JsXtUzuPl2bVNIwIz_LfYQXhYjhEgw7JjG1yXLlw/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1xpaY0AellZY7iHLdXhQ4IHD-dn_MI2s2/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1xpaY0AellZY7iHLdXhQ4IHD-dn_MI2s2/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1xpaY0AellZY7iHLdXhQ4IHD-dn_MI2s2/view?usp=sharing


 

29 

D. Building the 2021-2026 Strategic Plan 

 
The College’s current Strategic Plan is being implemented and assessed through the Student 

Success Pathway. The College is committed to using the student success pathway model as a 

framework for annual performance review and assessment of strategic plan performance. This 

implementation and evaluation strategy will continue with the 2021-2026 strategic plan, to be 

developed starting summer 2020.  

College Response Evidence 

CR1 - AGO Meeting Minutes, 12.10.2018 

CR2 - AGO Meeting Minutes, 1.29.2019 

CR3 - AGO Meeting Minutes, 2.26.2019 

CR4 - ‘Aha Kalāualani Internal Survey 

CR5 - ‘Aha Kalāualani External Survey 

CR6 - ‘Aha Kalāualani Continuous Improvement Report 

CR7 - Continuous Improvement Process 

CR8 - AGO Meeting Minutes, 4.29.2019 

CR9 - CI + SSP Dashboard 

CR10 – Continuous Improvement Meeting Minutes, 8.23.2019 

CR11 – Continuous Improvement Follow Up Meeting Minutes, 10.2.2019  

CR12 - Accreditation Updates Webpage 

CR13 - CAC Meeting Minutes, 1.8.2019 

CR14 - CAC Meeting Minutes, 6.25.2019 

CR15 - CAC Meeting Minutes, 12.3.2019 

CR16 - Continuous Improvement Webpage 

CR17 - Policy K1.100, Policy Development Process 

CR18 - Policies and Plans Webpage 

CR19 - Policy K5.202, Review of Established Programs 

CR20 - Faculty Senate Resolutions 

CR21 - CI + CLR (Continuous Improvement + Course Learning Reports  

CR22 - Sample CLRs 

CR23 - LASR (Learning Assessment Schedule and Report) 

CR24 - CAC (Chancellor Advisory Council) Meeting Minutes, 10.8.2019 

CR25 - CI + ARPD (Continuous Improvement + Annual Report of Program Data) 

CR26 - Budget Committee Minutes, 9.5.2019 

CR27 - Budget Committee Minutes, 10.17.2019 

CR28 - CLR and LASR Meeting Minutes, 6.12.2019 

CR29 - AAC (Academic Affairs Council) Meeting Minutes, 9.17.2019 

CR30 - ARPD Website (Annual Report of Program Data) 

https://drive.google.com/a/hawaii.edu/file/d/1VKejq51I8BscBohqEZfAGzy0qvKCpbxn/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1tryhqueQsk-m9V_vhUYAPQXCh14YRrFe/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1aYofqi_GK9TiHTVYVq1bW2ei3SXE41l4/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1pd2us0wVEMNZZHBV-q75QF9X-mx5_B1X/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1gE-8elYCKIIxUvLF6iro4LvMhCOauVrc/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1O7zgq8mP5FfY4trz4Fi7VPEcsODdUyvO/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/17-d8YC_WXaIis8RfzqpsCj20xOuYkJGu/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlelUycE5ndmlqSG85WUJlSlVPOUstNTE1ZWxF/view?usp=sharing
https://docs.google.com/document/d/14sPsor_4UkiW1ioVH68JCphsij2KnfLGq3bEi9Eydkg/edit?usp=sharing
https://docs.google.com/document/d/1Z54Yequev5KmZpDNNMNU_m8aaQTwAfqWwQxr98vSIxM/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1R8y8_kQIIkWM2JdgBlEdhnW2kIZ5GBf7/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1yGftTKkgT9WBlNHikhZ6zUOjyX2k7KmF/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/12pJFtWraTyrg8PcCJ35GPCEHoQ_uEb_2/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1BVWvnd9OTqrRFeoeT3-hBljCN0JpjZBq/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1Enc9pU3au0qVMB0idfZSdtRourOj-DTf/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1LNh39hC1VL443_bRSB8lTAaVP5kUShZm/view?usp=sharing
https://docs.google.com/document/d/14W_fxMfTC0Zj9u-DEGhrmNzpVQHJAXqeK8aKCENHf6M/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1wfGULc91VnYHS_bNLZOz90z_jgf5KWlv/view?usp=sharing
https://docs.google.com/document/d/13zzKYhPRXjOvf_SB9iJQ1VTEhnPFWn2KgUVNuOt6nYI/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlczFzZDlnMkNmV2szTW1ad3BTenNNTVR3VGJn/view?usp=sharing
https://drive.google.com/drive/folders/1pxj_EdU43Xej3RWAJ9oFd_a1_bgyV1U0?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlTmN3YzJKc01IV0x1TGtZc2RBV0w1aDV3Rm04/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/10TR7E-rOhFsmr1DQDco0qBAdrEEk3yE7/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlZ3V6V2pVWUw2TWNsTURNSUoxWUI4MUxNQjlJ/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1dOMPOmUAfsor0NEgP_sOtErRCXT5RN3K/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1u3aTWqmwNq4Jvedemnu26yKyuOQ3DsZc/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1xukqJM_sG7-jssgHcDGR6YAcJp3msXrB/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1c7d5722ao-LxGu4_95oL3NvvWpjo_Ldh/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1Bm7gKv94oWP-M8IEocmtPwcSQCbxPM6H/view?usp=sharing
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CR31 - AAC&U Action Plan 

CR32 - Revised Allocation Request Form (ARF) 

CR33 - ARPD to PAIR Process (Flowchart) 

CR34 - Resource Prioritization Rubric 

CR35 - Institutional Pillars 

https://drive.google.com/a/hawaii.edu/file/d/1xpaY0AellZY7iHLdXhQ4IHD-dn_MI2s2/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1wy1MiJWvEEPJ5x7npkgIwDKanrFeIUoL/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/146oKzTu_LB9ou_ist0uXaQkYobJoZS9t/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/174QQAWY9UKQHXMYnGI-wB4HtKE23CNUl/view?usp=sharing
https://docs.google.com/document/d/17A6JsXtUzuPl2bVNIwIz_LfYQXhYjhEgw7JjG1yXLlw/edit?usp=sharing
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V. Appendices 

 
Appendix A: Timeline of Major Events 

While innumerable meetings and discussions are ongoing at every level, the following list represents 

accreditation milestones or events where updates on progress were relayed in public forums: 

 

▶ December 3, 2019 | Accreditation Updates to Chancellor’s Advisory Council  

Updates on our accreditation journey and future plans were presented and discussed. 

Presentation Slides 
 

▶ October 8, 2019 | Accreditation Updates to Chancellor’s Advisory Council 

Updates on progress thus far and next steps were presented for ACCJC Recommendations 1 & 2. 

Presentation Slides 
 

▶ October 2, 2019 | Cross-Collaborative Session w/ AGOs, Council, Plans 

AGO and Council leaders and campus plan administrators met to share goals and plans for the 

year, to identify potential collaborative opportunities, and to discuss ways these kinds of 

meaningful conversations can happen in the future. 

Notes 
 

▶ September 17, 2019 | Updates to Academic Advisory Council 

The timeline and process for assessment planning at the course (CI + CLR) and program (CI + 

ARPD) levels was presented to Vice Chancellors, Deans and Department Chairs at AAC. 

▶ August 23, 2019 | Planning Session for AGOs, Councils and Plans 

AGO and Council presidents and chairs met, along with administrators of plans for an 

introduction to the new Continuous Improvement for Student Success Pathway Plans (CI + SSP) 

procedures, timeline, forms and dashboard. 

Info Sheet 
 

▶ August 21, 2019 | Accreditation Update at Campus Convocation 

Updates on progress thus far and next steps were presented for ACCJC Recommendations 1 & 2. 

Presentation Slides Recommendation 1 

▶ August 15, 2019 | Accreditation Update to Chancellor’s Advisory Council  

Updates on progress thus far and next steps were presented for ACCJC Recommendations 1 & 2. 

Presentation Slides Recommendation 1 
 

▶ June-August, 2019 | Integrated Planning for Student Success Model & Implications 

A new integrated planning model was developed. This development is not specifically in 

response to ACCJC recommendations, but has implications for Recs 1&2. This new approach is 

intended to foster: 

● inclusivity by breaking down silos and unifying the campus 

https://docs.google.com/presentation/d/1Y6dAUi4RcfIHYHTcK4YaHNKXN_PBo91X4u8-0itZIUU/edit?usp=sharing
https://docs.google.com/presentation/d/1ZS3cxbg_E9x1xFSPb2G4kkUlLJi7KcE6zxpNRLVgFL0/edit#slide%3Did.p
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/10/CI-SSP-Planning-Follow-Up-with-AGOs-Councils-Plans.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/08/CAC_AccreditationUpdates_Aug2019.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/08/CAC_AccreditationUpdates_Aug2019.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/08/CAC_AccreditationUpdates_Aug2019.pdf
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● transparency and ownership in decision-making, which will lead to increased trust and 

higher morale 

● accountability by creating a culture of sharing data, making decisions based on data, and 

closing the loop to understand the impact of our decisions. 

It will also focus and prioritize what’s important while moving forward and allow us agility to 

adapt to changing campus needs. 

 

In alignment with this new integrated planning model, the CI + SSP, CI + CLR, and CI + ARPD 

processes, forms and dashboards were developed to ensure continuous improvement and data- 

informed decision-making with a focus on student success across all levels of the institution as 

well as clear and transparent communication. 
 

▶ June 25, 2019 | Accreditation Update to Chancellor’s Advisory Council  

Updates on progress thus far and next steps were presented for ACCJC Recommendations 1 & 2. 

Presentation Slides Recommendation 1 

▶ June 4 & 12, 2019 | Leadership Sessions on Assessment 

Two two-hour sessions were held with deans and department chairs focusing on assessment at 

Kapi‘olani, including information on the new Course Learning Report (CLR) and how it will 

assist in mapping curriculum and inform the Learning Assessment Schedule and Report (LASR). 

Notes June 12 Summer Fun Session on CLRs and LASRs 
 

▶ April 29 – May 3, 2019 | ACCJC Partners in Excellence Conference 

Twelve individuals from Kapi‘olani CC attended the ACCJC conference to engage with ACCJC 

leadership and attendees from member institutions. Notes were collaboratively generated by 

attendees throughout the conference on Recommendation 1 and 2 as well as other key takeaways, 

and participants debriefed after returning to campus to identify strategies for implementation at 

Kapi‘olani CC. 
Notes ACCJC Conference Takeaways 

Seven individuals from our campus facilitated or presented sessions at the conference: 
 

● Faculty Forum – Sally Pestana, co-facilitator 

Kapi‘olani CC’s Distance Ed Moonshot: Preparing Students, Faculty and our Institution for 

the Future – Jamie Sickel, Helen Torigoe, Kristie Malterre 
● An Ideal Student-Centric Approach to Assessment – Donald Westover 

● Sink, Burn, Blown Away, Dislocated: Mobilizing the Western Region for the Future (on 

Earth) – Robert Franco, Krista Hiser, Joseph Fullerton (San Mateo County CC) 

 

▶ April 23, 2019 | Town Hall Meeting 

A campus-wide town hall meeting will be held to discuss the progress and next steps on ACCJC 

Recommendations 1 & 2. 

Presentation Materials Recommendation 1 | Recommendation 2 
 

▶ April 2, 2019 | ACCJC Issues Kapi‘olani CC Certificate of Accreditation  

Letter from ACCJC | Certificate of Accreditation 
 

▶ March 13, 2019 | Launch of Accreditation Updates Webpage 

https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/06/Rec1Update_CAC_Jun25_2019.pdf
https://drive.google.com/a/hawaii.edu/file/d/1Y_y6M1bvoWf5akgZHCyKH_dxZeUtTyl1/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/10KqYk2XLI8o1BMAJsqfbAQY-HzagQEWC/view?usp=sharing
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/06/SummerFun_CLR_LASR_Session.pdf
https://docs.google.com/document/d/1YB2WGvzxXq-17xoVPI4QfpIoF6vV8WIg_beAWVP9Ybw/edit?usp=sharing
https://accjc-conference.org/wp-content/uploads/6B-Kapi%E2%80%98olani%E2%80%99s-Distance-Ed-moonshot-Preparing-students-faculty-and-our-institution-for-the-future.pdf
https://accjc-conference.org/wp-content/uploads/6B-Kapi%E2%80%98olani%E2%80%99s-Distance-Ed-moonshot-Preparing-students-faculty-and-our-institution-for-the-future.pdf
https://accjc-conference.org/wp-content/uploads/1A-An-Ideal-Student-Centric-Approach-to-Assessment.pdf
https://accjc-conference.org/wp-content/uploads/7A-Sink-Burn-Blown-Away-Dislocated-Mobilizing-the-Western-Region-for-the-Future-on-Earth.pdf
https://accjc-conference.org/wp-content/uploads/7A-Sink-Burn-Blown-Away-Dislocated-Mobilizing-the-Western-Region-for-the-Future-on-Earth.pdf
https://accjc-conference.org/wp-content/uploads/7A-Sink-Burn-Blown-Away-Dislocated-Mobilizing-the-Western-Region-for-the-Future-on-Earth.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/05/Rec-1_Apr2019Town-Hall.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/05/Rec-2_Apr2019Town-Hall.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/04/ACCJC-Certificate-Letter.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/04/ACCJC_Certificate.jpg
https://drive.google.com/a/hawaii.edu/file/d/1R8y8_kQIIkWM2JdgBlEdhnW2kIZ5GBf7/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1R8y8_kQIIkWM2JdgBlEdhnW2kIZ5GBf7/view?usp=sharing


4/11/22, 11:05 AM Laulima : KAP Huliāmahi-Cohort1 : Overview

https://laulima.hawaii.edu/portal/site/b8776cde-8c73-4fd7-bfe6-5c9297ec5399/page/c4948b07-c0a6-4120-a3fd-83063c8d2e3e 1/2

Huliamahi



4/11/22, 11:05 AM Laulima : KAP Huliāmahi-Cohort1 : Overview

https://laulima.hawaii.edu/portal/site/b8776cde-8c73-4fd7-bfe6-5c9297ec5399/page/c4948b07-c0a6-4120-a3fd-83063c8d2e3e 2/2
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This webpage was created and published in response to the identified need for clear and 

transparent communication about accreditation progress. 

▶ March 2, 2019 | Faculty Senate Approval of Action Requests (Rec 2) 

Action Requests 1819016 – 1819019 support our ability to consistently analyze and report 

learning outcomes assessment that ties to program improvement. 
 

▶ Feb 25, 2019 | Launch of Continuous Improvement Webpage (Rec 1) 

The Continuous Improvement Webpage outlines our approach to meaningful evaluation and goal 

setting. Processes and timelines are provided for authorized governance organizations (AGOs), 

Councils, and Plans. This site will serve to increase transparency around the mission and role of 

these entities as well as how data informs their decisions and actions. 
 

▶ Feb 13, 2019 | Town Hall Meeting 

A campus-wide town hall meeting was held to discuss the ACCJC decision letter and next steps. 

Presentation Slides Recommendation 1 | Recommendation 2 

Video (1 hr) 
 

● Faculty & staff requested a webpage to communicate and catalog relevant plans and actions 

(this webpage was developed in response to this request) 

 

▶ Feb 12, 2019 | CPR Cycle Aligned with Five-Year SLO Assessments 

CAC endorsed the amendments to Policy K5.202 Review of Established Programs to change the 

Comprehensive Program Review (CPR) cycle to a five-year cycle to align with course SLO 

assessments. CAC Meeting Minutes with Amendments (Appendix B) 
 

▶ Feb 1, 2019 | Formation of Accreditation Work Group Committee 

Accreditation Work Group Charter 

Members (selected based on experience with accreditation, assessment and/or evaluation or direct 

involvement in addressing recommendations): 

● Lynn Hamada, Former ISER Writer 

● Kristie Malterre, Former ISER Writer 

● Veronica Ogata, Former ISER Writer 

● Sheryl Shook, SLOA Committee Co-Chair 

● Jamie Sickel, CELTT 

● David Uedoi, SLOA Committee Chair 

● Kara Plamann Wagoner, OFIE 

● Joanne Whitaker, ALO 
 

▶ January 25, 2019 | ACCJC Decision Regarding Accreditation Status 

Accreditation reaffirmed for 18 months, requiring a Follow-Up report and visit from a peer 

review team. 

https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/03/ARs_Rec2.pdf
https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://news.kapiolani.hawaii.edu/wp-content/uploads/2019/02/Accreditation-Town-Hall-presentation-CQIP.pdf
https://news.kapiolani.hawaii.edu/wp-content/uploads/2019/02/Recommendation-2.pdf
https://youtu.be/sJXCpYnA6pE
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/03/2019.2.12-CAC-MInutes-lp.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/2019/03/Accreditation-Work-Group-Charter.pdf
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Appendix B: Evolution of Continuous Improvement (CI) 
 

 
 

Original CI Revised CI 

 

 
Overview 

The initial Continuous Improvement 

model was written with a focus on 

the evaluation of institutional plans 

and governance and decision- 

making policies, procedures, and 

processes, the communication of 

those findings, and their use in 

decision-making processes. 

This updated approach aligns with the 

Integrated Planning Model for Student 

Success and broadens the scope of 

continuous improvement, data- 

informed decision-making, and 

transparent communication to all 

stakeholders in the College by 

plugging in to the Student Success 

Pathway Plans (SSP), Course Learning 

Reports (CLR), and Annual Review of 

Program Data (ARPD). 

Webpage Original CI Webpage Revised CI Webpage 

Scope AGOs, Councils, Plans AGOs, Councils, Plans, Units, 

Departments, Programs, Courses, 

Policies 

Tools: 

Evaluation & 

Decision-Making 

CI sheet CI + SSP sheet 

CI + ARPD* 

CI + CLR sheet** 

Tools: CI report (see webpage for data) CI + SSP dashboard 

Communication CI dashboard (evolved before use) CI + ARPD dashboard (synthesis) 
  UHCC ARPD website 
  *Institution-wide access to unit data via 
  password-protected webpage 
  **Institution-wide access via team 

  Drive 

Process Timelines Staggered timelines: 

9-month: AGOs, Councils 

12-month: Plans 

Unified timelines by process: 

CI + SSP: Annual cycle 

Outlined in CI + SSP 

  
CI + CLR: 5-yr cycle (20% per year) 

Outlined in LASRs 

  
CI + ARPD: Annual 

Rollout and Timeline 

  
Policies: (See timeline on webpage) 

https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://docs.google.com/document/d/1XKywfXCKMkc0l7sVo-jKoF6oRXKarjZvYEMUFV0lWN8/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1h0J_TuMQGTsBtbDdf8CRXsabI25TAEjGZCgPHzKtdvk/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1rvRh25qMNQk2dqkFL3JrRILJf_ohgTCYp3YO_Xei7y8/edit
https://docs.google.com/spreadsheets/d/1wOvssiCQkOCCq7hZuucr4nb4kwVbUtAbZVTFjcl5h5k/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1Bm7gKv94oWP-M8IEocmtPwcSQCbxPM6H/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1Bm7gKv94oWP-M8IEocmtPwcSQCbxPM6H/view?usp=sharing
https://docs.google.com/document/d/1Ev42TEeEtcCGqMRDVLc5MEt6ptRzPk-_gryHK9oDlIY/edit
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Appendix C: Glossary of Acronyms 
 

 

Acronym Definition 

AGOs Authorized Governance Organizations: Faculty Senate, Student 

Congress, Staff Council and ‘Aha Kalāualani 

ARF Allocation Request Form 

ARPD Annual Report of Program Data 

CAC Chancellor’s Advisory Council, the College’s most representative 

standing council advising the Chancellor. This council is composed 

of members of the Executive Leadership Team (ELT), department 

chairs, unit heads, Chairs/President of authorized governance 

organizations, and other key personnel. The CAC advises the 

Chancellor on policy and planning and other matters and serves as a 

communication channel for the Chancellor and the College. 

CAAC Counseling and Academic Advising Council, composed of 

counselors embedded in the Student Affairs and in the departments 

under Academic Affairs. 

CI Continuous Improvement 

CI + ARPD Continuous Improvement + Annual Report of Program Data 

spreadsheet 

CI + CLRs Continuous Improvement + Course Learning Reports (form) 

CI + SSP Continuous Improvement + Student Success Plans (form) 

ELT Executive Leadership Team composed of the Chancellor, Vice 

Chancellors, Deans and Executive Assistant to the Chancellor. 

CPR Comprehensive Program Review (five-year review) 
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ILO Institutional Learning Outcome 

ISER Institutional Self Evaluation Report 

LASR Learning Assessment Schedule and Report. Used primarily by 

department chairs to track the progress of course SLO assessments in 

departments. 

OCET Office of Continuing Education and Training 

OFIE Office of Institutional Effectiveness. This office supports 

collegewide strategic planning, research on institutional and program 

effectiveness. 

PAPAYA Providing Assistance Preparing All Your Assessment, course 

learning assessment shared team drive 

PAIR Planning and Assessment Integration with Resource Allocation 

process 

PLO Program Learning Outcome 

SALT Student Affairs Leadership Team composed of program heads, 

admissions, financial aid, registrar and graduation and records. 

SAO Service Area Outcome 

SLO Student Learning Outcome 

SSP Student Success Pathway Plans 

UH University of Hawai‘i 

UHCC University of Hawai‘i Community Colleges 
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VCAA Vice Chancellor for Academic Affairs 

VCAS Vice Chancellor for Administrative Services 

VCSA Vice Chancellor for Student Affairs 
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Appendix D: Policy Review Schedule 

Policy 

No. 

Policy Name Date Created/ 

Revised 

Date Review 

 KOP 

1.111 

Planning and Assessment 

Integration with Resource 

Allocation (PAIR) 

March 14, 2014; 

January 31, 2017 

January 31, 

2022 

    K 1.112 Participation in College Decision- 

Making Processes 

March 19,    2014; 
February 13, 2020 

February 13, 

2025 

K 1.100 Policy on the Policy Development 

Process 

September 26, 

2017 

September 

26, 2022 

K 1.201 Shared Governance Policy March 1, 2012,
April 3, 2018 

April 3, 2023 

K 4.200 Institutional Mission Revised March 

23, 2017 

March 23, 

2022 

K 5.201 Curriculum Review Guidelines and 

Timeline 

June 23, 2015 June 23, 

2020 

K 5.202 Review of Established Programs Spring 2012; 

Spring 2013; June 

23, 2015; 

October 8, 2019 

October 8, 

2024 

K 9.104 Lecturer Evaluation Process April 28, 2014; 

February 13, 2020 

February 13, 

2025 

K 9.203 Faculty Five-Year Review 

Procedures 

June 24, 2014; 

June 23, 2015; 

August 8, 2018 

August 8, 

2023 

K 9.495 Vacancy Procedure May 3, 2018 May 3,   2023 
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Appendix E: Evidence 
 

Report Preparation Evidence 

RP1 - CAC Agenda, 11.12.2019 

RP2 - ELT Minutes, 8.5.2019 

RP3 - CAC Minutes, 8.15.2019 

RP4 - List of AGOs and Councils with description of their roles 
 

 

College Response Evidence 

 
CR1 - AGO Meeting Minutes, 12.10.2018 

CR2 - AGO Meeting Minutes, 1.29.2019 

CR3 - AGO Meeting Minutes, 2.26.2019 

CR4 - ‘Aha Kalāualani Internal Survey 

CR5 - ‘Aha Kalāualani External Survey 

CR6 - ‘Aha Kalāualani Continuous Improvement Report 

CR7 - Continuous Improvement Process 

CR8 - AGO Meeting Minutes, 4.29.2019 

CR9 - CI + SSP Dashboard 

CR10 - Continuous Improvement Meeting Minutes, 8.23.2019 

CR11 - Continuous Improvement Follow Up Meeting Minutes, 10.2.2019  

CR12 - Accreditation Updates Webpage 

CR13 - CAC Meeting Minutes, 1.8.2019 

CR14 - CAC Meeting Minutes, 6.25.2019 

CR15 - CAC Meeting Minutes, 12.3.2019 

CR16 - Continuous Improvement Webpage 

CR17 - Policy K1.100, Policy Development Process 

CR18 - Policies and Plans Webpage 

CR19 - Policy K5.202, Review of Established Programs 

CR20 - Faculty Senate Resolutions 

CR21 - CI + CLR (Continuous Improvement + Course Learning Reports  

CR22 - Sample CLRs 

CR23 - LASR (Learning Assessment Schedule and Report) 

CR24 - CAC (Chancellor Advisory Council) Meeting Minutes, 10.8.2019 

CR25 - CI + ARPD (Continuous Improvement + Annual Report of Program Data) 

CR26 - Budget Committee Minutes, 9.5.2019 

CR27 - Budget Committee Minutes, 10.17.2019 

CR28 - CLR and LASR Meeting Minutes, 6.12.2019 

CR29 - AAC (Academic Affairs Council) Meeting Minutes, 9.17.2019 

https://drive.google.com/a/hawaii.edu/file/d/1CZd2f1_klSXWlp3iB8JWE7ohRQpSZq9C/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1UfObVrsW_sEdJyj9wg6Nk5idWiymhzVU/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1ftNJfLGe9CNsnF7gxE6rT83KjEcPyj3j/view?usp=sharing
https://docs.google.com/document/d/1jrz9LcPCD0-tagK2JmPK8hUmCIdTwbqcK403cS5Zj0k/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1VKejq51I8BscBohqEZfAGzy0qvKCpbxn/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1tryhqueQsk-m9V_vhUYAPQXCh14YRrFe/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1aYofqi_GK9TiHTVYVq1bW2ei3SXE41l4/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1pd2us0wVEMNZZHBV-q75QF9X-mx5_B1X/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1gE-8elYCKIIxUvLF6iro4LvMhCOauVrc/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1O7zgq8mP5FfY4trz4Fi7VPEcsODdUyvO/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1j-UJdWJC_iiqJB6oIR-QbV_elj8pdBcT/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/17-d8YC_WXaIis8RfzqpsCj20xOuYkJGu/view?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/0Bxo6QvCTcUYlelUycE5ndmlqSG85WUJlSlVPOUstNTE1ZWxF/view?usp=sharing
https://docs.google.com/document/d/14sPsor_4UkiW1ioVH68JCphsij2KnfLGq3bEi9Eydkg/edit?usp=sharing
https://docs.google.com/document/d/1Z54Yequev5KmZpDNNMNU_m8aaQTwAfqWwQxr98vSIxM/edit?usp=sharing
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CR30 - ARPD Website (Annual Report of Program Data) 

CR31 - AAC&U Action Plan 

CR32 - Revised Allocation Request Form (ARF) 

CR33 - ARPD to PAIR Process (Flowchart) 

CR34 - Resource Prioritization Rubric 

CR35 - Institutional Pillars 
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Kapi‘olani Community College Counseling Learning Report
Kapoʻoloku Program for Native Hawaiian Student Success

Execute Analyze
Results of Assessment Resources Inform Next Steps

WHEN

When will the assessment be conducted 
(semester, year, week)? (Example: spring 

2013 week 16, etc.)

WHO

Who is the targeted population of students you will 
assess? (Example: probationary students, first year 

students, etc.)

WHAT
 

What counseling activity(ies), strategy(ies), intervention(s) will you assess? 

Describe what activity(ies), strategy(ies) or intervention(s) you will design and 
implement. 

Include who will be involved in the implemention (eg. counselors, peers, etc.) and 
how. 

HOW

How will you assess the effectiveness of your activity/strategy/intervention and what 
assessment tools will you use? (Example: surveys, focus groups, STAR/STAR reports, 

MySuccess, Counselor notes, student work/assignment/reflections/narratives, pre/post tests, 
etc.)

How do you plan to collect and analyze your assessment results? 
Assessment results will be evaluated using the coordinated counselor rubrics.

BENCHMARK

Benchmark or specific level of performance expected of 
students serving as a point of reference by which 

performance is measured.

Execute assessment 
plan (instruction & 
data collection - no 

entry required)

Summary of assessment results after 
analyzing assessment noted in the 

assessment method column.

Are there any additional resources needed to support achievement 
of the outcome?

Recommendations for improvements (if there are any). 
Next steps can include revisions to assessment methods, 
competency, syllabi, curriculum, teaching methods, student 

support, requesting resources, and other.

PLO 1 - Career 
Development and 

Academic 
Achievement 
Students will 

explore and identify 
their career/major 
options to make 

informed decisions 
about their 

educational and 
career goals.

PLO  2 - 
Campus, Cultural, 

& Community 
Engagement 
Students will 
foster self-

understanding, 
acceptance, 

appreciation, and 
respect for 

diversity through 
interactions with 
diverse campus 

communities.

PLO  3 - Personal 
Development & 
Responsibility 

Students will be 
actively engaged 
in their personal 

growth and 
development to 
achieve their life 

goals.

Outcome 1
Thinking/Inquiry 

(TI)

Outcome 2
Communication 

(CO)

Outcome 3
Self and 

Community/ 
Diversity of 

Human 
Experience (DI)

Outcome 4
Aesthetic 

Engagement 
(AE)

Outcome 5
Integrative 

Learning (IL)

Outcome 1
Creative 

Thinking (CT)

Outcome 2
Communication 

(CO)

Outcome 3
Hawaiian 

Awareness (HI)

Outcome 4
Community 

Contributions 
(CC)

1

3C- SWiBAT Develop a plan to 
_____ to support personal growth 
and college success. 
- Utilize resource(s) 
- Apply policies to themselves 
- Implement strategies

Fall 2019 and Spring 2020 First semester students meet with Kapo'oloku Program 
staff, 3 times in their first or returning semester at KCC.  
At the first meeting, students will set a goal and develop 
a plan to meet that goal. This is recorded through the 
"Next Steps" Worksheet

The targeted strategy is high touch points, being 3 meetings in the first semester at 
KCC.  The Kapoʻoloku Program prides itself on provided high quality touch points for 
students providing "in time" support.  The three meetings are designed specifically to 
address areas that a student may need at 3 points in the semester. 

Meeting #1 "Waʻa 2.0" helps the student be supported, while they connect with peer 
mentors, set goals and identify what their "makani/wind" or motivation is. 

In meeting #2 - Midterm, students do academic check-ins, get connected to relevant 
resources, learn the basic STAR tools and and start preparing for Financial Aid and 
scholarships for the subsequent AY. 

Meeting #3- registration is targeted towards getting the student registered for the 
subsequent semester and address any other academid concerns, if applicable.

At meeting #2 and #3, goals are revisited, assessed for completion and revised if 
necessary. This was an improvement made as a result of past SLO assessment of this 
outcome.

At the first meeting of the semester, students create a plan with program counselor 
or staff. The tool is the "Next Steps"  worksheet that students complete.  Students 
set a goal, break it down into "Action steps"  and add a timeline.  The peer mentor 
or counselor that met with the student will log their results onto the MASTER list.  At 
the end of each semester the program coordinator looks at the MASTER list to 
assess the data to the CAAC SLO rubric.  Analysis of the data for Fall 2019 and 
Spring 2020 is in the "analyze" Column to the right.

The goal was to have 80% of students complete the 
plan to utilize resources that may fulfill her 
needs/interests at the competent level (2) according 
to this: Student developed a plan that included ALL of 
the following components: Utilize resource(s) that 
support student success, accurate sequence of steps 
and timeline.

In fall 2019, there were 69 first year Native 
Hawaiian students that attended their New 
Student Orientation and 69 who continued 
on with the first meeting in the semester.  
In the Spring 2020 semester, there were 14 
new students who attended their first 
appointment as a result of attending the 
NSO or individual intake appointments. 
They created goals with program staff and 
completed the "Next Step" worksheet. 
Fall 2019- 97.10% (67/69) completed a plan 
at the "competent" level, which had a plan 
with ALL the steps.  
2.9% (2/69) completed a plan at the 
"developing" level with some of the 
components of a plan. 
Spring 2020-100% (14/14) completed a plan 
at the "competent" level, none at the 
"developing" or "Not compentent" level. 

Peer Mentors are a large part of the first semester student experience, 
the 3 meetings and the assessment of this learning outcome.  With the 
quantity of students, 69 + 14= 83, for this AY 2019-2020, the counselor 
is unable to conduct all of these meetings to meet the needs of the 
students, the quality and  high level of outcomes, as evidenced here.  
Continued Peer mentor funding is mandatory for the success of the 
program interventions and student success.  The goals of the program 
are to supprt all Hawaiian student on campus.  This sample of 83 
students is only a fraction of theFY  Hawaiian students needing support.  
The average number of FY Hawaiian students entering in Fall semesters 
is 200. Increased funding for Peer mentors is needed to sustain this 
strategy.

The next round of SLO assessment for Kapoʻoloku is 3e - 
"Evaluate their goals/plan to support personal growth 
and college success. "  Since the 3C outcome yielded 
results that met the benchmark, the task of goal setting 
is working.  Next,  the program will work on a strategy 
to help students evaluate the plans that they made to 
support their own growth and development. 

X X X X X X X
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Curricular Alignment
Plan Reflect Key: "I"=Introduced; “D”=Developing; "R"=Reinforced and/or “P”=Practice; "A"=Assessment; “C”=Capstone; "M"=Mastery                   

Assessment Strategy Program Learning Outcomes

Statements of what students are expected to 
know and be able to do by the time they 

complete the learning experience.

Gen Ed. Outcomes Institutional Learning OutcomesLearning Outcome
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UHCC Tutoring SLO:   
Students who receive tutoring should pass their tutored course (C or better). 
 
Kapi’olani CC Tutoring SLO Data (reported in ARPD) 
2016: 79.17% 
2017: 75.36% 
2018: 73.7% 
2019: 75.5%  
2020: 77%  
 
________________________________________________________________________________________ 
 
Native Hawaiian or Pacific Islander students who received tutoring  
(percent of total number of students tutored) 
16% Native Hawaiian (Study Hub, 2018)  
59% underrepresented minorities; 24% Native Hawaiian (STEM, 2021) 
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Performance Indicators

• Graduation Outcomes Degrees and Certs

• Native Hawaiian Degrees and Certs

• Pell Recipient Graduates

• STEM graduates

• Total STEM
• CC STEM Grads  + UH 4-YR STEM to former CC students

• Transfers
• UH 4-YR Transfers
• UH + Non-UH 4-YR Transfers (using National Student 

Clearinghouse data)

• IPEDS Success Rate

• Closing Gaps
• Native Hawaiians
• Filipinos
• Pacific Islanders
• Pell

2

UHCC



2021 Summary

3

UHCC

Summary of Percentage Change of Performance Indicators 

at UHCC System

Performance Indicators
2020

Actuals

2021

Actuals

Percent 

Increase 

(Decrease)

1
Graduation Outcomes Degrees and 

Certificates 4,818 4,821 0%

2
Native Hawaiian Degrees and Certificates 1,250 1,344 +8%

3 Pell Recipient Graduates 2,292 2,365 +3%

4
STEM Degrees and Certificates Earned at 

CC 577 583 +1%

5 Total STEM 1,425 1,360 -5%

6 CC Transfers to UH 4 Year 2,016 2,161 +7%

7 CC Transfers to All 4 YR Institution 4,421 4,525 +2%

8 IPEDS Success Rate 39.9% 41.0% 1 point



Graduation Outcomes
Degrees and CertificatesUHCC

4

2,690 2,770

2,854
2,968

3,088
3,240

3,405

4,941

5,187
5,446

5,719

6,004

6,305

2,662 2,753

3,034

3,327

3,645

4,106

5,171

4,837

5,209

5,118
4,935

5,210
4,818 4,821

0

1,000

2,000

3,000

4,000

5,000

6,000

7,000

2008 2009 2010 2011 2012 2013 2014 2015 *2016 2017 2018 2019 2020 2021

UHCC Fiscal Year

Goal Degrees & CAs Awarded

*Goal reset in FY 2016.



Graduation Outcomes
Degrees and CertificatesHAW

5
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*Goal reset in FY 2016.



Graduation Outcomes
Degrees and CertificatesHON

6
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Graduation Outcomes
Degrees and CertificatesKAP

7
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*Goal reset in FY 2016.



Graduation Outcomes
Degrees and CertificatesKAU

8
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Graduation Outcomes
Degrees and CertificatesLEE

9
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*Goal reset in FY 2016.



Graduation Outcomes
Degrees and CertificatesMAU

10
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Graduation Outcomes
Degrees and CertificatesWIN

11
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*Goal reset in FY 2016.



Graduation Outcomes
Degrees and Certificates

UHCC
Outcomes

12

FY

Base1

Actual Goal

2017 2018 2019 2020 2021 2021

HAW 597 576 586 587 552 530 800

HON 653 900 778 906 922 756 875

KAP 1,347 1,356 1,276 1,212 1,100 1,084 1,805

KAU 228 258 211 343 290 *307 305

LEE 953 1,019 1,102 1,135 1,087 *1,293 1,278

MAU 612 668 638 701 593 572 820

WIN 315 341 343 326 274 279 422

UHCC2 4,705 5,118 4,935 5,210 4,818 4,821 6,305

5% compounded growth

UHCC System Measure

2 May not equal sum of individual colleges due to rounding

*Met or exceeded target.

1 Baseline (Average of FY13, FY14, and FY15)



Native Hawaiian 
Degrees and CertificatesUHCC
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*Goal reset in FY 2016.



Native Hawaiian 
Degrees and CertificatesHAW

14
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Native Hawaiian 
Degrees and CertificatesHON
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Native Hawaiian 
Degrees and CertificatesKAP

16
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Native Hawaiian 
Degrees and CertificatesKAU
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Native Hawaiian 
Degrees and CertificatesLEE

18
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Native Hawaiian 
Degrees and CertificatesMAU
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Native Hawaiian 
Degrees and CertificatesWIN
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Native Hawaiian 
Degrees and Certificates

UHCC
Outcomes

21

FY

Base1

Actual Goal

2017 2018 2019 2020 2021 2021

HAW 236 233 272 257 272 230 316

HON 164 225 197 225 237 206 221

KAP 191 186 163 172 146 160 257

KAU 60 69 60 126 87 *99 80

LEE 228 264 280 254 243 *359 306

MAU 160 174 154 201 160 177 214

WIN 126 131 145 150 105 113 169

UHCC2 1,165 1,282 1,272 1,385 1,250 1,344 1,559

5% compounded growth

UHCC System Measure

2 May not equal sum of individual colleges due to rounding

*Met or exceeded target.

1 Baseline (Average of FY13, FY14, and FY15)



Pell Recipient
Degrees and CertificatesUHCC
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Pell Recipient
Degrees and CertificatesHAW

23
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Pell Recipient
Degrees and CertificatesHON
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Pell Recipient
Degrees and CertificatesKAP
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Pell Recipient
Degrees and CertificatesKAU
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Pell Recipient
Degrees and CertificatesLEE
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Pell Recipient
Degrees and CertificatesMAU
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Pell Recipient
Degrees and CertificatesWIN
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Pell Recipient
Degrees and Certificates

UHCC
Outcomes

30

FY

Base1

Actual Goal

2017 2018 2019 2020 2021 2021

HAW 418 356 374 356 340 340 560

HON 269 377 322 350 376 316 360

KAP 556 547 519 488 427 486 746

KAU 123 157 119 187 169 *194 164

LEE 455 527 557 529 530 *618 610

MAU 370 397 357 390 292 312 495

WIN 171 190 186 202 158 132 229

UHCC2 2,362 2,551 2,434 2,502 2,292 2,365 3,166

5% compounded growth

UHCC System Measure

2 May not equal sum of individual colleges due to rounding

*Met or exceeded target.

1 Baseline (Average of FY13, FY14, and FY15)



STEM Degrees and 
Certificates Earned at CCUHCC
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STEM Degrees and 
Certificates Earned at CCHAW
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*Goal reset in FY 2016.



STEM Degrees and 
Certificates Earned at CCHON
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STEM Degrees and 
Certificates Earned at CCKAP
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STEM Degrees and 
Certificates Earned at CCKAU
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STEM Degrees and 
Certificates Earned at CCLEE
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STEM Degrees and 
Certificates Earned at CCMAU
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STEM Degrees and 
Certificates Earned at CCWIN
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*Goal reset in FY 2016.



STEM Degrees and 
Certificates Earned at CC

UHCC
Outcomes

39

FY

Base1

Actual Goal

2017 2018 2019 2020 2021 2021

HAW 19 40 30 55 36 *40 25

HON 65 132 140 146 136 *105 87

KAP 92 155 125 145 124 *141 123

KAU 5 22 13 26 19 *18 7

LEE 38 128 162 199 219 *220 50

MAU 22 35 31 35 27 *39 30

WIN 20 29 43 30 16 20 26

UHCC2 261 541 544 636 577 *583 348

5% compounded growth

UH System Measure

2 May not equal sum of individual colleges due to rounding

*Met or exceeded target.

1 Baseline (Average of FY13, FY14, and FY15)



Total STEM
(CC STEM + 4-Yr STEM by Former CC)UHCC
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*Goal reset in FY 2016.



Total STEM
(CC STEM + 4-Yr STEM by Former CC)HAW

41

44
46

48
51

53
56

43

48
52 51

59
63

44

84
80

72

106

75
74

0

20

40

60

80

100

120

2009 2010 2011 2012 2013 2014 2015 *2016 2017 2018 2019 2020 2021

HAW Fiscal Year

Goal STEM Awarded

*Goal reset in FY 2016.



Total STEM
(CC STEM + 4-Yr STEM by Former CC)HON
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)KAP
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*Goal reset in FY 2016.



Total STEM
(CC STEM + 4-Yr STEM by Former CC)KAU
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*Goal reset in FY 2016.



Total STEM
(CC STEM + 4-Yr STEM by Former CC)LEE
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*Goal reset in FY 2016.



Total STEM
(CC STEM + 4-Yr STEM by Former CC)MAU
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)WIN
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*Goal reset in FY 2016.



Total STEM
(CC STEM + 4-Yr STEM by Former CC)

UHCC
Outcomes

48

FY

Base1

Actual Goal

2016 2017 2018 2019 2020 2021 2021

HAW 42 84 80 72 107 75 *74 56

HON 110 240 225 234 258 240 *198 147

KAP 196 459 459 423 468 432 *420 262

KAU 12 22 29 32 42 34 *30 16

LEE 115 337 339 381 424 470 *458 153

MAU 46 92 94 86 80 66 *78 62

WIN 43 135 142 171 158 108 *102 57

UHCC2 564 1,369 1,368 1,399 1,537 1,425 *1,360 757

5% compounded growth
2 May not equal sum of individual colleges due to rounding

UHCC System Measure

*Met or exceeded target.

1 Baseline (Average of FY13, FY14, and FY15)



CC Transfers to UH 4 Year UHCC
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*Goal reset in FY 2016.



CC Transfers to UH 4 Year HAW
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*Goal reset in FY 2016.



CC Transfers to UH 4 Year HON
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CC Transfers to UH 4 Year KAP
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CC Transfers to UH 4 Year KAU
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CC Transfers to UH 4 Year LEE
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CC Transfers to UH 4 Year MAU
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CC Transfers to UH 4 Year WIN
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CC Transfers to UH 4 Year 
UHCC

Outcomes
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FY

Base1

Actual Goal

2017 2018 2019 2020 2021 2021

HAW 303 289 270 228 243 238 394

HON 288 301 280 299 250 272 375

KAP 862 897 843 764 730 775 1,122

KAU 99 79 80 82 89 91 129

LEE 702 698 726 681 676 717 914

MAU 274 296 296 232 233 266 356

WIN 251 244 236 247 227 216 327

UHCC2 2,419 2,391 2,325 2,154 2,016 2,161 3,149

5% compounded growth
2 May not equal sum of individual colleges due to rounding and

students with more than one prior UHCC home campus

UH System Measure

1 Baseline (Average of FY13, FY14, and FY15)



CC Transfers to All 

Baccalaureate Institutions

UHCC
Outcomes
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CC Transfers to All 

Baccalaureate Institutions
HAW
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CC Transfers to All 

Baccalaureate Institutions
HON
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CC Transfers to All 

Baccalaureate Institutions
KAP
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CC Transfers to All 

Baccalaureate Institutions
KAU
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CC Transfers to All 

Baccalaureate Institutions
LEE
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CC Transfers to All 

Baccalaureate Institutions
MAU
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CC Transfers to All 

Baccalaureate Institutions
WIN
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CC Transfers to All 

Baccalaureate Institutions

UHCC
Outcomes

66

FY

Base1

Actual Goal

2017 2018 2019 2020 2021 2021

HAW 398 449 463 424 437 432 495

HON 518 582 530 549 478 478 619

KAP 1,327 1,350 1,304 1,234 1,259 1,317 1,616

KAU 183 233 270 296 317 *295 218

LEE 1,296 1,349 1,348 1,339 1,315 1,350 1,545

MAU 531 615 657 630 610 *650 630

WIN 442 478 468 452 491 486 530

UHCC2 4,328 4,613 4,603 4,512 4,421 4,525 5,144

5% compounded growth
2 May not equal sum of individual colleges due to rounding and

students with more than one prior UHCC home campus

UHCC System Measure

*Met or exceeded target.

1 Baseline (Average of FY13, FY14, and FY15)



IPEDS Success Rate
First-Time Full-Time Students

UHCC
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

HAW
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

HON
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

KAP
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

KAU
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

LEE
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

MAU
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

WIN
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

UHCC
Other 

Outcomes

75

FY

Base %

Actual % Goal

2015 2016 2017 2018 2019 2020 2021 2021

HAW 31.6 31.9 27.4 31.4 36.2 37.7 38.6 41.7 50

HON 34.2 39.2 36.2 37.2 31.3 44.7 44.9 41.7 50

KAP 38.5 37.8 36.6 38.0 41.7 38.6 41.4 40.2 50

KAU 32.6 34.8 33.2 33.5 38.8 36.5 37.1 41.9 50

LEE 30.9 34.4 32.8 36.2 35.7 37.0 39.0 42.1 50

MAU 27.0 29.8 31.8 34.8 42.8 37.3 38.2 37.0 50

WIN 30.4 32.6 35.3 34.7 42.1 42.0 38.0 43.8 50

Integrated Postsecondary Education Data System (IPEDS) 2021 Actual based on Fall 2018 IPEDS FT Cohort
Cohort size: HAW, 333; HON, 336; KAP, 667; KAU, 105; 

LEE, 736; MAU, 346; WIN, 201, UHCC, 2724: 41.0%

• Percent fall first-time, full-time, degree-seeking students 

completing a Degree or CA and/or transferring to an external 

institution within three years (150%)

• Across UHCC Success Rate increased to 41.0% from 39.9%



IPEDS Retention RateUHCC

76

Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at the same institution the following fall.

61% 59% 61% 61% 60% 60%
64% 64% 63%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First-time, Full-time Freshmen

UHCC
Fall to Fall Retention to Institution



IPEDS Retention RateHAW
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at the same institution the following fall.

53% 51%
56%

62% 61%
56%

64% 62%
58%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First-time, Full-time Freshmen

Hawaiʻi CC
Fall to Fall Retention



IPEDS Retention RateHON
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at same institution the following fall.

61%
53% 51% 54%

50%
53% 51%

56%
61%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First time, Full-time Freshmen

Honolulu CC
Fall to Fall Retention



IPEDS Retention RateKAP
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at same institution the following fall.

65% 64% 64% 62% 62% 63%
69% 69% 68%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First-time, Full-time Freshmen

Kapi'olani CC
Fall to Fall Retention



IPEDS Retention RateKAU
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at same institution the following fall.

60% 59% 58%
66%

61% 64%
57%

68%
60%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First time, Full-time Freshmen

Kauaʻi CC
Fall to Fall Retention



IPEDS Retention RateLEE
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at same institution the following fall.

64% 61% 64% 63% 64% 62% 64% 65% 66%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First time, Full-time Freshmen

Leeward CC
Fall to Fall Retention



IPEDS Retention RateMAU
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at same institution the following fall.

57%
61%

65% 65%
61% 63%

67%
62% 65%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First time, Full-time Freshmen

Maui College
Fall to Fall Retention



IPEDS Retention RateWIN
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at same institution the following fall.

60% 62% 59% 58% 59%

50%

60% 62%
58%

2012 2013 2014 2015 2016 2017 2018 2019 2020

IPEDS Cohort: First time, Full-time Freshmen

Windward CC
Fall to Fall Retention



IPEDS Retention Rate
UHCC

Outcomes
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Goal: 65%
Fall 2020 IPEDS Full-time Cohort

Cohort size: HAW, 285; HON, 253; KAP, 501; KAU, 134; 

LEE, 588; MAU, 276; WIN, 197, UHCC, 2234

• Percent fall first-time, full-time, degree-seeking students retained 

at same institution the following fall.

Actual % Goal

2015 2016 2017 2018 2019 2020 2020

HAW 61.5 60.9 55.8 64.3 62.2 58.2 65

HON 53.6 49.8 53.4 50.9 56.1 60.5 65

KAP 61.6 61.6 62.5 68.7 68.6 *67.9 65

KAU 65.9 60.8 63.6 57.1 68.4 60.4 65

LEE 63.2 64.0 61.5 64.3 64.9 *65.5 65

MAU 64.8 60.8 62.8 67.3 61.5 *64.5 65

WIN 57.9 58.5 50.2 60.2 61.9 58.4 65
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First Year English & Math

Goal: Incoming, degree-seeking students enroll and complete college-level English and Math in 

their first year.

UHCC

27%

53% 52% 53% 52% 52%

9%

32%
34% 35%

38%

43%

2013 2016 2017 2018 2019 2020

UH Community Colleges, 
College-level English, Math completion in first year of entry

ENG MATH
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First Year Success

College-level English, Math completion within two semesters of entry 

HAW

13%

31%
29%

34%
31% 32%

5%

23%

28%
31%

33%

39%

2013 2016 2017 2018 2019 2020

Hawaiʻi CC

ENG MATH
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First Year Success

College-level English, Math completion within two semesters of entry 

HON

24%

62%

55%
58%

62% 64%

6%

23%

32%
27%

31%

46%

2013 2016 2017 2018 2019 2020

Honolulu CC

ENG MATH
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First Year Success

College-level English, Math completion within two semesters of entry 

KAP

40%

56%
59%

56% 56% 57%

11%

33%
30% 31%

36%
41%

2013 2016 2017 2018 2019 2020

Kapiolani CC

ENG MATH
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First Year Success

College-level English, Math completion within two semesters of entry 

KAU

27%

41%
38%

44% 44%
41%

17%

33%
35%

29%

35% 36%

2013 2016 2017 2018 2019 2020

Kauaʻi CC

ENG MATH



90

First Year Success

College-level English, Math completion within two semesters of entry 

LEE

26%

63%
58% 57% 57%

53%

10%

41% 42% 43%
47% 47%

2013 2016 2017 2018 2019 2020

Leeward CC

ENG MATH
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First Year Success

College-level English, Math completion within two semesters of entry 

MAU

29%

51%
56% 58%

51%
54%

5%

30%

40% 39% 39%

46%

2013 2016 2017 2018 2019 2020

Maui College

ENG MATH
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First Year Success

College-level English, Math completion within two years of entry

WIN

29%

47%
50%

57% 57%
54%

11%

29%
26%

36% 35%
39%

2013 2016 2017 2018 2019 2020

Windward CC

ENG MATH



Enrollment
Fall Census (Total Headcount)
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UHCC

23,777 
25,596 25,898 25,260 

28,444 

34,203 33,715 

30,960 

28,757 
26,819 

25,236 

24,424 

2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021



Closing Native Hawaiian
Success Gaps

UHCC

Success 

Gaps
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Native Hawaiian 
Enrollment

UHCC

Success 

Gaps

95

-614

UHCC Fall Headcount, Native Hawaiian Students

7,644 7,621 
7,307 7,419 

7,030 

 2017  2018  2019  2020  2021

-8%



Closing Native Hawaiian
Success GapsHAW
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Closing Native Hawaiian
Success GapsHON
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Closing Native Hawaiian
Success GapsKAP
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Closing Native Hawaiian
Success GapsKAU
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Closing Native Hawaiian
Success GapsLEE
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Closing Native Hawaiian
Success GapsMAU
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Closing Native Hawaiian
Success GapsWIN
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Closing Filipino 
Success Gaps

UHCC

Success 

Gaps
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Filipino 
Enrollment

UHCC

Success 

Gaps
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4,832 4,782 
4,578 

4,385 
4,199 

 2017  2018  2019  2020  2021

-633

-13%

UHCC Fall Headcount, Filipino Students



Closing Filipino 
Success GapsHAW
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Closing Filipino 
Success GapsHON
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Closing Filipino 
Success GapsKAP
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Closing Filipino 
Success GapsKAU
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Closing Filipino 
Success GapsLEE
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Closing Filipino 
Success GapsMAU
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Closing Filipino 
Success GapsWIN
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Closing Pacific Islander
Success Gaps

UHCC

Success 

Gaps
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Pacific Islander 
Enrollment

UHCC

Success 

Gaps
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-102

-16%

633 
592 

551 

476 
531 

 2017  2018  2019  2020  2021

UHCC Fall Headcount, Pacific Island Students



Closing Pacific Islander
Success GapsHAW
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Closing Pacific Islander
Success GapsHON
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Closing Pacific Islander
Success GapsKAP
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Closing Pacific Islander
Success GapsKAU
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Closing Pacific Islander
Success GapsLEE

118



Closing Pacific Islander
Success GapsMAU
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Closing Pacific Islander
Success GapsWIN
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Closing Pell Recipient
Success Gaps

UHCC

Success 

Gaps
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8,594 

7,856 
7,464 

6,930 

6,127 

 2017  2018  2019  2020  2021

Pell Enrollment
UHCC

Success 

Gaps
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-2,467

-29%

UHCC Fall Headcount of Pell Eligible Students



Closing Pell Recipient
Success GapsHAW
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Closing Pell Recipient
Success GapsHON
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Closing Pell Recipient
Success GapsKAP
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Closing Pell Recipient
Success GapsKAU
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Closing Pell Recipient
Success GapsLEE
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Closing Pell Recipient
Success GapsMAU
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Closing Pell Recipient
Success GapsWIN
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Non-Credit: Course Registrations
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UHCC

Type of Training Course Registrations

Career Readiness 2,780 

Community Education 4,796 

Workforce Training 15,996 

Total 23,572 

Students served: 13,408

including

• 3,517 Registered Apprentices

• 134 high school students in classes organized by their 
schools

Course Registrations, 2020-21



Non-Credit: Headcount
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UHCC

Career 

Readiness 

Community 

Education 

Workforce 

Training 
Grand Total 

Unduplicated 

Headcount

Hawai‘i 564 219 1,015 1,798 1,254 

Honolulu 20 19 10,648 10,687 4,089 

Kapi‘olani 344 2,242 1,024 3,610 1,866 

Kaua‘i 225 257 356 838 849 

Leeward 692 1,204 1,229 3,125 2,865 

Maui 312 394 1,486 2,192 1,294 

Windward 623 461 238 1,322 1,191 

UHCC Total 2,780 4,796 15,996 23,572 13,408 

Course Registrations, 2020-21
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Fiscal Year Filipino Native Hawaiian Pacific Islander Pell All Students
2015-2016 191 191 19 529 1383
2016-2017 174 186 10 489 1356
2017-2018 204 163 16 453 1276
2018-2019 185 172 22 426 1212
2019-2020 144 146 12 382 1100
2020-2021 188 160 18 398 1084
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Kapi‘olani Community College Counseling Learning Report

Execute Analyze

Results of Assessment Resources Inform Next Steps

WHEN

When will the assessment be conducted 

(semester, year, week)? (Example: spring 2013 

week 16, etc.)

WHO

Who is the targeted population of students you will 

assess? (Example: probationary students, first year 

students, etc.)

WHAT

 

What counseling activity(ies), strategy(ies), intervention(s) will you assess? 

Describe what activity(ies), strategy(ies) or intervention(s) you will design and 

implement. 

Include who will be involved in the implemention (eg. counselors, peers, etc.) and 

how. 

HOW

How will you assess the effectiveness of your activity/strategy/intervention and what 

assessment tools will you use? (Example: surveys, focus groups, STAR/STAR reports, 

MySuccess, Counselor notes, student work/assignment/reflections/narratives, pre/post tests, 

etc.)

How do you plan to collect and analyze your assessment results? 

Assessment results will be evaluated using the coordinated counselor rubrics.

BENCHMARK

Benchmark or specific level of performance expected of 

students serving as a point of reference by which 

performance is measured.

Execute assessment 

plan (instruction & 

data collection - no 

entry required)

Summary of assessment results after analyzing 

assessment noted in the assessment method 

column.

Are there any additional resources needed to support achievement 

of the outcome?

Recommendations for improvements (if there are any). Next 

steps can include revisions to assessment methods, 

competency, syllabi, curriculum, teaching methods, student 

support, requesting resources, and other.

PLO 1 - Career 

Development and 

Academic 

Achievement 

Students will explore 

and identify their 

career/major options 

to make informed 

decisions about 

their educational 

and career goals.

PLO  2 - Campus, 

Cultural, & 

Community 

Engagement 

Students will foster 

self-

understanding, 

acceptance, 

appreciation, and 

respect for 

diversity through 

interactions with 

diverse campus 

communities.

PLO  3 - Personal 

Development & 

Responsibility 

Students will be 

actively engaged 

in their personal 

growth and 

development to 

achieve their life 

goals.

Outcome 1

Thinking/Inquiry 

(TI)

Outcome 2

Communication 

(CO)

Outcome 3

Self and 

Community/ 

Diversity of 

Human 

Experience (DI)

Outcome 4

Aesthetic 

Engagement 

(AE)

Outcome 5

Integrative 

Learning (IL)

Outcome 1

Creative 

Thinking (CT)

Outcome 2

Communication 

(CO)

Outcome 3

Hawaiian 

Awareness (HI)

Outcome 4

Community 

Contributions 

(CC)

1

3C- SWiBAT Develop a plan to _____ to 
support personal growth and college 
success. 
- Utilize resource(s) 
- Apply policies to themselves 
- Implement strategies

Fall 2019 and Spring 2020 First semester students meet with Kapo'oloku 
Program staff, 3 times in their first or returning 
semester at KCC.  At the first meeting, students will 
set a goal and develop a plan to meet that goal. 
This is recorded through the "Next Steps" 
Worksheet

The targeted strategy is high touch points, being 3 meetings in the first 
semester at KCC.  The Kapoʻoloku Program prides itself on provided high 
quality touch points for students providing "in time" support.  The three 
meetings are designed specifically to address areas that a student may 
need at 3 points in the semester.  Meeting #1 "Waʻa 2.0" helps the student 
be supported, while they connect with peer mentors, set goals and identify 
what their "makani/wind" or motivation is.  In meeting #2 - Midterm, 
students do academic check-ins, get connected to relevant resources, 
learn the basic STAR tools and and start preparing for Fiancial aid and 
scholarships for the subsequent AY.  Meeting #3- registration is targeted 
towards getting the student registered for the subsequent semester and 
address any other academid concerns, if applicable. At meeting #2 and #3, 
goals are revisited, assessed for completion and revised is necessary. This 
was an improvement made as a result of past SLO assessment of this 
outcome.

At the first meeting of the semester, students create a plan with program counselor 
or staff. The tool is the "Next Steps"  worksheet that students complete.  Students 
set a goal, break it down into "Action steps"  and add a timeline.  The peer mentor or 
counselor that met with the student will log their results onto the MASTER list.  At the 
end of each semester the program coordinator looks at the MASTER list to assess the 
data to the CAAC SLO rubric.  Analysis of the data for Fall 2019 and Spring 2020 is in 
the "analyze" Column to the right.

The goal was to have 80% of students complete the 
plan to utilize resources that may fulfill her 
needs/interests at the competent level (2) according 
to this: Student developed a plan that included ALL of 
the following components: Utilize resource(s) that 
support student success, accurate sequence of steps 
and timeline.

In fall 2019, there were 69 first year Native 
Hawaiian students that attended their New 
Student Orientation and 69 who continued on 
with the first meeting in the semester.  In the 
Spring 2020 semester, there were 14 new 
students who attended their first appointment 
as a result of attending the NSO or individual 
intake appointments. They created goals with 
program staff and completed the "Next Step" 
worksheet. 
Fall 2019- 97.10% (67/69)completed a plan at 
the competent level 
Spring 2020-100% (14/14) completed a plan 
at the competent level

Peer Mentors are a large part of the first semester student 
experience, the 3 meetings and the assessment of this 
learning outcome.  With the quantity of students, 69 + 14= 
83, for this AY 2019-2020, the counselor is unable to conduct 
all of these meetings to meet the needs of the students, the 
quality and  high level of outcomes, as evidenced here.  
Continued Peer mentor funding is mandatory for the success 
of the program interventions and student success.  The goals 
of the program are to supprt all Hawaiian student on 
campus.  This sample of 83 students is only a fraction of 
theFY  Hawaiian students needing support.  The average 
number of FY Hawaiian students entering in Fall semesters is 
200. Increased funding for Peer mentors is needed to sustain 
this strategy.

The next round of SLO assessment for Kapoʻoloku is 3e - 
"Evaluate their goals/plan to support personal growth and 
college success. "  Since the 3C outcome yielded results 
that met the benchmark, the task of goal setting is 
working.  Next,  the program will work on a strategy to 
help students evaluate the plans that they made to 
support their own growth and development. 

X X X X X X X

2

3

4

5

6

7

8

Statements of what students are expected to 

know and be able to do by the time they 

complete the learning experience.

Kapo‘oloku Native Hawaiian Student Success Program

Curricular Alignment

Plan Reflect Key: "I"=Introduced; “D”=Developing; "R"=Reinforced and/or “P”=Practice; "A"=Assessment; “C”=Capstone; "M"=Mastery                   

Learning Outcome Assessment Strategy Program Learning Outcomes Gen Ed. Outcomes Institutional Learning Outcomes
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Kapi‘olani Community College Policy K5.201 Curriculum Review Process and Guidelines

Policy Number: K5.201
Approved Date: November 9, 2021
Revised Date: June 23, 2015
Review Date: November 9, 2026

I. Introduction

The purpose of this policy is to assure continued academic rigor and integrity in all Kapi‘olani
Community College (Kapi‘olani CC) courses and programs by:

● establishing the process by which curriculum is developed, evaluated, and updated.
● defining the curriculum evaluation responsibilities of all stakeholders, including the

faculty proposer, Department, Curriculum Committee, Faculty Senate, Deans/Vice
Chancellor of Student Affairs, Vice Chancellor of Academic Affairs, and the Chancellor.

This policy recognizes that the Curriculum Management System (CMS) is the arbiter on record,
reflecting the most current and accurate form for all courses and programs. This system is the
primary source of information for Catalog, Banner, and STAR. The CMS is defined as the
database where all curriculum proposals and approvals are housed.

Kapi‘olani Community College is committed to delivering high-quality instructional programs.
Currency of course content, course and program outcomes, and program curriculum are critical
to maintaining quality. To ensure the timely review and publication of curriculum, the College
commits to the guidelines and processes specified in this policy. This policy will be reviewed and
revised every five years or as needed. Appendices will be updated when needed to reflect
changes that do not impact the approved guidelines and processes set forth in this policy.

II. Related University Policies, Other Guidelines, and Accreditation Standards

Guidelines and timelines are created as a means to implement key components of the following:
the University of Hawai‘i Community College Policies (UHCCP), UH and Kapi‘olani CC campus
guidelines, and the Western Association of Schools and Colleges/Accreditation Commission of
Community and Junior Colleges (ACCJC) Standards:

● UHCCP 5.300 Course Numbering Convention (p.2): “At least once within a five-year
cycle, all courses offered by the college will be reviewed to ensure compliance with the
numbering convention and that revisions are made as required.”

● President Lassner’s STAR Memo establishing that effective Fall 2015, STAR is the
arbiter of degree completion, requiring campuses to “Establish campus deadlines for
program and curricular changes to ensure that accurate rules are in place at the time of
the annual campus update of STAR rules.”

● UHCCP 5.209: University of Hawai‘i System Student Transfer and Inter-Campus
Articulation

1

http://uhcc.hawaii.edu/ovpcc/policies/UHCCP_5.300
https://www.hawaii.edu/offices/aa/aapp/cms/STAR_Memo_07082014.pdf
https://www.hawaii.edu/policy/docs/temp/ep5.209.pdf
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● UHCCP 5.301: Common Course Numbering
● ACCJC Standards: See Appendix A: Related ACCJC Standards

III. Currency of Curriculum

At least once every five years, courses and programs must be submitted for review and
approval.

a. Currency of Curriculum Annual Report
At the start of each spring semester, the Vice Chancellor for Academic Affairs (VCAA) must
review the currency of courses and programs in the College’s CMS and generate and
disseminate an Annual Review Report for the curricula that are:

1) non-compliant as of the first day of the current fall semester,
2) set to expire within two years of the current fall semester.

For procedures on creating this report, see Appendix B: Currency of Curriculum Annual Report
Procedures

b. Currency of Curriculum Management System, Workflow and Deadlines
At least once every five years, the Faculty Senate Curriculum Committee must review the CMS,
curriculum review process and deadlines, and curriculum approval workflows. Any proposed
updates or changes must be submitted for approval by the Faculty Senate. The Deans/Vice
Chancellor of Student Affairs (VCSA), VCAA, and the Chancellor will be consulted as
necessary.

c. Currency of Course Catalog
At the start of each spring semester, the VCAA is responsible for a Catalog Annual Review
(CAR) to ensure consistency between the CMS and Catalog. Any corrections and or
adjustments must be amended by the VCAA using the procedures detailed in Appendix C:
Currency of Course Catalog.

d. Currency of Student and Program Learning Outcomes Assessment
Prior to updating curriculum in the CMS, faculty proposers must complete Student and Program
Learning Outcomes Assessments.

IV. Curriculum Review Workflow

The nature of the proposal submitted determines the curriculum review and approval workflow.
This workflow defines the order and nature of responsibility (submit, approve, notification) of
each reviewer in the workflow. For each of the following types of proposals listed below, a
specific workflow is detailed in Appendix D: Workflow for Levels of Review.
Proposal review types include:

● 5-year update to maintain compliance
● Modification w/o 5-year update

2
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● New course proposal
● Experimental course proposal (valid for three consecutive semesters)
● New topic under existing approved umbrella course alpha
● Deactivation of existing course (5-year catalog removal)
● Reactivating a course previously activated (to appear in catalog)
● Retiring a course (deleted from catalog and program requirements)
● Independent Study
● New program
● Updated program
● New certificate within an approved program or new certificate of competence
● New degree or stand-alone certificate of achievement
● Retire (Termination) of a program

V. Curriculum Review Procedures

To facilitate continuous improvement and timely review of the College curriculum, the
Curriculum Review Procedures for all stakeholders (identified in Section I.) have been outlined
in Appendix E. Procedures for Curriculum Proposal, Review, and Approval.

VI. Appendices

A. Appendix A: Related ACCJC Standards

B. Currency of Curriculum Annual Report Procedures
The VCAA’s Curriculum Annual Report will be shared by mid-January and include all
curricula that are 1) non-compliant as of the first day of the current academic year, and
2) those that are set to expire within two years of the current academic year. Department
Chairs will share this report with their faculty members as soon as they receive it.
Curricula not submitted on time or identified in the mid-January Curriculum Annual
Report to maintain compliance with the five-year update requirement must be submitted
by the next curriculum proposal submission deadline. Curricula set to expire within two
years of the current academic year in which the report is generated must be updated by
the following academic year’s curriculum review deadlines.

C. Currency of Course Catalog
Upon completion of the review by the VCAA of those courses and programs that have
been input into Banner and the Catalog by mid-January, the VCAA must generate and
disseminate a report to the Curriculum Committee, Faculty Senate, and the STAR and
Banner Programmers that includes a list of all amended corrections and updates to the
Catalog prior to the start of registration for the Fall semester.

D. Appendix D: Workflow for Levels of Review

E. Procedures for Curriculum Proposal, Review, and Approval

3
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The following delineates the responsibilities of the respective bodies and individuals
involved in the curriculum proposal, review, and approval process.

1. Proposer
[Submission deadline: 3rd Friday of the fall semester]
a. Discuss proposal with peers within the department/division and the Department

Chair
b. Consult with faculty members from other areas who would be impacted by the

curriculum change(s) considered (e.g., deleting a course that is listed as a
prerequisite for another course, or modifying the SLOs of a course that is required by
another program)

c. Work with the department representative to the Curriculum Committee to ensure the
proposal is complete and ready to submit using the Pre-Proposal Checklist provided

d. Must submit the completed proposal and any required supporting documentation
online via the College’s Curriculum Management System by the designated deadline
for implementation the following fall semester

e. Post-submission outcomes:
i. Proposal is forwarded to the Department Chair for approval
ii. Any or all subsequent review nodes may contact the proposer for clarification

or necessary revisions to proposal during the approval process
iii. Proposer is responsible for monitoring the status of course/program proposal(s)

until final implementation.

2. Department Chair (DC)
[Approval deadline: 4th Friday of the fall semester]
a. Review proposals and supporting documentation for:

i. Impact to students
ii. Alignment with program requirements and accreditation standards
iii. Impact to department (e.g. budget, resources)
iv. Effect on other programs/disciplines
v. Completed Learning Outcomes assessments

b. Consult with other programs/departments as needed to review matters of common
concerns such as prerequisites, cross-listing, course learning outcomes and
alignments to program learning outcomes, and general education requirements

c. Ensure that the proposal is discussed thoroughly within the department; obtain voting
results on proposal
i. If the department supports the proposal, the DC ensures that the proposal and

any supporting documentation are complete (consulting Curriculum Committee
department representative or Chairs as needed)

ii. If the department does not support the proposal, the DC returns the proposal to
the proposer for further discussion and/or revision for possible resubmission

d. The DC collects and records the department vote of proposal. If the department
supports the proposal, the DC submits the completed proposal online via the
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College’s Curriculum Management System by the designated deadline, and the
proposal is forwarded to the Curriculum/Faculty Senate for review

e. If rejected by the DC, the proposal is returned to the proposer with a written
explanation of the reasons for rejection.

3. Curriculum Committee (CurrComm) and Faculty Senate (FS)
[Approval deadline: 8th Friday of the fall semester]
a. Members of both bodies review proposals and supporting documentation for:

i. Completeness and accuracy
ii. Impact to students
iii. Effect on other programs/disciplines
iv. Meeting system criteria for UH articulation (if applicable)

b. CurrComm and FS Chairs may request clarification and/or revisions from the
proposer and DC, as necessary

c. Members will recommend a type of action: approve, table, or reject
i. If the proposal is approved, the Chairs ensure the proposal and any supporting

documentation have been fully reviewed, and all dependent proposals (if any)
are completed

ii. If the proposal is tabled or rejected, the Chairs may return the proposal to the
proposer for discussion and/or revision for possible resubmission

d. Both parties must approve the completed proposal online via the College’s
Curriculum Management System by the designated deadline

e. Post-review outcomes:
i. If approved by both CurrComm and FS, the proposal is forwarded to the

appropriate division Dean or VCSA for approval
ii. If rejected by CurrComm and/or FS, the proposal is returned to the proposer

with a written explanation of the reasons for rejection

4. Deans or Vice Chancellor of Student Affairs (VCSA)
[Approval deadline: 12th Friday of the fall semester]
a. Review proposals and supporting documentation for:

i. Impact to students
ii. Effect on other divisions
iii. Impact to the College (e.g. budget, resources)

b. May request clarification and/or revisions from the proposer or any previous review
node, as necessary

c. Must approve the completed proposal online via the College’s Curriculum
Management System by the designated deadline

d. Post-review outcomes:
i. If approved by the Dean or VCSA, the proposal is forwarded to the Vice

Chancellor of Academic Affairs/Chancellor for approval
ii. If rejected by the Dean or VCSA, the proposal is returned to the proposer with a

written explanation of the reasons for rejection

5
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5. Vice Chancellor of Academic Affairs (VCAA) and Chancellor
[Approval deadline: 16th Monday of the fall semester]
a. Both parties review proposals and supporting documentation for:

i. Impact to the college (eg. budget, resources)
ii. Alignment with the College’s Strategic Plan
iii. Alignment with institutional accreditation standards

b. Either or both parties may request clarification and/or revisions from the proposer or
any previous review node, as necessary

c. Both parties must approve the completed proposal online via the College’s
Curriculum Management System by the designated deadline

d. Post-review outcomes:
i. If approved, proposal is forwarded to implementation node (STAR-GPS,

Banner, Catalog)
ii. If rejected, proposal is returned to the proposer with a written explanation

e. VCAA reports all final actions on proposals to Faculty Senate and Curriculum
Committee chairs

6
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CAC Meeting Minutes and Video 
Tuesday, November 9, 2021 
2:30-4:00 p.m. 
Zoom 
  
CAC Members: Lisa Aganon, Maria Bautista, Candy Branson, Sarah Bremser, Jenny Brown, Jerilynn Enokawa, Dave 
Evans, Bob Franco, Shirl Fujihara, Brian Furuto, Richard Halverson, Jr., Carol Hoshiko, Grant Itomitsu, Lisa Kanae, 
Danielle Taguchi for Justin Kashiwaeda, Deneen Kawamoto, Susan Kazama, No‘eau Keopuhiwa, Sheila Kitamura, 
Kapulani Landgraf, Angela Coloretti McGough, Karl Naito, Nāwa`a Napoleon, Sean Nathan, Veronica Ogata, Joseph 
Overton, Louise Pagotto, Devon Ishii Peterson, Jeri Ann Poti, Lisa Radak, Darsh Dave for Linda Renio, John Richards, 
Shannon Sakaue, Annie Thomas, Joanne Whitaker, Amy Patz Yamashiro, Kristy Yoshikawa, and Jeff Zuckernick. 
  
Absent: Lisa Radak 
CAC Guest Attendance 
 

Call to Order 
Chancellor Louise Pagotto called the meeting to order at 2:30 p.m.  
 
Direct Aid to Students - No‘eau Keopuhiwa  

● Emergency aid application from HEERF funds. It is open to all students except international 
students. The committee received over a thousand applications and are in the process of 
awarding them. This is direct money to students, regardless if they have a financial obligation. 
$500-$1,000 have been awarded. Students are able to do whatever they want with the funds.  

● By around Thanksgiving, there will be another application for direct student aid called “Edquity”. 
This is a third-party program. An algorithm will be used to approve the students and we will be 
able to award the funds more quickly. We will turn off the Emergency Aid application and start 
the Edquity application. If students received money from the Emergency Aid fund, they can 
apply for additional money from Edquity. We need to spend the money down. The money we 
get for student aid from HEERF (Tranche 1) is directly tied to what the campus can spend on 
Tranche 2. Please encourage your students to apply. If you have questions, send them to 
kapvcsa@hawaii.edu. 

Questions: 
● Carol Hoshiko: Can continuing education students be eligible for Edquity? No‘eau: We may be 

able to pull data out of Destiny to identify students to award. We need to decide which 
programs are eligible for it.  

● Lisa Kanae: What is the cut off date? There is no cut off date as we will give out the money until 
it runs out. Ask students to apply as soon as possible. February or March would be a good cut off 
date so we will be able to know how much we will be able to spend at the college. May 2022 is 
the real cut off date but we don’t want to wait that long as some students didn’t cash the check 
so we had to re-award the money to other students. We need to distribute around $3 million to 
students.  

https://www.youtube.com/watch?v=aQpN64RZn-Y
https://docs.google.com/document/d/1bsTSnCypHWVDkQryT2gm_Y_mcdagHspubcp96gYDVGY/edit?usp=sharing
https://www.hawaii.edu/offices/student-affairs/emergency-aid/
mailto:kapvcsa@hawaii.edu
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● Chancellor: We need to give out the money as soon as possible so our students can receive the 
support they need but we will also know how much the institution will be able to spend. 

● Bob Franco: Is LaVache and the Basic Needs Committee aware of these funds? No‘eau: Yes. We 
are doing creative ways to identify students who are using our other resources such as financial 
aid, food pantry, etc.  If you have ideas of a population that may have a need, send him an 
email.  

● If you are aware of a student who is currently not enrolled this semester but was enrolled in the 
summer or spring but dropped out because of COVID, let No‘eau know. He may be able to 
award the money to them.  

 
Approval of the Minutes from the CAC meeting on October 12, 2021 
Action: The minutes were approved by a show of hands. 
 
CAC Spotlight - Brandon Marc Higa 

● There are two international study abroad opportunities for our students or employees who are 
in graduate programs: Benjamin A. Gilman International Scholarship and the Critical Language 
Scholarship.  

● The Gilman scholarship is for Pell-eligible students. They can choose their own program, even 
virtual study abroad programs. Thank you to Shawn Yacavone and Jennifer Bradley who are 
certifying advisors for Gilman.  

● The Critical Language Scholarship for summer 2022 is a competitive and prestigious program. 
The languages we offer make us eligible to send students to Japan, S. Korea and China. The 
Chancellor created a special fund for students who may not meet Pell eligibility, the Queen 
Kapi‘olani International Travel Scholars Fund. Students from Kapi‘olani have an advantage as we 
are a minority-serving institution. Our employees can also study abroad. There is a Fulbright-
based program for next summer in Germany or Norway. Please contact Brandon for more 
information. There will be a panel of Fulbright recipients including Dr. Joe Overton next Monday 
at 1pm. 

● Chancellor: Encourage your students to consider studying abroad. We also have a grant to 
provide passports for eligible students. Contact Shawn Yacavone at HIC.  

 
AGO Announcements 
Faculty Senate - Richard Halverson, Jr.  

● We appointed two of the three members for the Excellence in Teaching Committee and the 
chair will find the third person. A new Ad Hoc Rules Committee is in charge of reviewing 
amendments to our guiding documents and also interpreting our guiding documents. We 
charged three committees to report on the feasibility of a college-wide class capacity policy.  

● A resolution (postponed to the next meeting) was submitted to urge the campus to allow the 
removal of face masks in face-to-face (F2F) classes under certain circumstances. There was not a 
lot of support for it but there was more than one person supporting it. 
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‘Aha Kalāualani - Annie Thomas  

● Presentation 
 
No Staff Council report. 
 
Student Congress - Jenny Brown, President 

● The Chancellor asked the AGOs for ideas to encourage re-enrollment and retention rates. The 
suggestion from Student Congress was “Classes in Carts”. 

● There will be virtual sessions every 30 minutes. For the first 10-15 minutes. The sessions will 
cover STAR GPS registration, UH Common Scholarship, and remind students about financial aid. 
Then, students will be put in breakout rooms with counselors to choose their classes for the fall. 

● Thursday, March 24, 2022 on 11am-6pm. It is a virtual event. 
● Incentives are raffle prizes of (1) $1,500 achievement grant and (2) $500 achievement grants. 
● They need counselors and moderators to volunteer.  

Chancellor: How do I volunteer?  Shannon Sakaue: They will be getting out the details in the next couple 
of weeks.  
 
Strategic Planning - Louise Pagotto and Kara Plamann Wagoner 
Chancellor: At the UHCC System level, there is a Strategic Planning Council, which includes Student 
Congress Presidents, Faculty Senate Chairs, and the Chancellors from all 7 campuses. They took the 
temperature of where we are right now as a baseline. She sent out the abridged presentation with just 
the Kapi‘olani data. When you take a look at the slides, what does the data say?  
 
Most of the data was numeric, the number of degrees and certificates, number of degrees in a 3-year 
period, etc.  In the previous strategic plan, there was a steady upward trend in our numbers. The UHCC 
recalibrated and increased the goals just when we saw a downward trend in enrollment. Shaun Kiyabu 
did our IEMs, which show numbers but also show percentages. We are not generating as many degrees 
and certificates but by percentage, we are doing better. We are seeing more students going from fall-to-
fall and a higher percentage of course success. We would like to see the enrollment numbers go up and 
maintain the higher percentages. The strategic planning process will help us think about how we can get 
there. Strategic planning is an institutional commitment to continuous improvement. We will align with 
the broader directions of the UH System and look carefully on what we need to be doing on our campus.  

● Kara: In the spring, we will be doing qualitative research through interviews and focus groups to 
ask more questions about our strengths and challenges as a campus. Pāoa students - we have 18 
students who have offered to serve as Pāoa undergraduate researchers. Michaelyn Nākoa 
shared that 76 students applied. Kara: That means our students are hungry to be part of change 
and they care about the institution. The 18 students are going to have dedicated advisors. The 
three who came back from last spring’s Pāoa are Puna Sabagala, Kristie Malterre and Veronica 
Ogata. New advisors are Miki Crutchfield, Donovan Preza and Erika Dias. They’ve started 
working with students already, introducing them to institutional metrics to see what drives us. 
They are looking at our models such as the Integrated Planning Model for Student Success.  

https://docs.google.com/presentation/d/1hdjT04S6MmlE9-_9O1Js0WnzMNQXa1iW/edit?usp=sharing&ouid=115210191138923766308&rtpof=true&sd=true
https://drive.google.com/file/d/1TZ7fECsrid0ffIVS4GQINCHJNMwofE9J/view?usp=sharing
https://docs.google.com/spreadsheets/d/1C-qDJbmRXeDoQ8Z_uQPyNwvDH1uTXdAt/edit?usp=sharing&ouid=115210191138923766308&rtpof=true&sd=true
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● AGO participation and experts in research have been included to support Kara: Dr. Maegen 
Walker, Dr. Youxin Zhang, Dr. Michaelyn Nākoa (Pāoa), Dr. Veronica Ogata (Student Success 
Council). The Student Success Council will also participate. They have a padlet for the students. 
SPARC (Strategic Planning and Research Committee) includes Annie Thomas and Jenny Brown. 
They are helping with research design. Also involved in the Student Success Council are Veronica 
Ogata, Korey Nishimoto, Amy Shiroma, Porscha dela Fuente, Jeri Ann Poti, LaVache Scanlan, 
Virgina Yoshida and Amy Cook. 

● Fall is about reflection with the students to help them develop research questions so they can 
do interviews and focus groups in the spring.  

● If you have any ideas for an activity for the students who were not chosen for strategic planning, 
please contact Li-Anne Delavega or Michaelyn Nākoa. Most of the students are Native Hawaiian 
and Pacific islanders. 

● Kara: Here is the list of those kicking off the strategic plan. Thank you, all, who have supported 
this initiative. 

 
Curriculum Review Policy - Porscha dela Fuente 
Chancellor: The CAC feedback has been incorporated into the Curriculum Review policy with some 
wording changes. There were no substantive changes so it didn’t have to go back through the entire 
process. 

● Porscha: Thank you for reviewing the K5.201 policy. Shout out to the subcommittee members 
Mackenzie Manning, Kim Suwa, Lisa Bright, Veronica Ogata, and Co-Chair Jodi Nakaoka. 

● The changes in K 5.201 were to include deadlines for the workflow, add procedures around the 
catalog and roles for curriculum reviewers. They also removed the inconsistencies and created a 
transparent process. There is one small change to Appendix B based on a conversation with 
Maria Bautista. Maria approved the change. 

 
Action: Of the 35 official voting members of CAC, 25 members voted yes and 2 voted to abstain. Here 
are the results. The Curriculum Review Policy was approved and will be posted on the Policy page of the 
College’s website.  
  
DE Plan Extension - Leigh Dooley  

● DE Plan Extension Request 
● DE presentation 

Questions  
● Lisa Aganon: We’re trying to survey our students on what worked for them post pandemic. Can 

we partner on the surveys? Leigh: We can take a look at your survey but the DE Team is not 
surveying students. They are looking at other data. Lisa: At Summer Fun, Pear Deck was 
introduced. One of her faculty is using it and it costs $17 a month. Can we purchase it as a 
campus? Leigh: We will investigate and prioritize what tools will have the most universal appeal 
and the most impact on learning and engagement. Currently, we are only paying for Padlet. Pear 
Deck has a free version.  

https://docs.google.com/document/d/1KWxubv7zeJQFffDjiaIpiPM0jzOCtEoO_uL0-2lNbIY/edit?usp=sharing
https://drive.google.com/file/d/1RjyKTxqSeBUs9wmFNgnEROrtaDkdfoee/view?usp=sharing
https://www.kapiolani.hawaii.edu/regulations-policies-and-data/
https://docs.google.com/document/d/1CsHkwlWWXjP-P7mv1GJcBX-isbrE39isdaZXNm-RTm8/edit?usp=sharing
https://docs.google.com/presentation/d/1kCRhvXaXPb4qepEbmNySmc98RvmAZhKwAgj0z1hw6Wc/edit?usp=sharing
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● Candy - Has this DE Plan Extension passed Faculty Senate? Leigh: The Faculty Senate DE 
committee has seen the extension.  

 
Action: A poll was taken. There were 34 total votes. 31 voted yes, 3 abstained. The CAC has endorsed 
the DE Plan Extension. 
 
PAIR Policy Update - Karl Naito 

● The PAIR Task Force members are Maria Bautista, Jerilynn Enokawa, Aaron Hanai, Grant 
Itomitsu, Lisa Kanae, Jeri Ann Poti, Annie Thomas, and student Tim Lum. AGOs and CAC are 
represented and one administrator. 

● The Task Force was charged with reviewing the PAIR policy and suggesting revisions. The 
committee felt that they should review procedures as well as it may influence the language in 
the policy. 

● Questions and concerns - Currently, the policy aligns with SSPs. Can it be expanded to include 
other documents such as ARPDs, CPRs, that can be used to request funding.  

● It is unclear what is the strategic focus of the funding request. What should the focus be? Is it  
based on the mission? Strategic plan? Campus priorities? This may be posed to the CAC as a 
question. 

● They will provide a draft revised policy in December so CAC can review it before the meeting.  
● Concern - Right now, we are allowed to request funding for a variety of categories including 

personnel, equipment, supplies. Should we continue to include personnel? The funding request 
is a one-time request for funding that is available. Recurring costs like personnel seem to be out 
of alignment with that purpose. How does a reviewing body compare between personnel, 
equipment, and supplies? It is difficult to make that decision.  

● They spent some time on the current procedures. Is there equal representation? What is the 
reasoning for the request? If they have extra time, they will continue to review the procedures 
and will put forward recommendations even though it is not the original charge for the 
committee.  

● He sent the minutes from the past three meetings and will send out the minutes for two more.  
● Comment - Nāwa‘a Napoleon:  The Committee thought that we should include ARPDs and CPRs. 

Can you also include Course Learning Reports (CLR)? In the CLR, there is a specific column to 
request resources to achieve the learning outcomes. 

● Chancellor: It is a really important review of this policy. Procedures and the policy go together so 
it’s wise to work on both together. We also need to decide what we will do this year for PAIR? 

 
CERENE - Bob Franco  
An overview of the Center for Resilient Neighborhoods (CERENE). Bob has been hard at work negotiating 
with community members and stakeholders on ways to create a hub to help neighborhoods become 
more resilient. 

● Presentation 
● Sharing the tweet from Tuvalu's dept of trade:   

 

https://docs.google.com/document/d/1ev4YaYAKgBnXCxTd6vA_VoO-uvVTob-1XfjqDgieyno/edit?usp=sharing
https://twitter.com/TuvaluTrade/status/1457553015230001153
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Chancellor Updates - Louise Pagotto 
● ACCJC Midterm Report will be finished by March 2022. She will have a draft to read over 

Christmas.  
● Updates are announced in the campus Zooms on Wednesdays. There are a lot of questions 

about spring 2022. The AGOs brought their concerns about the spring to the Chancellor and she 
will discuss it with the Executive Leadership Team (ELT). 

● Thank you to the Department Chairs for scheduling for spring to provide a mix of F2F and online. 
We are still in the transition mode with COVID. Hopefully, we will have more stability in the 
spring. 

 



 
 
 
 
 

KOP #1.111 
Created March 14, 2014 

Revised January 31, 2017 
Revised: May 10, 2022 

  
SUBJECT: Policy for Planning and Assessment Integration with Resource Allocation (PAIR)  

1. Purpose: 

a. The primary purpose of this policy is to serve as a framework for a transparent and 
participatory planning, assessment, and resource allocation process. This process will 
integrate activities ensuring academic, administrative, and operations requests are 
related to campus systemic planning documents such as the Strategic Plan, and 
program/unit CPRs, ARPDs, or any other official report tied to strategic planning and 
program assessment. The process will have established tasks to meet University system 
budget deadlines and to ensure participation from established college governing bodies 
as well as program faculty, staff, and administrators; 

b. This policy is to cover four program/unit funding pillars:  

i. one-year annual budget request,  

ii. five-year budget projection,  

iii. annual discretionary funding request, and, 

iv. request for personnel; 

c. This policy will also serve to ensure the following: 

i. The College’s integrated process is consistent with the mission for the University, 
the Community Colleges and the College approved by the Board of Regents. 

ii. A yearly process for all resource requests that benefit a program/unit based 
upon strategic planning is available.  

iii. Planning takes into consideration the evolving economic, educational, and social 
needs of the community. 

iv. Program design and improvement efforts are consistent with priorities detailed 
in the current approved University system and college Strategic Plan. 

v. Resource allocation decisions are consistent with the implementation of a 
campus systemic planning document and the improvement of established 
programs and services. 

vi. The results of a regular assessment of program and service outcomes inform the 
planning, budgeting and program design and delivery; and, 
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vii. A transparent planning, resource allocation, and assessment process that has 
established tasks and milestones to ensure systematic participation from among 
the established college governing bodies as well as from program faculty, staff, 
and administrators is implemented. 

2. Policy Framework: 

The planning, assessment, and allocation processes consist of the following: 

a. a campus systemic planning process that has an annual or regular assessment of 
program goals and/or outcomes. This assessment process includes: 

i. annual program health indicators assessment of programs and services; 

ii. a multi-year assessment of programs and services; and 

iii. an annual report or review on the progress toward accomplishing program goals 
and/or outcomes. 

b. a resource allocation process for all programs, offices, and units that aligns with a 
campus systemic planning document and includes: 

i. one-year annual budget request, an annual base budget determined by an 
analysis of the continued need for levels of service or instructional capacity; 

ii. five-year budget projection, to consider expenditures to be incurred and all 
revenues that will be gained; 

iii. annual discretionary funding request based on a yearly strategic topic, an 
opportunity for each program and service to seek additional discretionary 
funding beyond the annual budget request to achieve a program goal and/or 
strategy. The yearly strategic topic, which will be defined by administration in 
consultation with the CAC, will: 

• allow programs/units to prepare planning documents to align with a planned 
request; and 

• provide priority during a review process. 

iv. request for personnel, to be determined by changing needs and priorities and 
to be reviewed and approved under its own procedure. 

 
3. Responsibilities: 

a. The Chancellor’s Advisory Council (CAC), consistent with its approved charter and 
by-laws, shall make recommendations to the Chancellor on the results of the annual 
discretionary funding request process. 

b. Each of the college governing groups established through KOP #1.112, consistent 
with their respective charters and by-laws, shall evaluate the annual discretionary 
funding requests through the PAIR process.  

c. The Chancellor, in consultation with other campus administrators, shall develop and 
maintain a policy framework that integrates the planning, implementation, resource 
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allocation, and assessment processes into an integrated system; shall approve an 
annual college budget and resource allocation plan; and shall periodically evaluate 
the effectiveness of the planning, resource allocation, and assessment system. 

d. The Vice Chancellor for Administrative Services shall establish and publish an annual 
Internal Budget Process Timeline that allows for adequate participation from each 
program and division. 

e. The Vice Chancellors and Deans shall establish and maintain up-to-date 
implementation plans that are designed to meet the requirements of the College’s 
strategic plan. The Vice Chancellor for Academic Affairs in collaboration with other 
Vice Chancellors, the Deans, and Directors shall consolidate the various 
implementations into a single plan for review and consultation with the CAC Budget 
Committee each fall according to an annual Internal Budget Process Timeline 
developed by the Vice Chancellor for Administrative Services. 

f. The Vice Chancellors and Deans in collaboration with the College Leadership Team 
shall solicit from among their programs all requests for additional resources 
according to the annual Internal Budget Process Timeline developed by the Vice 
Chancellor for Administrative Services. 

g. This policy supersedes all existing KCC policies and procedures related to strategic 
planning, budgeting and assessment. 

 

4. Related Policies: 

a. University of Hawai`i Board of Regents Policy Chapter 4, PLANNING; 
(https://www.hawaii.edu/policy/?action=viewPolicy&policySection=rp&policyChapter=4
&policyNumber=201) 

b. University of Hawaii Executive Policy 4.201, INTEGRATED LONG-RANGE PLANNING 
FRAMEWORK; 
(http://www.whitetip.hawaii.edu/policy/?action=viewPolicy&policySection=ep&policyC
hapter=4&policyNumber=201) 

c. University of Hawaii Community Colleges Policy; UHCCP 4.101 STRATEGIC ACADEMIC 
PLANNING; (http://www.hawaii.edu/offices/cc/docs/policies/4.101.pdf) 

d. University of Hawaii Community Colleges Policy; UHCCP 5.202 REVIEW OF ESTABLISHED 
PROGRAMS; (http://www.hawaii.edu/offices/cc/docs/policies/5.202.pdf) 

e. Accrediting Commission for Community and Junior Colleges (ACCJC); ACCREDITATION 
STANDARDS 2014; (https://accjc.org/wp-content/uploads/Accreditation-Standards_-
Adopted-June-2014.pdf) 

 

https://www.hawaii.edu/policy/?action=viewPolicy&policySection=rp&policyChapter=4&policyNumber=201
https://www.hawaii.edu/policy/?action=viewPolicy&policySection=rp&policyChapter=4&policyNumber=201
http://www.whitetip.hawaii.edu/policy/?action=viewPolicy&policySection=ep&policyChapter=4&policyNumber=201
http://www.whitetip.hawaii.edu/policy/?action=viewPolicy&policySection=ep&policyChapter=4&policyNumber=201
http://www.hawaii.edu/offices/cc/docs/policies/4.101.pdf
http://www.hawaii.edu/offices/cc/docs/policies/5.202.pdf
https://accjc.org/wp-content/uploads/Accreditation-Standards_-Adopted-June-2014.pdf
https://accjc.org/wp-content/uploads/Accreditation-Standards_-Adopted-June-2014.pdf


PAIR Task Force Charter 
 

Group PAIR Review Task Force 

Scope Start: September 14, 2021 
End: December 14, 2021, but may be extended into January 2022, if 
additional revisions to the policy are needed. 

Vision The PAIR policy “assures that academic, administrative, and facilities 
planning and resource allocation are transparent, inclusive and related to 
student success, strategic planning and program outcomes assessment.” 

Mission Update KOP 1.111 Planning and Assessment Integration with Resource 
Allocation (PAIR) Policy in accordance with K1.100 Policy on Policy 
Development Process 

Objectives ● Review and revise the policy as necessary, September 27-November 
5, 2021 

● Present the draft policy to the Chancellor’s Advisory Council (CAC) at 
the CAC meeting on November 9, 2021 

● Collect feedback from the department and units by December 1, 2021, 
and incorporate in the document 

● Second review by the Chancellor’s Advisory Council at the CAC 
meeting on December 14, 2021, and 

● Final vote on February 8, 2022 

Values and 
Principles 

Integrated Planning for Student Success grounded in inclusivity, transparency 
and accountability 

Committed 
Resources 

No additional resources needed. 

Participants Executive Team: 
Members from the Budget Committee and Chancellor’s Advisory Council: 
Maria Bautista, Jerilynn Enokawa, Grant Itomitsu, Lisa Kanae, Karl Naito, Tim 
Lum (Student Congress), Annie Keola Thomas (‘Aha Kalāualani), Jeri Ann 
Poti (Staff Council) and Aaron Hanai (Faculty Senate) 

 

https://www.kapiolani.hawaii.edu/wp-content/uploads/2018/09/KOP-1.111.rev_.pdf
https://ohana.kapiolani.hawaii.edu/wp-content/uploads/bp-attachments/8421/K1.100-Policy-on-the-Policy-Development-Process.pdf?_ga=2.99688733.2081433514.1630355273-1426509374.1623886683
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CAC Meeting Minutes and Video 
Tuesday, January 11, 2022 

2:30-4:00 p.m. 

Zoom 

  

CAC Members: Lisa Aganon, Maria Bautista, Candy Branson, Sarah Bremser, Tim Lum for Jenny Brown, 

Jerilynn Enokawa, Dave Evans, Bob Franco, Shirl Fujihara, Brian Furuto, Richard Halverson, Jr., Carol 

Hoshiko, Grant Itomitsu, Lisa Kanae, Justin Kashiwaeda, Deneen Kawamoto, Susan Kazama, No‘eau 

Keopuhiwa, Sheila Kitamura, Kapulani Landgraf, Angela Coloretti McGough, Karl Naito, Nāwa`a 

Napoleon, Sean Nathan, Veronica Ogata, Joseph Overton, Louise Pagotto, Devon Ishii Peterson, Jeri 

Ann Poti, Lisa Radak, Darsh Dave for Linda Renio, John Richards, Shannon Sakaue, Annie Thomas, 

Joanne Whitaker, Amy Patz Yamashiro, Kristy Yoshikawa, and Jeff Zuckernick. 

  

Absent: Deneen Kawamoto, Kristy Yoshikawa and Jeff Zuckernick 

CAC Guest Attendance 

 

Call to Order 

Chancellor Louise Pagotto called the meeting to order at 2:30 p.m.  

She thanked the campus community for pivoting due to the surge of COVID cases and for 

supporting the students.  

Approval of the Minutes from the CAC meeting on December 14, 2021 

Action: The minutes were approved by a show of hands. 

CAC Spotlight - HGTW Konstantz - Kawehi Sellers, HOST Faculty 

● In Fall 2020, Tony Silva, asked someone to present to TESOL (Teaching English to 

Speakers of Other Languages) Hawai‘i. Kawehi presented on the practical ideas of 

building community in online synchronous classes. When she presented, there were 

members from Hawai‘i,  South Pacific, Asia and Europe in attendance. One of the Board 

members approached her in fall 2021 to present the same topic to HGTW Konstantz, a 

University of Applied Sciences in Konstantz, Germany. While their students are mostly 

German, they do have Syrian refugees and they wanted to internationalize their 

program.  

● At Kapi‘olani CC, we speak about value-based and place-based education. So, she 

talked about four Hawaiian values, building pilina (building relationships), creating 

community (lōkahi), building cooperation (laulima), and the value of aloha to bridge it all 

together. 

 

AGO Announcements 

Staff Council - Jeri Ann Poti 

● They are working on events for the spring for the staff 

● Administering a midpoint survey to assess Staff Council. 

 

https://www.youtube.com/watch?v=QZSahsIdC2w
https://docs.google.com/document/d/1h6Q8LR7FX5s3mpYmyr0Ox_O7ezsmQqekBBuJIzEBEBs/edit?usp=sharing
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Faculty Senate - Richard Halverson, Jr.  

● No report. There may be a report on a policy on class capacity. The next Faculty Senate 

meeting is on the first Monday of February.  

 

‘Aha Kalāualani Presentation (Google Slides) - Kapulani Landgraf 

 

Student Congress - Tim Lum, Vice President 

● The event “Classes in Carts” is on March 24, 2022, at 11am to 6pm. It is an online event, 

with 30-minute sessions. They are looking for volunteers. Classes in carts volunteers 

(Google Forms)  

● Student Congress monthly newsletter (PDF) - to increase communication with the 

students. Newsletter submissions (Google Forms) are due on the 15th of each month.  

Strategic Plan Presentation (video) - Kara Plamann Wagoner  

● Strategic Plan Contribution (Google Forms)  

● Convocation Conversations (Google Slides)  

● Question by Carol Hoshiko - How are we planning to collect input from the external 

community? Carol will contact Kara directly. 

● There will be regular updates at the monthly CAC meetings and the Chancellor’s 

Updates on the 3rd Wednesday of each month.  

● Strategic Plan - There will be fewer plans but each unit will make goals and implementation 

plans to align the unit to the Strategic Plan.  

DRAFT KOP 1.111 PAIR Policy - Karl Naito 

Four Key changes being recommended by the Committee for approval: 

1. It is recommended that a strong alignment with SSPs be changed to include other 

relevant department/program/unit planning documents to be used for yearly 

discretionary funding requests. Such documents could include the CPR, ARPD, or other 

relevant planning documents. 

2. It is recommended that a campus strategic focus is included that allows better planning 

alignment for yearly discretionary funding. Such a strategic focus could be the College's 

Mission Statement, Strategic Plan, or Campus Priorities. It is the Committee's 

recommendation that we use the College's Strategic Plan moving forward. 

3. It is recommended that yearly strategic topics for funding be defined at least two years in 

advance. This will allow departments/programs/units to better plan and align relevant 

planning documents ahead of a yearly discretionary funding request. Such strategic 

topics could include minor building renovations, program improvement, equipment, 

professional development, student learning, or support services. 

4. It is recommended that requests for personnel be removed from the PAIR process. The 

PAIR process is intended for the expenditure of a yearly discretionary funding. It is 

expected that funding for personnel will tend to be longer than a year. It is suggested 

that other processes in place, such as the Critical Hire process, be used for personnel. 

● Feedback on the 4 Key Changes for the (PAIR) Policy (Google Docs)  

● A poll was taken to endorse the 4 key changes. Only CAC members or proxies of the CAC 

were asked to answer the poll. 

https://docs.google.com/presentation/d/1KR1GQpGFb3JwHl9J4QJBTRRDLl4Z-mmr/edit?usp=sharing&ouid=115210191138923766308&rtpof=true&sd=true
http://go.hawaii.edu/S
http://go.hawaii.edu/S
http://go.hawaii.edu/KwV
http://go.hawaii.edu/2KV
https://drive.google.com/file/d/1lW9ZzN5CbQHYNenar90HzkE-sqvzgMhP/view
http://go.hawaii.edu/VMs
http://go.hawaii.edu/VMq
https://docs.google.com/document/d/1AZOjy996D0rSv7entFxzH1jwaUM8pvK5vx4cDasbXfo/edit
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Action:  23 of 30 CAC members said yes, 3 of 30 members said no, and 4 of 30 members 

abstained.  

Climate and Civic Action Plan Presentation (PPT) - Bob Franco 

● Climate and Civic Action Plan (Google Docs)  

● A Climate and Civic Action Plan Feedback (Google Docs) was created. 

● A vote will be taken at the CAC meeting in April.  

ACCJC Midterm Report Presentation (PDF) - Joanne Whitaker 
● ACCJC Midterm Report (Google Docs)  

● A Feedback on the draft ACCJC Midterm Report (Google Docs) was created. 

● A vote will be taken at the CAC meeting in March or April. 

Chancellor’s Updates - Louise Pagotto 

● Participation Verification - Jerilynn Enokawa emailed the POT codes with the different 

submission dates for final grades but these POT codes also have different dates to 

submit participation verification. It is a federal law. Encourage your faculty to verify the 

students’ participation in the class. The Interim Vice Chancellor for Academic Affairs will 

monitor who is completing participation verification of the classes. 

● Maria Bautista - The first group of participation verification starts tomorrow. Department 

chairs have been given the list. Please remind the faculty. 

● January 19th is the Assessment Town Hall. The Town Hall message (Google Docs) 

went out. The assessment town hall is an opportunity to have a conversation about 

assessment on an institutional level. The Chancellor offered a proposal for an 

institutional structure (PDF) and would like your input. Invite all faculty and staff to the 

Town Hall.  

● SSP 4.0 Memo (PDF) - This is for the spring semester only. After you have a discussion 

as a unit or department, articulate the timeline for assessment. What will you be doing in 

the fall? Who is doing it? How does it align to other planning documents at the College? 

For spring 2022, we would like to institutionalize an assessment rhythm. How does your 

internal assessment timeline fit into the other documents such as ARPD, curriculum 

review, etc.? This is for fall 2022 to spring 2023. If you plan to do assessments in spring 

2022, please do them.   

● Lisa Aganon - Hospital sites are mandating COVID boosters. Will there be a booster 

mandate for faculty and staff? Chancellor - no definitive statement yet. There is a 

discussion on whether the definition of fully vaccinated will include the booster.  

● Bob Franco - They are studying COVID hubs. The hubs provide food, testing, and 

vaccinations. 

● Annie Thomas - Will the UH System share any updated guidance on telework requests 

for civil service employees? Chancellor - They are still in discussion.  

● Lisa Aganon - How about food for students, faculty and staff on campus this semester? 

Chancellor - We are monitoring foot traffic on campus. No decision yet.  

● Chancellor - We have resurfaced parking Lot B and cactus road. There will be some 

changes in traffic flow. Details to come. 

https://docs.google.com/presentation/d/1xGiUS-4QhfxClEUCnNiDTJTMzfePMQvu/edit#slide=id.p1
https://docs.google.com/document/d/13KbOPT87VRTdIvdgN2g5ZCyFihympr2T/edit
https://docs.google.com/document/d/1iShxl15-s9119SaboX29p_5KUmZMvNMiuhlH6Y406hk/edit
https://drive.google.com/file/d/1Ubc8n2mXKe1EvCezZsS9AuvhUBoKxjJQ/view
https://docs.google.com/document/d/1oFvrAwYP_5Yjj6QFy_CVS88dugzaAF2EuVkModQvdHU/edit
https://docs.google.com/document/d/1pa0gw5jTSwyWcBl5FEnH3RsnRrtyN-jD0gJB1rzsePc/edit
https://docs.google.com/document/d/1bmQjVs7Sx3Sj1wbNtpox7FhZSbJR_xmnrJlJs_MiC00/edit
https://drive.google.com/file/d/1R3jeNdmnPsQfcdiAuQ_lWJ8ZLYJuqtu3/view
https://drive.google.com/file/d/1R3jeNdmnPsQfcdiAuQ_lWJ8ZLYJuqtu3/view
https://drive.google.com/file/d/1IXc9OMQ5zGJEu4Uar-Lp9NVlhkTuur0W/view?usp=sharing
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● Bob Franco - The Pohukaina Food Pantry is providing food every Thursday through the 

Basic Needs Committee. 

● Nāwa‘a - A shout out to the department chairs. They are our ears to what is happening 

on the ground level. They are doing an awesome job.  
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I. Executive Summary 

In 2017, a group of faculty and the interim Distance Education (DE) coordinator organized a 

writing group to discuss issues related to DE. They formulated a DE plan for the campus by 

asking respective departments and personnel to articulate their role in promoting student success 

and faculty professional development and support. The DE plan is the culmination of their 

efforts to not only examine the history and current state of DE at Kapi‘olani Community 

College, but also provide a framework for the coordinated efforts that will drive the success of 

DE at the institution. Thus, this is both an operational plan—identifying for the first time the 

various campus departments and units involved in DE and articulating their roles—as well as 

visionary plan to ensure the success and growth of DE for both faculty and students. The hiring 

of the permanent DE coordinator who reports directly to the Chancellor and is charged with the 

task of implementing and assessing the success of the plan as well as ensuring Accrediting 

Commission for Junior and Community Colleges (ACCJC) compliance is a reflection of the 

campus’ commitment to DE issues. Included at the end of the plan is an appendix that proposes 

the functional areas of collaboration for the incoming DE coordinator as well as a model for 

proposed functional operations (permanent coordination/liaisons) [Appendix A and B]. The 

plan embodies the motto of the institution, Kūlia I Ka Nu‘u (“to strive for the highest”) as 

Kapi‘olani Community College works to offer the highest quality of class offerings and learning 

experience in DE.  

II. Introduction 

Discussion 

Distance learning began at Kapi‘olani Community College (Kapi‘olani CC) in 1990 using the 

Hawai‘i Interactive Television System (HITS), a closed circuit interactive television system that 

utilized microwave transmission to allow video and audio communication between all islands. 

With the advancement of the Internet and the adoption of the WebCT learning management 

system in 1998, followed by Laulima (Sakai) in 2007, instructors created online classes that 

primarily used the learning management system to deliver classes to learners who are physically 

separated from the instructors.  

 

Over the years, faculty have steadily expanded their skills in online class-delivery technology and 

teaching. Student interest in DE classes has also increased as students appreciate the 

convenience and flexibility of online classes that remove many barriers to accessing higher 

education (e.g., restrictive class times, commuting, cost). In this spring semester alone there are 

2,723 students enrolled in 157 DE classes out of a total of 6,700 students, for a percentage of 

40.64% of the student body. Additionally, there are 2,001 home based students enrolled in DE 

classes out of a total of 6,229 home-based students, for a percentage of 32.12% indicating a great 

deal of outside interest for DE class offerings.  

 

To restructure and revise their classes to fit in a DE format, faculty have attended professional 

development opportunities offered by the Center for Excellence in Learning, Teaching & 
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Technology (CELTT). Currently, individual campus departments and instructors determine DE 

classes offerings. However, the lack of consistency in design, navigation, and use of technology 

across classes has highlighted a need for an overall DE campus plan that supports both students 

and instructors. A 2017 report from the Office for Institutional Effectiveness (OFIE) analyzing 

data from the Annual Report of Program Data (ARPD) for Kapi‘olani CC suggests that students 

in DE classes are less likely to successfully complete classes and persist in programs from fall to 

spring than students in traditional face-to-face (F2F) classes, thereby negatively affecting the 

overall performance numbers for individual programs.  

 

Thus, there clearly is a need to address the educational challenges that DE students face. At the 

suggestion of the DE Committee, a standing committee of the Faculty Senate, a part-time 

interim DE Coordinator was assigned, with the expectation that there would be a full-time DE 

Coordinator by fall 2017. This Coordinator would be responsible for enacting policies to 

facilitate DE planning at the campus, increase student success in online classes, and improve the 

quality of classes offerings and student support. The DE Coordinator is also tasked with any 

system/campus/discipline DE-related issues including: developing, implementing, and 

evaluating articulation agreements for DE/CE programs; articulating the principles that apply to 

the transfer of credit from other DE/CE programs where articulation arrangements do not exist 

(Federal Regulations); and identifying principles that apply for the approval of granting credit for 

prior work experience (PLA--Prior Learning Assessment) in the institution’s DE programs. All 

of these efforts collectively support the Mission Statement of Kapi‘olani CC by providing open 

access to higher education opportunities through DE to support student success through 

engagement, learning, and achievement. 

Purpose 

The purpose of this plan is to help online students and faculty by: 

 

1. Developing a campus vision for supporting DE classes and services to serve the needs 

of students, and to help them reach their educational goals through online learning. 

 

2. Continuing, expanding, and supporting professional development opportunities for 

current and prospective online faculty. 

  

3. Including the various college stakeholders, including disciplines, departments, and 

services (e.g., counseling and the library) in the evaluation, planning, and implementation 

of DE. 

 

4. Integrating DE (i.e., classes and support services) into Kapi‘olani CC’s planning, 

decision-making, and budgeting processes. 

 

5. Articulating Kapi‘olani CC’s compliance to regulation citations [602.16(a)(1)(iv), (vi); 

602.17(g); 668.38.] for accreditation. See the chart below: 

 

 

https://docs.google.com/a/hawaii.edu/spreadsheets/d/13ueZi6-V0VwqosCNYSdA16xcmClOMu6COqR1LrCkv0s/edit?usp=sharing
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Distance Education Evaluation Items Evidence in the Document 

The institution has policies and procedures 
for defining and classifying a course as 
offered by distance education or 
correspondence education, in alignment 
with USDE definitions. 
 

See: Method of Delivery, page 9; 
Class Development page 17;  
DE Scheduling page 20.  
 
 
 

The institution has appropriate means and 
consistently applies those means for verifying 
the identity of a student who participates in a 
distance education or correspondence 
education course or program, and for 
ensuring that student information is 
protected. 

See: Testing and Assessments page 21; 
Technical Support and Preparation page 32.  

 The technology infrastructure is sufficient to 
maintain and sustain the distance education 
and correspondence education offerings. 

See: Technical Support and Preparation page 
32;  
Infrastructure page. 34.  

The institution demonstrates compliance with 
the Commission Policy on Distance Education 
and Correspondence Education 

See: Introduction page 5;  
Method of Delivery page 9; 
DE Committee page 10; 
Issues Concerning Instructional Faculty page 
12; 
Class Development page 17;  
DE Scheduling page 20;  
Testing and Assessments page 21; 
Library and Learning Resources page 22; 
Student Services page 24;  
Website page 32;  
Technical Support and Preparation page 32;  
Infrastructure page 34; 
Summary and Recommendations page 36.  

 

As the first DE plan created by the faculty and staff at Kapi‘olani CC, this plan should be 

considered a “living document” whereby its progress and success is regularly assessed and the 

plan revised to meet the changing demands of technology, discipline and class modifications, 

and the needs of the students. The DE Coordinator should be continually evaluating the success 

and appropriateness of the plan and if need be revise the plan before the end of its 

implementation timeframe. This plan is expected to continually evolve as it is the first step in an 

ongoing process to improve DE as our affirmation of our commitment to our students, faculty, 

and staff at Kapi‘olani CC. 

Timeline and Supportive Accountability 

The following timeline is proposed as a rough guide for the implementation and assessment of 

the plan for future revisions. This timeline is tentative as this is the first time such a plan has 

been implemented on campus. However, a timeline is critical to ensure that the plan is 

implemented immediately and that accreditation standards are followed: 
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● Phase 1: Dissemination of the goals of the plan and the establishment of the 

groundwork to ensure that the plan can be carried out. 

● Phase 2: Implementation of the plan. 

● Phase 3: Assessment of the success of the plan. 

● Phase 4: Revision of the plan for future cycles of implementation and assessment. 

 

Ideally, each of the phases should occur within a year (sometimes less or sometimes more) to 

follow the next accreditation cycle. As the participation and commitment of the faculty in this 

process is critical to the success of the plan, the Faculty Senate Distance Education Committee 

(FSDEC) will have oversight over the sections that impact faculty, particularly teaching faculty 

issues and curriculum development. The FSDEC will develop a list of best practices and review 

the proposals of new DE classes and provide their recommendations to department chairs. 

Existing DE classes will be reviewed during the time of their five-year curriculum review. As 

members of the FSDEC regularly cycle off to serve on other committees, the DE Coordinator 

will be monitoring the process of DE class reviews to notify faculty when their class will need to 

be reviewed in the future. This review process is designed to provide supportive accountability 

to ensure a quality teaching experience for the faculty and a positive learning experience for 

students. 

 

Additionally, the Library, CELTT, and the counselors will also be responsible for their 

respective sections and implementing their goals articulated in the plan. The DE Coordinator 

will facilitate conversations between these different groups, help to assess the achievement of 

these goals, and organize the next writing group to draft the future DE plan. 

Responsibilities of the DE Coordinator 

The DE Coordinator’s role is to promote collaboration and teamwork by facilitating 

communication between the various campus entities at Kapi‘olani Community College. Within 

the DE plan are the responsibilities of the DE Coordinator to implement the vision of campus 

distance education to support students and faculty as well as to meet all applicable accreditation 

requirements. These duties include developing and implementing consensus-based policies and 

procedures for distance education. They are also responsible for planning, coordinating, 

implementing, and assessing strategies and best practices to ensure quality, integrity, and 

continuous improvement in online courses, programs, and student learning outcomes. The DE 

Coordinator will also disseminate and collaborate with campus stakeholders to ensure 

compliance with current federal, state, and UH system distance education policies, regulatory 

issues, and initiatives. Working with CELTT and the DE Faculty Senate Committee, they will 

recommend and advocate for research-based best practices in online teaching and learning and 

work collaboratively to create a campus infrastructure for distance education professional 

development, academic, technical, and student support. Additionally, they will develop and 

maintain constructive relationships with the administration, faculty, staff, students, UH System, 

University of Hawai‘i Professional Assembly (UHPA), and others. Finally, the DE Coordinator 

will work with the Office for Institutional Effectiveness (OFIE) to regularly collect and analyze 

data to improve learning outcomes, student success, and support services as well as develop, 

manage, and assist with funding and grants in support of online learning. Using this data and the 



 

Final Version, 5/11/2017 

9 

feedback they will gather from implementing these plans, the DE Coordinator will also lead the 

writing of the next DE plan. The list of specific duties of the DE Coordinator are listed 

throughout the plan and can also be found in Appendix C. While CELTT will provide the 

necessary technological support for the plan, the DE Coordinator will be tasked with monitoring 

accountability to ensure the success of these various initiatives and plans. 

III. Method of Delivery 

Discussion 

Citing the Higher Education Opportunity Act of 2008 that provides greater emphasis on 

Distance Education (DE) and Correspondence Education (CE), the ACCJC defines DE as 

follows: 

“...for the purpose of accreditation review as a formal interaction which uses one or more technologies to deliver 

instruction to students who are separated from the instructor and which supports regular and substantive 

interaction between the students and instructor, either synchronously or asynchronously. Distance 

education often incorporates technologies such as the internet; one-way and two-way transmissions through open 

broadcast, closed circuit, cable, microwave, broadband lines, fiber optics, satellite, or wireless communications 

devices; audio conferencing; or video cassettes, DVDs, and CD-ROMs, in conjunction with any of the other 

technologies.” Correspondence Education (CE) is differentiated by its characteristic in which 

“Interaction between the instructor and the student is limited, is not regular and substantive, and is primarily 

initiated by the student; Correspondence courses are typically self-paced; and, 

Correspondence education is not distance education.”  

ACCJC Guide to Evaluating and Improving Institutions 

  

Currently no policy exists at the College to ensure that all DE classes satisfy the ACCJC 

definition of Distance Education: that an online course includes regular and substantive 

interaction with the instructor, and initiated by the instructor. 

Definition 

The College follows the definitions of instructional methods from the UH Executive Policy EP 

6.208 and Banner Coding for Distance Education, Off-Site, and Technology Intensive Courses 

[Appendix D]: 

 

Banner 

CODE 

DESCRIPTION 

DCO Distance-Completely Online 

DCO courses are available to students at any location. These include all distance 

education courses for which the primary mode of delivery is through the use of 

personal computers or similar devices that may access online and offline 

technologies. DCO courses can apply synchronous and/or asynchronous 

approaches. 

DIV Distance-Interactive Video 

DIV refers to distance education courses offered via interactive television or 

videoconferencing systems to students in specifically equipped rooms at locations 

http://accjc.org/wp-content/uploads/Guide-to-Evaluating-and-Improving-Institutions.pdf
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other than the offering campus. This includes HITS or H.323 (Polycom) courses 

to specific locations within Hawai‘i or beyond. 

DTV Distance-Cable TV (DTV) 

DTV refers to distance education courses that are offered via Cable Television. 

These include situations in which a course is offered via Cable Television when 

specific students may be accommodated by having the course lectures transmitted 

to them on videotape or DVD. 

HTI Hybrid-Technology Intensive 

HTI courses make intensive use of online and offline technologies to such an 

extent that the schedule of class meetings is altered. The HTI designation may 

apply to campus-based course or to a distance learning course for which distant 

students can participate in scheduled meetings either off-site or via interactive 

video technologies. 

 

Plan 

1. The Faculty Senate Distance Education (FSDE) Committee will develop Essential 

Practices for Online Courses that includes a requirement that all new and existing DE 

(DCO, DIV, and DTV) classes are delivered through regular and substantive interaction 

with the instructor. 

2. The FSDE Committee and the DE Coordinator will provide oversight and supportive 

accountability to the departments to review new DE (DCO, DIV, and DTV) classes 

before the class is scheduled, to ensure that the classes will provide regular and 

substantive interaction with the instructor. 

IV. DE Committee 

Discussion 

The Faculty Senate Distance Education Committee (FSDEC) evolved out of a perceived need 

by Kapi‘olani CC faculty to address the concerns that some faculty raised in regards to quality 

and technology issues with offering online/distance classes and services. Initial efforts to 

organize and make recommendations for online/distance education class offerings date back to 

2001 with the Kapi‘olani CC Information and Technology Emphasis (KITE). These efforts 

resulted in a best-practice listing for application of DE technology current at that time. 

Following, an Ad Hoc FSDEC committee was formed comprised of representatives from 

academic and operational departments across campus. This Ad Hoc committee became a formal 

standing committee of the FS in AY 2016-2017. 

 

Over time, an increase in concerns and issues related to online/distance education became more 

of a priority. In early AY 2016-2017, the FSDEC submitted to the Faculty Senate two Action 

Requests (AR); for important organizational matters such as accreditation, accountability, and 

outcome measures for online/distance offerings provided by the school. The two AR’s included:  

http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2013/01/EssentialPracticeforOnlineCourses-201703201.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2013/01/EssentialPracticeforOnlineCourses-201703201.pdf
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1) The Chancellor’s vision for online/distance education at Kapi‘olani CC (FS AR 

#1617002; Interim Chancellor’s Response to the FS Resolution 09022016-2) and  

2) Hiring of a DE Coordinator (FS AR #1617003; Interim Chancellor’s Response to the FS 

Resolution 09022016-3; Position Description Recommendation) [Appendix E].  

 

In AY 2016-2017, with consultation and with recommendations made by the FSDEC, the 

Interim Chancellor drafted an initial vision statement for the practice of distance education for 

Kapi‘olani CC. Subsequently, the FSDEC has taken a larger role in the oversight of DE-related 

concerns and practice at Kapi‘olani CC.  

Mission 

The mission of the Kapi‘olani Community College (Kapi‘olani CC) Faculty Senate Distance 

Education Committee (FSDEC) is to: 

● Represent the faculty senate in all matters concerning online, distance and/or hybrid 

class initiatives. 

● On behalf of faculty, recommend policy and procedures to Kapi‘olani CC campus 

governing bodies, to include (but not limited to): Library, CELTT, OFIE, OCET and 

campus Authorized Governance Organizations. 

● Liaise with Faculty Senate and its standing committees on issues of concern: 

○ Admission, Academic Standards and Graduation 

○ Budget 

○ Curriculum 

○ Elections (constitutional issues) 

○ Evaluation 

○ Faculty Student Relations 

○ Professional Rights and Responsibilities 

○ Student Learning Outcomes and Assessment 

○ Sustainability 

● Work closely with the individual(s) in the role of DE Coordinator to accomplish goals 

and objectives of faculty with regard to Distance Education initiatives. 

● Be the primary point of contact for coordination of DE initiatives or policy between 

campuses & UHCC System through representation in the following bodies: 

○ Distributed Learning Advisory Committee (DLAC) 

○ Distance Learning Program Planning Group (DLPPG) 

○ UHCC Distance Education Committee (UHCC-DE) 

○ UH System Learning Management System Review Committee  

Objectives 

1. Promote the development of distance education classes, programs, and services. 

2. Ensure that a structure and assessment rubric exist for class development so that 

program and class content and design meet accreditation standards. 

3. Determine and recommend the structure and required resources for the curriculum 

review and approval process for distance education classes and programs. 

4. Recommend policies and procedures that provide technical, academic, learner, and 

student support to ensure distance learner success, and academic support for faculty. 

http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2016/09/AR-1617002-K.Dooley.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2016/09/AR-1617002-K.Dooley.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-2_Campus-Vision-for-Distance-Education.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2016/09/AR-1617003-K.Dooley.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-3_Online-Learning-Coordinator.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-3_Online-Learning-Coordinator.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-2_Campus-Vision-for-Distance-Education.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-2_Campus-Vision-for-Distance-Education.pdf
https://sites.google.com/a/hawaii.edu/lms/


 

Final Version, 5/11/2017 

12 

5. Recommend foundational and best practices for distance education instruction and 

services to include outcome assessment measures. 

Plan 

1. The FSDE Committee will finalize and submit a list of recommended practices for 

approval by the Faculty Senate. 

V. Issues Concerning Instructional Faculty 

Discussion 

The University of Hawai‘i Executive Policy E5.204 states that “UH distance and online classes 

are taught by UH faculty hired through the normal faculty processes and UH distance and online 

programs award regular UH campus credentials.” 

 

The Distance Education classes and instructors are subject to the standard practices, procedures, 

and criteria established for traditional face-to-face classes at Kapi‘olani CC, including but not 

limited to faculty involvement in class development and approval, instructor compensation, 

selection of online instructors, and oversight of online courses to ensure conformity with 

existing institutional practices and procedures. Faculty who teach DE courses are required to 

meet the same subject area qualifications as face-to-face faculty.  

 

In the fall of 2016, two faculty surveys were conducted: the Closing the Loop Study, 

administered in October-November 2016, and the Distance Education Faculty Survey, 

administered in November-December 2016, to produce a comprehensive portrait of the current 

state of distance education at Kapi‘olani Community College.  

 

As of fall 2016, 33.7 percent of respondent faculty have taught a DE class within the past three 

years. (Closing the Loop Study 2016). Of those respondents, most were satisfied with their 

equipment support (Closing the Loop Study 2016). The results of the DE Faculty Survey suggest 

that most of the respondents choose to teach DE classes in order to meet the unique learning 

styles of their students (Question 2), and most believe smaller class sizes would contribute to 

greater student success, with 47.5 percent of respondents ranking smaller class size as the most 

important issue (Question 7). Finally, Laulima was identified as the most used digital resource as 

indicated by 96.4 percent of the respondents (Question 13), and 44.2 percent of faculty 

respondents reported 7 or more contact hours with students every week (Question 24). 

 

Just over half (51.8%) of DE faculty responding to the fall 2016 DE Faculty Survey agreed or 

strongly agreed that the College should have a standardized process for approving DE classes; 

53.6 percent agreed or strongly agreed that the College should have a standardized process for 

evaluating DE classes for rigor; 64.3 percent agreed or strongly agreed that the College should 

have a standardized process for evaluating DE classes for quality; and 67.3 percent agreed or 

strongly agreed that the College should review how it currently evaluates DE faculty teaching 

effectiveness. [DE Faculty Survey Q19 - Q22] 

http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/OFIE_rsrchBrf_2017_01.pdf
http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/OFIE_rsrchBrf_2017_02.pdf
http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/OFIE_rsrchBrf_2017_01.pdf
http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/OFIE_rsrchBrf_2017_02.pdf
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Plan 

1. The College will hire a full-time campus DE Coordinator by fall 2017 to collaborate with 

all DE stakeholders: Faculty Senate, Administration, Library, CELTT, Student Affairs, 

the UH System, and others. 

2. In spring 2018, the DE Coordinator and CELTT will create a template for departments 

to articulate policies for evaluating online teaching in particular disciplines. 

3. Starting in fall 2018, each department will review and approve DE delivered classes, with 

guidance from the DE Coordinator and the Faculty Senate approved best practices. 

4. By fall 2018, each department will review and establish a method of evaluating DE 

faculty teaching effectiveness, with assistance from the DE Coordinator. 

5. In spring 2018, the FSDE Committee will work with the administration and the Faculty 

Senate to determine and implement a smaller class size policy. 

A. Faculty Selection  

Discussion  

Currently, the College does not have a faculty selection process for teaching DE classes. Faculty 

may be assigned by the department chair or faculty may self-select to teach online, regardless of 

prior training or preparation they received. 

 

Center for Excellence in Learning, Teaching and Technology (CELTT) first developed online 

faculty training program in 2008 and created the Distance Learning Certification Program in 

2010. The programs continued until 2011. With the changes in CELTT personnel and significant 

developments in learning technology since 2011, a new professional development program was 

needed. In the summer of 2016, CELTT offered Teaching Online Prep Program (TOPP) to a 

small group of faculty who voluntarily participated. Due to the success of the program, TOPP 

will be consistently offered every fall, spring and summer to train faculty new to DE to develop 

online classes for the coming academic year.  

 

The Interim Chancellor’s vision for DE proposes that training be required for faculty teaching 

online for the first time. This practice, if approved by the Faculty Senate and if required before a 

faculty member designs, adopts, or teaches his or her first online class, will ensure that the class 

delivery is consistent and offers optimal learning experience to students.  

Recommended requirements for teaching online 

1. Faculty who wish to adapt an existing face-to-face class to an online class should receive 

an approval from the department chair before developing the online version. In the 

event that the Department Chair does not approve a faculty member’s request to teach 

an online class, the faculty member can appeal to their Dean to review the class and 

discuss why the class should be a DE class or not. The Dean will write a 

recommendation that the Vice Chancellor for Academic Affairs (VCAA) will review. In 

making their final decision, the VCAA will also evaluate the class and have a discussion 

with the faculty member. 

http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-2_Campus-Vision-for-Distance-Education.pdf
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2. Each faculty should be responsible for keeping his/her class updated in content, 

pedagogy, and technology. 

3. Faculty who seek to teach online for the first time should have completed Teaching 

Online Prep Program, or received training and certification from another institution, or 

have taught online at other institution(s).  

4. If a class has been approved for online instruction, the faculty member can consult 

and/or collaborate with CELTT to develop the class.  

5. The online class should be assessed using the Self-Assessment form for review and 

improvement. 

Plan 

1. Existing DE courses will be modified by the teaching faculty and self-assessed for 

compliance to the Faculty Senate-approved recommended practices that are based on 

ACCJC, ADA, and UH requirements. The DE Coordinator will offer guidance, 

resources, tools, etc. to assist with compliance based on self-reporting.  

2. Faculty and lecturers, particularly those teaching online for the first time, should 

participate in Teaching Online Prep Program and/or work with the Instructional 

Designers at CELTT to create and receive support for teaching online. 

B. Faculty Evaluation  

Discussion 

The majority of DE Faculty Survey respondents agreed or strongly agreed (67.3%) that the 

College should review how it currently evaluates DE faculty teaching effectiveness (Question 

22). The majority of respondents also agreed or strongly agreed that the College should have a 

standardized process for evaluating DE classes for rigor and quality (Questions 20-21). 

 

Currently, it is recommended that non-tenured faculty be evaluated by their peers at least once a 

year and tenured faculty are evaluated as needed for promotion or to fulfill a five-year review 

requirement. Evaluators use a separate teaching evaluation for DE classes as there is a 

recognized difference between DE and face-to-face classes.  

Plan  

1. Encourage full-time faculty who are undergoing evaluation and are teaching online to 

identify at least one online class for a visitation and/or student evaluation during the 

semester in which they are being evaluated.  

2. The FS Evaluation Committee will select questions specific to online instruction as 

recommended components in the student evaluation of faculty process. 

 

 

https://docs.google.com/document/d/10jO7LSkf5vwtHTJ6F90x6dMn5wyjr32NL7uJ1u8tWN8/edit?usp=sharing
https://ohana.kapiolani.hawaii.edu/docs/evaluation-2/
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C. Professional Development  

Discussion 

Online teaching certification programs vary in focus and quality, and each department is the best 

place to determine whether they are needed. CELTT offers professional development programs 

to ensure that faculty acquires foundational knowledge, skills, and competencies to teach online. 

 

CELTT began offering the cohort-based Teaching Online Prep Program (TOPP) for faculty 

developing a new class or redesigning an existing class. TOPP is entirely online and 

asynchronous, and emulates a typical online class that includes “regular and substantive 

interaction between the students and instructor.” Participants work through six weeks of 

learning and practicing, eventually leading to building a pedagogically sound framework upon 

which a complete class can be built.  

 

“As a first time instructor, AND a first time online instructor, I started at square one and 

can't believe how much I have learned in a short period of time. While there is still a lot 

of work ahead of me to get my course ready, the framework is there and I have a good 

idea of what's ahead of me.” –A summer 2016 TOPP Participant 

 

In summer 2016, twelve faculty signed up and eight successfully completed the TOPP training 

and launched their DE class in fall 2016 and spring 2017. Successful participants built and 

facilitated 50 percent or more of their class and submitted Online Course Self-Assessment to 

demonstrate having met accreditation standards and recommended best practices before 

receiving a certificate of completion. 

 

CELTT also offers Teaching Online Self-Paced Program (TOSP) for faculty who are 

experienced and prefer to learn at his/her own pace. The content, learning activities, and the 

learning outcomes are the same as those of TOPP.  

 

In addition to TOPP and TOSP, CELTT regularly offers professional development 

opportunities for all Kapi‘olani CC faculty and staff, ranging from Laulima, Google Apps, and 

multimedia workshops. CELTT also sponsors SPOTLIGHT sessions where faculty can share 

innovative and creative practices with other faculty (CELTT Workshops 2015-2017). The 

workshops are advertised through the News Bulletin (https://news.kapiolani.hawaii.edu/) as 

well as circulated through the Chancellor’s Advisory Council (CAC) email list.  

 

Respondents to the DE Faculty Survey indicated that time for development is the major barrier 

to the implementation of DE classes, with 51.2 percent of respondents ranking time as the most 

significant barrier (Question 11). A few respondents commented that individual support and 

access to equipment, software, and release time are more important than training. 

 

The high cost of learning materials is a problem for students nation-wide. The strategic plans of 

the College, the UHCC System, and the UH System require that we address this issue. A UH 

System survey of faculty notes that some of the key factors that affect the adoption of open 

educational resources (OER) are level of knowledge about OER and concerns about the 

https://docs.google.com/document/d/10jO7LSkf5vwtHTJ6F90x6dMn5wyjr32NL7uJ1u8tWN8/edit?usp=sharing
https://docs.google.com/document/d/1UJG37zwtFR41tS4DybRF74udzgZOLlv7kViVkdItef4/edit
https://news.kapiolani.hawaii.edu/
https://scholarspace.manoa.hawaii.edu/handle/10125/38738
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selection and quality of materials. Training and consulting services are in place to support these 

efforts (see also III.D. Instructional Design Support and IV.A. Library).  

Plan 

1. CELTT is in the process of expanding its Teaching Online Prep Program (TOPP) that 

trains faculty to design, develop, facilitate, and assess an online class.  

2. Departments should consider whether to require their online faculty to complete TOPP 

or another recognized training program, and/or to have an internal mechanism for 

assessing online teaching capability (e.g., an interview process that includes an 

experienced online instructor).  

3. CELTT will build and maintain a faculty resource website. 

(https://TEACH.Kapi‘olani.hawaii.edu) that offers learning resources that include 

templates, instructions, how-to videos, forum discussions, and a blog that discusses 

issues and trends.  

4. The DE Coordinator will develop strong administrative support for the professional 

development programs, in the form of material assistance through offering of time or 

resource incentives to faculty. 

5. The Library and CELTT will collaborate on offering OER training to faculty. 

D. Instructional Design Support  

Discussion 

For some time, faculty teaching online have been independently creating and facilitating DE 

courses. CELTT has recently hired two Instructional Designers, and they offer faculty the 

option to collaborate and receive help with the design and development of online classes. In a 

typical instructional design project, the faculty acts as the subject matter expert who provides the 

content expertise, expectations, and editing during development. The Instructional Designer(s) 

makes recommendations, gives feedback, and assists in building an engaging learning 

environment that optimizes student engagement and learning.  

Plan 

1. The DE Coordinator will suggest the class design/redesign need based on student 

success and outcomes data, and requests from academic and continuing education 

departments. 

2. The DE Coordinator will work with CELTT to prioritize and recommend instructional 

design/redesign projects. 

3. CELTT will employ designs and tools that will enable faculty to be self-sufficient in 

facilitation (teaching) and maintenance (updating content) of DE courses. 

4. The Library will work with faculty and CELTT to integrate Open Educational Resources 

(OER) in DE courses to make learning affordable and accessible for students. 
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VI. Class Development 

Discussion 

According to the University of Hawai‘i Community Colleges Policy, “The quality and standards 

of distance learning instruction...must be comparable to those of other instructional programs of 

the University”, “...result in learning outcomes appropriate to the degree or certificate to be 

granted, and are of equal rigor and breadth as those required of traditional on-campus 

programs.” An online class should be comparable to a traditional face-to-face class in academic 

quality and rigor. (UHCCP #5.228.IV.A.2 & UH Executive Policy EP 5.204 (III.C.c) ). As 

moving from a traditional classroom to a virtual classroom is not as simple as merely putting the 

existing class notes and readings online, faculty and instructors should critically evaluate their 

online courses to ensure opportunities for student-centered learning. A DE class should achieve 

the same student learning outcomes (SLOs) and competencies by offering instruction and 

activities comparable to its face-to-face version. Although the mode of delivery and engagement 

are different, the content and the net hours of learning and engagement should be equivalent. 

Currently there is no review process to approve classes for distance delivery.  

Plan 

1. Ensure that DE Coordinator and FSDE Committee work closely together to determine 

the class review and approval process for distance education courses and programs. 

2. Keep standards and rigor high for all courses, through training workshops and other 

professional development opportunities. 

3. Work with the DE Coordinator on any system/campus/discipline DE-related issues 

including: developing, implementing, and evaluating articulation agreements for DE/CE 

programs; articulating the principles that apply to the transfer of credit from other 

DE/CE programs where articulation arrangements do not exist (Federal Regulation); 

and identifying principles that apply for the approval of granting credit for prior work 

experience in the institution’s DE programs.  

A. Online Degrees  

Discussion 

Currently, Kapi‘olani CC has over eighty DE instructors teaching over 160 online class sections 

that count toward various Associate degrees. Although departments have been working to 

determine the suitability of individual courses for delivery online, there has not been a 

coordinated effort to create online programs or certificates that students can complete entirely 

online. Currently, students must search three sources to find out how to complete a degree and 

which courses can be taken online: 

 
1. The Kapi‘olani CC course catalog that lists classes that count toward a degree. 

2. UH DL website that lists available DE courses by semester. 

[http://www.hawaii.edu/dl/courses/] 

http://uhcc.hawaii.edu/OVPCC/policies/docs/UHCCP_5.228_Credit_Hour.pdf
https://www.hawaii.edu/policy/
http://www.hawaii.edu/dl/courses/
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3. Banner/Class Availability site that lists all available courses with up-to-date status but 

cannot be sorted to view DE classes only. https://www.kapiolani.hawaii.edu/class-

availability/S201730/] 

 

There needs to be coordinated effort to develop completely online degrees and certificates and 

enable students to easily search for available DE courses prior to their admission and 

registration. 

 

Beginning with registration for summer and fall 2017, students, once admitted and in a 

registration period, can use STAR registration to find DE courses offered through any UHCC 

campus. Students are able to see if those DE courses count toward a degree/certificate for their 

current major and/or are able to use the “What If Journey” to explore other majors. 

Plan  

1. Explore the AA/AS degrees that could be achieved fully online at Kapi‘olani CC and 

possibly work with other campuses to coordinate class offerings as students admitted to 

one UHCC campus can take distance courses offered through other UHCC campuses 

[http://www.hawaii.edu/dl/]  

2. Identify any barriers to offering courses online in key areas and give instructional design 

support, equipment, and training as needed to foster development of those online 

courses where instructors identify a need for support. 

3. Submit to ACCJC necessary substantive change applications to any degrees or 

certificates where 50% or more of the degree or certificate can be learned online and that 

were not included in the previous substantive change request (2011).  

B. Examining Online Class Offerings 

Discussion 

As student enrollment has been decreasing at most campuses across the University of Hawai‘i 

system, it is important for faculty to create attractive class offerings to retain student enrollment 

and reach other populations not currently served by on-site programs. Providing online class 

offerings may help the institution maintain its enrollment numbers and provide opportunities for 

post-secondary education to individuals who are not currently being served. Below is a chart that 

shows slight increase in percentage of students enrolled in at least one DE class, despite 

decreasing overall enrollment between fall 2011 and spring 2017. In spring 2017, 40.6 percent of 

students were enrolled in at least one DE class. 

 

https://www.kapiolani.hawaii.edu/class-availability/S201730/
https://www.kapiolani.hawaii.edu/class-availability/S201730/
https://www.kapiolani.hawaii.edu/class-availability/S201730/
http://www.hawaii.edu/dl/
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The next chart illustrates that although the percentage of students enrolled in at least one DE 

class is rising, the percentage of classes delivered in DE mode is holding steady at around 14.0 

percent. 

 
Thus, more DE classes should be developed and offered as the student interest and enrollment 

in DE classes are steadily increasing. 

Plan 

1. Explore the DE courses that students need to meet transfer and graduation 

requirements. 

2. Encourage the development of online courses, majors, and certificates in key areas by 

identifying any barriers and developing appropriate solutions to maintain student 

enrollment. 
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3. Explore the current learning needs of the working professional for professional 

development, as well as continuing education. The workforce is continually changing and 

therefore this population requires continued education and training to maintain their 

jobs and to compete in a global work environment. 

VII. DE Scheduling 

A. Registration & DE Class Information 

Discussion 

Distance Education class scheduling is a critical responsibility that the incoming DE 

Coordinator will communicate to faculty, departments, divisions, and administrators. The DE 

Coordinator should also help facilitate student registration by identifying all the online courses 

that are currently offered each semester as class offerings change due to enrollment, the 

availability of certain instructors, and program needs. They can help to develop a tool/site for 

students to see/sort all of the online courses offered in a given semester, as well as the current 

open/closed status of that class, during registration periods. 

 

Additionally, students should be aware of class requirements PRIOR to registration to gauge if 

the class will be appropriate for their needs. Students should be informed in advance of any 

access, in-person, location-specific, and/or synchronous requirements for the class. This 

information may include, but is not limited to, requirements such as: textbook purchase/access 

code in order to access the class; in-person testing and testing locations; practicum/service 

hours; regular synchronous discussion or conferences with teachers/classmates. This 

information should be easily viewable/accessible as students should know this information 

before registering to be sure that their work schedule and other considerations can 

accommodate these requirements.  

Plan 

1. The DE Coordinator will explore ways to disseminate syllabus information including 

SLOs and ensure that individual sections of courses adhere to the class 

objectives/learning outcomes.  

2. The DE Coordinator will work to develop a centralized and current list of online courses 

offered by the college during registration periods (i.e. enhance Class Availability site to 

be searchable for online classes or have an additional listing on Class Availability site 

listing current status of only online courses). 

3. The DE Coordinator will work to ensure that all information related to access, in-

person, location-specific, and/or synchronous requirements for online courses is made 

accessible to students at the point of class selection and registration (i.e. through the 

course comments section on the Class Availability site). This information should also be 

integrated with STAR-GPS for class registration beginning fall 2017. 

 



 

Final Version, 5/11/2017 

21 

B. Lab Scheduling 

Discussion 

In addition to students being aware of any lab requirements for a distance education class prior 

to registration, the discipline/department/campus should make arrangements for the lab to be 

accessible to students during times that would accommodate many online students’ schedules. If 

the lab activity is a required component of the class, it is essential that students are able to access 

the lab within reasonable hours to provide the opportunity for students to complete the required 

course components and to support their learning. 

Plan 

1. Each academic department will determine optimal lab hours for their online students, 

with support from the administration. 

VIII. Testing and Assessments 

Discussion 

Kapi‘olani CC’s Testing Center’s core mission is to support placement testing, testing for 

distance education, make-up testing, and accommodations (ADA) testing. The center first 

proctored testing for DE courses in 2001. In FY 2016 (July 1, 2015 to June 30, 2016) 2,608 tests 

for DE and hybrid courses were proctored. The center, located in Lama Library, is available to 

proctor exams for online students fifty-six hours a week during the regular semester and longer 

during final exam periods.  

 

The Testing Center uses multiple authentication procedures to verify who is taking the test, 

including a review of the student’s ID and, in the case of online tests, login authentication for 

online tests. The University of Hawai’i course management system, Laulima (Sakai), which hosts 

many of these online tests, requires authentication of student identity by user ID and password.  

 

The Testing Center has a zero tolerance approach to cheating. Preventive measures include 

checking student calculators and requiring students to turn off their smart phones. The center is 

studying lock-down browsers to address additional preventive measures. There are three levels 

of security used to catch cheating, including Faronics screen monitoring software, human 

proctors, and video surveillance cameras.  

  

The Testing Center has a mutual proctoring understanding with other campuses in the system, 

in which students at each campus may take proctored tests at campuses convenient to them. 

Off-site proctoring arrangements (e.g., coordinating a student taking a test at another proctoring 

center) outside the 10-campus UH system are facilitated by the instructor of the online class in 

agreement with the arrangement made by the student. It is the student’s responsibility to 

connect the instructor with the proctoring center, and it is the instructor’s responsibility to 

provide the center with authentication through student portal access to courses, using the course 

management system once the appropriate contact has been established. The Testing Center has 

http://www2.hawaii.edu/~kcctest/
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looked at remote proctoring services using web-cam surveillance technology and currently is not 

confident that systems based on web-cam surveillance are sufficient protection from cheating.  

 

To support accommodations (ADA) testing, there is a dedicated room to accommodate a scribe. 

This room also has installed the accessibility software Read Write Gold for the student’s use. A 

large screen reader to support testing of ADA students is also provided. 

 

To promote Testing Center’s services, flyers are distributed at each New Employee Orientation 

session at the beginning of spring and fall semesters. The center has a twitter feed and website 

and sends announcements on a regular basis out to the college. 

 

Although the Testing Center is not meant to support testing for F2F classes, 60 percent of its 

proctored academic tests is for face-to-face (F2F) classes with online tests. Until more resources 

are developed to allow F2F instructors to proctor their online tests, the center will support 

proctoring for F2F classes that provide online tests.  

 

The Higher Education Act of 2008 requires that colleges verify that students taking a class are 

the same as those getting credit for the class. To meet this regulation, online instructors should 

either require one activity per semester in which a student validates his/her identity by showing 

an ID and have his/her participation in the class activity monitored, or by creating a series of 

low-stakes assignments (e.g. several writing assignments) in which a cheating attempt will be 

detectable. 

Plan 

1. All online courses at Kapi‘olani CC should have at least one activity that would 

authenticate the identity of the students.  

2. The center will continue to consider online proctoring services such as ProctorU, 

currently in use at UH Hilo, to administer online exams that verify student identity and 

are ADA compliant.  

3. The center will investigate lock-down browsers to prevent cheating. 

4. The center will expand outreach efforts to DE instructors 

5. The center will advocate for a lab or similar resources for F2F instructors to proctor 

online tests. 

IX. Library and Learning Resources  

A. Library 

Discussion 

The Kapi‘olani Community College Library and Learning Resources unit (the Library) provides 

access to over 100,000 books, periodicals, and media in print and electronic format. Remote 

access to online resources is provided to all faculty, staff, and students currently enrolled at 

Kapi‘olani CC. IntraSystem Loan (ISL) services are provided to students, giving them the ability 

to transfer physical books to other University of Hawai‘i Campus Libraries for convenient 
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pickup. Students can check and renew books online through the Library’s online public access 

catalog (Hawai‘i Voyager). In recent years, the Library has increased its subscriptions to 

streaming media databases to provide additional options for instructors to incorporate films into 

their curriculum. The Library assesses its subscriptions annually based on usage, price, and 

curriculum need. 

 

The Library supports the Open Educational Resources (OER) and textbook cost reduction 

strategic planning goals of the College, the UHCC System, and UH System by finding relevant 

openly licensed or $0 cost resources for instructors as well as training instructors on how to 

adapt and create OER. Many of the instructors who have received OER support have taught or 

will teach online using these materials.  

 

For students not on campus, the Library provides reference services via email and phone. While 

the Library’s website at http://library.kapiolani.hawaii.edu serves as the main access point to the 

library’s resources and services, librarians have created online subject guides that facilitate access 

to specific resources, assignments, help guides, and subject librarians for a course or course 

assignment. Librarians have also begun creating online modules for courses in the campus’ 

course management system, Laulima, to provide an alternative to in-person library or 

information literacy classes. 

Plan 

The Library will:  

 

1. Expand the number of online information literacy or research-related Laulima modules 

provided for instructors to adopt and use in their courses. 

2. Working through the DE Coordinator, disseminate a notification to DE instructors to 

inform or remind them of the resources and services available to them and their 

students. 

3. Create a webpage on the Library’s website or LibGuide aimed at DE students to inform 

them of resources and services available to them. 

4. In collaboration with the campus’ Instructional Designers and DE Coordinator, work 

with DE instructors to integrate OER and/or $0 cost resources into their courses. 

5. Investigate methods to provide academic support services (such as the student study 

skills program “Secrets of Success” or similar) to DE students.  

B. Online Tutoring/Student Success 

Discussion 

The University of Hawai‘i Community Colleges (UHCC) has a contract with the online tutoring 

company Brainfuse to provide 24/7 online tutoring services to UHCC students. Support is 

provided to Kapi‘olani CC students in subjects such as Writing, College Reading, Math, 

Accounting, Economics, Medical Assisting, Anatomy & Physiology, Biology, and Chemistry. 

Kapi‘olani CC students make up the largest user group of Brainfuse services in the UHCC 

http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/KCC_StratPlan_2015-21_rev111516.pdf#page=9
https://drive.google.com/file/d/0B7SCgABNJ4MCTFRGWjFMbnNnVEE/view
http://blog.hawaii.edu/strategicdirections/files/2015/01/StrategicDirectionsFINAL-013015.pdf#8
http://library.kapiolani.hawaii.edu/
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system, consisting of 30 percent of total UHCC student users between summer 2013 and fall 

20151.  

Plan 

1. The tutoring center at the Lama Library, the Study Hub, will provide training to its peer 

tutors on online tutoring services so they may better inform students about these 

options. 

2. The campus should improve access on its campus website to information about tutoring. 

X. Student Services (including UH System Student Success Tools) 

Discussion 

At Kapi‘olani Community College, a variety of student services (Admissions & Records, 

Placement & Orientation, Counseling & Advising, Financial Aid, Student Activities, Bookstore, 

Online Learner Success, Career & Transfer, Employment Prep) and UH system student success 

tools and initiatives (Degree Progress & Completion - STAR, Retention & Early Alert - 

MySuccess/Starfish) support students in their learning, development, and achievement of 

educational goals. Information, processes, services, and supports offered through these 

programs and initiatives are accessible to learners, regardless of location, and are offered in 

various modes of delivery. 

Plan 

1. Campus stakeholders will examine possible ways to effectively streamline processes for 

distance learners regarding the completion of forms that currently require instructor, 

department chair, administrative, and/or counselor approvals and signatures (i.e. VA 

Enrollment Certification, Concurrent Enrollment, Change of Major/Adding a Second 

Major, Honda International Center Reduced Credit Load, Add/Drop, etc.). This should 

be done to facilitate possible UHCC coordination in the future. 

A. Admissions and Records 

Discussion 

Students can currently apply for admission to Kapi‘olani CC via the UHCC Common 

Application form (electronic), accessible via the Kapi‘olani CC website (“Admissions”). Through 

the campus website, students can also view course registration status (“Class Availability”), 

access and submit various admissions/registration related forms (i.e. request official transcripts, 

apply for graduation, military verification, course add/drop form, early admissions application, 

change of major/add second major, etc.) (“Admissions Toolbox”). These forms are accessible 

via the “Admissions Toolbox,” and Kekaulike Information and Service Center (KISC) for 

Admissions, Records, Graduation, and Financial Aid is moving to make more of these forms 

                                                 
1
 Source: “The Impact on Online Tutoring on Retention, Success and Graduation Rates at the University of Hawaii 

Community Colleges: Summer 2013-Fall 2015.” Published July 11, 2016. 

https://www.kapiolani.hawaii.edu/admissions/
https://www.kapiolani.hawaii.edu/class-availability/
http://www.kapiolani.hawaii.edu/admissions/admissions-toolbox/
http://www.kapiolani.hawaii.edu/admissions/admissions-toolbox/
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available for online submission. Currently five forms can be submitted online with the Change 

of Major form coming in fall 2017. Students can also submit electronic copies of any PDF form.  

 

High School students interested in Kapi‘olani Community College’s Dual Credit program can 

apply on-line at www.hawaii.edu/dualcredit. Dual Credits students are then offered the same 

Distance Education options as their college student counterparts. Students are able to email 

required documents, health documents and test scores to the Kuilei Outreach Team for 

processing.  

 

Students can register for courses, add/drop courses, view their schedule, update their student 

status, and pay their tuition via MyUH online within academic deadlines. Effective fall 2017, all 

UHCC students will register for classes via STAR GPS. 

 

Distance and all students may call or email KISC with any questions regarding admissions and 

registration. 

B. Placement  

Discussion 

Placement testing for math, writing, and ESL using Accuplacer is done at the Kapi‘olani CC 

Testing Center and all UHCC campuses. While there is no online option for completing the 

Accuplacer placement test, there is a process in place for remote testing (using a suitable 

proctor) for students not residing in Hawai‘i. There are other methods of placement into math, 

writing, and ESL courses; these alternate methods of placement are articulated on the Kapi‘olani 

CC website (“Testing Center”).  

 

Language placement testing (ASL, Chinese, Filipino, French, Hawaiian, Japanese, Korean, and 

Spanish) can also be done remotely. The process and requirements for remote testing are 

articulated on the Kapi‘olani CC website (“Testing Center”).  

 

Students from select high school campuses who are unable to complete the Placement Test at 

the Testing Center are provided the option of completing the test at their high school, pending 

available resources. High schools demonstrating high need are provided a mobile lab to 

complete the Placement Test. 

 

Distance students may call or email the Placement Testing Office with questions and for 

information and support. 

C. Orientation 

Discussion 

Orientation, advising, and registration services for new (incoming, first time to college) and 

transfer students (prior college experience at another institution) are available in-person, as well 

as via phone and collaborative web environments through the First Year Experience (FYE) and 

https://www.hawaii.edu/dualcredit/
http://www.hawaii.edu/dualcredit
http://www2.hawaii.edu/~kcctest/
http://www2.hawaii.edu/~kcctest/
http://fye.kapiolani.hawaii.edu/
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Transfer Year Experience (TYE) programs. New Student Orientation (NSO) includes an 

introduction to the college experience, to careers/programs/majors, and connection to college 

resources. TYE Orientation assists students with preliminary/unofficial transcript evaluation, 

educational planning, and effective transfer/transition to the college.  

 

Distance students may call or email the FYE and TYE programs with questions and for 

information and support. 

D. Financial Aid  

Discussion 

Financial Aid information, such as the cost of attendance, net price calculator, application 

process, eligibility, dates and deadlines, types of aid, institutional and external grants and 

scholarships, policies (such as applicant rights and responsibilities, satisfactory academic 

progress, financial aid status, Title IV Funds, etc.) is readily available and accessible on the 

Kapi‘olani CC website (“Financial Aid”). A direct link to the Free Application for Federal Aid 

(FAFSA), FAFSA school code, and FAFSA priority application deadlines are also prominent on 

the site.  

 

Students are able to monitor their application process (including Satisfactory Academic Progress 

eligibility; status of pending documents; financial aid awards; contacting the financial aid office 

directly) via the UH System portal (https://myuh.hawaii.edu). 

 

A “Financial Aid Toolbox” online includes the most used financial aid-related forms and 

documents that students can download, save, print, and complete. Examples of these forms 

include appeal for dependency override, appeal for special circumstances, concurrent 

enrollment, military information, untaxed income verification, ward of the court or legal 

guardianship verification, IRS data retrieval and request for IRS tax return transcripts, etc. 

 

Distance students may connect with Financial Aid specialists via phone and email. 

E. Student Activities 

Discussion 

Student Activities focuses on the areas of student engagement, leadership, and learning through 

participation in co-curricular programming such as Chartered Student Organizations, registered 

independent student organizations, and services, activities, and events offered to the campus 

community. Information on the programs and services offered are included on the Student 

Activities page on the campus’ website. 

 

One of the current services provided by Student Activities is the provision of student 

identification (I.D.) cards, which allow currently enrolled students to utilize library and other 

learning support services at the campus and within the UH system. Student Activities has 

http://tye.kapiolani.hawaii.edu/
https://www.kapiolani.hawaii.edu/paying-for-college/
https://www.kapiolani.hawaii.edu/paying-for-college/financial-aid/
https://www.kapiolani.hawaii.edu/paying-for-college/financial-aid/financial-aid-documents-forms/
https://www.kapiolani.hawaii.edu/campus-life/office-of-student-activities/
https://www.kapiolani.hawaii.edu/campus-life/office-of-student-activities/
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historically provided the opportunity for currently enrolled remote students to obtain an I.D. 

card by providing their own photo and then processing and distributing the I.D. card. 

 

In January 2017, Executive Policy EP 6.208 related to Mandatory Student Fees was revised and 

will be effective fall 2017. Students enrolled in distance education courses that are coded in the 

student information system (Banner) as having an instructional method that does not require 

attendance at the originating campus will be exempted from certain campus-based mandatory 

student fees.  

 

The change is stated as follows: 

 

EXECUTIVE POLICY EP 6.208 MANDATORY STUDENT FEES 

The mandatory student fees executive policy has been revised and states that students who enroll in purely 

distance or online courses at a particular campus shall not be assessed the following campus-based 

mandatory student fees: 

·       Student activity & program fees 

·       Campus center & student recreation fees 

·       Student health fees 

·       Student transportation/UPASS fees 

·       Student athletic fees 

Effective Fall 2017, instructional method will be used in the fee assessment rules (on SFARGFE) to 

identify the classes where these campus-based mandatory student fees will not be assessed. Campuses 

must ensure that the appropriate instructional method is assigned to the distance/online classes...  

 

UH system-wide student activities programs will be working to examine and ensure the 

alignment of their practices to reflect this policy change. 

F. Bookstore  

Discussion 

Distance students may purchase required texts and perform price comparisons via the Kapi‘olani 

CC Bookstore page of the Kapi‘olani CC website. Links to the UH Bookstore and computer 

department are also included on the page, allowing students to do online research and to make 

online purchases of computers and software at student discount pricing. Links to digital 

textbooks, textbook rental, online buyback, and FAQs are also provided. 

G. Counseling and Advising 

Discussion 

Counseling and advising services are offered to all students across the campus and are organized 

under the Vice Chancellor for Academic Affairs (VCAA) (via academic departments) and the 

Vice Chancellor for Student Affairs (VCSA). All counselors provide primary support in one or 

more of the following areas: academic, career, social/personal, and student/college success 

areas.  

https://www.hawaii.edu/policy/?action=viewPolicy&policySection=Ep&policyChapter=6&policyNumber=208
http://www.bookstore.hawaii.edu/uhkcc/home.aspx
http://www.bookstore.hawaii.edu/uhkcc/home.aspx
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A counselor contact form can be found on the Kapi‘olani CC website page that describes why a 

student would see a counselor. Through the contact form, students may enter their email 

address and ask any general question for a counselor; one of the Kapi‘olani CC counselors 

regularly monitors and responds to the inquiries. A Counseling and Advising Directory can be 

found on the campus website as well. 

 

Academic program counselors are embedded into each academic unit of the college and provide 

assistance to students in progressing through their academic/major pathway (i.e. 

Business/Legal/Technology/Culinary/Hospitality; Health Sciences/Nursing/EMS; Liberal 

Arts) and through to career, graduation, and/or transfer. Support services counselors under the 

VCSA work with targeted populations of students (i.e. Military/Veterans; Native Hawaiian; 

TRIO; Disabilities; Student Parents; Mental Health & Wellness; etc.) and focus on access, 

retention, and persistence.  

 

It is expected that all counseling faculty follow the Kapi‘olani Community College Counseling 

Faculty Standards of Practice, which outlines counselor faculty roles and expectations (this is in 

addition to/in line with the UHCC Faculty Classification Plan for Counseling Faculty). 

 

An addendum to the Kapi‘olani Community College Counseling Faculty Standards of Practice, 

Distance Education Advising, was adopted by the Kapi‘olani CC Counseling and Academic 

Advising Council (CAAC) in August 2012.  

 

Counseling faculty should provide all Kapi‘olani Community College Counseling Faculty 

Standards of Practice core functions to distance education students, providing equitable access 

to counseling services. Counseling faculty are minimally required to provide services to students 

taking distance education courses through the following modes of delivery:  

 

1. Email – as defined by the Electronic Communication Procedures for Online Advising (Counselor to 

Student) (2006, 2010) 

2. Telephone  

3. Student online advising system, e.g., STAR 

4. Kapi‘olani Community College website  

a. Contact information - telephone - email  

b. Academic program counselors - advising sheets available in electronic format  

c. Support services counselors - eligibility requirements, services offered, and how to access those 

services  

 

In addition to the examples of modes of delivery articulated in the Addendum for Distance 

Education Advising, counselors/advisors in various units also provide outreach and support 

through video conferencing, the UH system learning management system (Laulima), targeted 

email newsletters, multimedia approaches, social media, and subscribed text messaging. 

https://www.kapiolani.hawaii.edu/campus-life/student-services/counseling/
https://www.kapiolani.hawaii.edu/campus-life/student-services/counseling/counseling-directory/
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Plan 

1. Develop an improved counseling directory that is easily accessible on the campus 

website and college smartphone app and includes a description of the 

counseling/advising services provided by each unit and ways that distance students may 

connect for counseling/advising support (i.e. phone, email, video conference, 

department website, etc.).  

H. Fully Online Learner/Online Learner Success 

Discussion 

A counseling position has been newly dedicated to examine and support fully online learner 

issues related to persistence, retention, learning, and online and college success. The Office for 

Institutional Effectiveness (OFIE) published a research brief on the Demographic and 

Academic Characteristics of Online-Only Students at Kapi‘olani Community College in May, 

2016. The report captured data on fully online students from fall 2011-spring 2016. In general, 

the overall outcomes for fully online students are lower compared to “traditional” students in 

the areas of course pass rates, course fail, course withdrawal, semester GPA, and re-enrollment.  

 

As the population of students who fall into this category (Kapi‘olani CC home campus, 

registered in online-only courses; consistently representing approximately 8 percent of our total 

Kapi‘olani CC home campus population) changes semester-to-semester, it was important that 

the UH student information system, Banner, be able to identify these students readily. Through 

the creation of a script in Banner by OFIE and the Office for the Vice President of Community 

Colleges in 2016, this is now able to be done. 

 

In initial pilots (fall 2016 and spring 2017), the counselor for Fully Online Learner Success 

provided sustained outreach directly with fully online students to promote and support their 

online learning and college success and connection to resources, while also serving as a 

connection to the college to assist students’ awareness and navigation of college processes.  

 

In spring 2017, students registered in courses taught by fully online instructors were targeted for 

participation in an Early Alert retention effort using MySuccess/Starfish. The counselor for 

Fully Online Learner Success and the Early Alert coordinator worked together to outreach with 

this population of students and intervened with those whose instructors indicated were not 

engaging or successfully progressing through the online course at key points throughout the 

semester.  

 

While continuing to outreach with and support fully online students and those in the Early Alert 

pilot program, the counselor for Online Learner Success will work to implement broadened and 

sustainable strategies that will be accessible and applicable to all online students, focusing on 

preparing students for online learning and supporting their online success. 

http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/OFIE_rsrchBrf_2016_05.pdf
http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/OFIE_rsrchBrf_2016_05.pdf
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Plan 

1. Develop an orientation to online learning to support online learner preparation and 

success (all). 

2. Develop an Online Learner Success component of a Distance Education page 

(connected with the campus website) or able to be embedded into the Learning 

Management System (all). 

I. Career and Transfer 

Discussion 

The Maida Kamber Center (MKC) for Career Exploration, Transfer, and Graduation Services is 

staffed by a cadre of counselors who work with students in the areas of career, transfer, and 

graduation planning.  

 

The MKC has a page on the Kapi‘olani CC website which includes many tools for students in 

the areas of career, transfer, and graduation. Focus II, a free, self-paced, web-based tool allows 

students to discover career options that match their interests, personality, skills and values. 

Access to Focus II can be made from the MKC page, which provides access code and 

instructions. Other links to external career-related sites are also provided (i.e. Career Kōkua, 

O*Net Online, UH Community College and Career Online tool, etc.). 

 

The transfer services page provides transfer-related information, as well as links to the UH 

system baccalaureate institutions, program advising sheets and four-year plans, articulation 

agreements, etc. 

 

The graduation page includes links to information regarding applying for graduation and to the 

Kapi‘olani CC Employment Prep Center, which focuses on job preparation and placement. 

 

Like all Kapi‘olani CC counselors/advisors, MKC counselors provide services in person, via 

phone, email, and other modes of distance delivery.  

J.  Employment Preparation 

Discussion 

The Employment Prep Center provides students and alumni of Kapi‘olani Community College 

career preparation and employment services by collaborating with academic programs, campus 

stakeholders, and career champions to promote professional development and lifelong learning. 

The center assists students, employers, and faculty with all aspects of on and off campus 

employment, and the Employment Prep Center website contains links and resources for both 

students and employers, such as job listings (on and off campus), jobs search and databases, 

internship, and volunteer experiences. The Employment Preparation counselor also works with 

students in career and job preparation skills such as creating a resume, resume review, and 

interviewing.  

 

https://www.kapiolani.hawaii.edu/maida-kamber-center/
https://www.kapiolani.hawaii.edu/employment-prep-center/
https://www.kapiolani.hawaii.edu/employment-prep-center/
https://www.kapiolani.hawaii.edu/employment-prep-center/
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Students may schedule an appointment online with the Employment Preparation counselor and 

services are provided in person, via phone, and email. 

K. UH System Student Success Tools 

1) Degree Progress and Completion: STAR 

Discussion 

STAR is an electronic, web-based tool that is accessible to students, counselors/advisors, and 

student support staff. STAR is integrated with Banner, the UH system’s student information 

system, and has been adopted by the UH system as the official arbiter of degree/program 

completion. Students utilize STAR to view grades and unofficial transcripts, track progress 

toward graduation, create academic plans toward completing different degree/program 

requirements, project time to degree completion based on personal matriculation and velocity 

patterns, search and apply for UH system scholarships, and register in coursework every 

semester. Students may also use STAR in collaboration with their academic counselor. 

Plan 

1. Work with the UH system and/or obtain resources and support for the campus to 

develop STAR educational and promotional materials for distance (and all) students to 

enhance outreach, awareness, usage and benefit student success. 

2) Retention and Early Alert: MySuccess/Starfish 

Discussion 

Kapi‘olani CC is committed to the success of our students by providing an environment 

conducive to teaching and learning. To encourage students to engage fully in educational 

opportunities, the College has implemented a retention program supported through an early 

alert system that is managed by the Early Alert Coordinator. The goal of the Early Alert program 

is to promote the development of cognitive and affective skills, and improve student persistence 

and re-enrollment. The system allows instructional faculty to be proactive, supportive, and 

involved in facilitating the academic components of student retention through early detection 

and intervention of students who are experiencing problems that affect academic performance. 

The program also supports holistic student development in affective areas through just in time 

connection with advising, counseling, tutoring, mentoring, and other resources.  

 

Consistent with the University of Hawai‘i Community College System, the Early Alert program 

has adopted the “MySuccess” name and Hobson’s Starfish interface. 

Plan 

1. Spring 2017 -- Early Alert pilot with wholly online faculty; approximately 35 instructors, 

70 sections, and 1,400 students 

2. Fall 2017 -- Early Alert expands to include all faculty who teach online 

3. Spring 2018 -- Early Alert goes campus-wide 
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XI. Website 

Discussion 

The website is the primary way in which the public, potential, and current students—both face-

to-face and distance students—access information about Kapi‘olani Community College, its 

programs, services, resources, etc. The importance of navigation, design, and ease of access to 

information is even more critical for anyone at a distance. There should be a reviewing body 

comprised of the DE Coordinator as well as representatives from students, Staff, 

Administration, Student Affairs, Instructional Faculty, and the Library and Learning Resources 

to assess and recommend necessary improvements. 

Plan 

1. Create a committee to assess and provide ongoing recommendations to improve the 

campus website for all students. These improvements would include recommendations 

for a specific page for all matters related to distance education. This page would include: 

links, resources, documents, library, and other essential information for students and 

faculty involved in DE. 

XII. Technical Support and Preparation 

Faculty, staff, and administrators receive support from CELTT, the Laulima support team, and 

the UH Information Technology Services’ Help Desk (Sun-Sat 7am-11pm via phone and email; 

Mon-Fri 8am-4:30pm in-person at UH Mānoa). Students receive informal support from the 

Library, counseling, peer mentors, instructors, and the UH Information Technology Services’ 

Help Desk.  

A. CELTT Faculty, Staff, & Administrative Support 

Discussion 

Services out of CELTT include professional development workshops and training sessions, 

customer care hardware and software support, information security support, and infrastructure 

management. 

 

CELTT maintains a support request system, Kayako Resolve 

https://resolve.kapiolani.hawaii.edu/), to track, respond to, and archive the requests. Requests 

are separated into the following categories: Customer Care Center, Kapi‘olani CC Web, 

Instructional Support Services, and Room Use Request. Any faculty or staff member can initiate 

a support request by submitting a ticket in the Kayako Resolve system. 

Plan 

1. Identify and evaluate needs and budget for instructional software such as Turnitin as 

campus cost need to be measured against actual usage.  

https://www.kapiolani.hawaii.edu/
https://docs.google.com/a/hawaii.edu/document/d/1UJG37zwtFR41tS4DybRF74udzgZOLlv7kViVkdItef4/edit?usp=sharing
https://resolve.kapiolani.hawaii.edu/
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B. Professional Development 

All Kapi‘olani CC faculty, including DE faculty, have access to professional development and 

instructional support services: 

● Laulima training 

● DE online TOPP & TOSP training courses 

● One-on-one consultation and advising for online course design and development 

● Applied technology in online course presentations and workshops 

● Emerging pedagogical trends presentations 

● Shared experiences in teaching presentations 

● Online training resources 

● Technologies and strategies relative to student support 

C. Customer Care Support 

CELTT’s Customer Care support staff provide technical support to all faculty and staff: 

● Computer configuration and setup 

● Computer software install 

● Computer troubleshooting 

● Computer repair 

● Basic software support for MS Office and virus scanning 

● Desktop networking and phone connection and troubleshooting 

● Wireless configuration and connection 

● Printer and fax machine configuration, connection, and troubleshooting 

● Photocopy machine troubleshooting 

D. Information Security Support 

Information security is a priority for the College. CELTT has expanded efforts to prevent, 

provide awareness about, and resolve security threats. A full-time Information Security Specialist 

was hired in 2016 to take the lead for the campus. The Specialist works closely with the UH 

Information Security Officer and oversees tasks at the campus.  

● Conduct threat assessment and research 

● Work with Networking Specialist  

● Provide awareness training including recommendations and best practices 

● Conduct computer troubleshooting and virus scan updates 

● Investigate information security incidents 

● Supervise sensitive paper file management and destruction 

E. Technical Support for Students 

Discussion  

Technology support has unofficially been provided to students through various channels, 

including the Library, campus faculty, staff, and peer mentors. The Library informally provides 

basic technical support for students using either library computers or their own mobile devices. 

The Reference Desk staff (Mon-Thr 9am-4:30pm; Fri 9am-3pm; on-call Mon-Fri during off-
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hours when Library is open) provide one-on-one support in person or through email and phone 

with problems and tasks such as printing in the library, using Microsoft Office and Google 

Drive software, uploading files into Laulima discussion boards, and setting up wireless 

passthroughs for mobile devices. When questions are unanswerable by Library staff, students are 

referred to the UH Information Technology Services’ Help Desk (Sun-Sat 7am-11pm via phone 

and email; Mon-Fri 8am-4:30pm in-person at UH Mānoa). However, there is a recognized need 

for dedicated on campus technical support for all students. In spring 2017, the Interim DE 

Coordinator and the writing team drafted a memorandum to the Chancellor’s Advisory 

Committee and the Interim Chancellor requesting that the institution provide appropriate and 

sufficient on-campus technology support to meet the needs of our students by hiring the 

necessary personnel. A response is still pending.  

 

For DE students who can attend in-person sessions, the Library’s Secrets of Success (SOS) 

program offers 1-hour drop-in workshops led by Kapi‘olani CC faculty and staff on topics such 

as Microsoft Office applications, Google Apps, and surviving an online course. For all students, 

the Library provides free access to LearningExpress, an online resource with self-paced courses 

on Microsoft Office applications, Adobe Photoshop and Illustrator, and understanding 

Windows operating systems. 

Plan 

1. The Library will consult the DE Coordinator and relevant campus stakeholders to 

determine areas of need and the library’s role in regards to technology support and 

preparation for fully online students. 

2. Follow up on the memorandum written by the Interim DE Coordinator and writing 

team to the Interim Chancellor to provide appropriate and sufficient on-campus 

technology support to meet the needs of our students by hiring the necessary personnel.  

XIII. Infrastructure 

Discussion 

DE courses provide students with access to education through a network of various 

technologies. Instructors and students interact at a distance without having to be physically 

present in the same location. Distance learning provides students greater flexibility in achieving 

their educational goals through audio, video, and computer technologies.  

 

The various campuses within the University of Hawai‘i system share technology support and 

technical infrastructure. The University of Hawai‘i System has created a high-speed digital 

network connecting all campuses, learning centers, libraries, and Department of Education 

(DOE) schools. Each of the University of Hawai‘i Community Colleges ensures that the on-

campus networks are constructed and maintained in a manner that takes full advantage of this 

intercampus network. 

 

http://uhcc.hawaii.edu/distance/index.php
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The University of Hawai‘i System has access to multiple broadband connections spanning Asia, 

Australia, and the continental Unites States. Kapi‘olani CC has access to the UH ITS broadband 

network through fiber optic cable. The cable terminates at the campus’ main distribution frame. 

 

The MDF feeds 36 intermediate distribution frames (telecommunication closets) located across 

the campus in buildings. Single mode and multi-mode fiber connects the MDF to all IDFs 

providing a data rate of between 10-100Gbps. From IDF to desktop the data throughput is 

between 100Mbps and 1Gbps. The campus network is divided into three sections: static IP, 

DHCP, and wireless. Desktop uses static IP and DHCP at a throughput of 100Mbps to 1Gbps. 

Wireless throughput capacity is at 1Gbps. 

 

UH System Online Services for Students 

UH ITS provides a variety of online systems that service all students, including DE students. 

 

Banner-STAR 

Students utilize STAR to view grades and unofficial transcripts, track progress toward 

graduation, create academic plans toward completing different degree/program requirements, 

project time to degree completion based on personal matriculation and velocity patterns, search 

and apply for UH system scholarships, and register in coursework every semester. STAR is 

connected with Banner (student information system). 

 

Course Evaluation System 

eCafe is a course evaluation system used by students to evaluate DE courses and instructors. A 

new course evaluation system will be implemented in fall 2017. 

 

Learning Management System 

Laulima is the UH online LMS based on the Sakai Open Source platform. Upgrades and 

enhancements were completed during the fall 2016 winter break that added new features, 

improved ADA compliance, and provide support for mobile devices. A new LMS is scheduled 

to replace Laulima in 2018. 

 

MyUH Services Portal 

This system is a portal for students, faculty and staff to access system and campus apps using a 

convenient, individually customized view. Featured access includes STAR, Laulima, UH GMail, 

Directory, UH News, and Library Search. 

 

Enhanced UH Login Security 

This project is designed to improve UH security by adding multi-factor authentication 

capabilities to UH’s Web Login. This involves implementing Duo Security, a third party cloud-

based authentication system, with UH’s Web Login system. Duo has been widely adopted by 

higher education institutions, and is an excellent way to strengthen security by reducing the risks 

associated with standard password-based systems. This project will roll out in February 2017. 
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Plan 

Kapi‘olani CC will regularly assess all of its internal campus infrastructure to ensure that the 

institution provides the required high-speed connectivity to the teaching and learning space, to 

the business operations, and to the students in general. Necessary upgrades will be implemented 

based on this assessment. 

 

1. Increase wireless coverage across the campus. 

2. Upgrade network to provide data throughput to desktop from 100Mbps to 1Gbps. 

3. Develop a cycle of computer replacement across campus. 

4. Investigate feasibility and establish a budget for third-party cellular and wireless coverage 

across campus. 

5. Assess administrative processes for areas of improvement. 

6. Create a 5-year upgrade plan in the campus’ Technology Plan. 

7. Provide recommendations to the Chancellor through the CAC Technology Working 

Group. 

XIV. Summary and Recommendations 

 

The current DE plan establishes the beginning of an important conversation as the campus 

continually evaluates the DE needs of both students and faculty, implements improvements in 

services and infrastructure, and assesses how those improvements meet identified needs. The 

success of the plan will be regularly reviewed, with information shared and used to shape future 

DE plans. Future recommendations include: 

 

1. Further campus discussion of DE course procedures and policies and integrated long-

term campus planning to address student and faculty needs.  

 

2. Discussion facilitated by the DE coordinator to collaborate with other campuses to 

provide diverse course offerings to fulfill an online degree. 

 

3. Greater awareness by students of online course expectations prior to registration (E.g. 

Syllabus repository, Banner/Class Availability information, STAR GPS integration) and 

increased student preparation to succeed in an online course.  

 

4. The analysis and dissemination of demographic (i.e. student age, major, 

residency/current address/location, number of credits completed, etc.) and academic 

data (i.e. course pass rates, course failure, course withdrawal, semester GPA, re-

enrollment, persistence, graduation, transfer, etc.) on online learners to support student 

learning and success. 

 

5. The development of a process to regularly survey distance learning students on their 

needs in relation to their learning programs, learning support, and student support 

services and the accessibility/provision/effectiveness of their learning programs, learning 
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support, and student support services. This information will then be disseminated with 

campus stakeholders to improve existing programs.  

 

6. Continuous professional development opportunities for faculty to identify best practices 

to create or modify existing DE courses.  

 

7. A regular re-evaluation of the DE plan itself as technology is constantly changing and 

new innovations may transform the nature of DE.  

 

8. Greater public awareness of course offerings at Kapi‘olani CC as the college positions 

itself to become a leader in DE in the State of Hawai’i.  

 

The DE plan emphasizes a collaborative and integrated approach to address the needs of DE 

students and instructors. The involvement of various campus stakeholders in this process is 

integral to ensure student success. As many students will likely take both online and face-to-face 

courses throughout their academic career the impact of these policies will extend beyond 

students who take solely DE courses. Thus, the DE plan will directly and indirectly impact the 

majority of students at Kapi‘olani CC in an ongoing process to identify and implement best 

practices to promote student engagement, learning, and achievement. Kapi‘olani CC’s responses 

to the ACCJC DE evaluation questions can be found in Appendix F and the institution meets 

and in many cases exceeds these standards as a testimony to the institution’s commitment to DE 

and its students, faculty, staff, and administration.  

XV. Contributors 

David Cabatu……………………………………………………....Test Proctor, Testing Center 

Kevin Dooley…..Chair, Faculty Senate Distance Education Committee & Professor, Accounting 

Kelsey Inouye………………..Institutional/Policy Analyst, Office for Institutional Effectiveness 

Davin Kubota…………………………………………………….Assistant Professor, WI Chair 

Kristie Malterre……...Counselor, Fully Online Learner/Online Learner Success, Student Affairs 

Karl Naito…………..Coordinator, Center for Excellence in Learning, Teaching and Technology 

Kelli Y. Nakamura………………..Interim Distance Education Coordinator, Assistant Professor 

Sunyeen Pai…Digital Initiatives Librarian, Associate Professor, Library and Learning Resources 

Joyce Tokuda…………………...Learning Resources Librarian, Library and Learning Resources 

Helen Torigoe………..Instructional Designer, Center for Excellence in Learning, Teaching and  

         Technology 

Robert Vega……………...……..Program Director & Faculty, Health Sciences, Respiratory Care 

Joanne Whitaker………………………………………….Executive Assistant to the Chancellor 
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XVI.  Appendix 

A. Proposed Distance Education Functional Area of Collaboration (Interim Coordinator)-

page 5.  

 

B. Proposed Functional Operations (Permanent Coordination/Liaisons)-page 5.  
 

C. DE Coordinator Responsibilities-page 9.  

 

D. Banner Coding for Distance Education, Off-Site and Technology Intensive Courses 

(Rev. Jan 2017)-page 9. 

 

E. Distance Education Coordinator Position Description-page 11.  

 

F. Campus Responses to ACCJC DE Questions-page 37.  
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APPENDIX A 

Proposed Distance Education Functional Area of Collaboration 

(Interim Coordinator) 

 

It is proposed that the Distance Education Coordinator work collaboratively with individuals, 
groups, and units of the college and UH system to coordinate distance education related efforts 
and initiatives. Partnerships should include, but not be limited to: instructional, instructional 
design, learning/student/technology services and support faculty and staff; academic units and 
departments; Student Affairs; CELTT; Authorized Governance Organizations; Faculty Senate 
Distance Education (DE) Committee; Office for Institutional Effectiveness (OFIE); and 
administration. 
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APPENDIX B 

Proposed Functional Operations (Permanent Coordination/Liaisons) 

In this model, the Distance Education Coordinator would report directly to the VCAA. The DE 
Coordinator would collaborate with each operational liaison(s) to effectively and efficiently 
facilitate the various needs and issues related to distance education at the college. Distance 
Education Liaisons are individuals from various departments that have direct and indirect 
responsibility for distance education activities within their specific roles. Depending on the need 
and involvement, Liaisons may be comprised of faculty, administrative, and/or support staff. 

 
 

The following charts illustrate the three functional/operational areas (Academic, Support, and 

Policy) in greater detail. 
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APPENDIX C 

DE Coordinator Responsibilities 

  

*Priorities to be accomplished in the first year or two 

 

1. *The College will hire a full-time campus DE Coordinator by fall 2017 to 

collaborate with all DE stakeholders: Faculty Senate, Admin, Library, CELTT, 

Student Affairs, the UH System, and others (Issues Concerning Instructional 

Faculty pg. 12). 

 

2. *In spring 2018, the DE Coordinator and CELTT will create a template for 

departments to articulate policies for evaluating online teaching in particular 

disciplines (Issues Concerning Instructional Faculty pg. 12). 

 

3.  Starting in fall 2018, each department will review and approve DE delivered classes, 

with guidance from the DE Coordinator and the Faculty Senate approved best practices 

(Issues Concerning Instructional Faculty pg. 12). 

 

4. *By fall 2018, each department will review and establish a method of evaluating 

DE faculty teaching effectiveness, with assistance from the DE Coordinator 

(Issues Concerning Instructional Faculty pg. 12). 

 

5. In spring 2018, the Faculty Senate DE Committee will work with the admin and the 

Faculty Senate to determine and implement a smaller class size policy (Issues Concerning 

Instructional Faculty pg. 12). 

 

6. The DE Coordinator will develop strong administrative support for the Professional 

Development Programs, in the form of material assistance through offering of time or 

resource incentives to faculty. (Professional Development, pg. 15). 

 

7. *Ensure that DE Coordinator and FSDE Committee work closely together to 

determine the class review and approval process for distance education courses 

and programs (Class Development pg. 17) 

 

8. The DE Coordinator will suggest the class design/redesign need based on student 

success and outcomes data, and requests from academic and continuing education 

departments (Instructional Design Support, pg. 16). 

 

9. The DE Coordinator will work with CELTT to prioritize and recommend instructional 

design/redesign projects (Instructional Design Support, pg. 16). 

 



 

Final Version, 5/11/2017 

43 

10. *Ensure that DE Coordinator and FSDE Committee work closely together to 

determine the class review and approval process for distance education courses 

and program (Class Development pg. 17). 

 

11. Work with the DE Coordinator on any system/campus/discipline DE-related issues 

including: developing, implementing, and evaluating articulation agreements for DE/CE 

programs; articulating the principles that apply to the transfer of credit from other 

DE/CE programs where articulation arrangements do not exist (Federal Regulation); 

and identifying principles that apply for the approval of granting credit for prior work 

experience in the institution’s DE programs (Class Development pg. 17). 

 

12. *Explore the AA/AS degrees that could be achieved fully online at Kapi‘olani CC 

and possibly work with other campuses to coordinate class offerings as students 

admitted to one UHCC campus can take distance courses offered through other 

UHCC campuses [http://www.hawaii.edu/dl/] (Online Degrees pg. 17). 

 

13. *Identify any barriers to offering courses online in key areas and give 

instructional design support, equipment, and training as needed to foster 

development of those online courses where instructors identify a need for support 

(Online Degrees pg. 17).  

 

14. Submit to ACCJC necessary substantive change applications to any degrees or 

certificates where 50% or more of the degree or certificate can be learned online and that 

were not included in the previous substantive change request (2011) (Online Degrees pg. 

17).  

 

15. Explore the DE courses that students need to meet transfer and graduation 

requirements (Examining Online Course Offerings pg. 18). 

 

16. *Encourage development of online courses, majors, and certificates in key areas 

by identifying any barriers and developing appropriate solutions to maintain 

student enrollment (Examining Online Course Offerings pg. 18). 

 

17. Explore the current learning needs of the working professional for professional 

development, as well as continuing education. The workforce is continually changing and 

therefore this population requires continued education and training to maintain their 

jobs and to compete in a global work environment (Examining Online Course Offerings 

pg. 18). 

 

18. *The DE Coordinator will explore ways to disseminate syllabus information 

including SLOs and ensure that individual sections of courses adhere to the class 

objectives/learning outcomes 2017 (DE Scheduling pg. 20). 

 

19. The DE Coordinator will work to develop a centralized and current list of online courses 

offered by the college during registration periods (i.e. enhance Class Availability site to 

http://www.hawaii.edu/dl/
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be searchable for online classes or have an additional listing on Class Availability site 

listing current status of only online courses) 2017 (DE Scheduling pg. 20). 

 

20. *The DE Coordinator will work to ensure that all information related to access, 

in-person, location-specific, and/or synchronous requirements for online courses 

is made accessible to students at the point of class selection and registration (i.e. 

through the course comments section on the Class Availability site). This 

information should also be integrated with STAR-GPS for class registration 

beginning fall 2017 (DE Scheduling pg. 20). 

 

21. *Create a committee to assess and provide ongoing recommendations to improve 

the campus website for all students. These improvements would include 

recommendations for a specific page for all matters related to distance education. 

This page would include: links, resources, documents, library, and other essential 

information for students and faculty involved in distance education (Website pg. 

32). 

 

22. *Follow up on the memorandum written by the Interim DE Coordinator and 

writing team to the Interim Chancellor to provide appropriate and sufficient on-

campus technology support to meet the needs of our students by hiring the 

necessary personnel (Technical Support for Students, pg. 34). 
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APPENDIX D 

Banner Coding for Distance Education, Off-Site and Technology 

Intensive Courses (Rev. Jan 2017) 

  

1) Instructional Methods for Distance and Off-Site Instruction 

An instructional method (IM) code should be entered for all distance learning and off-site 

courses – all courses that do not require attendance at the originating campus. 

CODE DESCRIPTION 

OS Off Site 

OS courses utilize face-to-face (in person) meetings at any location(s) other than the 

home campus that awards the credit. These include courses taught at university 

and/or education centers, other UH campuses, hospitals, military bases, prisons, 

DOE schools, and other locations. OS courses may be hybrid, but should be 

designated as OS if the required face-to-face meetings are at sites other than the 

home campus. 

DCO Distance-Completely Online 

DCO courses are available to students at any location. These include all distance 

education courses for which the primary mode of delivery is through the use of 

personal computers or similar devices that may access online and offline 

technologies. DCO courses can apply synchronous and/or asynchronous 

approaches. 

DIV Distance-Interactive Video 

DIV refers to distance education courses offered via interactive television or 

videoconferencing systems to students in specifically equipped rooms at locations 

other than the offering campus. This includes HITS or H.323 (Polycom) courses to 

specific locations within Hawai‘i or beyond. 

DTV Distance-Cable TV (DTV) 

DTV refers to distance education courses that are offered via Cable Television. 

These include situations in which a course is offered via Cable Television when 

specific students may be accommodated by having the course lectures transmitted to 

them on videotape or DVD. 
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2) Use the DE Campus Code As Appropriate 

The Campus Code of DE is used to manage access to enrollment. The Campus Code on the 

SSASECT record should be set to DE to indicate that off-campus students across the entire UH 

system can register for the course (subject to academic eligibility, class restrictions, etc.) 

It is important to note that the Campus Code DE designation will not affect fee assessment; 

the fee assessment will only be determined by the instructional method. Thus, it is expected that 

all courses with campus DE would also have one of the four IM types (above) set to indicate the 

primary mode of delivery so that students in these courses are exempted from certain campus-

based mandatory student fees (refer to policy EP6.208). 

 

3) Use the Schedule Type field to indicate Hybrid courses 

Eliminate references to specific technologies (DVD, etc.) or distance education in the Schedule 

Type field. The WEB type can be replaced by the broader type of HTI for Hybrid-Technology 

Intensive as defined below. 

HTI Hybrid-Technology Intensive 

HTI courses make intensive use of online and offline technologies to such an extent 

that the schedule of class meetings is altered. The HTI designation may apply to 

campus-based course or to a distance learning course for which distant students can 

participate in scheduled meetings either off-site or via interactive video technologies. 

  

4) Promote Use of the Course Comment Field for Details 

Campuses should use the course comment field consistently to document all specialized 

requirements and expectations, including those that relate to technology. Examples could 

include: “Requires an iPod,” “Requires a graphing calculator,” “Requires access to ARC/Info 

GIS software,” “Requires a DVD player,” “Requires one on-site orientation.” etc. 

 

5) Improved Student Access to Course Information 

Display Instructional Method and Schedule Type information to students via the record detail 

for a section in the Class Availability listings. 

 

NOTE 1: REGARDING SEVIS COMPLIANCE 

SEVIS regulations specify that, for international students attending a college or university, “no 

more than the equivalent of one class or three credits per session, term, semester, or trimester 

may be counted toward the full course of study requirement if the class is taken on-line or 

through distance education and does not require the student’s physical attendance” (U.S. 

Department of Justice/Immigration and Naturalization Service, 2002, § IX). For purposes of 

this requirement, an online or distance education course includes any class “offered principally 

through the use of television, audio, or computer transmission including open broadcast, closed 

circuit, cable, microwave, or satellite, audio conferencing, or computer conferencing” (U.S. 

Department of Justice/Immigration and Naturalization Service, 2002, § IX).  

Under this interpretation, only UH courses with IM-types DCO and DTV would be counted 

toward the limit on classes or credits taken “on-line or through distance education and does not 
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require the student’s physical attendance,” while IM-type DIV would be used for (distance 

education) classes that require the student’s physical attendance at a specific location at specific 

times. 

 

NOTE 2: HOW TO CHOOSE AN INSTRUCTIONAL METHOD 

0) Is this course available to students who are not physically at the offering campus? 

IF YES: continue to Step 2 

IF NO: Do not enter an IM Code; Go to Step 4 to consider Schedule Type 

  

1) Does the course require face-to-face meetings at a site other than the campus awarding credit? 

IF YES: IM = OS; Go To Step 4 to consider Schedule Type 

IF NO: continue to Step 2 

  

2) Is this course offered by HITS or H.323 or other room-based videoconferencing technology 

to specific pre-determined locations? 

IF YES: IM = DIV; Go to Step 4 to consider Schedule Type 

IF NO: continue to Step 3 

  

3) Is this course offered via Cable TV? 

IF YES: IM = DTV; END 

IF NO: IM = DCO to designate completely online; END 

  

4) Does the course make such extensive use of technology that the normal class meeting 

schedule is altered? 

IF YES: Schedule Type = HTI 

IF NO: Enter other appropriate Schedule Type 

  

NOTE 3: EXAMPLES OF SELECTING AN INSTRUCTIONAL METHOD 

  

Example 1: Course from any UH campus is offered face-to-face at UH-West Oahu. 

IM = OS 

  

Example 2: Graduate course from UH-Mānoa is offered face-to-face at UH, Maui College. 

IM = OS 

  

Example 3: A course is offered to a group of students statewide with monthly in-person 

meetings on each island for the students who reside there and the remainder of the coursework 

is conducted online. 

IM = OS 

Schedule Type = HTI 

  

Example 4: Course is offered completely online using Laulima and is available to students 

anywhere. 

IM = DCO 
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Example 5: Course is offered via live streaming media and is available to students anywhere who 

can receive it. 

IM = DCO 

  

Example 6: Course is offered completely online but an orientation session on-site is required. 

IM = DCO/Use Course Comment field to note the required orientation 

  

Example 7: Course is offered via HITS2. 

IM = DIV 

  

Example 8: Course is offered to multiple specific locations inside or outside Hawai‘i equipped 

with H.323 group videoconferencing facilities. 

IM = DIV 

  

Example 9: Course has a required meeting every other week conducted to multiple specific 

locations equipped with H.323 group videoconferencing facilities and the remainder of the work 

is conducted online. 

IM = DIV 

Schedule Type = HTI 

  

Example 10: Course is offered via Cable TV on Channel 55 with tapes sent to a student 

deployed to Iraq. 

IM = DTV 

  

Example 11: A set of pre-recorded lectures is provided on DVD to students who correspond 

with each other and their instructor via email. 

IM = DTV 

  

Example 12: A set of pre-recorded lectures is made available online for downloading by students 

who also work in Laulima. 

IM = DCO 

  

 Example 13: Intensive online work is used to replace 1 of the 2 weekly meetings of a class 

offered on campus. 

IM = b lank 

Schedule Type = HTI 

  

Example 14: The course is totally online with no scheduled class meetings but the course is not 

made available to students other than at the home campus for reasons including but not limited 

to: required access to specialized physical resource materials, mandatory individual meetings with 

the faculty member, required physical co-requisite, etc. 

IM = blank 

Schedule Type = HTI 
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NOTE: If you need clarification with regard to the various instructional methods or have 

questions or assistance interpreting the definitions or examples provided, please be sure 

to contact your campus Distance Learning Coordinator. 
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APPENDIX E 

Distance Education Coordinator Position Description 

Kapi‘olani Community College 

 

The Interim Chancellor’s Vision for DE 

(from Reso-09022016-2_Campus-Vision-for-Distance-Education.pdf) 

Our DE program is coordinated by a single individual whose responsibilities are to work with 

● the academic programs to promote online offerings, 

● CELTT to provide professional development, 

● the library to integrate academic support, 

● OFIE to collect data, 

● the Faculty Senate DE committee to monitor policies and procedures, and 

● Student Affairs to integrate student support.  

● DE coordinator reports to the VCAA to ensure her/his services are provided to all 

academic areas. 

● DE coordinator uses data to monitor student access and student success. 

 

Duties: 

1. Under the direction of the Chancellor, coordinate and implement the vision of campus 

distance education. 

2. Develop and implement consensus-based policies and procedures for distance education. 

3. Plan, coordinate, implement, and assess strategies and best practices to ensure quality, 

integrity, and continuous improvement in online courses, programs, and student learning 

outcomes. 

4. Implement DE Plan and help the college meet all applicable accreditation requirements. 

5. Disseminate and collaborate with the stakeholders to ensure compliance with current 

federal, state, and UH system distance education policies, regulatory issues, and 

initiatives. 

6. Recommend and advocate for research-based best practices in online teaching and 

learning. 

7. Work collaboratively to create a campus infrastructure for distance education 

professional development, academic, technical, and student support.  

8. Develop and maintain constructive relationships with the administration, faculty, staff, 

students, UH System, UHPA, and others. 

9. Work with the Office for Institutional Effectiveness (OFIE) to regularly collect and 

analyze data to improve learning outcomes, student success, and support services. 

10. Develop, manage, and assist with funding and grants in support of online learning. 

 

Minimum Qualifications: 

http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-2_Campus-Vision-for-Distance-Education.pdf
http://facultysenate.kapiolani.hawaii.edu/wp-content/uploads/2014/09/Reso-09022016-2_Campus-Vision-for-Distance-Education.pdf
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Master’s degree in Educational Media/Technology or related fields to include: Business, 

Management, Education, or Leadership. 3 years of teaching Distance Education courses at a 

community college, using Internet-based learning management systems. Minimum qualifications 

must be met by the effective date of appointment. 

  

Desirable Qualifications: 

DE Coordination & Leadership 

1. 3 years of demonstrated managerial experience related to distance education in planning, 

coordination, implementation, assessment, and implementation of policies and 

procedures. 

2. Demonstrated ability to lead, communicate effectively, and work with teams.  

  

Assessment 

1. Knowledge of applicable federal and state laws, rules, and regulations associated with 

higher education and distance learning, such as the Fair Use Act, the Higher Education 

Opportunity Act, and Americans with Disabilities Act. 

2. Knowledge of the ACCJC accreditation standards and assessment processes in Distance 

Education. 

3. Keeps up with best practices of online teaching and learning, advances in instructional 

technology, and distance education programs in the state and across the country. 

4. Demonstrated ability to gather, interpret, and analyze data to improve student outcomes 

and student success. 
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APPENDIX F 

The Campus’ Infrastructure Responses to ACCJC Questions 

Below are the campus’ infrastructure responses to ACCJC questions based upon the content in 

the plan.  

 

1. Technology services, professional support, facilities, hardware, and software are 

appropriate and adequate to support the institution’s management and operational 

functions, academic programs, teaching and learning, and support services.  

 

Kapi‘olani Community College provides multiple sites where DE students who do not 

have high-speed Internet access at home can access computers that connect to the 

Internet. All buildings have both hardwire and wireless access. Hardwire ranges from 

100Mbps to 1Gbps and wireless is at 100Mbps. The Internet connection on campus is 

supported by and maintained by the Center for Excellence in Learning, Teaching and 

Technology (CELTT) in collaboration with Information Technology Services (ITS) at the 

University of Hawai‘i. ITS provides fiber optic cable to the campus. The cable terminates 

in the Main Distribution Frame (MDF). Copper lines are provided by Hawaiian Telcom 

and also terminate in the MDF. The campus is responsible for the network and copper in, 

and from, the MDF. The MDF is linked to multiple Intermediary Distribution Frames 

(IDFs) across campus. Monitoring of the network is continuous 24/7. Maintenance is 

continuous per eight hours a day, Monday through Friday, and is dependent on identified 

issues. Visual inspections of each IDF is conducted at least once a month. There are two 

networking specialist responsible for the network and funding for the two positions is 

from general funds. Funding for equipment and supplies are submitted through CELTT’s 

annual budget.  

 

Faculty have access to desktops and laptops to support their classroom instruction, online 

learning, online meetings, professional development webinars and conferences. 

Equipment needs are broken down into three categories. Category 1 is emergency 

repair/replacement. This happens when equipment breaks down without prior warning. 

Category 2 is planned replacements and upgrades. Category 3 is what we would like to 

acquire that meets future growth or new direction. Category 1 and 2 are usually funded. 

Category 3 is being planned for a 5-year budget cycle. 

 

Currently, the institution does not evaluate the effectiveness of technology meeting its 

range of needs. However, it is considering an evaluation process in the establishment of 

Service Area Outcomes (SAOs) that is defined in the Assessment Plan. SAOs will be 

defined in the new Technology Plan. 

 

CELTT provides basic services that are defined as the infrastructure and hardware that 

allow individuals to be productive and provides for a safe working environment. These 

services include network access, Voice Over Internet Protocol (VOIP), copper lines, 2-

way radio communications, access to computers, access to printers, photocopy machine 

network access, fire alarm system network access, building alarm system network access, 

Heating, Ventilation, and Air Conditioning (HVAC) alarm system network access, 
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Emergency Call Boxes, security camera systems, and other needs identified in the 

technology plan. 

 

CELTT is also responsible for planning, developing, and delivering high quality computing 

and media resources, services for student learning, administrative operations, faculty and 

staff development, and the delivery of instruction and services. It continues to provide 

equipment and facilities to support learning, both on-campus and at a distance. CELTT 

has fifteen laptops for faculty and staff, and for small technology training groups. The 

software installed includes MS Office, Adobe Acrobat, and other basic programs. In 2016, 

there were approximately 2,540 requests from faculty and staff for professional, technical, 

hardware, and software support. CELTT’s Ticketing System (Kayako/Resolve) documents 

course redesign requests, instructor trouble-shooting, and any Laulima, phone, software, 

hardware, and multimedia issues. The information acquired is used to plan CELTT needs, 

including budget and staffing. CELTT employees five students and four casual hire 

positions. CELTT provides support to all students, faculty, staff, and administrators. 

Faculty, staff, and administrators also support and service DE students.  

In addition, faculty and staff may use applications available through Laulima, Kuali 

Financial System (KFS), Banner, the UH Office of Human Resources (OHR) system, 

OER initiatives, grant fiscal system, eCafe, Google Hangouts, Skype, Blackboard 

Collaborate and Halawa‘i (UH ITS implementation of Adobe Connect) to video 

conference via PC, Mac, and mobile devices. HITS and Polycom are now infrequently 

used but available for teaching from a distance. In recent years the following 

improvements have been made to better serve students, faculty, and staff: 

Hardware/ Software Upgrades 

Everything in the technology plan supports DE. Campus resources are available to DE 

students who come on campus because they may not have high speed internet access from 

home, or may not have a computer. One specific upgrade related to DE is the search for a 

new learning management system (LMS). All other upgrades are for the entire campus, 

which includes support for DE delivery. Future upgrades for the campus are included in the 

current technology plan to ensure a robust and secure technical infrastructure, providing 

maximum reliability for students and faculty. 

Software upgrades include operating systems, information security packages, campus server 

systems [IP distribution, Domain Name System (DNS) distribution, file sharing, firewall, 

Power Over Ethernet (PoE), VOIP, managed network switches, and web services] MS 

Office, Adobe Acrobat, and Internet browsers. 

 

2. The institution continuously plans for, updates and replaces technology to ensure its 

technological infrastructure, quality and capacity are adequate to support its mission, 

operations, programs, and services.  

 

The institution regularly plans to update and replace technology to support its mission, 

operations, programs, and services. The 2013-2017 Kapi‘olani Community College Technology 

Plan has guided the institution the past four years and all aspects of the Technology Plan are in 

support of all instruction, including DE delivery. 
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With the creation of the new mission statement that the Board of Regents recently approved in 

2017, the institution is writing a new Technology Plan to set goals to meet and exceed the 

technology needs of the campus. DE will shape both the student and faculty needs of the 

Technology Plan. A new Technology Plan will be presented to the Chancellor’s Advisory 

Committee (CAC) Technology Group and Authorized Governance Organizations (AGOs) in 

spring 2017. The Technology Plan supports all aspects of instruction, including DE delivery.  

 

Although the technological needs of DE classes may change more quickly than traditional face-

to-face courses, Kapi‘olani Community College is dedicated to proactively addressing future 

technology needs by committing to the periodic review of technological needs on campus. 

Technology upgrades are directly tied to institutional planning as well as the funding for position 

requests and are defined in the Technology Plan. Funding is provided through the CELTT 

budget, Allocation Request Form (ARF) process, grants, and Administrative Services' accounts 

depending on the project.  

 

All CELTT staff support all forms of instruction, including DE. Additionally, in the past two 

years, two instructional designers were hired to help faculty integrate technology into their 

courses and improve the content of DE classes. CELTT also hired a cybersecurity specialist to 

ensure digital security on campus, a network specialist, and VOIP specialist. Thus, the institution 

is committed to supporting the hardware, software, and personnel needs of CELTT that is a 

critical resource for DE faculty and students.  

 

3. The institution assures that technology resources at all locations where it offers 

courses, programs, and services are implemented and maintained to assure reliable 

access, safety, and security.  

 

The institution offers technological resources at the main campus at Diamond Head, the 

Culinary Institute at the Pacific, the Waianae Health Academy, the Waikiki Mindful Learning 

Center, Leahi Concept Kitchen at the Parc Hotel, Leahi Hospital, and outreach programs at 

Wai‘anae and Papakaleo. CELTT staff monitors the servers 24/7 for instructors who may come 

on campus and the servers are maintained/upgraded on a regular basis. The institution ensures 

reliable access, safety, and security through the Technology Plan.  

 

4. The institution provides appropriate instruction and support for faculty, staff, 

students, and administrators in the effective use of technology and systems related to its 

programs, services, and institutional operations. 

 

To ensure that faculty, staff, and administrators are supported in the use of technology, CELTT 

holds regular workshops such as Laulima Tools, Google Apps, and Multimedia Tools each 

semester. The Library and Learning Resources Unit also offers software classes that non-

students can attend. In the summer of 2016, CELTT offered Teaching Online Prep Program 

(TOPP) to a small group of faculty who voluntarily participated. TOPP will be consistently 

offered every fall, spring and summer to train faculty new to DE to develop online classes for 

the coming academic year. It will be part of the recommended best practices that new DE 

instructors will be asked to take to ensure a quality teaching and learning experience.  
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5. The institution has policies and procedures that guide the appropriate use of 

technology in the teaching and learning processes. 

 

As part of the institution’s commitment to create policies and procedures to guide the 

appropriate use of technology in the teaching and learning process, it has created this DE Plan 

to assist faculty, staff, and students at Kapi‘olani Community College in DE instruction. The DE 

Plan is written in conjunction with the Technology Plan of the campus that will be released in 

2017 to identify the hardware, software, and personnel needs of the campus. The DE plan 

marks a critical step in the identification and integration of campus resources and technology to 

best support the infrastructure needs of students, faculty, and staff.   
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                     FACULTY SENATE 

4303 Diamond Head Road 
Honolulu, Hawai‘i 96816 

An Equal Opportunity/Affirmative Action Institution 

 
To: Louise Pagotto, Chancellor 
 
From: Candy Branson, Faculty Senate Chair, Kapi‘olani Community College 
 Richard Halverson, Faculty Senate Vice Chair, Kapi‘olani Community College 
 
RE: Resolution 2021, Proctoring  
 
Date: March 8, 2021 
 
On behalf of the Distance Education Committee the Faculty Senate supports and 
recommends that the College allocate resources and funds to support faculty in offering 
quality online courses.  
 
Specifically, the FSDE Committee is recommending that free proctoring services be 
provided to students for online courses.  After reviewing the detailed research regarding 
proctoring completed by the Interim DE Coordinator, the DE Committee recommends 
one of two options. 
 

1)  an in-house proctoring model base on UH West Oahu that will cost $22 per test 
per student.  A needs assessment will be conducted to identify the online 
courses that would currently benefit from proctoring; OR 
 

2) that the College renegotiate a new ProctorU contract in anticipation of the current 
contract expiration in September (which can be renegotiated at anytime) to 
absorb the full cost of online proctoring and not passing on any charges to 
students. 

 
For more details pertaining to specific rationale and evidence for this action, please see 
AR 202002, revised. Thank you for your consideration.  
 
 
 
 

 



Office of the Chancellor 

 

4303 Diamond Head Road 
Honolulu Hawai‘i 96816-4221 

Telephone: (808)734-9565 
Facsimile: (808)734-9162 

Website: www.kcc.hawaii.edu 
An Equal Opportunity/Affirmative Action Institution 

memorandum 
March 13, 2021 

 
To:  Candy Branson, Faculty Senate Chair, Kapi‘olani Community College 
 Richard Halverson, Faculty Senate Vice Chair, Kapi‘olani Community College 
 
Subject: Response to Resolution 2021, Proctoring  

 
This memo is in response to the Faculty Senate Distance Education Committee’s 3/8/21 
recommendation to provide free proctoring services to students for online courses. The 
DE Committee provided two options for consideration: UH West O‘ahu’s in-house model 
or an extension of the ProctorU contract to allow for free proctoring for students.   
 
While it is certainly true that the pandemic has increased dramatically the number of 
online classes we offer, this College made a commitment to online learning prior to 
COVID-19. It behooves us, therefore, to develop assessment models that are sustainable 
in the long term. Free online proctoring for each student for each test or exam is not 
sustainable in our financial situation, whether the online proctoring is developed in-
house or bought from a third-party vendor. It is not sustainable even if we were to 
return to pre-pandemic levels of financial resources and pre-pandemic numbers of 
online classes. 
 
It is not only the financial constraints of paying to monitor our students that is of grave 
concern. A recent investigation into the “excessive collection of personal information 
and use of secret algorithms, which constitute unfair and deceptive trade practices” by 
proctoring companies, including ProctorU, is of great concern. I would encourage the 
Faculty Senate to review the complaint filed by the Electronic Privacy Information 
Center for details on the ways in which such online proctoring may be violating 
students’ rights to privacy and exposing students to “the risk of unfair and 
discriminatory treatment.” I am not interested in putting our students in harm’s way 
and at risk for discriminatory treatment. 
 
Assessing student learning is the responsibility of instructional faculty. How that 
assessment is undertaken is equally the responsibility of the faculty. Rather than 
faculty’s relying on others to monitor individual students taking an exam, I would 
encourage faculty to proctor their own exams when possible or to find assessment 
strategies that preclude the need for such proctoring. A recent webinar in the DE 
Newsletter, Reduce Cheating In The Online Classroom: Shifting From Punishment To 

http://www.kcc.hawaii.edu/
https://epic.org/privacy/dccppa/online-test-proctoring/EPIC-complaint-in-re-online-test-proctoring-companies-12-09-20.pdf
https://www.go2knowledge.org/courses/reduce-cheating-in-the-online-classroom-shifting-from-punishment-to-prevention


Prevention, offers ways to “create assessments that discourage cheating,” which may be 
a helpful resource for faculty. 

 
To summarize, I recognize that the Faculty Senate DE Committee is advocating for 
faculty. However, the College is not in a position to incur the additional costs of 
proctoring exams. Even if funding and privacy concerns were not at issue, the College 
needs to reevaluate how we move forward post-pandemic and prioritize our resources. I 
will look to the faculty, once again, to innovate ways to address the issues associated 
with online delivery, including assessment.  
 
 
 
 

Louise Pagotto 
Chancellor 
 
C: Maria Bautista, Interim Vice Chancellor, Academic Affairs 

https://www.go2knowledge.org/courses/reduce-cheating-in-the-online-classroom-shifting-from-punishment-to-prevention


Remote Exam Considerations
The following are some considerations for faculty who utilize exams for summative assessments.

Communicate and Collaborate with Colleagues
Reach out to your colleagues who teach the same course or are part of your program or
department to see what they are doing...share resources and help each other brainstorm
strategies for success.

Zoom-based Proctoring
ProctorU is not an option for entire classes, as we cannot require students to pay the fee and the
system is not able to cover this cost. The testing center is no longer taking appointments.
Self-proctoring your students via Zoom is an option that some will consider, but it does come with
quite a few limitations. Not all students will be able to find a quiet place to focus at exactly the
same time given the shelter in place directive. The more technology you add to the scenario, the
greater potential for technical issues to impede students’ ability to complete the assessment
successfully in the manner prescribed. Not all students may have the bandwidth and video
capability to complete the exam with their camera on. Even if you monitor the students via Zoom,
you will only see their face - there is nothing to stop them from looking at notes, books, Google,
etc. Consider other ways to ensure academic integrity that may be less cumbersome and more
effective.  If you decide that self-proctoring your exams in Zoom is your preferred course of action,
please see How to Proctor Exams in Zoom for guidance.

Academic Integrity + Flexibility

Honor Pledge
You can add an honor pledge to your assessment in the Assignment or Test and Quizzes tools.
Students will be required to check the box, agreeing to the honor pledge, prior to submitting. You
can also craft a more personalized and detailed honor pledge or statement of ethics and require
students to sign and submit this individually.

Robust Assessment Items
Consider creating assessment items that impede students’ ability to Google or share answers.
Short answer, essay items, and requiring students to show their work make it difficult to get
“instant answers”...and they often require higher order thinking as well.

Question Pools
You can establish a pool (or even multiple pools) from which to randomly pull in Tests and Quizzes.
For example, you might create 10 items for topic A and 10 items for topic B and then set up the

https://docs.google.com/document/d/1SrVmMn4gKW03_KeZNgwidwskr98nH0atu4ri-9IdJt4/edit?usp=sharing


assessment to randomly pull 5 items for each - this way, students will all be tested on the same
content (with the same emphasis placed on each topic) but will not have identical assessments.

Randomization of Items and Answer Options
You can have the Tests & Quizzes display items randomly so the questions are not in the same
order across student assessments. The answer options for each item can also be randomized.

Time Limits and Limited Attempts
You can establish time limits for assessments (e.g., with a 1 hour time limit, the assessment will
automatically be submitted after an hour) and limit the number of attempts (e.g., students can only
open the assessment once). For students with additional time granted as an accommodation, this
can be easily managed as an exception to the time constraint via the Tests and Quizzes tool.

Limit the Testing Window
You might consider limiting the testing window (e.g., 1-3 days). This will allow students to access
the test when they can find a quiet space and time to focus while limiting the length of time the
test is open. (Note: if you have a time limit of 3 days, a time limit of 1 hour, and have restricted the
assessment to 1 attempt, the students will be able to access the assessment once any time during
the 3-day window to take the exam and will have an hour to complete it).

Feedback to Students
It’s a good idea to wait to release feedback to students until after the assessment window has
closed. At that point, you can release feedback so students can see which items they answered
incorrectly along with a rationale explaining the correct answer.

Practice Assessments
Consider creating a practice short assessment that mirrors the setup for higher stakes summative
assessments to allow students to familiarize themselves with the format and procedure.

High Stakes vs. Low Stakes
Consider utilizing lower stakes assessments to minimize the high stakes nature of exams and help
mitigate negative impacts of technical issues, inability to find a quiet environment to focus for
exams, etc. These are unprecedented times, and some of our students are under a great deal of
stress. Providing opportunities to practice and grow from mistakes may be more important and
helpful than single, high stakes summative exams.
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Board of Regents Policy, RP 5.201 
Instructional Programs 

Regents Policy Chapter 5, Academic Affairs 
Regents Policy RP 5.201, Instructional Programs 
Effective Date:  Apr. 21, 2016 
Prior Dates Amended:  Oct. 18, 2002; Jan. 13, 1966; Feb. 8, 1973; Oct. 20, 1978; May 
21, 1982; March 18, 1983; Nov. 22, 1991; Oct. 31, 2014 (recodified); Jan. 28, 2016 
Review Date:  August 2018 
 
 
I.  Purpose 
 
To set forth policy on instructional programs that are new, provisional, under review, 
and on the naming of programs. 
 
II.  Definitions 
 
No policy specific or unique definitions apply. 
 
III.  Policy 
 
A. New Programs 
 

1. The board shall approve: 
 

a. The establishment of all new instructional programs granting academic credit 
leading to a degree or credential, upon recommendation by the president. 
 
b. All new certificates that are the sole credential of an instructional program or 
require significant resources except for the following: 
 

(1) A Certificate of Achievement in which an associate degree in the program is 
already board-approved. 
 
(2) Certificates of completion and competence. 
 

2. The president is delegated the authority to approve new certificates consisting of 
courses within or among board-authorized instructional programs. 
 
3. All new program proposals shall be consistent with the institution’s mission. 
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B. Provisional Programs 
 

1. New programs, once approved, shall be considered provisional during the period 
of their first full cycle, defined as 150% of the proposed length of the degree for 
baccalaureate and graduate degrees (e.g., 6 years for bachelor degrees, 3 years for 
master’s degrees, and 5 years for doctoral degrees) and 200% for certificates and 
associate degrees (e.g., 2 years for certificates, 4 years for associate degrees). 
 
2. Each provisional program shall be reviewed at the end of its first full cycle. The 
request to the board for “established” program status shall be submitted in the 
academic year following the end of the program’s first full cycle. Campuses may 
request and the president or designee may grant an extension for one year for 
provisional programs. Additional extensions may be requested. 
 
3. The recommendation by the president for approval by the board shall include the 
results of a program review. Following its review, the board shall determine whether 
the program is to be awarded established status or terminated. 
 
4. All provisional programs that have not applied for established status or extension 
in the year following the completion of the first cycle may be recommended for 
termination by the president. 
 
5. In confirmation and clarification of existing practice and policy, no tenure 
appointments or tenure commitments shall be made in the programs during this 
provisional period. 

 
C. Any significant change to a program once granted established status or deviations 
from the original intent, purpose, or design of the program shall be approved by the 
board. 
 
D. The president is responsible for maintaining and making public an official inventory of 
all approved degrees and certificates of achievement, undergraduate certificates and 
graduate certificates. 
 
E. Review of Established Programs 
 

1. Instructional programs are systematically assessed to assure currency, improve 
teaching and learning, and enhance achievement of student learning outcomes. 
 
2. Each campus shall develop its own program review schedule, subject to the 
following guidelines: 

 
a. All established programs at the University of Hawaii at Manoa, the University of 
Hawaii at Hilo, and the University of Hawaii West Oahu shall receive a 
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comprehensive review at a minimum of every seventh year unless otherwise 
stipulated by the board. 
b. Established programs at the community colleges shall receive a comprehensive 
review at a minimum of every fifth year unless otherwise stipulated by the board. 
c. Should it be determined that a program has undergone significant changes since 
its establishment, a shorter review cycle may be invoked.  In such cases, the 
program shall be subject to a comprehensive review. 
d. Reviews of particular programs may be undertaken at any time as deemed 
necessary by the faculty, administration, or board. 
e. A program with a low number of degree/certificates of achievement conferred 
will undergo a campus level review. 

 
3. A report will be provided to the Board annually on programs with a low number of 
degrees/certificates of achievement, and on program reviews conducted in the last 
year, in accordance with professional and regional (WASC) accreditation standards. 

 
F. Termination of Programs 
 

1. Provisional and established programs deemed out-of-date or nonproductive 
based on a program review or other internal assessments may be terminated by the 
president. 
 
2. Commitments to students already officially enrolled in such programs shall be met 
and limited for up to two years for associate degrees at community college programs 
and four years for baccalaureate degrees. No new program admissions shall take 
place. 
 
3. The board shall be provided an annual report on all programs terminated. 
 

G. Naming of Programs (Cross reference RP 11.204) 
 

1. Programs are given a name at the time they are approved by the board. 
Thereafter, the president may approve changes in the functional names of academic 
programs and credentials as may become necessary to remain current with the 
terminology and focus of their fields and which involve no significant change in the 
program requirements. 

 
2. No program shall be given a name to honor a person without approval of the 
board. 

 
IV.  Delegation of Authority 
 
The president is delegated the authority to approve new certificates consisting of 
courses within or among board-authorized instructional programs.  See RP 5.201A.2. 
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Provisional and established programs deemed out-of-date or nonproductive based on a 
program review or other internal assessments may be terminated by the president.  See 
RP 5.201 F.1. 
 
V.  Contact Information 
 
Office of the Vice President for Academic Affairs, 956-7075, risad@hawaii.edu 
 
VI.  References 
 
A. http://www.hawaii.edu/offices/bor/ 
B. http://www.acswasc.org 
C. RP 11.204 
 
Approved 
 
Approved as to Form: 
 
 
_____/S/___________________________  __04/21/2016_ 
Cynthia Quinn                    Date 
Executive Administrator and 
 Secretary of the Board of Regents 
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COURSE NAME, CRN
Semester, Year

CLASS INFORMATION
Time(s), Day(s) (if applicable)
Meeting Location (if applicable)
Course Site (link “Course Site” to Laulima site)

INSTRUCTOR INFORMATION
Instructor: Your Name Here
Office: Office Number and Building
Office Hours: Time(s) and Day(s)
E-mail: your hawaii.edu e-mail
Phone: xxx-xxxx
Virtual Office: (Zoom link, if applicable)

SYLLABUS CHANGE POLICY:
Information contained in the course syllabus may be subject to change with reasonable advance notice,
as deemed appropriate by the instructor. Updates to the syllabus will be communicated via…(explain
how you will communicate updates to the syllabus).

About This Course
The course description provided here should match that in the course catalog. Please check the catalog
to ensure accuracy.

Course Learning Outcomes
After successfully completing this course, you will be able to:

1. enter your course learning outcomes here.
2. These should mirror those listed in the catalog.
3. If you find that the outcomes listed in the catalog are outdated, your department has a

curriculum committee representative who should be able to assist you in the process of inputting
your modification into KSCM.

Course Format
Explain the course format here (see course format definitions for Kapi‘olani CC). Include information
regarding the number of weeks, expected hours of engagement, how/when/where any synchronous
meetings will take place (including clinicals, internships, service learning, proctored exams, etc., how the
course is structured (e.g., weekly units, number of modules, etc.) and what general schedule the students
can expect (e.g., when will the weekly module be made available?; when will announcements go out?;
when will grades be posted for assignments?; when are assignments due? – it’s best to be consistent in
such matters for clarity and time management. Be sure to include the time zone in the event you have
students who live or are traveling outside HST.)

https://drive.google.com/a/hawaii.edu/file/d/15SvWAfbvup1Ov8dmC2pfUH4QSzTXb5vp/view?usp=sharing


Required Materials
List required materials here (and recommended materials, if applicable – be sure to distinguish). It is
helpful to provide information on where students may obtain these materials (particularly if available for
free on campus). These may include, but not be limited to:

● Textbook(s) (provide full citation and edition number)
● Workbook(s)
● Tools/Materials (e.g., art supplies, instruments, etc.)
● Hardware (include mention of high-speed Internet connection if necessary)
● Software (include link to accessibility information or VPAT for software and web-based

applications: e.g., Laulima/Sakai, Microsoft, Adobe)

Course Policies

Communication

Participating in our Learning Community
Provide information here about how you want students to communicate with one another. Is there a
general forum for questions that you’d like students to utilize en lieu of e-mailing you? Will there be
weekly discussions? There are a number of tools and methods for student-student communication – let
students know which you will be utilizing in this course.

Contacting the Instructor
Provide information here about how you want students to contact you. Should electronic
communications be sent via Laulima e-mail, messages or university e-mail? Establish clear expectations
for response time (e.g., e-mails will be answered within 24 hrs, or within 48 hrs, or 12 hrs Mon-Fri, but
not on weekends – whatever your policy/schedule, be specific and clear).

Alternative Contact
Provide alternative contact information here (e.g., program coordinator) should students be unable to
reach you.

Attendance & Grading

Attendance/Participation
Provide explicit information regarding how and whether attendance/participation will be assessed and
the impact this will have on the student’s grade. If some absences are to be “excused” for “extenuating
circumstances,” provide operational definitions for these concepts.

Evaluation and Feedback
Provide clear expectations regarding timeline for feedback (e.g., all attempts will be made to provide
graded

Late Work
Provide explicit information regarding whether, under what circumstances and for how long late work will
be accepted, including specific details about impact to grade. If there are circumstances which may
excuse late work or if notification is needed “in advance”, be explicit about how far in advance notice is
required, how students should notify you, and what circumstances might constitute an excusable late
submission.

Proctored Exams
If your course includes proctored exams, indicate relevant options here (particularly for DE courses).
Sample language about online proctoring: Kapi‘olani Community College has recently entered into a
service agreement with ProctorU which offers online test proctoring services. Please keep in mind that
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this is an option, not a requirement. You are welcome to have your tests proctored at the (free) testing
center on campus or at a proctoring center of your choice (contact me at least 2 weeks in advance for
prior approval and arrangements), but if you want the convenience of online testing, ProctorU is an
option to consider. There is a fee for this online proctoring service if you opt in to try it out. If you opt to
use online proctoring you will be monitored and/or recorded through the use of your webcam.  You’ll
find two tabs listed on the left-hand navigation sidebar in Laulima site. One is called “ProctorU” which is
the login page, the other one is named as “Test-Taker Support.” Please view the content in these two
pages if you are interested. Feel free to contact me if you have any questions.

Missed Assessments
Provide a policy regarding time-specific assessments, such as performance evaluations, presentations,
project exhibits, exams, etc. If provisions exist for “extenuating circumstances” or if “advanced notice” is
required by the student, provide operational definitions for these concepts.

Extra Credit
If you offer extra credit opportunities to allow students to improve their grade, those opportunities
should be announced and made available to everyone.

Final Grade
Your final grade will be calculated…(explain if rounding or truncating of average will occur and how the
final grade will be calculated. If there is a minimum score for passing in the program, include this
information here. You may wish to include a statement about Incomplete grades as well.)

You will receive a letter grade based on the following scale:

Letter Grades and Percentage Ranges

A = 90-100%
B = 80-89%
C = 70-79%
D = 60-69%
F = 0-59%

Grade Composition
Note to instructor: Letters are used to identify assessment categories (e.g., projects, papers,
performances, reflections, exams, etc.) instead of color for readability/accessibility. These labels are used
throughout the course schedule to identify assessments by category. You may wish to use more relevant
labels (e.g., Q for Quizzes).

Assessments and Weighting

(A) Projects - 50%
(B) Presentations - 20%
(C) Discussions - 20%
(D) Quizzes - 10%
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Tentative Course Schedule
The following schedule is subject to change. Should changes occur, you will be notified by…
Please note the final exam for this course is (date, time), per the Final Exam Schedule.
(Notes to instructor: Please consult or provide a link to the Academic Calendar to include important
dates and holidays in your course schedule. If all assessments are due at the same time each week
(recommended), you may wish to state this up front and omit this info below, aside from any exceptions
to this rule. This section is not intended to provide all details for each week - only an overview of timeline
and graded tasks. For accessibility, this information has not been formatted in a table. Use simple tables
sparingly and only when necessary to organize information – refrain from using table for visual layout.
Letters are used to identify assessment types instead of color for readability/accessibility - these align
with the grade composition table.)

Week 1, January 7-13: Introduction to the Course
C: Discussion 1: Self-Intro (5 points) - Due Sunday, January 13 at 11:59pm

Week 2, Dates: Topic(s)
C: Assessment (points) - Due date/time
D: Assessment (points) - Due date/time

Week 3, Dates: Topic(s)
A: Assessment (points) - Due date/time
C: Assessment (points) - Due date/time
D: Assessment (points) - Due date/time

Week 4, Dates: Topic(s)
C: Assessment (points) - Due date/time
B: Assessment (points) - Due date/time

Week 5, Dates: Topic(s)
A: Assessment (points) - Due date/time
D: Assessment (points) - Due date/time

Week 6, Dates: Topic(s)
C: Assessment (points) - Due date/time
B: Assessment (points) - Due date/time

Week 7, Dates: Topic(s)
C: Assessment (points) - Due date/time
D: Assessment (points) - Due date/time

Week 8, Dates: Topic(s)
C: Assessment (points) - Due date/time
B: Assessment (points) - Due date/time

Week 9, Dates: Topic(s)
A: Assessment (points) - Due date/time
C: Assessment (points) - Due date/time
D: Assessment (points) - Due date/time

Week 10, Dates: Topic(s)
C: Assessment (points) - Due date/time
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Week 11, Dates: Topic(s)
C: Assessment (points) - Due date/time
B: Assessment (points) - Due date/time

Week 12, Dates: Topic(s)
A: Assessment (points) - Due date/time
C: Assessment (points) - Due date/time

Week 13, Dates: Topic(s)
C: Assessment (points) - Due date/time
D: Assessment (points) - Due date/time

Week 14, Dates: Topic(s)
C: Assessment (points) - Due date/time
D: Assessment (points) - Due date/time

Week 15, Dates: Topic(s)
C: Assessment (points) - Due date/time

Week 16, Dates: Topic(s)
A: Assessment (points) - Due date/time
B: Assessment (points) - Due date/time
C: Assessment (points) - Due date/time
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Program Information

Program Learning Outcomes
Include program-level student learning outcomes here (to locate your PLOs, consult the Degree and
Certificates section of the latest Course Catalog).

1. outcome 1
2. outcome 2
3. etc.

Student Handbook
If your program has a student handbook, you may wish to include a link to that here.

Institutional Information

Institutional Learning Outcomes
Within professional, civic, and personal contexts, and in the pursuit of their current individual learning
goals, KCC students are able to:

1. use critical and creative thinking and reasoning.
2. communicate clearly and appropriately.
3. demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in

particular the values and history of the indigenous culture.
4. make contributions to their communities.

Basic Needs
Basic needs include food and housing, childcare, mental health, financial resources and transportation,
among others. Student basic needs security is critical for ensuring strong academic performance,
persistence and graduation and overall student well-being. If you or someone you know are
experiencing basic needs insecurity, please see UH System Basic Needs.

Please review the following institutional policies on the Web:

Student Responsibilities (go.hawaii.edu/4Lf)
● Effort and Time
● Proctored (or ID Verification) Activity
● Netiquette
● Online Safety
● Academic Honesty
● Student Conduct Code

College Policies (go.hawaii.edu/fLN)
● COVID-19: Classroom Guidelines
● Statement for Students with Disabilities
● Title IX Disclosure
● Privacy and Confidentiality
● Right to Resolve Academic Grievances
● Student Participation Verification

How to Get Help (go.hawaii.edu/fLh)
● Academic Support
● Student Support Services

o Academic Advising
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https://www.kapiolani.hawaii.edu/admissions/course-catalog/
https://www.hawaii.edu/student-basic-needs/
https://ohana.kapiolani.hawaii.edu/de-syllabus-student-responsibilities-2/
http://go.hawaii.edu/4Lf
https://ohana.kapiolani.hawaii.edu/de-syllabus-college-policies/
http://go.hawaii.edu/fLN
https://ohana.kapiolani.hawaii.edu/de-syllabus-how-to-get-help/
http://go.hawaii.edu/fLh


o Financial Aid
o Personal Counseling

● Technical Support Services

To access specific student policy documents, please visit the Policies and Plans page (see item 12).
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Charge for the CAC Work Groups  
January 31, 2017 
 
Budget:  

• While other governance organizations may have a budget committee, the CAC Budget 
Work Group will review the institution’s budget.  

• Make recommendations to the full CAC on the ARF process. 
 
Technology: 

• Review Technology Plan 
• Review DE Plan 
• Discuss priorities for technology purchases (Technology purchases are centralized at 

CELTT) 
 
Enrollment Management: 

• Review the College’s enrollment trends  
• Recommend all-campus initiatives to target enrollment areas (For instance, first time 

registrants, returning, continuing students), including marketing efforts 
 
Assessment: 

• Review and assist in implementing the Assessment Plan 
• Oversee and recommend action steps to address assessment efforts across the campus  

 
Accreditation: 

• Oversee the ACCJC Institutional Self Evaluation Report process 
• Review the ACCJC Annual Report (due March 31st) 

 
Policies: 

• Create, review and update (as necessary) College policies 
o Board of Regents Policies, Executive Policies, Administrative Policies and UHCC 

Policies as needed. 
o Priority policies such as Animals on Campus and Facilities policy 
o Governance policy 

 
Sustainability: Curriculum and Operations 

• Approve and implement the Sustainability Plan 
 
Culinary Institute of the Pacific: 

• Assist in strategy for statewide implementation of CIP 
• Professional Development strategy 
• Continuing Educations strategy for CIP 
• Culinary Tourism Enterprise 
• Kapi‘olani CC Culinary Musical marketing vehicle 

 
Student Success: 

• Addressing issues from the UHCC System Student Success Council 
• Incorporate Comprehensive Program Review into the Student Success Pathway 



 



 

Executive Leadership Team (ELT) - External Evaluation                       AY 2020-2021  
 
What successes does your data reflect? 

● The two statements that  showed the highest  number of  positive responses were  
○ “I understand the role of the ELT on campus.”  Of the 131 responses, 76% agreed. 
○ “The ELT shares relevant information that  affects my primary duties.” 66% agreed. 

● There were 28 positive responses about ELT’s communication, collectively and for 
individual administrators.  The intentional  increase in communication during the pandemic 
was cited, especially the weekly Chancellor’s Zoom Updates (mentioned over 20 t imes). 

● Many mentioned that  the increase in communication helped the respondents to feel 
connected and informed. Words used by respondents were “transparent” or 
“transparency” (used 8 times). 

 

What goals emerge from the data? 
The ELT identified three goals from the survey results: 

1. Interestingly, communication (mentioned 19 times) was identified as an area that  needed 
improvement, even though it  was more often mentioned positively. Communication gaps 
were mentioned regarding the budget as well as inconsistent communication in different 
departments and units. 

a. Improve the quality of the communication, keeping in mind audience, purpose, 
t imeliness, and clarity 

b. Keep constituents updated on initiatives, address expressed concerns and close 
the loop on responses 

 
2. Accountability - “Transparency” was also mentioned as needing improvement (mentioned 

15 t imes).  
a. Clearly define what roles people serve (ensure they have resources and provide 

training, if necessary) 
b. Clearly define and specify what jobs/tasks people should be doing 
c. Build this into our 



i. Meeting agendas, define roles and jobs/tasks 
ii. Delegation of action items with specificity 
iii. Timeline with an upcoming meeting schedule or touchpoints.  What does 

it mean to be 25%, 50%, 75% completed? 
iv. Track progress in all followup meetings 

 
3. Budget (mentioned 17 times) 

a. Vice Chancellors and Deans to oversee the budgets in their areas and review 
budgets with their departments/units regularly.  

b. Regular updates to the College on the budget and HEERF funds. 
c. Accountability for areas that overspend their budget allocation.  





UH/UHCC Shared Governance Survey

Demographic Information

The following demographic information will only be collected and analyzed in the aggregate. 

1) What is your primary function in the University of Hawaiʻi Community Colleges System (UHCC)?

 Full-time Faculty

 Part-time Faculty

 Lecturer

 APT

 Classified staff

 Administrator

 Other: 

2) At which campus or location are you primarily assigned?

 Hawaiʻi Community College

 Honolulu Community College

 Kapiʻolani Community College

 Kauaʻi Community College

 Leeward Community College

 UH - Maui College

 Windward Community College

 UHCC System Office

3) How many years have you been employed in the UHCC System?

 Less than a year

 1-5 years

 6-10 years

 11-15 years

 16-20 years

 More than 20 years

4) Please indicate if you have served on a systemwide committee. Examples of a systemwide committee

include, but are not limited to:

Community College Council of Faculty Senate Chairs

Community College Council of Native Hawaiian Chairs

Community College International Education Council

HAP Systemwide Board

Program Coordinating Council (specific to program)

UHCC Strategic Planning Council



UH Systemwide Foundations Board

UH Systemwide Sustainability Council 

 I have served on a systemwide committee in the past 3 years.

 I have not served on a systemwide committee in the past 3 years.



Communication

5) Please indicate the extent to which you agree or disagree with the following statements about

communication at the UH System level and UHCC System level. 

Strongly

Disagree

Disagree Neutral Agree Strongly

Agree

N/A

Communication from the UH

System is timely and

accurate.

The UH System website is a

reliable source of

information.

I regularly use the UH

System website to find

information.

Communication from the

UHCC System is timely and

accurate.

The UHCC System website is

a reliable source of

information.

I regularly use the UHCC

System website to find

information.



Shared Governance and Decision-Making

6) Please indicate the extent to which you agree or disagree with the following statements about shared

governance at the UH System level and the UHCC System level. 

Strongly

Disagree

Disagree Neutral Agree Strongly

Agree

N/A

The roles of the UH System,

UHCC System, and the

college are clear.

UH System committees

provide an effective forum

for systemwide

decision-making.

The UH System effectively

assists the college in

meeting educational goals

for students achievement

and learning.

UHCC System committees

provide an effective forum

for systemwide

decision-making.

The UHCC System

effectively assists the

college in meeting

educational goals for

student achievement and

learning.



7) Is there anything additional you would like to share as it pertains to Communication, Shared

Governance, and Decision-Making for the UH System or UHCC System?
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UH/UHCC Shared Governance Survey

1) What is your primary function in the University of Hawaiʻi Community Colleges System (UHCC)?

Option # Responses Response %

2 skipped this question Total responses 318 99.38%

Full-time Faculty 168 52.83%
Part-time Faculty 2 0.63%
Lecturer 14 4.40%
APT 76 23.90%
Classified staff 33 10.38%
Administrator 13 4.09%
Other: [View] 12 3.77%

2) At which campus or location are you primarily assigned?

Option # Responses Response %

2 skipped this question Total responses 318 99.38%

Hawaiʻi Community College 38 11.95%
Honolulu Community College 51 16.04%
Kapiʻolani Community College 60 18.87%
Kauaʻi Community College 32 10.06%
Leeward Community College 48 15.09%
UH - Maui College 62 19.50%
Windward Community College 17 5.35%
UHCC System Office 10 3.14%

3) How many years have you been employed in the UHCC System?

Option # Responses Response %

6 skipped this question Total responses 314 98.13%

Less than a year 3 0.96%
1-5 years 72 22.93%
6-10 years 56 17.83%
11-15 years 72 22.93%
16-20 years 42 13.38%
More than 20 years 69 21.97%

4) Please indicate if you have served on a systemwide committee. Examples of a systemwide committee include,
but are not limited to:

Community College Council of Faculty Senate Chairs
Community College Council of Native Hawaiian Chairs
Community College International Education Council
HAP Systemwide Board
Program Coordinating Council (specific to program)
UHCC Strategic Planning Council
UH Systemwide Foundations Board
UH Systemwide Sustainability Council 

Option # Responses Response %

6 skipped this question Total responses 314 98.13%

I have served on a systemwide committee in the past 3 years. 91 28.98%

http://hawaii.surveyshare.com/survey/analyze/other?question_id=3871993


Option # Responses Response %

6 skipped this question Total responses 314 98.13%
I have not served on a systemwide committee in the past 3 years. 224 71.34%

5) Please indicate the extent to which you agree or disagree with the following statements about communication
at the UH System level and UHCC System level.

Strongly Disagree Disagree Neutral Agree Strongly Agree N/A Total

4 skipped this question Total responses 316 98.75%

Communication from the
UH System is timely and
accurate.

23 (7.30%) 80
(25.40%)

73
(23.17%)

111
(35.24%) 27 (8.57%) 1 (0.32%) 315

The UH System website is
a reliable source of
information.

19 (6.03%) 36
(11.43%)

87
(27.62%)

130
(41.27%) 30 (9.52%) 13 (4.13%) 315

I regularly use the UH
System website to find
information.

33 (10.58%) 71
(22.76%)

58
(18.59%)

99
(31.73%) 44 (14.10%) 7 (2.24%) 312

Communication from the
UHCC System is timely
and accurate.

28 (8.97%) 81
(25.96%)

66
(21.15%)

102
(32.69%) 29 (9.29%) 6 (1.92%) 312

The UHCC System
website is a reliable source
of information.

25 (7.99%) 42
(13.42%)

112
(35.78%)

90
(28.75%) 24 (7.67%) 20 (6.39%) 313

I regularly use the UHCC
System website to find
information.

46 (14.65%) 76
(24.20%)

70
(22.29%)

83
(26.43%) 30 (9.55%) 9 (2.87%) 314

6) Please indicate the extent to which you agree or disagree with the following statements about shared
governance at the UH System level and the UHCC System level. 

Strongly Disagree Disagree Neutral Agree Strongly Agree N/A Total

5 skipped this question Total responses 315 98.44%

The roles of the UH
System, UHCC System,
and the college are clear.

33 (10.48%) 90
(28.57%)

67
(21.27%)

103
(32.70%) 19 (6.03%) 3 (0.95%) 315

UH System committees
provide an effective forum
for systemwide decision-
making.

38 (12.10%) 66
(21.02%)

106
(33.76%)

77
(24.52%) 15 (4.78%) 12 (3.82%) 314

The UH System effectively
assists the college in
meeting educational goals
for students achievement
and learning.

30 (9.68%) 58
(18.71%)

107
(34.52%)

86
(27.74%) 19 (6.13%) 10 (3.23%) 310

UHCC System committees
provide an effective forum
for systemwide decision-
making.

34 (10.83%) 67
(21.34%)

100
(31.85%)

88
(28.03%) 16 (5.10%) 9 (2.87%) 314

The UHCC System
effectively assists the
college in meeting
educational goals for
student achievement and
learning.

28 (8.89%) 57
(18.10%)

99
(31.43%)

103
(32.70%) 19 (6.03%) 9 (2.86%) 315

7) Is there anything additional you would like to share as it pertains to Communication, Shared Governance, and
Decision-Making for the UH System or UHCC System?

Option # Responses Response %

218 skipped this question Total responses 102 31.88%

Responded 102 31.88%
Did not respond 218 68.13%



What are the strengths of the process that 
helps lead the college to improve teaching and 
learning?

What growth opportunities in the assessment 
process has the college identified to further 
refine its authentic culture of assessment?

Provide examples where course, program, or 
service improvements have occurred based on 
outcomes assessment data.

In those areas where assessment may be 
falling behind, what is the college doing to 
complete the assessments per the college’s 
schedule?

The campus provides opportunities to discuss 
assessment 

Assessment could be discussed more, and the 
campus can be better at documentation. 

Course improvements have been made by 
providing clearer instruction, more instructional 
videos, and more time to complete a project 
based on assessment data. 

Looking to secure more resources, including an 
assessment coordinator, and providing more 
workshops for those that need support work 
assessment.  

There are lots of supports, both technical and 
academic.  The On Line classes we adopted in 
response to the Corona Virus were expertly built 
and allowed both student and faculty to learn and 
thrive.  The Help Desk was extremely helpful in 
assisting with navigating LAULIMA. 

Challenging us to be accountable in the 
assessment process by participating in it each 
year, assigning a different faculty to assess our 
efforts. 

I'm not sure but I think more effort should go into 
preparing students for the on line culture.

The college does a wonderful job of providing 
workshops that assist us with preparing for 
curriculum. 

It helps us to take time to reflect our teaching in a 
more constructive way.

It gives us opportunity to get together and discuss 
with the faculty who are teaching the same 
courses.

We revisited the weak area where the students 
need more reinforcement and discuss about ways 
to change our curriculum or improve our teaching 
mythology accordingly

Our evaluation cycle allow us to re-evaluate the 
weak areas after we made changes.

The strength in the process allows us to question 
and examine what we are presenting to students 
to see if we are making the impacts we say we are 
trying to make. 

We wanted to measure how effective our group 
registration sessions were.  While the sessions 
were effective, the attendance was low.  So we 
extracted from the study that students prefer one-
on-one advising.

I really don't know.  I think they send out reminder 
emails.

Accountability and Closing the Loop: We all 
receive State and Federal funds to deliver our 
programs; we are held accountable for the use of 
those funds--reasonable. Closing the Loop--it 
constantly drilled into our little heads that doing 
things alone is not enough: we must show how 
what we do is in response to something and helps 
close the loop in improving what we deliver.

We can access grant funds provided we can draft 
a decent proposal. We can use assessment as 
part of our contract renewal land T and P 
evidence of contribution to our programs and 
college.

I would hope that most of our curriculum 
modifications have been based on outcomes 
assessment data and "closing the loop."

Not enough. The tracking and archiving of this 
process has changed repeatedly and little 
assistance has been provided to help faculty with 
this. Keep the campus curriculum expert away 
from this process;

Support of faculty from administration.
Provide more release time for this important 
assessment process.

Using a testing platform called ATI we can assess 
courses and make adjustments to our curriculum 
based on outcome assessment data and thereby 
increase our students achievements in those 
areas needing development.

Provide ample time and release time to ensure 
that faculty can complete the assessments.



I don't see any "college" assessment process in 
place. I see individual faculty in assessing their 
courses, I see departments assessing their PLOs, 
and I see no one assessing the ILOs. I'm not 
really sure what you're referring to here.

Not sure what this means. Unless it is the A'o 
Day? If so, I am sure that you have an exit survey 
that would provide this information.

? How would we be able to determine this?

Why on earth did we ever get rid of the 
assessment coaches? They were helping the SLO 
and PLO assessment get done. Why did we not 
provide adequate direction and structure to the 
assessment coordinator, and why haven't we 
replaced him? We have no process to assess the 
ILOs, and I am concerned about them for 
accreditation. This is not a critique of the SLOA 
committee; I think they are doing as much as can 
be expected to support individual course 
assessment, which is the whole purpose of the 
committee: "STUDENT" learning outcome 
assessment, not PROGRAM or INSTITUTIONAL 
assessment. This faculty senate committee was 
never designed to do the latter two. This needs to 
be pushed up to the administration so that they 
can have a plan and supply personnel. We used 
to give all those TEs for assessment coaches and 
had a paid full-time position of coordinator. We 
cannot balance all that work on the back of the 
faculty volunteers.

opportunities for discussion  within the discipline 
about assessment data and areas for 
improvements

Too many reports that duplicate work: ARPD, 
CI+SLO, SAO report, SSP. We are essentially 
being asked to say the same thing on multiple 
reports and it is unclear which reports are being 
continued year to year and which have fallen by 
the wayside. I am confused!

Humans are goal-setting creatures, so we assess 
naturally. Assessing instruction and services 
reflects a commitment to the quality higher 
education our community deserves and that we, 
as members of that community, deserve. 

There have been small award programs for 
innovative assessment projects which seemed to 
garner enthusiasm and interest.

In 2009 the Testing Center was moved from a 
much larger space to a much smaller space, 
despite concerns registered by LLR. We tracked 
service data for the following year and tested and 
implemented procedures to manage the predicted 
and overwhelming demand for testing (at worst, 4 
hours of wait times). Our data collection and 
analysis and constant discussion with 
administration were critical in arguing for better 
and more spacious facilities for testing.

The outreach to departments to strengthen SAO 
development was very good. Outreach such as 
this survey to get more information from the 
college community is good. All efforts are 
noteworthy and brave. Worst case scenario, 
accreditation "noncompliance" is a seriously 
detrimental label to carry and it drains college 
personnel and the opportunity for truly positive 
growth.

As a general comment, I notice two impediments, 
the persistent view of assessment as a forced 
action from "above" and a lack of recognition that 
assessment takes time, skills, and tools. For the 
latter, the investment of personnel time, training, 
and resources might be a case-by-case situation, 
but it might help to give specific consultation in 
order to identify true logistical barriers. For 
example, many people do not know how to use 
spreadsheets or work up an online survey. Or it is 
too complicated to develop a database to store 
data. 

We talk about it alot. Though I have a hard time 
find finding place to put the assessment

Make a website specific to Assessment using that 
NAME

We do this every semester so this question is not 
relevant

Do not know



I notice that there are now offerings of workshops 
about assessment. In the past (pre-covid) we had 
assessment coaches and workshops to have 
meaningful discussions. 

More opportunities to talk with colleagues to 
engage in "meaningful discussions" about 
assessment strategies and how it is going. 
Assessment has been one of those huge tasks 
that some people really understand and others 
have a vague understanding of. I think breaking it 
up into small chunks or having a TOPP-like 
course PD would be helpful for people.  

not sure. 

The college had an assessment day and there 
were some hours in which we were supposed to 
work on assessment. This activity seemed kind of 
rushed and placed on the schedule in August. I 
think some of us didn't know exactly what to do 
since it was not clearly explained. 

The HOST department has long been committed 
to remaining current with course and program 
assessment - followed by curriculum updates. The 
department takes great pride in staying ahead of 
the five-year cycle. As comfortable as the 
department is with the process, we have not 
needed to rely on the college for much assistance 
and not certain overall if assessment within the 
other departments are effective and thus can't 
speak to the strengths of the college. In the past, 
as we transitioned to Taskstream, the HOST 
department benefited greatly from the help of the 
various assessment coordinators and  took a 
pioneering role in preparing courses for entering 
assessments in Taskstream. After all the effort 
the department put into the conversion to 
Taskstream, we were disappointed that several 
key deadlines were not met by other college 
department. The department was also 
disappointed that after all the effort and expense 
devoted to Taskstream, that the system was 
discontinue. In short, while the process is 
effective for the HOST department to assess our 
courses and program, and making relevant 
changes to our delivery methods and 
assessment, I am not sure I can speak to how the 
process is improving the college's teaching and 
learning.

While I feel the HOST department has embraced 
a "culture of assessment," I not entirely confident 
that the majority of faculty or departments have. 
This is based on the amount of pushback and 
resistance I have heard in meetings regarding the 
value of assessment. And it seems when we 
approach an accreditation self-study, many 
departments are frantically playing catchup to 
complete the five-year cycle

On a consistent basis the HOST department has 
made improvement to clarifying the outcomes 
themselves, adjusting the methods in which we 
present content, and refined the way we assess 
outcomes. Additionally, assessment has 
encouraged us to remain current in changes in 
the hospitality industry - and we have introduced 
new concepts and topics in our course. We are 
also in the process of taking a new look at our 
program outcomes, reviewing if they are still 
relevant, and enhancing the way we measure the 
outcomes.

I do feel the discontinuance of Taskstream was a 
way to help the college simplify the assessment 
and retention of information. A recent assessment 
day was intended to encourage time for 
departments to discuss the process of 
assessment, though I felt the process could have 
been simplified as to what were the expected 
outcomes of the discussion. The creation of the 
Cycle of Continuous Improvement has provided a 
clearer roadmap and connection to various 
reports and measurements, e.g. ARPDs and 
SSPs
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MARCH 5 Professional Development
Virtual A'o Day

Program

Please Complete Our Quick Survey Click Here

8:30 - 9:15  OPENING
https://hawaii.zoom.us/j/92375188674

Welina mai, pule, and a message about A‘o

● Nāwaʻa Napoleon will discuss how the phases of A‘o in the kumu lipo relate to our own

phases in assessment, from the individual process to sharing and learning with others.

‘Āina based Framework & Assessment:

● Erica Dias, Jaclyn Lindo, Kara Plamann-Wagoner, and Caroline Torres will share their

story of the ‘Āina-based learning assessment framework.

9:30 - 10:15  Open Sessions

‘Āina based Framework & Assessment

https://hawaii.zoom.us/j/95576439096

● Erica Dias, Jaclyn Lindo, Kara Plamann-Wagoner, and Caroline Torres will share details

about the ‘Āina-Based Learning Assessment Framework and demo the readily-available

assessment tools. Faculty are welcome to bring an ‘ĀBL assignment to connect to the

framework!

Conversations About Engagement & Student Learning

https://hawaii.zoom.us/s/99212192652

● Kawehi Sellers will lead discussions about engagement and student learning with a

particular focus on remote and online pedagogy.

Teaching and Assessment Routines

https://hawaii.zoom.us/j/96871703711

● Alex Salinas-Nakanishi will share a simple model for regular assessment and lead a

discussion on issues faculty consider in adopting assessment routines.

https://forms.gle/swhJCZ9SijBGGgFX7
https://hawaii.zoom.us/j/92375188674
https://hawaii.zoom.us/j/95576439096
https://hawaii.zoom.us/s/99212192652
https://hawaii.zoom.us/j/96871703711
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Course Assessment Basics

https://hawaii.zoom.us/j/96393476498

● Tony Silva will present on the ABC's of course assessment basics

CLRs Drop-In Session

https://hawaii.zoom.us/j/92038723872

● David Uedoi and Chris Gargiulo will be available to talk about the CLRs, including

hands-on demonstrations.

Student Learning Outcomes in Counseling

https://hawaii.zoom.us/s/98266525096

● Kristy Yoshikawa, Lisa Yrizarry, and Michaelyn Nakoa will lead discussions on bridging

continuous improvement with Program Learning Outcomes (PLOs) and Student

Learning Outcomes (SLOs) from a counselors point of view.  A focus on the history of

SLOs in counseling and examples of past and current assessments in Academic Affairs

and Student Affairs.

Tutoring & Assessment (for Tutor Supervisors)

https://hawaii.zoom.us/j/98262490066

● Virginia Yoshida will lead this discussion room on assessment and tutoring services. This

discussion will be primarily for tutor supervisors.

Introduction to Service Areas Outcomes (SAOs): What are they? Why should we care?

https://hawaii.zoom.us/j/92302792712

● In this session, we will discover what Service Area Outcomes (SAOs) are and why they

are important. To delve into the ways SAOs can be used, there will be several hands-on

exercises and fun interactive activities led by Joanne Whitaker, Romyn Sabatchi, Lisa

Yamamoto, and Jamie Miyashiro. If you’ve never had to work with SAOs or if you are

fully acquainted with them, this session is for you!

https://hawaii.zoom.us/j/96393476498
https://hawaii.zoom.us/j/92038723872
https://hawaii.zoom.us/s/98266525096
https://hawaii.zoom.us/j/98262490066
https://hawaii.zoom.us/j/92302792712
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10:30 - 11:45  Cross-Discipline Sessions

Conversations About Teaching & Assessment with Math, Sciences, Social Sciences

https://hawaii.zoom.us/j/6796482192

● Sheryl Shook and Jaclyn Lindo will facilitate discussions about teaching, learning, and

assessment in Math, Sciences, and the Social Sciences. Jamie Sickel will be joining us

to lend an instructional design perspective.

Conversations About Teaching & Assessment with Career & Technical Education Faculty

(Business Legal & Technology, Hospitality, Culinary, and Health Sciences)

https://hawaii.zoom.us/j/99753178860

● Join us for an engaging discussion about the different teaching and assessment

strategies utilized by CTE faculty in various disciplines. Kimberly Iwao (Legal

Education), Dave Stevens (Information Technology), Duane Seabolt (Accounting),

Takehiko Kozue (Hospitality), Daniel Wetter (Culinary), and Jennifer Au Hoy (Health

Sciences) will facilitate a discussion and share some assessment activities and

strategies that they utilize in the classroom.

Conversations About Teaching & Assessment with  LLL, A&H

https://hawaii.zoom.us/j/92038723872

● David Uedoi, Christopher Gargiulo, and Tony Silva will facilitate discussions about

teaching and assessment in LLL and A&H.

Conversations About Teaching & Assessment with  Academic & Student Support

https://hawaii.zoom.us/j/91292824334

● Virginia Yoshida and Michaelyn Nakoa will facilitate discussions about learning and

assessment in academic and student support.

https://hawaii.zoom.us/j/6796482192
https://hawaii.zoom.us/j/99753178860
https://hawaii.zoom.us/j/92038723872
https://hawaii.zoom.us/j/91292824334
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12:00 - 12:45  CLOSING
https://hawaii.zoom.us/j/91961238031

Learning, Our Student's Context, the Digital Divide

Chancellor's Address

1:00 - 1:45
Open Discussion Room on Assessment and Processes

https://hawaii.zoom.us/j/91961238031

● The SLOA Committee Chair will facilitate an open discussion about assessment and

processes. The format will be similar to a Townhall. People will have a chance to share

their thoughts verbally or in the Chat. The Chat will be saved for notetaking purposes to

summarize discussion points. This session will not be recorded.

PDF of This Program
https://drive.google.com/file/d/1xx5xXLA0t1KBSk62qK-k2emwsvw3QGRL/view?usp=sharing

Based on a review of campus schedules for March 5, 2021, the best common time for

cross-campus faculty workgroups and discipline meetings is 2:00 - 4:00 pm. Chancellors have

agreed to prioritize cross-campus faculty meetings during the afternoon block. Campuses may

also have concurrent activities during the mid/late afternoon. Also, cross-campus groups may

choose to meet on other days or extend their March 5th time beyond 4:00 pm.

https://hawaii.zoom.us/j/91961238031
https://hawaii.zoom.us/j/91961238031
https://drive.google.com/file/d/1xx5xXLA0t1KBSk62qK-k2emwsvw3QGRL/view?usp=sharing
https://drive.google.com/file/d/1xx5xXLA0t1KBSk62qK-k2emwsvw3QGRL/view?usp=sharing


2021 March 5 Survey Virtual A'O Day 

8:00 - 12:30 Official program. Ended with a panel of student voices and message from the 
Chancellor. 

12:30 - 1:30 Optional open discussion session hosted by SLOA Committee Chair 

*Note. It was scheduled as a Professional Development Day by the UH System. Chancellor
supported this event as the KapCC Professional Development event. Many programs had other
professional development events that day including some cross-campus events and state-wide
events.

Participation Survey Data (18 responses total) 

What did you find most valuable? 

1. Comparing notes with peer faculty members, and hearing first-person experiences from
students from diverse personal and educational backgrounds

2. Kumu Lipo
3. Interacting with others
4. student panel!!! love to hear more from our students.
5. Kumu Lipo
6. Opportunity for small group breakout discussions
7. Listening to the students (Moani, Hanalei, Kam, Alex, and Jillian) speak about their

experiences and what could be done to help them.
8. Sharing of experience.
9. CLR drop-in Session
10. Counseling Assessment techniques.
11. I absolutely loved hearing form the students - such an important reminder of what many

people are going through right now! I also loved the math, science, and social sciences
talk story (for transparency, I helped facilitate the session ;) ...but I SO enjoyed hearing
from my amazing instructional colleagues!). And I think opening with Nāwa‘a's
explanation of A‘o and hearing about the ‘Āina-based learning framework was a perfect
way to start the day! Mahalo!

12. Kumu Lipo
13. The break out sessions.
14. The sharing experiences. It was so powerful to hear what worked and didn't work

amongst instructors and how everyone was helping each other out with suggestions and
tips. And the student sharing at the end - whoa! Very effective.

15. The student stories in the last session. David Uedoi - he's awesome.
16. The times when we could discuss the "big picture" so that folks could consider how they

fit and what they can contribute. I got the sense today that we are in the midst of a
culture shift around assessment, and it was good to get that perspective from several
conversations.

114 participants at one point, I think
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17. How we made this inclusive of all staff, faculty and students 
18. A great overview of the kumulipo and its relevance to our work. I also enjoyed learning 

about the 'aina-based framework and its relationship to assessment.   
 
 
What topics would you like to see in the future? 
 
 

1. Student engagement 
2. incorporate the student voice. maybe examples of their own artifacts - assignments they 

are proud to share with all of us. 
3. More sharing of instructional strategies for engaging students online and through ʻāina-

based learning 
4. I would like to hear more from students.  
5. workshop/hands on style sessions. 
6. A workshop on the features of Google Drive 
7. System/College Learning Outcomes 
8. More time/space for us to openly share what's going on in our classes/programs without 

a task list - just to talk story, connect, exchange ideas and learn from one another. 
9. A show-n-tell of faculty visually walking us through their assessment process (from data 

collection > data analysis > how they filled out their CLR > any 
reflections/benefits/anecdotes they can share that led to any changes/improvements). 

10. More collaborative efforts like this where we can participate and help each other. Do the 
"hands-on" even if it be on Zoom. 

11. I'm not sure if organizers realize that because this particular PD day was so limited in 
scope (perhaps because faculty were the organizers), there was a missed opportunity 
for others such as Staff and APTs to feel included or have topics they'd be interested in 
(outside of teaching and assessment). It might be helpful to include Staff Council on the 
PD day planning committee (if there is no HISSI option in the future...) to solicit feedback 
about what topics might be more relevant to this group. Also, for next time, please 
include separate questions like "Where could we improve for next time?" and 
"Comments" in the feedback survey as my response here is not really applicable to this 
question. I know putting on virtual events, much less catering to all different types of 
people is challenging and stressful. Thank you for doing your best to make today 
happen.  

12. Rather than topics, would love to see more time and support, and in general, dynamic 
spaces to have the conversations and get the work done. More of today in the future, 
please.  

13. More cultural integrated topics to all aspects of Student Success - All inclusive AGO 
involvement in planning and topics to make sure all feel welcome to attend like HISSI 

14. More relevant topics for all members of our campus community, focusing on what makes 
us Kapiʻolani Community College. Staff-run program spotlights, such as our gardens,  
service learning,  OSA; and student panels talking about recent assessments such as 
the one done by Student Congress. A virtual huaka'i of places on our campus and their 
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significance. Why do we have a peace pole? What about the sculptures on campus? Are 
there pictures of our campus being built? Maybe revisit the greeting of the Hokule'a from 
Le'ahi. Why did we do that and what significance did it have? A virtual tour of Koa 
Gallery displays and the opportunity to discuss. An open session to brainstorm about 
how we market to our community. Breakout rooms by topic.  

 
 
 
What does "assessment" mean to you? 
 

1. Some sort of metric(s) to establish if our students, individually and collectively, are 
arriving at the desired learning outcomes 

2. checking that we are meeting our objective 
3. Continuous improvement 
4. exploration of teaching and learning 
5. checking that we are meeting our objective 
6. An opportunity for teachers and students to reflect on what and how they are learning 

and what it means for them. 
7. It is an opportunity to form an understanding, and a 2-way street. A chance to see how 

the student is doing, but also to see how I am doing.  
8. to determine whether we have achieve our expectations, goals and standards and so we 

can make adjustments for the next round. 
9. Gathering data to evaluate students' progress in our courses and analyzing the data to 

find areas needing improvement and developing a plan to make those improvements. 
10. measurable evaluation of the students competency in a specific content. 
11. To me, assessment means purposefully gathering information, reflecting, and using the 

insights gleaned from this process to evolve. Whether it's assessment of learning to 
ascertain knowledge/skills,/dispositions, assessment for learning to formatively 
guide/inform practice, or assessment as learning in which students reflect, self-assess, 
peer assess as a means of increasing knowledge, skills, and changing dispositions, it's a 
way to take stock and reflect (and, hopefully, it results in positive forward motion). For 
me as a practitioner, it's a critical part of an iterative process of continuous improvement 
and lifelong learning.  

12. checking that we are meeting our objective 
13. To me, assessment is the "formal" documentation of what I already do as a teacher 

(make iterative improvements to all of my courses/lessons/etc every semester). Without 
this top-down/admin-solicited CLR mandate/requirement (to officially document 
quantifiable data per each of my course SLOs every 5 years) I would never pause to 
take a hard look and critically analyze my teaching practices (analytically/quantifiably) 
and instead I would simply continue to make improvements "willy nilly" every semester 
based upon my own informal system of personal thoughts (e.g. I care SO MUCH as a 
teacher, so I think about things like this every day), reflections, observations, etc. that 
reside solely in my mind and can only be seen within the changes that I make semester-
to-semester. In this regard, assessment forces me to be a better (more accountable) 
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academic, which is a good thing, of course, even if I do so begrudgingly. [insert grouchy 
face emoji here] 

14. Assessment is a cycle of learning and reflecting and growing to keep getting better and 
helping each other out. 

15. Measurable review of something that occurred in the past. 
16. Something much more complex than what it was two years ago, a spectrum between 

bean counting/going through the motions/summative data and, to use Tony S.'s phrase, 
"a rich conversation" about teaching and learning. 

17. Accountability 
18. A rich conversation informed by quantitative and qualitative data.  

 





Assessment Day During Duty Week 
Tuesday, January 4, 2022 
10:00 a.m. - 12:00 p.m. 
Zoom link: https://hawaii.zoom.us/j/95016366229 
Passcode: 848211 
 
 
Agenda 
 
10:00 a.m. - 10:15 a.m.  All campus members together for oli - Nāwa‘a Napoleon 
 
10:15 a.m. - 10:30 a.m. Leadership and Q&A  

Chancellor Pagotto, Faculty Senate’s SLOA Committee and Jamie Sickel (Service Area  
 Outcomes) 
 
(After 10:30am) Two Tracks 

1. Instructional and Counseling Faculty 
2. Service Area Outcomes 

 

Instructional and Counseling Faculty Service Area Outcomes 

10:30 a.m. - 12:00 p.m. Separate 
program/department/unit meetings to work 
together on assessment - SLO support provided 
by SLOA Committee members (see 
department/unit Zoom links) 

10:30 a.m. - 11:00 a.m. Service Area Outcome 
(SAO) Assessment Session (for all who provide 
services at the College) - SAO support provided 
by Jamie Sickel 
(Zoom link) 

 11:00 a.m. - 12:00 p.m. Department and Unit 
meetings to discuss Service Area Outcomes (see 
department/unit Zoom links) 

 
Resources: 
Course/Counseling Learning Report Guidelines 

 

https://hawaii.zoom.us/j/95016366229
https://docs.google.com/document/d/1SySm8e-CulMRkCR3BTgSbWPu_dhcldpwMzAZKRsHf6U/edit?usp=sharing
https://hawaii.zoom.us/j/93420934102?pwd=UWl1NXB3T3pvMkhTZDVUanVGRjlJdz09
https://docs.google.com/document/d/1SySm8e-CulMRkCR3BTgSbWPu_dhcldpwMzAZKRsHf6U/edit?usp=sharing
https://docs.google.com/document/d/1hmYSTvrA0lyWYdeq4Fl2TSM0aBHLwuqZBQKZbqSNZFo/edit?usp=sharing




News & Events :: Kapiʻolani Community College

Join us TODAY at 12:30 for Lunch & Learning Outcomes! 🥡

Today is our +rst Lunch & Learning Outcomes session focused on Assessment Strategies!

We hope you can join us from 12:30-1:30 (though please feel free to pop in even if you can’t stay the entire time – we’re totally casual!). Here is the

session description:

🍥🍥 November 9, 12:30-1:30 – Assessment Strategies

Hosted by: David Uedoi & Takehiko Kozue

This will be a talk-story about assessment strategies. All are invited to join the discussion. We will brieOy talk about some assessment strategies for

asynchronous, synchronous, and in-person learning environments. Participants are invited, but not required, to share stories or ask questions.

Time permitting, there will also be a fun short activity to work on as a team.

And the Zoom info to join:

https://hawaii.zoom.us/j/93464196668

Passcode= sloa

Join us TODAY at 12:30 for Lunch & Learning Outcomes! 🥡  | News & Events :: Kapiʻolani ... https://news.kapiolani.hawaii.edu/join-us-today-at-1230-for-lunch-learning-outcomes-%f0%9...
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https://news.kapiolani.hawaii.edu/
https://news.kapiolani.hawaii.edu/
https://www.google.com/url?q=https://hawaii.zoom.us/j/93464196668&sa=D&source=calendar&ust=1636850807378025&usg=AOvVaw0vaDKRQZhYT4sAdVKUCQX4
https://www.google.com/url?q=https://hawaii.zoom.us/j/93464196668&sa=D&source=calendar&ust=1636850807378025&usg=AOvVaw0vaDKRQZhYT4sAdVKUCQX4


Meeting ID: 934 6419 6668

One tap mobile

+12133388477,,93464196668# US (Los Angeles)

+12532158782,,93464196668# US (Tacoma)

Our next event will be November 30…

🍥🍥 November 30, 12:30-1:30 – Curriculum Mapping (SLOs, PLOs, Gen Ed, and ILOs)

Hosted by: Chris Gargiulo & Maegen Walker

A talk-story exploration into the role of Course Learning Reports (CLRs) in the assessment process with a brief detour to take a look at how to go

about mapping the dieerent types of learning outcomes (SLOs, PLOs, GEOs, and ILOs). Feeling lost trying to igure out all these acronyms? Need a

co-pilot to help navigate? Then bring your questions and join us as we embark on a trip down curriculum mapping lane!

You can still register here to join us on November 30th!

-Your friendly Faculty Senate SLOA Committee

This entry was posted in Uncategorized and tagged assessment, lunch and learning outcomes, SLOA on November 8, 2021 [https://news.kapi-

olani.hawaii.edu/join-us-today-at-1230-for-lunch-learning-outcomes-%f0%9f%a5%a1/] by Jamie Sickel.
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SAOs
What are they?

Why should I care?



What is the difference?

Evaluation vs. Assessment



Evaluation

You or your unit are compared to 

some set standard



Assessment

● Focus is on the experience of the users of your service

● Gather information 

● Use the information to improve



Here’s what’s cool... 
Evaluation:

● You are ranked based on a standard - You are good, okay, or bad.

Assessment:
● Assessment collects information/data to find out how you can improve. 
● So even if you receive bad results, that’s not a bad thing. 
● You just need to talk about how you can improve. 
● Change your tactic and assess again. 

It’s a process, not a conclusion!



Service Area Outcome (SAO)
A Service Area Outcome(SAO) is a statement about what a client will 

experience, receive, or know as a result of a given service. 

** A client is anyone receiving a service
● Students
● Faculty
● Staff
● Community members.



SAOs 
● Today, we are just exploring what an SAO is

● We will be creating draft SAOs

● Even though, these are not “real”, we may use these someday as a starting point 
for the real thing



What is your SAO?

CELTT

Goal SAO
CELTT will provide the necessary services 
and technology to support a successful 
college. 

Faculty and Staff will readily have access 
to the technology and services provided by 
CELTT to support a successful college 
environment.



Is this a Goal or SAO?

Campus Security will promote peace, order, and 
safety on campus by deterring and preventing 

criminal activity.



How do I make this goal into an SAO?
Goal: Campus Security will promote peace, order, and safety on campus 

by deterring and preventing criminal activity.

TO

SAO: Students, employees, and community members (those are the users of 
the service) will indicate that campus security (who provide the service) 

deters and prevents criminal activity (what they do), which promotes peace, 
order, and safety on campus (the result).



Is this a Goal or SAO? 

For Auxiliary Services (Grounds, Janitorial, Maintenance)

Faculty, staff, and students will report they are satisfied with 
the cleanliness, maintenance and visual attractiveness of the 

campus buildings and grounds they visit.



Let’s write some SAOs!
Follow this simple pattern:

Users of the service (faculty, staff, students, etc.)

will (experience or do something) 

to (get a result)



Breakout rooms

Example: Faculty and Staff will readily have access to the technology and services provided 
by CELTT to support a successful college environment.

Users of the services Will (do something) To (do something)

Describe the users of your 
department’s services

Describe how they will experience 
or what they will do with your 
services

Describe the result or how the 
action will improve student learning 
and success.



Assessing your SAO





Why are SAOs important?
● SAOs are about using data for continuous improvement

● To Achieve the College’s Mission
○ Student Success
○ Better working environment for all

● Happier Campus



Create your SAO! 
 
Name of your Area:  
 

Users of the services Will (do something) To (do something) 
Describe the users of your 
department’s services 

Describe how they will 
experience or what they will 
do with your services 

Describe the result or how 
the action will improve 
student learning and success. 

Example: CELTT  
 
Faculty and staff 
 

 
 
will readily have access to the 
technology and services 
provided by CELTT 

 
 
to support a successful 
college environment. 

Write your SAO here: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

 
Example SAO: Faculty and Staff will readily have access to the technology and services 
provided by CELTT to support a successful college environment. 

 



Use One Form Per Outcome 
 
 

Origination Date of Form_____________________  Completion Date of Form______________________________ 
 
Service Area ______________________________  Individual Completing the Form_________________________ 
 
 
 

Intended Outcomes Assessment Tool, Criteria for 
Measurement, Target Semester 
for Assessment and Procedure 

Assessment Results Refinements/Modifications 

 Assessment Tool: 
 
 
Criteria for Assessment: 
 
 
Target Semester for Assessment: 
 
 
Procedure: 
 
 

  

 
 
 
 
 
 
 
 



Use One Form Per Outcome 
 
 

Origination Date of Form_____________________  Completion Date of Form______________________________ 
 
Service Area ______________________________  Individual Completing the Form_________________________ 
 
 

Intended Outcomes Assessment Tool, Criteria for 
Measurement, Target Semester for 
Assessment and Procedure 

Assessment Results Refinements/Modificatio
ns 

Write the intended 
outcome in this column.  
 
Remember, a Service 
Area Outcome (SAO) is an 
identified statement for a 
program/area that will be 
assessed to measure the 
effectiveness of the 
program/unit. This 
outcome may address a 
process or client 
satisfaction.  

Assessment Tool: Describe what your 
assessment tool will be - a survey, a focus 
group, computerized tracking of data, etc. 
 
Criteria for Assessment: Describe the 
criteria by which you will measure the 
process or level of satisfaction. Remember 
this includes: 

1. Your minimum expectation 
expressed as a % or fraction. 

2. The achievement standard such as 
a rubric score, a number or narrative 
level on a Likert scale, etc. 

3. Who will be included (e.g. successful 
completers, all queried, random 
sample). 

 
Target Semester for Assessment: 
Describe when the assessment will take 
place. 
 
Procedure: Describe how the assessment 
will be implemented. 
 

Once the assessment data 
is collected, analyze the 
information through small 
group discussion and in 
relationship to previous 
assessment data (if 
available). 
 
Report the actual results 
and compare with the 
original expectations in this 
column. 
 
Highlight key findings from 
the data. 
 
Develop supportable 
conclusions from this 
information. 

Determine what, if any 
action will be taken to 
bring about improvement. 
 
Describe what the action 
plan is and when you will 
implement and then 
subsequently reassess. 



Example 
 

Use One Form Per Outcome 
 
 

Origination Date of Form____3/5/2021_____________ Completion Date of Form_______4/1/2021______________ 
 
Service Area  Human Resources                     _______ Individual Completing the Form I.M. Employed___________ 
 
 
 

Intended Outcomes Assessment Tool, Criteria for 
Measurement, Target Semester 
for Assessment and Procedure 

Assessment Results Refinements/Modifications 

Kapi‘olani Community College 
applicants will experience an 
efficient, effective hiring 
process. 

Assessment Tool: Focus Groups 
 
Criteria for Assessment: (target) 
80% of the participants will agree 
that the hiring process was 
efficient and effective. 
 
Target Semester for 
Assessment: Fall 2021 
 
Procedure: Two focus group 
sessions will be scheduled, each 
with 7-10 participants, a facilitator, 
and a note taker. One group will 
have only successful candidates 
and the other group will have staff 
who participated in the selection 
process. 

In both of the groups, at 
least 50% thought the 
process needed to have 
more defined timelines. 
 
In both of the groups, 55% 
thought that communication 
to the candidates and the 
selection participants could 
be more frequent.  

A calendar will be developed 
to plot each phase of the 
selection process from start to 
finish. 
 
Communication to all 
participants will be sent based 
on the calendar that shows the 
timelines of events in the 
selection process.  
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Checklist for Writing Service Area Outcomes  
 
Step 1: Writing Your SAO 
 
While SAOs may be written by one person in your area, they should be shared with all others in 
that area to ensure that the outcomes are reasonable, achievable, and measurable. In addition, 
it is important that your area can show evidence of broad-based discussion regarding 
development, assessment, interventions and improvements relating to established outcomes.  
 
It can also help if you ask someone outside your area who might not be as familiar with what 
you do as you are. In addition, you can ask a representative from the Outcomes and 
Assessment Committee to review them. Then look at your SAO again, using the following 
checklist:   
 

➔ Have you used action verbs in describing your SAOs? 
 

➔ Is your SAO written as an outcome rather than a departmental goal? Does it describe 
what the users can DO as a result of your services?   
 

➔ Does the SAO language indicate the BIG PICTURE rather than nuts and bolts?   
 

➔ Is the SAO appropriate for the department? Is it achievable and measurable?   
 

➔ Does it represent a fundamental result or outcome of working with the department? 
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Assessing Your Service Area Outcomes  
 
According to the American Association for Higher Education Assessment Forum, “Assessment 
is not an end in itself but a vehicle for educational improvement." It is a way for us to gather data 
so that we can ask questions such as: 
 

● How well is my department providing services to its users? 
 

● How do those users use what my department offers to help improve student learning 
and success?  

 
● What can we do to improve the services that we offer?  

 
The last question, “What can we do to improve?” is a vital component of the assessment cycle. 
Improvement is the key—we should always be examining ways by which we can improve. Once 
we determine the changes to be made to our processes and/or services, we implement those 
changes and then we assess again to see if improvement has occurred. This is called closing 
the loop. 
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Step 2: The Assessment Task (the what, when, how, who, where)  
 
When assessing Service Area Outcomes, the key is to keep the focus on the clients' needs and 
satisfaction and on the effects for clients. Once again, "clients" may refer to students, faculty, 
staff, and/or the public. Using data already collected, such as the types and frequencies of 
services offered, is recommended.  
 
The What: First you must decide on your assessment tool. What method will you use to do your 
assessment? Methods of assessment for Administrative and Student Services Units may 
include but are not limited to the following:  
 

● CCSSE and Student Satisfaction Surveys (well suited for satisfaction outcomes) 
● Focus groups (well suited for satisfaction outcomes) 
● Number and types of complaints (well suited for process outcomes) 
● Growth in a specific function (well suited for process outcomes) 
● Comparisons to professional organizations' best practices 
● Time taken to complete a task (well suited for process outcomes) 
● Student data on enrollment, retention, success, etc. 
● Faculty data on professional development, use of emerging technologies, grant proposal 

development and subsequent funding, etc.  
 
One of the simplest types of assessment tools for SAOs is surveys. Surveys allow you to simply 
ask your users what it is you want to know. Ask OFIE for assistance in developing and 
administering your survey. A free online program, Survey Monkey, may be used to create your 
survey. Once you have determined your tool, please indicate it in column two of the SAO form in 
the section that addresses Assessment Tool.  
 
The When: When will you assess? Indicate this in column two of the SAO Form in the section 
that addresses Target Semester.  
 
The How, Who, and Where: How will you conduct the assessment? Will it be done through G-
mail? Will it be conducted on-site immediately after a service is provided? Where will the 
assessment be conducted? Who will participate in the assessment? In other words, what is the 
procedure? Provide a brief description of this information in column two of the SAO Form in the 
section that addresses Procedure. 
 
Step 3: The Criteria/Expected Level of Achievement  
 
This step involves establishing the criteria against which you are going to measure your 
assessment results. What is the minimum expectation for success? The criteria that answers 
this question might be 75 percent of clients surveyed will indicate a Likert score of 4 or higher.  
 
When setting your criteria keep these things in mind:  
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1. Minimum expectation for success. This can be expressed as a %, a fraction, or an actual 
number.  

 
2. Your first assessment may be used to establish a baseline by which future assessment 

results will be compared. 
 

3. What is the achievement standard (satisfactory, numeric score, a rubric score or Likert 
scale score, a narrative indicator) 

 
4. Which students/clients count in data (all queried, those identified within a date range, a 

random sample, a certain number of academic units completed) 
 
Enter your criteria in Column two of the SAO Form in the Criteria for Assessment section. 
 
Step 4: The Results of the Assessment  
 
After you have completed your assessment it is time to gather, organize, aggregate, analyze 
and report the data.  
 
Once the assessment data is collected, analyze the information through small group discussion 
and in relationship to previous assessment data (if available). The true value of assessment 
comes from broad-based discussion—talking about the results with your colleagues. This 
discussion may involve colleagues within your area and outside of your area.  
 
Report the actual results and compare with the original expectations (your criteria). Highlight key 
findings from the data. Develop supportable conclusions from this information. Enter this 
information in Column 3 of the SAO Assessment Form. 
 
Then proceed to step 5 of the process—determining what action should be taken.  
 
Step 5: Action Plan to be Implemented  
 
As mentioned earlier, we assess and then examine the results to ultimately ask the question, 
“What can we do to improve?” When deciding if steps are needed to make improvement to the 
service you are providing, use the following questions to guide you: 
 

● Were you satisfied with the student performance or client response? 
● What changes or improvements are necessary? 
● Based on the evidence and analysis, how will you modify the 

instruction/curriculum/assessment/service to better address the student/client needs? 
● What should be added, deleted, or modified to improve student learning or client 

experiences? 
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● Should the outcome be assessed again? If so, when? (It is necessary to assess again if 
you’ve implemented a change to improve a process or service—if you don’t assess 
again, how will you know if it actually resulted in improvement?  

 
If you decide that action is needed in order to bring about improvement, there are several 
modifications you can make to improve your processes and/or the service that your area offers. 
Some of these actions may include 
 

● increased staff development, 
● equipment purchases, 
● software modifications, 
● process refinement and development.  

 
After you have decided what your refinement or modification will be, the next steps are to 
 

● establish definite actions and who is responsible 
● identify follow-up process and timeframe 
● document this information in Column 4 of the SAO form and close the loop!  

 
As is illustrated within this document, assessment is an on-going cycle. Be ready to cycle 
through the loop again to see if your implemented changes have brought about improvement! In 
addition, you should include your outcomes and assessment data in your annual planning 
process, either your ARPD or SSP. Your outcome assessment data should be one of many 
indicators that you examine as your go through the Comprehensive Program Review. 
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Kapi‘olani Community College Course Learning Report
Course: ED 285 # of Course Sections: Course Description:
Classroom Management within the Instructional ProcessED 285 introduces principles and practices to 

classroom management. Creating positive 

Execute Analyze
Results of Assessment Resources Inform Next Steps

WHEN
When will the assessment be conducted 

(semester, year, week)? (Example: spring 
2013 week 16, etc.)

WHAT 
What is the assessment tool? 

(Example: course assignment, test questions, 
paper, presentation, project, portfolio, etc.)

HOW
How will the assessment results be 

evaluated? 
(Example: rubric, answer key, observation 

checklist, rating scale, etc.)

WHO
Who will conduct the assessment? 

(Example: 4 out of 5 faculty)

BENCHMARK
Benchmark or specific level of performance 
expected of students serving as a point of 

reference by which performance is 
measured.

Execute 
assessment plan 

(instruction & data 
collection - no entry 

required)

Summary of assessment results after 
analyzing assessment noted in the 

assessment method column.

Are there any resources needed to support 
achievement of the outcome?

Recommendations for improvements (if 
there are any). Next steps can include 

revisions to assessment methods, 
competency, syllabi, curriculum, teaching 

methods, student support, requesting 
resources, and other.

Outcome 1
Thinking/Inquiry 

(TI)

Outcome 2
Communication 

(CO)

Outcome 3
Self and 

Community/ 
Diversity of 

Human 
Experience (DI)

Outcome 4
Aesthetic 

Engagement 
(AE)

Outcome 5
Integrative 

Learning (IL)
Outcome 6

Outcome 1
Thinking/Inquiry 

(TI)

Outcome 2
Communication 

(CO)

Outcome 3
Self and 

Community/ 
Diversity of 

Human 
Experience (DI)

Outcome 4
Aesthetic 

Engagement 
(AE)

Outcome 5
Integrative 

Learning (IL)

Outcome 1
Creative 

Thinking (CT)

Outcome 2
Communication 

(CO)

Outcome 3
Hawaiian 

Awareness (HI)

Outcome 4
Community 

Contributions 
(CC)

1

Create positive and 
inclusive learning 
environments.

Fall 2020

Classroom Mangement Plan, Student 
Behavior Support Plan Assignment, Lesson 
Plan, Procedures, & Presentation 
Assignment

Assignment Evaluation ED Instructor (1 faculty) 70%

21.1% (NM)
5.0% (M)
(73.9% (E)

No resources needed. No improvements needed at this time.

2

Generate effective 
responses and proactive 
approaches to student 
behaviors.

Fall 2020

Postings, Student Behavior Support Plan 
Assignment

Assignment Evaluation ED Instructor (1 faculty) 70%

20% (NM)
5.4% (M)
74.6% (E)

No resources needed.

Overall, students generally do well on this 
assignment, but when I took a closer look I 
noticed that some of their responses and 
approaches to students’ behaviors were 
not effective and proactive as I would have 
liked them to be. So, I revamped this 
assignment to intentionally focus on these 
two specific areas and provided additional 
resources for students to learn about 
effective and proactive responses and 
approaches to behaviors.

3

Problem-solve classroom 
management, behavior, and 
instructional issues.

Fall 2020

Postings, Classroom Management Plan 
Assignment, Student Behavior Support Plan 
Assignment, Lesson Plan, Procedures, & 
Presentation Assignment

Assignment Evaluation ED Instructor (1 faculty) 70%

20.6% (NM)
5.0% (M)
74.4% (E)

No resources needed. No improvements needed at this time.

4

Develop classroom 
discipline and individualized 
behavior plans, integrating 
positive behavior supports 
(PBS).

Fall 2020

Student Behavior Support Plan Assignment

Assignment Evaluation ED Instructor (1 faculty) 70%

21.2& (NM)
6.0% (M)
72.8% (E) No resources needed. No improvements needed at this time.

5

Apply relevant instructional 
strategies to maintain 
students' motivation and 
involvement in their learning.

Fall 2020

Lesson Plan, Procedures, & Presentation 
Assignment

Assignment Evaluation ED Instructor (1 faculty) 70%

24.2% (NM)
6.1% (M)
69.7% (E)

No resources needed. No improvements needed at this time.

6

Create, conduct, and 
assess lesson plans for 
individual and group 
instruction.

Fall 2020

Lesson Plan, Procedures, & Presentation 
Assignment

Assignment Evaluation ED Instructor (1 faculty) 70%
24.2% (NM)
6.1% (M)
69.7% (E)

No resources needed. No improvements needed at this time.

7

8

Assessment Strategy Program Learning Outcomes
Statements of what students are 
expected to know and be able to 
do by the time they complete the 

learning experience.

Gen Ed. Outcomes Institutional Learning OutcomesLearning Outcome

Curricular Alignment
Plan Reflect Key: "I"=Introduced; “D”=Developing; "R"=Reinforced and/or “P”=Practice; "A"=Assessment; “C”=Capstone; "M"=Mastery                   



Execute Analyze
Results of Assessment Resources Inform Next Steps

WHEN
When will the assessment be conducted 

(semester, year, week)? (Example: spring 
2013 week 16, etc.)

WHAT 
What is the assessment tool? 

(Example: course assignment, test questions, 
paper, presentation, project, portfolio, etc.)

HOW
How will the assessment results be 

evaluated? 
(Example: rubric, answer key, observation 

checklist, rating scale, etc.)

WHO
Who will conduct the assessment? 

(Example: 4 out of 5 faculty)

BENCHMARK
Benchmark or specific level of performance 
expected of students serving as a point of 

reference by which performance is 
measured.

Execute 
assessment plan 

(instruction & data 
collection - no entry 

required)

Summary of assessment results after 
analyzing assessment noted in the 

assessment method column.

Are there any resources needed to support 
achievement of the outcome?

Recommendations for improvements (if 
there are any). Next steps can include 

revisions to assessment methods, 
competency, syllabi, curriculum, teaching 

methods, student support, requesting 
resources, and other.

Outcome 1 Outcome 2 Outcome 3 Outcome 4 Outcome 5 Outcome 6
Outcome 1

Thinking/Inquiry 
(TI)

Outcome 2
Communication 

(CO)

Outcome 3
Self and 

Community/ 
Diversity of 

Human 
Experience (DI)

Outcome 4
Aesthetic 

Engagement 
(AE)

Outcome 5
Integrative 

Learning (IL)

Outcome 1
Creative 

Thinking (CT)

Outcome 2
Communication 

(CO)

Outcome 3
Hawaiian 

Awareness (HI)

Outcome 4
Community 

Contributions 
(CC)

1

Apply the scientific method 
to investigate the physical, 
chemical and geological 
processes that shape the 
oceans.

F17, S18, F18, S19, F19 each semester this 
course averaged less than 10 students so we 
compliled data across semesters lab reports/worksheets rating scale 1 of 1 70% meets or exceeds at least 70% met or exceeded 

do this with every experiment and have 
them write it up with predictions and 
hypotheses and reflect and connect results 
with hypotheses

recently made change from reports to 
worksheets and feels that works

2

Apply the concepts learned 
in OCN 201 lecture during 
the lab and field 
experimental inquiry 
activities.

F17, S18, F18, S19, F19 each semester this 
course averaged less than 10 students so we 
compliled data across semesters lab reports/worksheets rating scale 1 of 1 70% meets or exceeds at least 70% met or exceeded 

tons of field trips. Transportation is 
currently paid for by SOEST NSF funded 
grant IUSE

brief ppt intros to the content to set them up 
for the lab

3

Demonstrate proper use of 
basic oceanographic field 
and lab equipment and 
methods to gather data on 
the world's oceans, and 
analyze and interpret 
results.

F17, S18, F18, S19, F19 each semester this 
course averaged less than 10 students so we 
compliled data across semesters lab reports/worksheets rating scale 1 of 1 70% meets or exceeds at least 70% met or exceeded 

take measurements and plot data and think 
about replicates, nutrient sampling, YSI, 
plankton nets, modeling, 
spectrophotometer, pH probe, CO2 probe, 
niskin bottles, microscopes

trying to include not only western 
perspective but also indigenous 
perspectives

Statements of what students are 
expected to know and be able to 
do by the time they complete the 

learning experience.

Gen Ed. Outcomes Institutional Learning OutcomesLearning Outcome

Key: "I"=Introduced; “D”=Developing; "R"=Reinforced and/or “P”=Practice; "A"=Assessment; “C”=Capstone; "M"=Mastery                   

Program Learning Outcomes
Reflect

Assessment Strategy
Plan



Kapi‘olani Community College Course Learning Report
Course: PHYL 141 # of Course Sections: Course Description:
Human Anatomy and Physiology I13 PHYL 141, Human Anatomy and Physiology I 

covers the structure and function of the 

Execute Analyze

Results of Assessment Resources Inform Next Steps

WHEN
When will the assessment be conducted 

(semester, year, week)? (Example: spring 
2013 week 16, etc.)

WHAT 
What is the assessment tool? 

(Example: course assignment, test questions, 
paper, presentation, project, portfolio, etc.)

HOW
How will the assessment results be 

evaluated? 
(Example: rubric, answer key, observation 

checklist, rating scale, etc.)

WHO
Who will conduct the assessment? 

(Example: 4 out of 5 faculty)

BENCHMARK
Benchmark or specific level of performance 
expected of students serving as a point of 

reference by which performance is 
measured.

Execute 
assessment plan 

(instruction & data 
collection - no entry 

required)

Summary of assessment results after 
analyzing assessment noted in the 

assessment method column.

Are there any resources needed to support 
achievement of the outcome?

Recommendations for improvements (if 
there are any). Next steps can include 

revisions to assessment methods, 
competency, syllabi, curriculum, teaching 

methods, student support, requesting 
resources, and other.

Outcome 1 Outcome 2 Outcome 3 Outcome 4 Outcome 5 Outcome 6
Outcome 1

Thinking/Inquiry 
(TI)

Outcome 2
Communication 

(CO)

Outcome 3
Self and 

Community/ 
Diversity of 

Human 
Experience (DI)

Outcome 4
Aesthetic 

Engagement 
(AE)

Outcome 5
Integrative 

Learning (IL)

Outcome 1
Creative 

Thinking (CT)

Outcome 2
Communication 

(CO)

Outcome 3
Hawaiian 

Awareness (HI)

Outcome 4
Community 

Contributions 
(CC)

1

Recall the required 
anatomical structures of the 
body systems covered in 
the course. 1 Test Questions Answer Key 7 faculty and lecturers.

70% of students will answer each topic 
area assessment question correctly.

314 PHYL 141 students completed the 14 
course assessment questions as part of their 
final exam. The average performance across 
all students was a 74% (10.33 questions 
correct). 63% of students achieved a 70% or 
higher across the 14 questions. Content 
area questions that fell below the 70% 
benchmark included the Integumentary 
System, Bone Tissue, Nervous Tissue, and 
the Brain.

Revisions will be made to assessment 
questions to ensure that they are valid and 
discriminating for each topic area. Results 
will be discussed amongst faculty and 
lecturers.

2

Recall the required 
physiological functions of 
the body systems covered 
in the course. Spring 2019, Finals Week Test Questions Answer Key 7 faculty and lecturers.

70% of students will answer each topic 
area assessment question correctly.

3

4

5

6

7

8

Assessment Strategy Program Learning Outcomes
Statements of what students are 
expected to know and be able to 
do by the time they complete the 

learning experience.

Gen Ed. Outcomes Institutional Learning OutcomesLearning Outcome

Curricular Alignment
Plan Reflect Key: "I"=Introduced; “D”=Developing; "R"=Reinforced and/or “P”=Practice; "A"=Assessment; “C”=Capstone; "M"=Mastery                   



Kapi‘olani Community College Course Learning Report
Course: Nurs 132 - # of Course Sections: 1 Course Description: 
Practical Nursing NURS 132 focuses on concepts that apply to caring for maternity and newborn clients in the in-patient, out-patient and community setting.  Upon successful completion of NURS 132, the student should be able to: 

Execute Analyze
Results of Assessment Resources Inform Next Steps

WHEN
When will the assessment be conducted 

(semester, year, week)? (Example: spring 
2013 week 16, etc.)

WHAT 
What is the assessment tool? 

(Example: course assignment, test questions, 
paper, presentation, project, portfolio, etc.)

HOW
How will the assessment results be 

evaluated? 
(Example: rubric, answer key, observation 

checklist, rating scale, etc.)

WHO
Who will conduct the assessment? 

(Example: 4 out of 5 faculty)

BENCHMARK
Benchmark or specific level of performance 
expected of students serving as a point of 

reference by which performance is 
measured.

Execute 
assessment plan 

(instruction & data 
collection - no entry 

required)

Summary of assessment results after 
analyzing assessment noted in the 

assessment method column.

Are there any resources needed to support 
achievement of the outcome?

Recommendations for improvements (if 
there are any). Next steps can include 

revisions to assessment methods, 
competency, syllabi, curriculum, teaching 

methods, student support, requesting 
resources, and other.

1. Analyze 
professional 
responsibilities 
within the scope of 
practice.

2. Demonstrate 
commitment to 
professional 
development.

3. Collaborate 
with health care 
team to provide 
quality client 
care

4.Provide client-
centered care.

5. Provide 
effective 
communication 
to the client and 
team members.

6. Incorporate 
clinical judgment 

when 
implementing the 

plan of care. 

Outcome 1
Thinking/Inquiry 

(TI)

Outcome 2
Communication 

(CO)

Outcome 3
Self and 

Community/ 
Diversity of 

Human 
Experience (DI)

Outcome 4
Aesthetic 

Engagement 
(AE)

Outcome 5
Integrative 

Learning (IL)

Outcome 1
Creative 

Thinking (CT)

Outcome 2
Communication 

(CO)

Outcome 3
Hawaiian 

Awareness (HI)

Outcome 4
Community 

Contributions 
(CC)

1

Apply legal and ethical 
principles in the delivery 
of client-centered care to 
newborns, and maternal 
clients.

This will be evaluated by the end of the 
course.

Simulation lab rubric, clinical evaluation tool 
and course quizes and exams. Answer key for exams.  

The course coordinator and clinical 
instructor.

All students will be expected to meet this 
SLO.

All students met this SLO by passing the 
didactic/lab and clinical portions of the 
course.

Resources needed for this achievement 
were student program fees used for lab 
supplies and clinical instructor expenses.

Additional supplies for this course should 
be ordered in a timely manner for students 
use. R, P,  A

2

Practice self-directed learning 
and reflection regarding the 
care of newborns and 
maternal clients. 

This will be evaluated by the end of the 
course

Weekly self evaluation and reflection of 
clinical and lab experience.Simulation lab 
rubric, clinical evaluation tool and course 
quizes and exams.

Review of weekly self evaluation and 
observation during lab experiences.

The course coordinator and clinical 
instructor.

All students will be expected to meet this 
SLO.

All students met this SLO by passing the 
didactic/lab and clinical portions of the 
course.

Resources needed for this achievement 
were student program fees used for lab 
supplies and clinical instructor expenses.

Creation of a rubric for weekly self 
evaluation/reflection. R, P,  A

3

Collaborate with the 
health care team in the 
care of newborns and 
maternal clients.

This will be evaluated by the end of the 
course.

Weekly self evalutation and reflection of 
clinical and lab experience and course 
exams.Simulation lab rubric, clinical 
evaluation tool and course quizes and exams.

Answer key for exams and observation 
checklist for lab and clinical.

The course coordinator and clinical 
instructor.

All students will be expected to meet this 
SLO.

All students met this SLO by passing the 
didactic/lab and clinical portions of the 
course.

Resources needed for this achievement 
were student program fees used for lab 
supplies and clinical instructor expenses.

Collaborating with other health team 
members in the clinical setting, i.e following 
the lactation consultant, CRNA, anes. tech, 
NICU RN. R, P,  A

4

Provide client-centered care 
for the newborns and maternal 
clients. 

This will be evaluated by the end of the 
course.

Weekly self evalutation and reflection of 
clinical and lab experience and course 
exams. Simulation lab rubric, clinical 
evaluation tool and course quizes and exams.

Answer key for exams and observation 
checklist for lab and clinical.

The course coordinator and clinical 
instructor.

All students will be expected to meet this 
SLO.

All students met this SLO by passing the 
didactic/lab and clinical portions of the 
course.

Resources needed for this achievement 
were student program fees used for lab 
supplies and clinical instructor expenses. R, P,  A

5

Apply therapeutic 
communication to maternal 
clients and families.

This will be evaluated during the clinical and 
lab experiences during the first 2 weeks.

Simulation lab rubric, clinical evaluation tool 
and course quizes and exams.

Direct observation during lab and clinical, 
exam questions and quizes.

The course coordinator and clinical 
instructor.

All students will be expected to meet this 
SLO.

All students met this SLO by passing the 
didactic/lab and clinical portions of the 
course.

Resources needed for this achievement 
were student program fees used for lab 
supplies and clinical instructor expenses.

Improvements to simulation lab scenarios 
emphasizing therapuetic communication. R, P,  A

6

Apply clinical judgment 
while providing care for 
newborns and maternal 
clients

This will be evaluated during the clinical and 
lab experiences.

Weekly self evaluation and reflection of 
clinical and lab experience.Simulation lab 
rubric, clinical evaluation tool and course 
quizes and exams.

Direct observation during lab and clinical, 
exam questions and quizes.

The course coordinator and clinical 
instructor.

All students will be expected to meet this 
SLO.

All students met this SLO by passing the 
didactic/lab and clinical portions of the 
course.

Resources needed for this achievement 
were student program fees used for lab 
supplies and clinical instructor expenses.

Improvement of communication link 
between course faculty and clinical 
instructor re: student's performance. R, P,  A, D

7

8

Assessment Strategy Program Learning Outcomes
Statements of what students are 
expected to know and be able to 
do by the time they complete the 

learning experience.

Gen Ed. Outcomes Institutional Learning OutcomesLearning Outcome

Curricular Alignment
Plan Reflect Key: "I"=Introduced; “D”=Developing; "R"=Reinforced and/or “P”=Practice; "A"=Assessment; “C”=Capstone; "M"=Mastery                   



2.3. Pedagogy & Teaching Practices

2.3. Pedagogy & Teaching Practices

In order to best engage my students, my goal in the classroom is to make learning mathematics an
entertaining, engaging, and informative process. I employ various questioning practices, instructional
approaches, a variety of curriculum materials, and strategies in my courses. Realistically, every course
is different and the requirements of each group of students are unique, but there are several elements
that apply to all my classes. The following highlight some of these elements and their connection to
Kapi‘olani CC’s strategic directions.

• Conducive Learning Environment - I. Hawai‘i Graduation Initiative and III. Enrollment

Math is a polarizing subject for which many students have associated historical trauma. In
addition, being a open-door college, many of our students are not sufficiently prepared for the
math they will encounter in order to achieve the degree they are seeking, and will inevitably be
forced to remediate. It is no secret that passing rates in the remedial math courses are sub-par
across the community college system, and recidivism is high. I do what I can from the first day
of class to let my students know that, despite their past experiences in math classrooms, that
there is hope. I mention how that learning math is like any doing any other physical activity
(such as surfing), and that it takes practice to improve. I tell them that success comes from
effort more often than from raw talent, and that they all have the opportunity to do show
this in the classroom. And yet, with this effort, there will be inevitable struggles and possibly
failures. I want my students to be comfortable with the idea of failure merely as a temporary
thing, and that we all must fail on some level in order to achieve success. The word itself can
be seen as an acronym: “First Attempt In Learning”. I also tell them of my personal failures
in mathematics as a college student, that even I, a master of math, had to repeat some of my
mathematics courses. Not passing a course does not mean you are ignorant; it means that you
have to work harder than you did previously. The quicker than you can alleviate the anxieties
they have about learning mathematics and the transitioning into a college classroom, the more
likely you are to see long-term success and retention in your students, classes, programs, and
school.

• Continuous Student Support - I. Hawai‘i Graduation Initiative

I remember what it was like for me to be a college student, and how lost I was at times. I felt
like I was just going through the motions, and not really engaging in the college experience.
I don’t want this for our students, so I take it as a personal charge to provide students with
any insight or ideas to improve their individual experience at Kapi‘olani CC. This could be
as simple as having a conversation with them and letting them know that their professors are
actually human beings that are approachable, friendly, helpful, and actually want to help them.
I do what I can to provide them with the support, academic or otherwise, that I wish I had
tapped into as a student. I spend all of my office hours in the STEM Center, and am more
than willing to help any student who takes the initiative to ask me a question. My open-door
policy is very well known amongst our students, and I have made it clear to my current and
former students that I am glad to help them even if they are not currently in my classroom, as
I am genuinely joyful to be engaged in mathematical discourse or simply just helping.
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2.4. Assessment of Student Learning

2. What deep thinking have you, as an individual and with your colleagues, engaged in
about how well students are learning? What measures have you, again individually
and collectively, created or selected to measure that learning?

As Math 103 coordinator, it is part of my duties to address this question regularly. Math 103
is a course that is taught by a wide group of instructors in a variety of formats, I make it a
point to have a conversation with each of them in order to understand the difficulties that their
students may be having in learning certain topics, and how we, collectively as a discipline, can
resolve them. I provide those instructors in need with strategies, materials, and/or put them
in contact with those senior faculty members that can assist when I don’t have all the answers.

I also regularly have discussions with the former math coordinator who is unofficially in charge
of data analysis of the success rates of each of the math courses taught at Kapi‘olani CC. As
a discipline, we are not concerned with comparing the success rates of each other at teaching
any specific course, but rather how we do as a group. Regardless, I ask this faculty member to
compare and contrast my passing rates versus the group in order to understand how well I am
doing comparatively, even though I do not share this information with anyone else.

Furthermore, I have regular conversations with the other math liaison to the STEM Center and
several of the physics faculty in order to better understand how I can assist the students on the
STEM pathways, as the courses that I teach are the first steps on these pathways. The physics
faculty let us know what their physics students are having issues with, and we refine our courses
appropriately to ensure that there is sufficient emphasis put on this necessary materials in the
math classroom. Also, as we teach many of the same students simultaneously, we can provide
feedback to them on the issues that our students are having in their classes, and how physics
faculty can aid the students.

3. What discussions have you had about how to improve learning? What plans have
you made?

Collaborative Circles for Creative Change (C4) are designed for faculty and staff who share a
concern or passion and who want learn from each others to produce tangible outcomes. As
part of the Early-Career STEM Faculty C4ward, I have had many discussions about student
learning in STEM classes. Additionally, as a junior faculty member, I have met with other
faculty members, particularly the faculty members that embrace changing the courses we teach,
and the then-math coordinator to discuss ways that we can enhance the classes that we teach
using freeware technology and Open Education Resources that we develop. This also carries
over into the yearly Math Summit (see Table 3.1), where we, as a discipline across the UH
System, can collaborate and discuss individual campuses’ initiatives as well as successes and
failures in increasing learning.

Reflecting on the results of the 5-year course evaluation that I administered in Fall 2017 using
the SLOs under the FS hallmark (see Appendix C.1), decisions were made to engage in a course
redesign of Math 103 in order to refine the core materials that students must understand to
be successful and to assist the faculty in improving their success rates in the course by giving
them more flexibility in what they want to teach as well as time allotted for such activities.
This was in response to observations by faculty that regularly taught the course and to address
the changes in the course as it transitioned from FS to FQ. Course curricula was refined and
concentrated, faculty discussed the best course of action for teaching the course in the future,
focus was directed to evaluation content in which the students performed at a lower success
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2.4. Assessment of Student Learning

rate than other material, and there were conversations about how this could be accomplished.

In addition to planning at a discipline level, I personally designed and implemented an acceler-
ated program that aided STEM students in comprehension and retention of necessary materials
to be successful in their individual STEM pathway.

4. What changes have you made in your methodologies to improve learning?

I believe that students potentially see summative assessments (such as exam grades) as a
measure of who they are, not who they can become. I continually encourage reflections on
mistakes made and how to learn from them. As mentioned previously, I tell them that FAIL is
an acronym meaning “First Attempt In Learning”. Students need to be told by someone who
has already been through what they are experiencing (and has also personally failed in their
direct field of study as an undergraduate) that a hiccup in their degree pathway should be seen
only as temporary; that the difference between where they are currently at and completing
their degree is the amount of energy they are willing to spend, that is has nothing to do with
innate talent. I do what I can to remind them of this throughout my class and beyond, as I
believe it induces a mentality of persistence.

I have included more small & large group work in my classes, and I make it a point to put
students in groups in which there is a both low and high achieving students. I believe that
these kinds of groups will facilitate more conversation and active learning as well as giving
students some control and direction over the learning process. These approaches emphasize
student-driven learning, empowering them as active participants in their education while also
building interpersonal soft skills.

5. If you teach, what changes in your course content or sequencing have resulted from
analysis of how well students are mastering course content?

After analyzing e-Cafe/CES results concerning student participation, I changed some of my
teaching methods and actively addressed this issue in Section 2.4.2 on evaluation. I also had
the direct role of designing the MIM program (Section 2.5.2) in which I had to align and
pace the course materials in order to meet the demand of teaching Math 103, 135, & 140
in an accelerated fashion such that the students’ knowledge would be reinforced continually
throughout these courses. In addition, students participating in the SCI 295MA course would
see that, as the semester progressed, the mathematical tools and techniques that they would
require to do their research projects would be illuminated in their math classes. As semester
progressed, the rearranging of course content and sequencing was a direct result of analyzing
student success rates and the pre- & post-course feedback surveys.

6. How have you engaged in professional development toward the development and
assessment of student learning outcomes?

I have attended a variety of assessment workshops/conferences/colloquium including the PI-
MATYC yearly conference, the Providing Assistance Preparing All Your Assessments (PA-
PAYA) meetings at Kapi‘olani CC, Kuali Student Curriculum Management (KSCM) system
training, bi-monthly Taskstream training, the Student Learning Assessment Colloquium, and
MaTCH monthly. These workshops have allowed for more in-depth conversations, helped guide
my thinking, and introduced new assessment techniques and methods. I have summarized my
experiences in Table 3.3 in Section 3.1.3.
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2020 Kapi'olani Community College ARPD  
Program: Associate in Science in Natural Science (ASNS) 

  2 
 

1. Program or Unit Description 

The goal of the Kapiʻolani Community College STEM Program is to improve the overall quality of 
education in the fields of science, technology, engineering and mathematics (STEM). This is 
accomplished through various strategies: recruitment of potential new STEM majors through our 
STEM/Outreach Coordinator, and retention of existing ASNS students through 1) the STEM Center 
and its robust mentoring program, and 2) the institutionalization of the undergraduate research 
experience (URE) model using RI designated and SCI 295 courses. These efforts are designed to 1) 
graduate STEM students  with the ASNS degree and STEM certificates and 2) transfer STEM 
students into baccalaureate degree programs in science, technology, engineering, and mathematics 
(STEM) at the University of Hawai‘i at Mānoa (UHM), the University of Hawai‘i at Hilo (UHH), 
the University of Hawai‘i at West Oahu (UHWO), and other universities in Hawai‘i and on the US 
Mainland.  

The entire ASNS curriculum consists of courses articulated across the University of Hawai‘i system 
that meet requirements or serve as electives for STEM majors at UHM, UHH, and UHWO. The 
degree provides potential STEM employers with assurance that ASNS graduates have successfully 
completed courses in calculus mathematics, computer science, and fundamental sciences, have a 
firm grasp of the scientific method, and know how to make presentations, how to write scientific 
reports and how to work as a team member. 

The program level Student Learning Outcomes (PSLOs) for the ASNS are: 

• PSLO1: Apply scientific knowledge, skills, and methods to problem solving, with a special 
emphasis on Hawai'i, where appropriate.  

• PSLO2: Utilize analytical reasoning or mathematical techniques to describe physical or 
biological phenomena. 

• PSLO3: Conduct inquiry-based investigations using computer algorithms, engineering 
design reviews, and/or the scientific process. 

• PSLO4: Critically review discipline-specific literature and effectively communicate 
unbiased research orally and in writing. 

The target student population of this program is any student interested in pursuing a four-year 
degree in STEM. 
 
This document will provide descriptions and assessments of  

1. One of the Program SLOs (PSLO3) 
2. Two of the pillars upon which the program stands on to support effectively ASNS students: 

the STEM Center/mentoring program and the Undergraduate Research Experience (URE) 
program. 
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2.  Analysis of the Program/Unit 

 
Demand: Unhealthy 
 

According to the Annual Report of General and Pre-Professional Education Program Data Glossary 
2020 (last updated on 10/7/20), this health indicator is based on item 2: “Percent Change Majors 
from Prior Year”, which is calculated by taking the difference between the number of majors 
(item1) of the current program year and the previous program year divided by item 1 of the current 
program. The trend of indicator 2 in the last three years has actually been increasing (positive slope 
of 0.5 if a linear regression is applied) as it changed from -3%, to -1%, to -2%. So overall, while 
slightly, our program is improving according to this measure. The number of Majors has plateaued 
in the last several years as shown Figure 1. No additional growth can take place for the ASNS 
program since the number of courses cannot increase due to limited addition of additional 
full-time faculty positions, lack of an increase of budget allocated to the program, and no 
additional space and classrooms provided to the Math and Science department. Since the 
qualitative interpretation of the calculator item 2 indicator is based on a 3% growth, it is inadequate 
to evaluate our program especially during these days of reduced budget across the system, and 
during the COVID-19 epidemic.  

 
Figure 1: Number of ASNS students. 
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Efficiency: Cautionary 
 

Our fill rate (performance measure 9) has been steady and acceptable for the last six consecutive 
academic years: 72.8%, 69.6%, 73.4%, 72.4%, 70.4%, and 70.6%. According to the same annual 
report cited above, performance measure 11 is obtained as follow: "Number of Majors (#1) divided 
by the sum appointments (10)"; this indicator has dropped dramatically since 2013-14 from 178, to 
195.2, 71.1, 71.8, 84, 59, and 58 in 2019-20. This implies that significant progress has been made to 
increase the number of FTE BOR appointed faculty members to support the ASNS program as also 
supported by the increase of indicator 10 (which affects #11) from 2 to 2, 6.2, 6, 5, 7, and now 7. In 
order to continue making progress in efficiency, additional faculty positions need to be provided to 
the program in order to decrease even further indicator 11 - see the Resource Implications section 
on this matter. Finally, as the Demand indicator, this indicator needs to be updated, not in the way it 
is calculated, but in the way the data is gathered to calculate it. There is no consistency across the 
UH system on how to consider FTE BOR appointed faculty, nor in identifying which STEM 
courses qualify as part of the ASNS or part of the AA program.  

 
 
Effectiveness: Cautionary 
 

The persistence from Fall to Spring has been in the last six consecutive academic year: 67.4%, 
67.6%, 64.5%, 65%, 68% and this last year increased to 72%. A linear regression would provide a 
positive slope of 0.6, which confirms progress: the program retains its students better and better. It 
should be noted that this indicator is however not calculated adequately (by item 18 solely) to 
evaluate the ASNS program; it is lacking a significant component: item 20. As stated above, the 
ASNS is a transfer degree. Indicator 18 is therefore highly affected by the amount of transfer 
students. However, according to the Annual Report of General and Pre-Professional 
Education Program Data Glossary 2020 (last updated on 10/7/20), this number only takes in account 
students who graduated (no mention of transfer). Many of our students however transfer without 
graduating still, which obviously increases the uncertainty and decrease the validity of this 
indicator, which should omit not only the number of students who graduate but also the number of 
transferred students in this calculation. Hence, currently the more students transfer (without 
graduating) during the academic year, the lower this number is. Since the number of transfer has 
been steadily high in the last four years (as shown in Figure 2, which demonstrates the health of our 
program whose main goal is to transfer students), the effectiveness of the ASNS program is 
adequate. In addition to this technical detail, item 20 should also be included in the call indicator. 
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Figure 2: Number of transferred ASNS students 

 
A slight decrease of transfer, however should be noted this past academic year. This is most likely 
due to COVID-19 that prevented many students from completing their course work, causing them to 
fail and/or drop many of their courses. To estimate the impact of the pandemic, and with the 
tremendous support of one of the Maida Kamber Center counselors who generously spent a 
considerable extra amount of time - in addition to her 1.0 FTE appointment - all ASNS student 
academic records have been inspected one by one in Summer 2020, their cumulative and Spring 
semester GPA extracted, and the following condition has been used during inspection. 
 

if (the current semester GPA (Spring 2020) < 2.0 and  
the cumulative GPA of previous semesters is > 2.0) 

{-> flag the student} 
 
Sadly, out of the 404 ASNS students, 36 of them (9%) fell in that category, which is believed to be 
primarily caused by COVID-19. Worse, many students also withdrew from some of their courses 
(which does not affect GPA), so 36 is an underestimation of the impact of COVD-19 on our ASNS 
students. Statistically, some of these students would have been in the position of graduating and/or 
transferring by the end of the previous academic year, but their progress has been delayed. 
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Additional indicators that are important for the ASNS program 
 
Additional significant indicators that have impacted the ASNS program are the Overall Program 
Expenditures: It has continued to drop dramatically in the last three years from $946,762 in 2017-18 
to $899,649 in 2018-19 to $789,930 this past academic year. More drastic is the reduction by more 
than half of the operating budget (from $84,735 to $81,994 to $31,117) while the number of classes 
taught remains similar in the past three years: 96, 83, and 94 (indicator 7). With such drastic level of 
budget cut, it is obviously not adequate to request our program to grow (Demand indicator), nor 
being efficiency nor effective unless financial support is restored.  
 
The performance indicators are the most revealing of the ASNS strength and effect on students. As 
shown in Figure 2, the number of transfer is still strong and steady despite the disruption of 
COVID-19. Furthermore, the number of degrees and certificates in STEM keep growing year after 
year as demonstrated in Figure 3 (numbers gathered from the ARPD website1).   
 

 
Figure 3: Number of degrees and certificated conferred. 

 
 
For the record, a screenshot of all indicators and their associated health values that have been used 
in the above narrative are added in the Appendix A of this document. 
 

 

1 https://uhcc.hawaii.edu/varpd/ 
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The number of positions that have been gained and/or loss this past academic year. 
 
Gained: none 
Lost: one secretarial position, and two tenure track biological science positions that did not return to 
the department. 
Replaced: STEM Outreach Coordinator 
 
These losses have been dramatic for our department and have come at a time when the department 
also lost non-instructional TEs for a mathematics coordinator (6 TE per year) and the ASNS 
coordinator (6 TE per year).  The stopgap solutions are that the department chair is now adding 
most of the secretarial duties to her workload, the ASNS coordinator is continuing the duties in 
addition to his 1.0 FTE appointment, the mathematics faculty dividing up the coordinator duties 
with no one faculty member overseeing the discipline decisions, and the physiology courses being 
taught disproportionately by lecturers.  These are all unsustainable solutions.   This should be noted, 
addressed and acted upon by the administration, or an associate chair position for the Math & 
Science department should be created. 
 
Results of last year’s Action Plan 
 
The 2018-2019 ARPD report had four action plans, three of which have been completed. 
While the original action plan was to be focused on PSLO4, it has been expended to the entire 
ASNS program and not limited to one PSLO. A new assessment strategy has been developed and 
implemented to evaluate the effect on student’s retention when participating in either SCI 295 
and/or RI designated ASNS courses this past year. The assessment of PSLO3 has also been 
performed using a similar method as the one used this past year for PSLO4, and the assessment of 
the efficacy and impact of our STEM Center on our ASNS students learning continues, and has 
been improved by our new STEM Outreach coordinator. The results of the three action plans are 
presented in the subsequent section.  
 
The action plan that was not completed was the implementation of “academic advising” from our 
STEM mentors (help/remind ASNS students to register, to choose a schedule, etc..) in order to 
improve indicator 18 and 19 (Fall to Spring and Fall to Fall persistence). The reason that this has 
not been done is due to the fact that we lost our STEM outreach coordinator personnel in Spring 
2019 who has only been replaced in Spring 2020, leaving the STEM Center and mentor 
supervisions in Fall 2019 to grant personnel who volunteered their time to “keep the boat afloat” in 
addition to their regular duties. 
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3. Program Student Learning Outcomes or Unit/Service Outcomes 

a) List of the Program Student Learning Outcomes or Unit/Service Outcomes 
 

The program level Student Learning Outcomes (PSLOs) for the ASNS are: 

• PSLO1: Apply scientific knowledge, skills, and methods to problem solving, with a special 
emphasis on Hawai'i, where appropriate.  

• PSLO2: Utilize analytical reasoning or mathematical techniques to describe physical or 
biological phenomena. 

• PSLO3: Conduct inquiry-based investigations using computer algorithms, engineering 
design reviews, and/or the scientific process. 

• PSLO4: Critically review discipline-specific literature and effectively communicate 
unbiased research orally and in writing. 

 

b) Program or Unit/Service Outcomes that have been assessed in the year of this Annual 
Review 
 

This year, the third PSLO, “Conduct inquiry-based investigations using computer algorithms, 
engineering design reviews, and/or the scientific process” has been assessed. 

The method used to assess our program SLO is the exact same procedure as last year when 
assessing the PSLO4; it consists in 1) select all the courses of the ASNS program, 2) align all these 
course SLOs with the PSLOs, 3) use the assessment of those course SLOs, and aggregate their 
assessment using weighted arithmetic mean (as shown in Equation 1)  in order to take in account the 
number of students used in each section to assess the course SLOs.  

Equation 1: Definition of weighted arithmetic mean 

𝑚𝑚𝑚𝑚𝑚𝑚𝑚𝑚 =
∑ 𝑚𝑚𝑖𝑖𝑥𝑥𝑖𝑖𝑖𝑖=𝑁𝑁
𝑖𝑖=1

∑ 𝑥𝑥𝑖𝑖𝑖𝑖=𝑁𝑁
𝑖𝑖=1

 

Two lecture courses and six laboratory courses have a total of sixteen SLOs that are directly aligned 
with PSLO3 as designated by faculty coordinators of these courses. The assessment of these course 
SLOs used to assess PSLO3 includes a total of 377 student responses. The quantitative assessment 
measure was aligned with the one originally dictated by the Taskstream system (70% of students 
satisfied the SLO). A weighted arithmetic mean was used to take in account the number of students 
used for each SLO evaluation and to reflect their weight. 
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c) Assessment Results 
 

The result of the PSLO3 assessment using the above method provided a percentage of 74.9. Hence, 
74.9% of the assessed students (representing a total of 377 student responses) met the program 
SLO, which aims at “conducting inquiry-based investigations using computer algorithms, 
engineering design reviews, and/or the scientific process.” 

 

d) Changes that have been made as a result of the assessment results. 
 

PSLO3 assessment is satisfactory so not changes have been made nor are planned to improve the 
assessment results. However, based on the outcomes of the PSLO4  last year (Critically review 
discipline-specific literature and effectively communicate unbiased research orally and in writing), 
two strategies had been planned: 

1) more laboratory courses were projected to be designated Research–Intensive courses 
(starting in Spring 2020) since these courses re-enforce the scientific method, and especially 
engage students in writing their results in the scientific format, and require them to present 
their outcome at the Student Undergraduate Research Fair (SURF) every semester; and  

2) a new assessment strategy was to be developed through SURF to continue assessing this 
PSLO. 

While the outcome of strategy 2 has not been accomplished, strategy 1 has been implemented. In 
the last academic year, MICRO 140, MICR 160, and MICR 240 have been converted to RI, which 
brought an additional 6 sections that are research focused. The justification for delaying the second 
strategy was to focus on a related action plan (URE) – described below - and because the input of 
the new Arts and Sciences Undergraduate Research Experience personnel was thought to be 
necessary and valuable for us to complete such assessment since SURF has begun to include 
additional disciplines other than just ASNS. 
 
An additional institutional change was piloted in three ASNS courses. 

Justification/Motivation 

Mathematics - specifically calculus - and physics have shown to be challenging courses for students 
in the ASNS physical sciences and the engineering concentrations. Indeed, the success rates for 
Calculus II and Calculus-based Physics I have been historically very low at the College (~40%). 

The ASNS program piloted a new model for three semesters that engages students in calculus II, 
calculus III, calculus-based physics I and physics I laboratory in one semester. The program 
incorporated peer mentoring and FELI practices (from ACE Experiential Learning Institute) to 
strengthen student cohort in this Learning Community.    

 

http://academyforcollegeexcellence.org/feli
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Purpose 

Two of the purposes of the program were to 

• increase students’ success in Calculus II and Physics courses 
• shorten the path to graduation 

 

Methods 

This Learning Community immerses students into a cohort for an entire semester. Three pilot 
semesters were developed and implemented involving 51 students: 39: Full MPI (enrolled in all 
courses) and 12 Part MIPI (enrolled in 2 or 3 out of 4 courses). Description of the model is shown in 
Figure 4: 

 
Figure 4: MIPI Model 

Several Interventions were applied to support students learning throughout the semester as shown in 
Figure 5. 

 
Figure 5: MIPI Intervention 
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Results 

Success rates for individual ASNS courses included in MIPI were compared with traditional setting 
sections and summarized in Table 1 . 

Table 1: MIPI Success Rates 

 Calculus II Calculus III Physics I 
Traditional setting Success Rates 39.7% 68.6% 41.3% 
Part MIPI Success Rates 71.4% 72.7% 80.0% 
Full MIPI Success Rates 87.2% 74.4% 69.2% 

 

Furthermore, the grade of the next mathematics course (Calculus IV) was tracked for all MIPI 
participants who completed the program successfully (passing all MIPI courses). 30 students’ 
records were considered. Out of 30 students, 15 (50%) obtained an A grade, 9 students (30%) 
obtained a B-,B, or B+, 2 students (7%) obtained a C, 1 student (3%) obtained a D, 1 student (3%) 
obtained a CR, 1 student (3%) obtained a NC, and1 student (3%) is currently taking Calculus IV. 
Hence, the success rate of successful MIPI students in Calculus IV is 87%, which is a very strong 
indicator that the MIPI model was not only very successful to increase the students’ success rates in 
Calculus II, III, and Physics I, but also successful to prepare them well in Calculus IV. 

This pilot MIPI treatment clearly improved the success rate of all students engaged in this model, 
which in turn shortened the time to graduation for students enrolled in two of the four ASNS 
concentrations (Physical Sciences and Engineering). Such results most likely affected positively the 
Effectiveness  indicators 16 and 20. 

e) Additional types of assessment 
 

Evaluation of the efficacy of the ASNS program to transfer students, and how it 
prepares them well to obtain a four-year degree in STEM 
 

Justification 
As mentioned above, the ASNS is a transfer degree. Its mission is to transfer students into 4-year 
institutions so that they obtain four-year and/or higher degrees in STEM.  

 

Purpose 
The purpose of this assessment is to track ASNS students after they leave our program, and identify 
how many transferred, completed a four-year or higher degree in STEM, and/or if they switched to 
non-STEM majors. 
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Methods 
A logical quantitative assessment of the efficacy of the program is therefore to track how many of 
the ASNS students were successful and  

1) transferred to a four-year university 
2) graduated with a bachelor’s or higher degree(s) in STEM 

 

In addition to tracking how many of the ASNS students who were successful but  

3) completed the ASNS degree and did not transfer to a 4-year institution 
4) completed or not the ASNS degree but transferred to a four-year university and graduated 

with an Associate, Bachelors, and/or higher degrees, but not in STEM 
 

and finally to tracking how many of the ASNS students who were not successful and  

5) did not complete the ASNS degree and dropped out 

In order to obtain such information, the transcripts of all ASNS students has been scrutinized one by 
one since the beginning of the degree program in 2007 and for the first four academic years. Four 
ASNS cohorts have been analyzed:2007-2008, 2008-2009, 2009-2010, 2010-2011. Each academic 
year’s cohort is composed of the students who became ASNS major during that academic year. 

The number of student transcripts analyzed was 79 (2007-2008), 95 (2008-2009), 256 (2009-2010), 
and 246 (2010-2011) – or a total of 676 records. This process will continue in the next academic 
year in order to eventually reach the current academic year (more time is required as this obviously 
is a lengthy process and no dedicated STEM counselor were available2). 

 

Results 
In the first four academic years of the ASNS program (N number is 5203), 

1) 42% of the ASNS students were successful and transferred to a four-year university 
2) 17% of the ASNS students were successful and graduated with a bachelor’s or higher 

degree(s) in STEM (72% of the STEM degrees were obtained by students in the Physical 
Sciences concentration, and 28% by students in the Biological Sciences concentration). 

3) 2% of the ASNS students were successful and completed the ASNS degree but did not 
transfer to a 4-year institution 
 

 

2 Too much you think?....;) 
3 Out of the 676 records of ASNS students, 156 did not take any STEM courses, leaving a total of 520 from which the 
percentages were calculated. 



2020 Kapi'olani Community College ARPD  
Program: Associate in Science in Natural Science (ASNS) 

  13 
 

4) 18% of the ASNS students completed or not the ASNS degree but transferred to a four-year 
university and graduated with an Associate, Bachelors, and/or higher degrees in non-STEM 
majors 

5) 21% of the ASNS students did not complete the ASNS degree and dropped out 
 

If one is closed-minded and does not consider transferring and obtaining a non-STEM degree as a 
success, then 61% of the ASNS students are considered a success; 39% however do not. If one is 
more reasonable and decides to consider that a non-STEM degree is just as valuable as a STEM 
one, then 79% of the ASNS students are considered a success; 21% however do not. 

It is crucial to point out however that 156 students registered as ASNS majors did not actually take 
any STEM courses4 throughout their educational journey. These students were not counted and 
included in the above percentages. It they were, they would represent a horrific 23%. While we had 
limited and sporadic support from counselors during those years where one would dedicate special 
hours in the STEM Center for advising, it is clear that this was not enough. 

The trend of non-advised students who should have been contacted and may be encouraged to select 
a different non-STEM degree path is: 6% (2007-2008), 19% (2008-2009), 21% (2009-2010), and 
26% (2010-2011). This suggest that the number of non-advised students is most likely going to 
increase from 2011 until today (which will be verified in next year’s ARPD report when additional 
transcripts of ASNS students of subsequent academic years will be analyzed). 

Similarly, the number of ASNS students that did not select a concentration increased from 0 in 
(2007-2008)  to 15 in (2010-2011). Using the same argument, this number is most likely to increase 
in subsequent years. 

It is clearly essential that the ASNS program requires two 1.0 FTE and 100% dedicated 
counselors who have knowledge and experience of every concentration of the program and its 

course sequencing to best advise our students. 

Such person who be able to identify and re-advise all the students who are enrolled in the ASNS 
program but are not taking any STEM course, in addition to all the students who have not declared a 
concentration. While this will most likely have a negative impact on the program’s Demand 
indicator, the effects on students’ success makes it worth it. Furthermore, as mentioned in the 
Effectiveness indicator discussion, a pilot study has been started to identify students in poor 
academic standing in Spring 2020. It has been extended since then to include additional criteria. Its 
implementation however has been very limited for the same reason as the one stated above: the 
ASNS coordinator does not feel ethical to repeatedly ask the Maida Kamber Center counselors who 
already support most students at the College to spend additional and unpaid overtime to develop and 
implement specific strategies to support the assessment of the ASNS program  

 

4 Mathematics above 103, Chemistry above 151, and/or Biology above 171 
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Now let’s light up the mood in green and complete this section with highlights. In the first four 
academic years analyzed: 

Considering all STEM degrees obtained (bachelor’s, master’s and PhDs), 77% were in 
Engineering, 13% in Biology, 4% in Pharmacy, 3% in Mathematics, 2% in Botany, and 1% 

in Food Science and Human Nutrition. 

10 master’s degrees were obtained: 70% in Engineering, and 10% in Food Science & Human 
Nutrition, 10% in Medical Technology and 10% in Public Health. 

9 PhD degrees were obtained: 40% in Pharmacy, and 20% in Medicine (M.D.), 10% in Cell 
and Molecular Biology, 10% in Biomedical Science, and 10% in Zoology. 

 

Evaluation of the efficacy of the URE component of the ASNS program to retain 
students. 
 

Students awards 
The ASNS  innovative Undergraduate Research Experience (URE) program provides students with 
numerous opportunities to participate in hands-on, faculty-mentored research projects on a wide 
range of topics. Through such experience, students gain the technical and professional skills and 
experience that are crucial in STEM careers.  

Undergraduate Research Experience (URE) is a hallmark for the ASNS degree program with ASNS 
students winning awards at national competitions and conferences every year. Such 
accomplishment continues to bring the College to the forefront of national recognition. 

This past academic year, five ASNS students presented at the Society for Advancement of 
Chicanos/Hispanics and Native Americans in Science (SACNAS) Conference held in Honolulu, HI, 
and one student received an award for her research project: 

• Sheri Marzan was awarded for, “Web-Based Digital Sensor System to Track Real-
Time Flow.” She received first place in the Traditional Knowledge category. 
 

In addition, six ASNS students participated in the Emerging Researchers National Conference in 
STEM held in Washington D.C. and three received awards for their research projects: 

• Keanu Rochette Yu-Tsuen was awarded for, “Sensitive of Porites Compressa 
Corals to Native Hawaiian Plant Scaevola Taccada Extract.” He received third place 
in the Ecology, Environmental and Earth Sciences category. 

• Jennifer Chinen was awarded for, “Creating a Noise-Cancelling System to Reduce 
Whale Beaching Events Caused by Ship Noise.” She received first place in the 
Engineering category. 

• Kiyomi Sanders received first place in the Physics category for “Verifying the 
Eccentricity of the Moon’s Orbit using Lagrangian.” 
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One ASNS student, Mackenzie Jahnke, was selected to represent Hawaiʻi at the prestigious Council 
of Undergraduate Research Posters on the Hill in Washington D.C. She presented her work, 
“Student Scientists Provide Evidence of Successful Community-led Restoration of Hawaiian Bay” 
virtually to members of Congress and House of Representatives. 

Two ASNS students presented at the Hawaiʻi Conservation Conference in Honolulu, HI and 
received one award: 

• Keanu Rochette Yu-Tsuen  was awarded Outstanding Undergraduate Student 
Poster Presentation for, “Testing the protective effect of the juice of the Scaevola 
taccada on yeast against UV radiation.” 
 
 

Overall, there were 25 student conference presentations from underrepresented minorities with 
another eight underrepresented minority students who were accepted to the canceled National 
Council of Undergraduate Research Conference in Bozeman, MT. Such accomplishments have 
been a source of pride for the students, the ASNS degree program, and the College. The URE 
mentorship has come through dedicated STEM faculty and our new Undergraduate Research 
Coordinator Li-Anne Delavega who works continuously with the students, providing them with 
support to reach their highest potential. 

 

Student Undergraduate Research Fair (SURF) 
The Student Undergraduate Research Fair (SURF) event represents the pinnacle of the ASNS URE 
program, providing students the opportunity to shine, share the outcomes of their research project 
and develop solid presentation skills that will prepare them well as they transfer to  R-1 institutions 
and pursue a degree in STEM. 

In Fall 2019, 103 posters were presented by 147 research students engaging 99 participants. In 
Spring 2020, despite of the effect of the COVID-19, and the tremendous support of faculty and 
especially the Undergraduate Research Coordinator, Ms. Li-Anne Delavega, 58 posters were still 
presented by 78 students attracting 102 attendees. Similar, to the STEM outreach coordinator who 
had to develop and implement an online strategy under very short notice in Spring 2020, Li-Anne  
Delavega also brought the entire SURF event to a synchronous online event. See the SURF Spring 
2020 program.  

 

Publication 
Finally, to provide students with a publication opportunity, the Undergraduate Research 
Coordinator, Ms. Li-Anne Delavega, with collaboration of the Board of Student Activities (BOSA) 
at the College published the fourth Pueo o Kū STEM journal that highlights some of the outcomes 
of URE students. The STEM journal featured 30 research posters from 62 students. 

https://docs.google.com/document/d/1E1hbs1IF773qWXNpIdmmBXsVYNFmbwstrKQKIbFonzs/edit
https://docs.google.com/document/d/1E1hbs1IF773qWXNpIdmmBXsVYNFmbwstrKQKIbFonzs/edit
https://issuu.com/kccstem/docs/pueo-o-ku__1_
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URE Participation 
In addition to the SURF success – clearly demonstrated by the number of student’s presenters – an 
additional metric that confirms the success of URE at the College, is the continuous very healthy 
URE participations in research courses offerings (RI and SCI 295) for the last six years as 
demonstrated by Figure 6.   

 
Figure 6: Participation of ASNS students in URE 

 

URE Assessment 
 

Hypothesis 
Students who participate in RI (Research Intensive) designated courses and/or SCI 295 (STEM 
Research Experience courses) are more likely to stay enrolled in College than students who do not. 

 
Methods 
All the students who completed a SCI 295 and/or RI designated courses have been identified. The 
students that were used in this research had to be subjected to the entire semester experience and 
must have completed these courses (with a A, B, C, D or F grade). Students who dropped in the first 
week or dropped the course with a W were not selected. Transcripts were analyzed for all these 
students, and students were marked if they either are still enrolled in College in Fall 2020 and/or 
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graduated. Duplicated students were removed in the counting (if they took more than one RI or 295 
courses during the Fall 2019-Spring 2020 academic year). 111 students participated in RI courses 
and 52 enrolled in SCI 295 courses during Fall 2019 and Spring 2020. 

 
Results 
93 students taking RI courses are still in College and/or have graduated, which represents 84%. 38 
students enrolled in SCI 295 courses are still in College and/or have graduated, which represents 
73%. Overall, 80% of students who participated in either RI or SCI 295 courses are still enrolled in 
College by Fall 2020.  

Compared these results with the ARPD indicator 18a with respect to Fall-Fall re-enrollment, which 
has been 43%, 43%, and 44% in the last three academic year, participating in any type of STEM 
research focused courses increases student’s persistence. Such results lead naturally to our 
implication resource request #1. 

 
Discussions 
While it was originally expected that the persistence rate be higher in SCI 295 courses as all these 
students are self-selected, the results showed otherwise. Indeed, not all students are self-selected 
when taking some of the RI courses when there is only one section of the courses offered and/or all 
sections of such course are RI.  These are astonishing results, and very promising. Previous 
academic years will be included in such analysis in the next ARPD report (time did not allow 
additional years to be analyzed for this report) and hopefully additional trends will be discovered 
and shared.  

 
Conclusion 
It should be noted that the Dean of Arts and Sciences, supported by the Chancellor of the College 
have decided to expand URE engagement beyond ASNS by institutionalizing an Undergraduate 
Research Experience Coordinator position in order to expand URE to all other disciplines. This 
visionary decision must be acknowledged, and we hope that other disciplines will be able to 
demonstrate similar success with respect to student’s persistence as does the ASNS program.  

 

Impact of the STEM Center Mentoring program for ASNS and other students. 
 

The STEM Center, located on the second floor of the Koki‘o building (room 202), provides a 
unique space where students and faculty can have easy access to one another. Faculty office doors 
purposefully open inward to the center’s common areas. The desk modules were designed for 
collaborative learning and can easily be reconfigured to accommodate alternative learning 
environments. The Center offers peer mentoring/tutoring services, tablet and desktop PCs, a print 
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station, wireless access for student computers and STEM-oriented educational resources. The 
STEM Center is open to all KapCC students most days, including evenings and weekends. 

The Kapiʻolani Community College ʻImi Naʻauao STEM Peer Mentoring Program aims to nurture 
student growth, achievement, and professional development by employing and training student peer 
mentors to support students enrolled in STEM classes. Guided by the concept of ʻImi Naʻauao, 
meaning to seek knowledge or education, the Peer Mentoring Program cultivates collaborative 
learning to support the growth of both mentors and mentees. 

In the last academic year, Table 2 provide the number of visits and the number of unduplicated 
students who benefited from the ʻImi Naʻauao STEM Peer Mentoring Program, 

 

Table 2: Impact of the STEM Peer mentoring program on students 

  
Fall 

2019 
Spring 
2020 

Summer 
2020 Total 

Total number of visits 271 102 59 432 
Total number of unduplicated students 
mentored 103 62 25 148 

 

As expected, the number of visits has been drastically affected by COVID-19 in Spring 2020. Our 
new STEM Outreach coordinator, Ms Kaleimaile Galarita, who started her duties the week before 
spring break performed above and beyond to face this challenging situation. In one week (during 
spring break), she researched, developed and implemented an entirely renovated mentoring system 
to allow online peer mentoring sessions to be conducted. She also trained all mentors to be able to 
use the system as well as reached out to all ASNS students to remind them that help was available. 
She continued to develop the online platform during summer 2020 to support students who may 
have had to repeat courses not completed in Spring 2020 and focused on Mathematics, and Biology 
courses. 

There is an obvious concern that the number of visits since the pandemic has stagnated to a low 
value and has not recovered by Fall 2020. To address this concern, the STEM Outreach coordinator 
will design and implement a new peer mentoring strategy this coming year that is described in the 
action plan. 

All peer mentoring sessions are evaluated by mentees by a simple survey that is being sent via email 
after the sessions. The results of the peer mentoring assessment are shown in Table 3. A Likert scale 
is used: Strongly Agree (4), Agree (3), Disagree (2), and Strongly Disagree (1). 
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Table 3: Peer Mentoring session evaluation by Mentees 

  
Fall 

2019 
Spring 
2020 

Summer 
2020 Overall 

1. Was this session useful to help you gain a better 
understanding of the topics covered? 3.95 3.85 3.36 3.78 

2. Was the mentor knowledgeable in her/his subject area? 3.88 3.88 3.87 3.88 
3. Was the mentor professional in the way she/he mentored 
you? 3.87 3.87 3.87 3.87 
Overall 3.95 3.86 3.47 3.81 
Response rate 14.0% 46.1% 37.3% 32.9% 

 

The assessment is more than satisfactory and reflects the competence, and professionalism of our 
ASNS peer mentors. The drop of item #1 in Summer 2020 is easily explained by the transition from 
face-to-face to the online format that had to take place (most mentoring sessions took place face-to-
face before the beginning of the pandemic during Spring 2020).  

In addition to receiving a mentoring certification sponsored by the College (International TUTOR 
Training Program Certification (ITTPC)), the STEM Outreach Coordinator also provides her own 
weekly-basis mentoring training.  In order to refine such training, Kalei felt that she needed to know 
her student’s population better and identified the ethnicity distribution of all the mentees5 who 
benefitted from our peer mentors. She found that throughout the past academic year 44.8% of 
mentees were under-represented students, and 19.5% were Native Hawaiian. These numbers have 
been consistent in the last three academic years (44.9% in F17-S18, and 47.0% in F18-S19).  In 
addition,  during this unusual past academic year, she also found that the gender distribution has 
drastically shifted from an approximately 50-50 distribution to 40% being females and 60% being 
males this past year. 

 

4.  Action Plan 

Our action plans for next year include the following: 

First action plan 
The assessment of the efficacy of the URE program of the ASNS will continue to be done 
following the method described above for not only the next academic year but also included the 
academic year 2018-2019, and 2017-2018 – given that the CRN information of these courses 
can be obtained. 

 

5 Such information could only be obtained from mentees whose primary campus is Kapi’olani. 
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Second action plan 
Next year, the assessment of PSLO2 will also be performed using a similar method as the one 
used this past year for PSLO4 and this current year for PSLO3. 

Third action plan 
An additional action item is to continue to assess the efficacy and impact of our STEM Center 
on our ASNS students learning. The STEM Center has shown to be a fundamental factor in 
keeping students in campus, in increasing their retention in STEM courses, and in providing a 
support system through mentoring, tutoring, counseling, and workshops. The STEM Center is a 
safe and supporting place - for potentially 400+ ASNS students, which provides all the adequate 
support to help them connect, be prepared, get engaged, learn, achieve, and thrive for the 
highest. This in turn supports the college strategic directions of graduating and transferring 
students to four-year universities in STEM (Outcomes and measures F, G, H, M. N, and P).  

Fourth action plan 
The assessment of the program that focuses of tracking the transfer and the graduation with 
bachelor’s and higher STEM degree by ASNS students will also continue, for hopefully at least 
three additional academic years. 

Fifth action plan 
In order to address the decrease in mentoring sessions since the transition to online peer 
mentoring, we are creating a new iteration of the Peer-Led-Unit-Session (PLUS) program, 
which offers support to students enrolled in a target course by pairing one peer mentor with a 
specific class throughout the whole semester. Peer mentors will be integrated into the online 
course, attend synchronous lectures (if applicable), hold drop-in mentoring hours, create and run 
instructor-approved activities and review sessions, and engage in online discussions, depending 
on the needs of the specific course. We believe that this program will increase student 
awareness of mentoring services as well as students seeking mentoring sessions and allow 
STEM faculty to be actively involved in the mentoring program. We will assess the efficacy of 
the PLUS program by comparing the number of sessions that a PLUS mentor conducts with 
those of a regular STEM Center peer mentor—who is available for all sections of a specific 
course. 

Sixth action plan 
One of the requests of last year ARPD report was to provide us with the means and technology 
to have a STEM website that is up-to-date. This request was not fulfilled, so a separate STEM 
program website was created. Li-Anne Delavega, our Undergraduate Research Experience 
Coordinator, has expanded and repopulated STEM information that had been outdated for the 
last 10 years. It took her many months to bring the website to satisfactory state with no support 
from the institution. The STEM outreach coordinator and ASNS coordinator will start 
supporting her in the future to continue this demanding task, especially at the website plays an 
increasing role to recruit and retain students during COVID-19. 
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5.  Resource Implications 

 
Oooh… that box cannot be checked at this stage….. 
☐ I am NOT requesting additional resources for my program/unit. 
Instead, please see our resource requests: 

First request 
As stated and requested in last year’s report, we would like to continue to request support for 
Undergraduate Research. URE logistics and financial support is required for the new 
Undergraduate Research Experience specialist recently hired. Such support includes an office, a 
computer, operational budget (printing cost, printer maintenance), research stipends, students 
help, supplies budget to support URE projects, and travel budget for students and the specialist 
to disseminate the URE accomplishments of not only the ASNS program, but the entire College. 
In addition, the SURF symposium organized by the STEM program has been growing each year 
and is now supporting more than a hundred students engaged in URE every semester, including 
many from humanities, culinary, and Native Hawaiian programs. We now have reached 
maximum capacity, and to continue to sustain such engagement, additional space is required. 
Hence, we would like to request additional and secured space at Leahi to support URE activities 
for the ASNS program, the Arts and Science unit and the entire College. Finally, we would like 
to request a dedicated financial budget for supplies in order to continue to be not only 
competitive at the regional, and at the national level but often to just be able to provide students 
with the minimum support for them to complete their research. 

 

Second request 
As stated and requested in last year’s report, we would like to continue to request that our 
original STEM Center budget be reinstated to the original amount from 2016. At the end of last 
year, the STEM Center budget has been cut dramatically (by about 80%), and has been included 
into the Math and Science budget rather than being an independent allotment. This implies that 
the STEM Center is now operating from the Math&Science student help funds, which reduces 
dramatically support for Laboratory preparation. We would like to also request that the 
separation of budget be restored given that the STEM Center not only supports ASNS 
students but all Kapiʻolani students, and specifically the health programs. In fact, a third of 
STEM Center physical space is dedicated only to support students taking prerequisites for the 
Paramedic, Occupational Therapy, Physical Therapy, Radiologic Tech, Respiratory Care, 
Nursing, Medical Assistant, Surgical Tech, and the Medical Laboratory Technician programs. 
Indeed, most of these programs require anatomy and physiology courses and laboratories 
(Physiology 141/141L, 142, 142L and Biology 130/130L) supported entirely by the Math and 
Science budget, and whose laboratories are conducted in the STEM Center. Such space 
allocation is reducing dramatically the availability of STEM Center space responsible to support 
space for 400+ ASNS students. As mentioned above, the STEM Center mission is to support all 
students. However, to be able to maintain such support outside of the ASNS courses and 
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program, funding must be provided to faculty teaching physiology, and a separate budget to 
support the STEM Center with operational cost. Currently, the STEM Center operates with 
ZERO dollars for logistical needs, our student’s monitors has been cut to ZERO dollars again 
this past academic year and our tutors’ operational budget has been cut by 60%. This forces us 
to cut dramatically the number of valuable tutors in order to keep the STEM Center open. For 
the center to continue to play its role and to allow us to implement one of our action items with 
respect to student registration support in addition to supporting 400+ students in Mathematics, 
computer science, physics, chemistry, engineering, biology and botany, we would like to request 
a revised budget, independent from the Math and Science’s. This is even more crucial due to the 
fact that sharing students support cost with the Math and Science department impacts the 
amount of offering and negatively the safety of laboratory courses, as demonstrated in the next 
paragraph. Finally, based on the fact that Physiology Laboratory courses are taking place in 
summer and require a dedicated amount of the STEM Center physical space, student monitor 
budgets need to be provided for students monitor to allow students enrolled in the lab to access 
the required learning material in a safe environment. 

 

Third request 
As stated and requested in numerous part ARPD reports, we also need additional support with 
respect to a lab technician position. This is even more important and vital based on the fact that 
more laboratories courses will become Research Intensive to support PSLO4 of the program, 
and the preparation for these courses is significantly more demanding than regular labs. In these 
past reports, we have shown that the workload on our current two lab technicians is significantly 
higher than any other community college (i.e. the number of preparations per semester based on 
the number of laboratory courses), and may represent a safety risks for personnel that cannot be 
ignored any longer. Hence, we would like to request that an additional position be provided to 
support laboratory preparations, as laboratory courses are essential to the ASNS program and 
are the required avenue to provide students with strong experimental skills required to transfer 
to a four-year degree in STEM. 

 

Fourth request 
As stated and requested in numerous part ARPD reports and in order to provide retention 
support to the ASNS students, we would like to request two dedicated counselors. The ASNS 
program is probably the second largest degree at the College, and has more than 400 students. 
Yet, while other smaller departments at the college, with less students enrolled have one or even 
two dedicated counselors, the ASNS program has none. It is impossible to ask us to improve our 
retention strategy and meet our program SLOs with no dedicated counselor. Such person needs 
to know all the details, and intricacies of the program that is required to be able to provide 
adequate counsel to our students. In addition, one counselor alone would never be able to keep 
track of 400 students’ progress every semester, identify possible factors that may lead to 
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challenges, failure, and/or departure of the program or the college. In order to achieve this for 
more than 400 students, we would need two counselors.  

 

Fifth request 
To continue our program to sustain engagement in all the ASNS concentration, we would also 
like to request two additional teaching positions: 1) in geosciences and 2) in physiology. The 
first position would support an entire discipline (GG, which is currently and solely supported by 
one lecturer only) that would support two concentrations of the ASNS program: biological 
science, and physical science. The second position is directly correlated to the resource request 
item 2, which provided evidence that the discipline of physiology supports many other 
departments at the college. 

 

Sixth request  
Following from the sixth action plan, we would like to request that our new STEM website be 
linked from the College website to bring STEM exposure to high school students, the 
community, and the ASNS students. We also request that the current information on the College 
website be updated. 

 

Seventh request 
We would like to request that the TE release for the ASNS and the Mathematics coordinator be 
restored to the Math&Science department. As mentioned above, many of these coordinator’s 
tasks are now on the Math and Sciences department chair and the STEM Director and cannot 
remain so. An alternative is to provide the Math and Science Department with an Associate 
Chair position. Similarly, we request that the co-req budget be maintained: Lecturer, material & 
supplies, professional development, tutoring, and assessment stipends. Indeed, the co-req 
program is essential to the ASNS program as it allows students who are ill-prepared to reach 
college level with the support of the co-req program, and eventually start their pathway toward 
calculus, which in turns feeds the ASNS program. 

 

Eighth request 
Last, we would like to also request that the secretary position be refilled in order to alleviate 
these additional tasks from the Math and Science Department chair’s additional duties. As an 
alternative, an associate chair position for the Math& Science department is requested. 

  

http://www.kccstem.com/
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6.  Appendix 
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Example: PLO #4: Critically review discipline-specific literature and 
effectively communicate unbiased research orally and in writing
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assessment
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O

10 Course SLOs from 

7 lab courses 

2 lecture courses 

Mapped to PLO #4

SLO

SLO

SLO

PLO #4: Critically review discipline-specific literature and effectively 
communicate unbiased research orally and in writing

Action Plan
Resource Implications

ARF Request PrioritizationResults



ASNS PLO 
assessment

ARPD ARF/PAIR
Budget 

Questions

SL
O

10 Course SLOs from 

7 lab courses 

2 lecture courses 

Results collected and 
analyzed to evaluate PLO #4

SLO

SLO

SLO

PLO #4: Critically review discipline-specific literature and effectively 
communicate unbiased research orally and in writing

Action Plan
• More RI courses
Resource Implications
• More URE support

ARF Request
• URE budget 

($20,000)
• Must reference 

ARPD or SSP

Prioritization
• List ARF requests
• List ARPD requests

2019 ARPD
Results
62% met

https://uhcc.hawaii.edu/varpd/submission/2019/KAP/2019_KAP_1924_Natural-Science_1576407588.pdf
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1. Program or Unit Description 

A. DESCRIPTION 

Kapiolani Community College (Kapiolani CC) offers the only two-year Associate in Science degree 
in Radiologic Technology for the State of Hawai'i. The Radiologic Technology (RAD) Program 
curriculum includes classroom studies, hands-on exercises in well-equipped laboratories, and 
intensive supervised clinical practice in affiliated hospitals. This combination of subject matter and 
clinical experience is designed to prepare program graduates for the safe operation of x-ray equipment 
in diagnostic imaging settings under the supervision of a radiologist. Satisfactory completion of the 
A.S. degree program qualifies graduates to take the credentialing examination of the American 
Registry of Radiologic Technologists (ARRT), which the Hawaii Board of Radiologic Technology 
accepts for state licensure. This program is externally accredited by the Joint Review Committee on 
Education in Radiologic Technology (JRCERT). 

Radiologic technologists are medical personnel who perform diagnostic imaging examinations or 
administer radiation therapy treatments. They are educated in anatomy, patient positioning, 
examination techniques, equipment protocols, radiation safety, and basic patient care. Radiologic 
technologists may practice general radiography or specialize in a specific imaging technique such as 
bone densitometry, cardiovascular-interventional radiology, computed tomography, mammography, 
magnetic resonance imaging, nuclear medicine, or sonography. Technologists specializing in 
radiation therapy or medical dosimetry are involved in cancer treatment with high doses of radiation. 
Radiologic technologists work closely with radiologists, specialist physicians who interpret medical 
images to diagnose or treat diseases and injuries. Technologists may work in hospitals, clinics, or 
private physician offices. Their duties may include record-keeping, ordering and/or stocking supplies, 
and performing quality control activities to ensure proper imaging equipment function. 

B. MISSION STATEMENT 

The mission of the Kapiʻolani Community College Health Education Unit is to develop and deliver 
student-centered health career programs that employ industry standards through partnerships with the 
healthcare community. The mission of the RAD Program is to prepare competent, entry-level 
radiologic technologists for the state of Hawai'i. 

 

2.  Analysis of the Program/Unit 
The 2021 ARPD Program Quantitative Indicators demonstrate an overall program health status of 
"Healthy" for the Kapiolani CC RAD Program. This program's long-term success in completing its 
mission is also evident in the 5-year trends observed in the program effectiveness data provided 
below. 
 
5-Year Averages as of 2020: 

● 5-year avg completion rate = 92.21% (71 grads/77 admits) 
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● 5-year avg credentialing exam first-time pass rate = 100% (71 passed/71 grads) 
● 5-year avg employment rate = 95.59% (65 employed/68 seeking) 

 
Program Data 2016 2017 2018 2019 2020 
# Accepted (Fall 
semester only) 16 17 16 16 16 

# Graduated (same 
cohort within 3 yrs) 12 16 16 15 12 

Attrition Rate 

25.00% 
(4 
withdrawals, 
personal 
reasons) 

5.88% 
(1 withdrawal, 
personal 
reasons) 

0.00% 

6.25% 
(1 academic 
non-
completion) 

25.00% 
(4 
withdrawals, 
personal 
reasons) 

Graduation Rate 75.00% 94.12% 100.00% 93.75% 75.00% 
Program ARRT 
Exam Pass Rate 100% 100% 100% 100% 100% 

National ARRT 
Exam Pass Rate 87.2% 89.3% 89.4% 89.0% 88.2% 

Program ARRT 
Exam Mean Score 89.0 89.9 88.2 89.3 90.2 

National ARRT 
Exam Mean Score 83.3 83.6 83.6 83.4 83.3 

Total # Graduates 12 16 16 12 15 
Total # Graduates 
Seeking 
Employment 

12 14 16 11 15 

# Employed w/in 12 
mo 12 13 15 11 14 

% Employed w/in 
12 mo 100.00% 92.86% 93.75% 100.00% 93.33% 

Info Session 
Attendees 170 164 159 166 171 

No. of Applicants 53 42 49 52 65 
 
A. PROGRAM DEMAND 
 
Demand indicators show the program as "Healthy," with a calculated score of 2.20 (based on the 
rolling 3-year average of new and replacement positions for the county divided by the rolling 3-year 
average number of degrees awarded). This score exceeds the set benchmark of 1.5 or higher for a 
"Healthy" designation and illustrates a steady demand for qualified radiologic technologists in 
Hawaii. According to the Hawaii Healthcare Workforce Initiative 2019 Report, the greatest need in 
local hospitals is radiology/computed tomography (CT)/mammography technicians, at 64 positions 
open (or 13%) as of the first quarter of 2019 when the survey was conducted. As the only in-state 

https://static1.squarespace.com/static/5d703ec20712890001abe61f/t/5f595777c62aae6ab68e153c/1599690638640/HAH_HiHealthWorkforceInitiative_2019Report.pdfabout:blank
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source of personnel to fill these positions, the RAD Program works closely with diagnostic imaging 
managers in healthcare facilities to address industry needs throughout the state. The program 
maintains a current 5-year average employment rate of 95.59% within the first 12 months after 
graduation, demonstrating success in balancing cohort size with industry demand. 
 
The recalculated values for radiologic technologist positions in the state and Honolulu county 
demonstrate much higher numbers than in previous ARPD reports, and the overall number of 
positions in Hawaii is projected to increase 9.5% from 2021-2026, according to the Radiologic 
Technologists Occupation Profile on the UH System Hawaii Career Explorer site. In general, the 
radiologic technologists' national job outlook is projected to grow 9% from 2020-2030, as stated by 
the U.S. Bureau of Labor Statistics. 
 
Industry demand is currently being addressed by the RAD Program through temporary increases in 
class size until workforce needs throughout the state have been met. Increasing program admission 
numbers is relatively easy, as student demand for seats in the program has been consistently high. In 
2021, 346 prospective students attended online program information sessions. In the spring admission 
period of 2021, the program received 68 fully-qualified student applications despite continuing issues 
with admissions testing due to COVID-19. The program accepted 21 students into the new Fall 2021 
cohort from this applicant pool.  
 
Interest in the program should remain high for many years to come, as radiologic technologists' 
earning potential continues to be a significant driving force for student demand. A technologist 
working in Hawaii earns approximately $18,000 more than the national average, with an average 
salary of $82,992 versus $64,834. (Reference: Earnings Section of the Radiologic Technologists 
Occupation Profile on the UH System Hawaii Career Explorer site.) 
 
B. PROGRAM EFFICIENCY 
 
Efficiency indicators show that the program is "Healthy," with a calculated average score of 2 (based 
on the average score obtained from the class fill rate and student/faculty ratio health scores). The first 
indicator of a program fill rate of 98.5% remains well within the healthy range of 75-100%. The 
current student/faculty ratio of 11 falls within the healthy range of 75% of programs with a mandated 
enrollment capacity.  
 
As all FTE BOR-appointed faculty positions for the RAD program are now filled, cohort sizes may 
be increased to serve industry needs without compromising this educational program's existing high 
quality. All three FTE positions should remain 11-month, permanent, tenure-track positions to ensure 
the continued efficient delivery of instruction throughout the year. 
 
C. PROGRAM EFFECTIVENESS 
 
Effectiveness indicators show the program as "Healthy," with a calculated average score of 2 (based 
on the average score obtained from the unduplicated degrees/certificates awarded and persistence fall-
to-spring health scores). The first indicator of degrees awarded increased from the previous academic 
year, placing the RAD Program in the Healthy category to meet the goal of rising 5% or higher. Like 

https://careerexplorer.hawaii.edu/occupations/profiles.php?region=state&soc=29-2034
https://careerexplorer.hawaii.edu/occupations/profiles.php?region=state&soc=29-2034
https://www.bls.gov/ooh/healthcare/radiologic-technologists.htm#tab-6
https://careerexplorer.hawaii.edu/occupations/earnings.php?region=state&soc=29-2034
https://careerexplorer.hawaii.edu/occupations/earnings.php?region=state&soc=29-2034
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many other Health Science programs, the RAD program can only increase cohort size to a certain 
point. Enrollment will eventually be capped by the set capacity of the program's clinical sites. It is 
unlikely that the program will continually meet a 5% increase per year benchmark. 
 
In addition to clinical placement limitations, the RAD program also faces current COVID-19 room 
capacity restrictions for classrooms and simulation lab spaces. Another major capacity issue is a 
limited number of x-ray simulation workstations due to the lack of an equipment repair budget. As 
the school has not provided financial support for equipment repair for several years now, the program 
only has two of four working rooms in both the non-energized and energized laboratories. Current 
students are forced to "wait for their turn" to practice and perform required skills, making class 
sessions and skills testing labs very inefficient. 
 
This situation is not an easy fix, as there is only one authorized Del Medical repair company on the 
island that charges very high repair rates. The program's energized lab is also in dire need of repair, 
which may deplete the program's Professional Fees account entirely. Without financial support to 
maintain working equipment, the RAD program is in danger of losing accreditation status from the 
Joint Review Committee on Education in Radiologic Technology (JRCERT). The JRCERT 2021 
Radiography Standards mandates that "the sponsoring institution provides the program with the 
physical resources needed to support the achievement of the program's mission." The RAD program 
cannot effectively support the current student capacity without enough working equipment, and 
increasing cohort size will compound this existing problem. 
 
The current fall-to-spring persistence rate of 97% remains well within the healthy range of 75-100%, 
demonstrating a continual increase from past academic years. It is still unknown why the number of 
withdrawals identified by the system in AY 18-19 was unusually high. Please refer to the program 
effectiveness data provided at the start of this section for the most accurate program information from 
the past five years. 
 
D. PERKINS INDICATORS 
 
The RAD program has surpassed the set state goals for all applicable Perkins indicators. 
 
REFERENCES:  
 

● 2020 Annual Report of Program Data - Kapiolani Community College Radiologic 
Technology Program 

● Healthcare Association of Hawaii - Hawaii Healthcare Workforce Initiative 2019 Report 
● Hawaii Career Explorer Occupation Profile - Radiologic Technologists 
● U.S. Bureau of Labor Statistics - Occupational Outlook Handbook - Radiologic 

Technologists 
● Joint Review Committee on Education in Radiologic Technology - 2021 Radiography 

Standards 
 

https://www.jrcert.org/sites/jrcert2/uploads/documents/2021_Standards/5_13_21_Update/2021_Standards_Radiography_05_18_21.pdfabout:blank
https://www.jrcert.org/sites/jrcert2/uploads/documents/2021_Standards/5_13_21_Update/2021_Standards_Radiography_05_18_21.pdfabout:blank
https://uhcc.hawaii.edu/varpd/index.php?y=2020&c=KAP&t=CTE&p=2170
https://uhcc.hawaii.edu/varpd/index.php?y=2020&c=KAP&t=CTE&p=2170
https://static1.squarespace.com/static/5d703ec20712890001abe61f/t/5f595777c62aae6ab68e153c/1599690638640/HAH_HiHealthWorkforceInitiative_2019Report.pdfabout:blank
https://careerexplorer.hawaii.edu/occupations/profiles.php?region=state&soc=29-2034
https://www.bls.gov/ooh/healthcare/radiologic-technologists.htm
https://www.bls.gov/ooh/healthcare/radiologic-technologists.htm
https://www.jrcert.org/sites/jrcert2/uploads/documents/2021_Standards/5_13_21_Update/2021_Standards_Radiography_05_18_21.pdfabout:blank
https://www.jrcert.org/sites/jrcert2/uploads/documents/2021_Standards/5_13_21_Update/2021_Standards_Radiography_05_18_21.pdfabout:blank
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3. Program Student Learning Outcomes or Unit/Service 
Outcomes 
A. PROGRAM STUDENT LEARNING OUTCOMES 
 
Upon successful completion of the Associate in Science degree in Radiologic Technology, the 
student should be able to: 

1. Take diagnostically acceptable radiographs of any or all parts of the body. 
2. Practice appropriate radiation safety measures. 
3. Communicate and interact appropriately and effectively with patients, patients' family and 

friends, peers, staff, and supervisors. 
4. Work effectively as a team member with students, staff, and radiologists. 
5. Maintain professional and ethical behavior as a healthcare provider. 
6. Adapt patient positioning, projections, and technical factors based on patient condition. 
7. Discuss the value of life-long learning and being an active member of a professional society. 

 
B. OUTCOMES ASSESSED IN AY 20-21 
 
All RAD Program Student Learning Outcomes were assessed for the prior academic year. 
 
C. ASSESSMENT RESULTS AND ACTION PLANS 
 

Program SLOs Benchmark Outcomes Analysis and Action Plan 

1. Take 
diagnostically 
acceptable 
radiographs of 
any or all parts of 
the body. 

All students 
should attain at 
least 42 out of 60 
points total 
(70%) for the 
final skills 
Performance Test 
in RAD 200L. 
 
 

Benchmark not met 
for AY 20-21. 
 
Fall 2020 (n=16) 
Two students did not 
meet the 42 pt 
minimum. 
● Lowest score = 

31 pts 
● Highest score = 

60 pts 
 
Fall 2019 (n=16) 
All students met the 
42 pt minimum. 
● Lowest score = 

44 pts 
● Highest score = 

60 pts 

Comparison to previous years 
demonstrates a decrease in performance, 
as two students did not meet the set 
benchmark. 
 
It is believed that this decrease in skill 
performance is directly related to the 
impact of the COVID-19 disruption, 
which affected this group of students 
dramatically. This cohort was unable to 
participate in any clinical or class 
sessions from March to August 2020. 
 
The program will continue to adapt and 
modify lab procedures as the current 
pandemic situation evolves. The long-
term goal is to eventually re-establish the 
exam series simulations to improve final 



2021 Kapi'olani Community College ARPD  
Program: Radiologic Technology 

  7 
 

 
Fall 2018 (n=16) 
All students met the 
42 pt minimum. 
● Lowest score = 

46 pts 
● Highest score = 

60 pts 

performance test scores and overall 
student technical skills. 
 
 

For each student, 
80% of clinical 
evaluations 
should 
demonstrate a 
rating of 2.0 or 
better for each 
item (scale of 1-
3).  
 
 
 

Benchmark met for 
AY 20-21. 
 
Item 1.3: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 1.5: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 

Previous data shows consistent 
performance over the past three years, 
with all students meeting the set 
benchmark. (2020 assessed in Sem V 
due to COVID shutdown.) 
 
Assessment of student clinical 
performance is usually conducted twice 
a semester. Any areas indicating need for 
improvement are addressed at mid-
semester, with an expected improvement 
in performance by the final assessment. 
Overall assessment of performance will 
continue to be done in Semester VI in 
order to obtain an accurate assessment of 
skills at the time of program completion. 
 
Will continue to monitor, as COVID 
restrictions forced a large reduction in 
clinical hours from Spring 2020 onward. 
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Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 

75% of Employer 
Satisfaction 
evaluations 
should 
demonstrate a 
rating of 3.0 or 
better for each 
item (scale of 1-
4). 

[Benchmark not 
assessed for AY20-
21] 
 
Question 2: 
 
(No data gathered 
for 2020 due to 
COVID-19 
disruption.) 
 
2019 (n=5) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 100% - 4.0 

rating 
 
2018 (n=4) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 75% - 4.0 rating 
● 25% - 3.0 rating 
 

Unfortunately, data was not gathered for 
2020 due to the massive disruption of the 
COVID-19 pandemic. 
 
Participation in Employer Satisfaction 
Surveys has always been poor. Surveys 
have been converted to electronic format 
for distribution, to encourage more 
participation in this pandemic 
environment. 

2. Practice 
appropriate 
radiation safety 
measures. 

All students 
should document 
completion of 
radiation safety 

Benchmark met for 
AY 20-21. 
 
Fall 2020 (n=15) 

Previous data shows consistent 
performance over the past three years, 
with all students meeting the set 
benchmark. 
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objective in the 
clinical setting. 

100% of students 
completed objective 
 
Fall 2019 (n=17) 
100% of students 
completed objective 
 
Fall 2018 (n=15) 
100% of students 
completed objective 
 

The assessment tool for subsequent years 
will be changed to the Student 
Evaluation Form, as there is now a 
question included that assesses the 
practice of radiation safety per exam 
performed. 
 
Will continue to monitor, as COVID 
restrictions forced a large reduction in 
clinical hours from Spring 2020 onward. 

All students 
should attain 
82% or better on 
the test for 
radiation safety 
in RAD 260. 

Benchmark not met 
for AY 20-21. 
 
Summer 2021 
(n=16) 
One student did not 
meet the 82% 
minimum. 
● Lowest score = 

74% 
● Highest score = 

100% 
 
Summer 2020 
(n=15) 
Two students did not 
meet the 82% 
minimum. 
● Lowest score = 

76% 
● Highest score = 

98% 
 
Summer 2019 
(n=12) 
Four students did not 
meet the 82% 
minimum. 
● Lowest score = 

64% 
● Highest score = 

94% 
 

Previous data shows consistent 
performance over the past three years, as 
the benchmark has not been met by all 
students for the assessed cohorts. 
However, the number of students who 
are not meeting the benchmark has been 
steadily decreasing over the assessment 
period. 
 
This summer course on radiation biology 
presents a large amount of content 
within six weeks. Ways to improve 
student performance in this condensed 
course will be examined for subsequent 
years. Revision of content delivery may 
be required, including possibly moving 
this course into an earlier semester. 
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75% of Employer 
Satisfaction 
evaluations 
should 
demonstrate a 
rating of 3.0 or 
better for each 
item (scale of 1-
4). 

[Benchmark not 
assessed for AY20-
21] 
 
Question 3: 
 
(No data gathered 
for 2020 due to 
COVID-19 
disruption.) 
 
2019 (n=5) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 80% - 4.0 rating 
● 20% - 3.0 rating 
 
2018 (n=4) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 100% - 4.0 

rating 
 

Unfortunately, data was not gathered for 
2020 due to the massive disruption of the 
COVID-19 pandemic. 
 
Participation in Employer Satisfaction 
Surveys has always been poor. Surveys 
have been converted to electronic format 
for distribution, to encourage more 
participation in this pandemic 
environment. 

3. Communicate 
and interact 
appropriately and 
effectively with 
patients 
(including family 
and friends), 
peers, staff, and 
supervisors. 

For each student, 
80% of clinical 
evaluations 
should 
demonstrate a 
rating of 2.0 or 
better for each 
item (scale of 1-
3). 

Benchmark met for 
AY 20-21. 
 
Item 1.6: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 

Previous data shows consistent 
performance over the past three years, 
with all students meeting the set 
benchmark. (2020 assessed in Sem V 
due to COVID shutdown.) 
 
Assessment of student clinical 
performance is usually conducted twice 
a semester. Any areas indicating need for 
improvement are addressed at mid-
semester, with an expected improvement 
in performance by the final assessment. 
Overall assessment of performance will 
continue to be done in Semester VI in 
order to obtain an accurate assessment of 
skills at the time of program completion. 
 
Will continue to monitor, as COVID 
restrictions forced a large reduction in 
clinical hours from Spring 2020 onward. 
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Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 2.1: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 2.2: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
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demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 2.4: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 2.7: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  



2021 Kapi'olani Community College ARPD  
Program: Radiologic Technology 

  13 
 

 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 2.10: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
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All students 
should attain 
82% or better on 
the final research 
paper 
presentation in 
RAD 230. 

Benchmark met for 
AY 20-21. 
 
Spring 2021 (n=16) 
All students met the 
82% minimum. 
● Lowest score = 

83% 
● Highest score = 

100% 
 
Spring 2020 (n=15) 
All students met the 
82% minimum. 
● Lowest score = 

92% 
● Highest score = 

100% 
 
Spring 2019 (n=12) 
All students met the 
82% minimum. 
● Lowest score = 

85% 
● Highest score = 

100% 
 

Previous data shows consistent 
performance over the past three years, 
with all students meeting the set 
benchmark. 
 
This research project presentation 
provides an opportunity for students to 
practice peer teaching and the effective 
communication of medical information. 
Students appear to have adjusted well to 
presenting online through Zoom. Online 
delivery may be continued through 
subsequent years.  
 
Will continue to monitor. Other ways to 
develop communication skills will be 
examined. 
 

75% of Employer 
Satisfaction 
evaluations 
should 
demonstrate a 
rating of 3.0 or 
better for each 
item (scale of 1-
4). 

[Benchmark not 
assessed for AY20-
21] 
 
Question 5.3: 
 
(No data gathered 
for 2020 due to 
COVID-19 
disruption.) 
 
2019 (n=5) 
80% of evals show a 
rating of 3.0 or 
higher. 
● 60% - 4.0 rating 
● 20% - 3.0 rating 
● 20% - 2.0 rating 
 

Unfortunately, data was not gathered for 
2020 due to the massive disruption of the 
COVID-19 pandemic. 
 
Participation in Employer Satisfaction 
Surveys has always been poor. Surveys 
have been converted to electronic format 
for distribution, to encourage more 
participation in this pandemic 
environment. 
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2018 (n=3) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 67% - 4.0 rating 
● 33% - 3.0 rating 
 

4. Work 
effectively as a 
team member 
with students, 
staff, and 
radiologists. 

For each student, 
80% of clinical 
evaluations 
should 
demonstrate a 
rating of 2.0 or 
better for each 
item (scale of 1-
3). 

Benchmark met for 
AY 20-21. 
 
Item 4.4: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 

Previous data shows consistent 
performance over the past three years, 
with all students meeting the set 
benchmark. (2020 assessed in Sem V 
due to COVID shutdown.) 
 
Assessment of student clinical 
performance is usually conducted twice 
a semester. Any areas indicating need for 
improvement are addressed at mid-
semester, with an expected improvement 
in performance by the final assessment. 
Overall assessment of performance will 
continue to be done in Semester VI in 
order to obtain an accurate assessment of 
skills at the time of program completion. 
 
Will continue to monitor, as COVID 
restrictions forced a large reduction in 
clinical hours from Spring 2020 onward. 

75% of Employer 
Satisfaction 
evaluations 
should 
demonstrate a 
rating of 3.0 or 
better for each 
item (scale of 1-
4). 

[Benchmark not 
assessed for AY20-
21] 
 
Question 4.4: 
 
(No data gathered 
for 2020 due to 
COVID-19 
disruption.) 
 

Unfortunately, data was not gathered for 
2020 due to the massive disruption of the 
COVID-19 pandemic. 
 
Participation in Employer Satisfaction 
Surveys has always been poor. Surveys 
have been converted to electronic format 
for distribution, to encourage more 
participation in this pandemic 
environment. 
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2019 (n=5) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 60% - 4.0 rating 
● 40% - 3.0 rating 
 
2018 (n=4) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 75% - 4.0 rating 
● 25% - 3.0 rating 
 

5. Maintain 
professional and 
ethical behavior 
as a healthcare 
provider. 

For each student, 
80% of clinical 
evaluations 
should 
demonstrate a 
rating of 2.0 or 
better for each 
item (scale of 1-
3). 

Benchmark met for 
AY 20-21. 
 
Item 4.1: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 4.2: 
 
Summer 2021 
(n=16) 

Previous data shows consistent 
performance over the past three years, 
with all students meeting the set 
benchmark. (2020 assessed in Sem V 
due to COVID shutdown.) 
 
Assessment of student clinical 
performance is usually conducted twice 
a semester. Any areas indicating need for 
improvement are addressed at mid-
semester, with an expected improvement 
in performance by the final assessment. 
Overall assessment of performance will 
continue to be done in Semester VI in 
order to obtain an accurate assessment of 
skills at the time of program completion. 
 
Will continue to monitor, as COVID 
restrictions forced a large reduction in 
clinical hours from Spring 2020 onward. 
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For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 4.3: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
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Item 4.5: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 

6. Adapt patient 
positioning, 
projections, and 
technical factors 
based on patient 
condition. 

All students will 
attain at least 28 
out of 40 points 
total (70%) for 
the final skills 
Performance Test 
in RAD 200L. 

Benchmark not met 
for AY 20-21. 
 
Fall 2020 (n=16) 
Four students did not 
meet the 28 pt 
minimum. 
● Lowest score = 

16 pts 
● Highest score = 

40 pts 
 
Fall 2019 (n=16) 
Nine students did 
not meet the 28 pt 
minimum. 
● Lowest score = 

0 pts 
● Highest score = 

40 pts 
 

Previous data shows consistent 
performance over the past three years, as 
the benchmark has not been met by all 
students for the assessed cohorts. 
However, the number of students who 
are not meeting the benchmark has 
significantly decreased from the 
previous year. 
 
It is believed that this deficiency in skill 
performance is directly related to the 
impact of the COVID-19 disruption, 
which affected this group of students 
dramatically. This cohort was unable to 
participate in any clinical or class 
sessions from March to August 2020. 
 
The program will continue to adapt and 
modify lab procedures as the current 
pandemic situation evolves. The long-
term goal is to eventually re-establish the 
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Fall 2018 (n=16) 
Four students did not 
meet the 28 pt 
minimum. 
● Lowest score = 

26 pts 
● Highest score = 

40 pts 
 

exam series simulations to improve final 
performance test scores and overall 
student technical skills. 

For each student, 
80% of clinical 
evaluations 
should 
demonstrate a 
rating of 2.0 or 
better for each 
item (scale of 1-
3). 

Benchmark met for 
AY 20-21. 
 
Item 3.2: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Item 3.3: 
 
Summer 2021 
(n=16) 
For each student, 
100% of evals 
demonstrated a 

Previous data shows consistent 
performance over the past three years, 
with all students meeting the set 
benchmark. (2020 assessed in Sem V 
due to COVID shutdown.) 
 
Assessment of student clinical 
performance is usually conducted twice 
a semester. Any areas indicating need for 
improvement are addressed at mid-
semester, with an expected improvement 
in performance by the final assessment. 
Overall assessment of performance will 
continue to be done in Semester VI in 
order to obtain an accurate assessment of 
skills at the time of program completion. 
 
Will continue to monitor, as COVID 
restrictions forced a large reduction in 
clinical hours from Spring 2020 onward. 
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rating of 2.0 or 
better  
 
Spring 2020 (n=15) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 
Summer 2019 
(n=12) 
For each student, 
100% of evals 
demonstrated a 
rating of 2.0 or 
better 
 

75% of Employer 
Satisfaction 
evaluations 
should 
demonstrate a 
rating of 3.0 or 
better for each 
item (scale of 1-
4). 

[Benchmark not 
assessed for AY20-
21] 
 
Question 5.1: 
 
(No data gathered 
for 2020 due to 
COVID-19 
disruption.) 
 
2019 (n=5) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 20% - 4.0 rating 
● 80% - 3.0 rating 
 
2018 (n=3) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 67% - 4.0 rating 
● 33% - 3.0 rating 
 
Question 5.2: 
 

Unfortunately, data was not gathered for 
2020 due to the massive disruption of the 
COVID-19 pandemic. 
 
Participation in Employer Satisfaction 
Surveys has always been poor. Surveys 
have been converted to electronic format 
for distribution, to encourage more 
participation in this pandemic 
environment. 
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(No data gathered 
for 2020 due to 
COVID-19 
disruption.) 
 
2019 (n=5) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 20% - 4.0 rating 
● 80% - 3.0 rating 
 
2018 (n=3) 
100% of evals show 
a rating of 3.0 or 
higher. 
● 67% - 4.0 rating 
● 33% - 3.0 rating 
 

7. Discuss the 
value of life-long 
learning and 
being an active 
member of a 
professional 
society. 
 

All students 
should attain 
82% or better on 
the professional 
organizations test 
in RAD 100. 

Benchmark not met 
for AY 20-21. 
 
Fall 2020 (n=16) 
Two students did not 
meet the 82% 
minimum. 
● Lowest score = 

80% 
● Highest score = 

98% 
 
Fall 2019 (n=17) 
All students met the 
82% minimum. 
● Lowest score = 

82% 
● Highest score = 

100% 
 
Fall 2018 (n=15) 
One student did not 
meet the 82% 
minimum. 
● Lowest score = 

74% 

Comparison to previous years 
demonstrates a decrease in performance, 
as two students did not meet the set 
benchmark. However, both students 
attained 80% on the exam, which is very 
close to the set benchmark. 
 
This exam covers introductory concepts 
including the various professional 
societies associated with the program 
and profession. However, as it is not 
specific to addressing student 
understanding of the value of life-long 
learning, it may not be the most accurate 
tool to use. Revisions to the exam or a 
new assignment on this topic may be 
implemented. 
 
Will continue to monitor. Alternate 
means of assessing this outcome will be 
examined. 
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● Highest score = 
92% 

 
Of those students 
who attend the 
Association of 
Collegiate 
Educators in 
Radiologic 
Technology 
(ACERT) 
conference, 
100% of students 
will document 
learning from 
attending 
conference 
activities. 

[Benchmark not 
assessed for AY20-
21] 
 
Spring 2021 
(Not assessed for 
2021 due to COVID-
19 disruption.) 
 
Spring 2020 (n=9) 
100% of students 
documented 
participation in 
conference activities 
and submitted 
assignment 
 
Spring 2019 
(Not be assessed; no 
program 
participation due to 
JRCERT site visit.) 
 

Data could not be gathered for 2021, as 
RAD faculty and students could not 
attend the conference due to the COVID-
19 disruption. 
 
Attendance at this conference provides 
an opportunity for students to participate 
in CE activities prior to graduation. 
However, as it is an optional activity, 
only a representative sample of the 
cohort can be assessed. 
 
Will continue to monitor. Alternate 
means of assessing this outcome will be 
examined. 
 

 

4.  Action Plan 
One of Kapiolani Community College's mission statements is to strive to provide the highest quality 
education and training for Hawaii's people. The RAD program endeavors to fulfill this mission by 
continually providing a training environment for students that meets or exceeds industry standards to 
best prepare them for the workforce upon graduation. The action plan below outlines the necessary 
steps to ensure student success and the effectiveness of the program. 
 
The program will: 
 

● Temporarily increase cohort sizes to address the increased workforce demand for qualified 
radiologic technologists in the state. 

● Maintain full staffing with at least three 11-month, permanent, tenure-track FTEs to provide 
students with adequate support and individualized instruction. (The JRCERT requires one 
full-time faculty member in the Program Director position and a second full-time faculty 
member in the Clinical Coordinator position at all times.) 
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● Request funding for major x-ray equipment repairs and renew maintenance contracts, as all 
x-ray units are currently malfunctioning in various ways due to age and overuse. (The 
energized lab contains two units installed in 2009 and two units installed in 2012; the non-
energized lab contains four units installed in 2012.) 

● Request improvements to existing RAD facilities to improve the quality of the student 
learning environment, including repairing the air conditioning system for the energized lab, 
upgrading the electrical system, removing old x-ray equipment, and updating classroom 
furniture. 

● Evaluate all current training equipment (such as the digital imaging plates in the energized 
lab) for necessary repairs and upgrades. 

● Request funding for additional lab equipment such as new anthropomorphic phantoms, mobile 
x-ray units, and mobile c-arm units essential to maintain a training environment at the level 
of or exceeding the industry standard. 

● Request funding to replace all program laptops used for online testing and purchase online 
testing security software, as the Kapiolani CC Testing Center is still not available for use by 
programs without distance ed courses. 

● Develop plans for the 2-year course and program assessment cycles, as mandated by the 
JRCERT. 

 
 

5.  Resource Implications 
A. EQUIPMENT NEEDS 
 

● Urgent x-ray equipment repairs and maintenance contracts 
● New air conditioning system for the energized lab 
● Old x-ray equipment disposal 
● New anthropomorphic phantoms 
● New mobile x-ray unit and mobile c-arm unit 
● New program laptops and online testing security software 

 
B. STAFFING NEEDS 
 

● At least three 11-month, permanent, tenure-track FTE positions 
 
C. FINANCIAL NEEDS 
 

● Funding for urgent x-ray equipment repair and maintenance, facilities improvements, and new 
equipment 

● Financial support from Kapiolani CC for external accreditation fees and program expansion 



Liberal Arts 
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1. Program or Unit Description 
The Liberal Arts Program at Kapi‘olani Community College prepares students for transfer, 
employment, and life. Students in the Liberal Arts Program can graduate with an Associate in Arts 
(A.A.) degree, complete subject certificates, transfer to a college or university, and continue to be 
lifelong learners.  
 
The Program offers a general Associate in Arts in Liberal Arts degree designed to provide students 
with a solid foundation for further study or employment. The Program is also committed to 
supporting students early on in their college careers by offering various A.A. in Liberal Arts degrees 
with Concentrations, as well as Academic Subject Certificates, in specific fields of study. Below is 
a list of the concentrations and certificates available in the Liberal Arts Program: 
 
Associate in Arts in Liberal Arts with a Concentration in Art 
Associate in Arts in Liberal Arts with a Concentration in Business Administration 
Associate in Arts in Liberal Arts with a Concentration in Deaf Studies and Deaf Education 
Associate in Arts in Liberal Arts with a Concentration in Economics 
Associate in Arts in Liberal Arts with a Concentration in Elementary Education 
Associate in Arts in Liberal Arts with a Concentration in Elementary Education & Second 
Language Teaching 
Associate in Arts in Liberal Arts with a Concentration in English 
Associate in Arts in Liberal Arts with a Concentration in History 
Associate in Arts in Liberal Arts with a Concentration in Human Development & Family Studies 
Associate in Arts in Liberal Arts with a Concentration in Pacific Island Studies 
Associate in Arts in Liberal Arts with a Concentration in Psychology 
Associate in Arts in Liberal Arts with a Concentration in Secondary Education 
Associate in Arts in Liberal Arts with a Concentration in Second Language Teaching 
Associate in Arts in Liberal Arts with a Concentration in Social Work 
Academic Subject Certificate - Asian Studies 
Academic Subject Certificate - International Studies 
Academic Subject Certificate - Marine Option Program 
Academic Subject Certificate - Sustainability 
 
Courses taken for the A.A. degree meet the general education requirements at the University of 
Hawai‘i at Mānoa, Hilo, and West O‘ahu.  The A.A. degree meets the general education 
requirements at colleges and universities outside the UH System as well. 
 
Kaʻieʻie (University of Hawaiʻi at Mānoa), Mananawai (University of Hawaiʻi West Oʻahu), and 
Hoʻomiʻi (University of Hawaiʻi at Hilo) dual enrollment programs provide pathways to a four-year 
degree by providing dual admission and dual enrollment at the respective four-year institutions. 
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2.  Analysis of the Program/Unit 
Overall program health is deemed Cautionary, and demand, efficiency, and effectiveness health 
calls remain unchanged from the previous three years. 
 
Demand Health: Needs Attention 
Demand health is determined based on the percent change in majors from the previous year, where: 

● Healthy: 3% or higher 
● Progressing: 0 – 2.9% 
● Needs Attention: negative percentage 

Demand dropped 2% from the previous year, to 2,402 students. While the drop continues the recent 
historical trend, the size of the drop is encouraging, given that it reverses the rising trend seen in the 
previous two years, and that it is the smallest drop in the past nine years (since AY 2012-2013). The 
shift in student status also continues, with the number of part-time students rising to 58% in fall and 
66% in spring, and the number of full-time students dropping to 42% in fall and 34% in spring. 
While the fall numbers have stabilized, the spring numbers continue to drop. Having nearly two-
thirds of students in the program attending part time is concerning; however, this number reflects 
the overall situation at the College, where 72% of students claimed part-time status in spring 20211. 
These numbers will be watched closely to determine if this drop has been induced by the COVID-
19 pandemic, or if it represents a more long-term trend. 

Despite the drop in majors overall, the number of Native Hawaiians in the program increased by 
18% (from 382 to 450), a positive trend that brings these numbers back to their 2018-2019 level. 
Additionally, as expected due to the COVID-19 pandemic, there was an increased demand for 
distance education courses, which made up 86% of the courses taught in AY 2020-2021 (as 
opposed to the 20 – 25% evidenced in previous AYs).  

 

Table 1: Demand Indicators 

# Demand Indicators 2018-19 2019-20 2020-21 

1. Number of Majors 2,608 2,462 2,402 

1a. Number of Majors Native Hawaiian 451 382 450 

1b. Fall Full-Time 47% 43% 42% 

1c. Fall Part-Time 53% 57% 58% 

 
1 Kapi‘olani CC Office for Institutional Effectiveness, Spring 2021 Enrollment Report - 
https://www.kapiolani.hawaii.edu/wp-content/uploads/2021/06/Spring-2021-Enrollment-Report.pdf  
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1d. Fall Part-Time who are Full-Time in System 5% 5% 6% 

1e. Spring Full-Time 43% 39% 34% 

1f. Spring Part-Time 57% 61% 66% 

1g. Spring Part-Time who are Full-Time in System 7% 7% 7% 

2.* Percent Change Majors from Prior Year -5% -6% -2% 

3. SSH Program Majors in Program Classes 39,762 37,927 37,229 

4. SSH Non-Majors in Program Classes 23,058 23,641 24,702 

5. SSH in All Program Classes 62,820 61,568 61,931 

6. FTE Enrollment in Program Classes 2,094 2,052 2,064 

7. Total Number of Classes Taught 1,060 1,025 974 

 

Efficiency Health: Healthy 
Efficiency health is determined based on two metrics: Class fill rate and majors to FTE BOR 
appointed faculty (aka student / faculty ratio). For class fill rate: 

● Healthy: 75% ‐ 100% 
● Progressing: 60% ‐ 74% 
● Needs Attention: < 60% 

For majors to FTE BOR appointed faculty: 

● Healthy: 15 ‐ 35 
● Progressing: 36 – 60 or 7 – 14 
● Needs Attention: 61+ or < 7 

Class fill rate is 84% and majors to FTE BOR appointed faculty is 31. Both of these metrics 
increased 3% from the previous year. Other positive-trending efficiency indicators include a 
decrease in the number of low-enrolled courses (53), a decrease in cost per SSH ($153), and an 
increase in average class size (22).   

It remains to be seen how the reduction of five FTE BOR appointed faculty impacts the program. 
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Table 2: Efficiency Indicators 

# Efficiency Indicators 2018-19 2019-20 2020-21 

8. Average Class Size 20 21 22 

9.* Fill Rate 77.7% 81.7% 84.4% 

10. FTE BOR Appointed Faculty 82.4 80.4 75.5 

11.* Majors to FTE BOR Appointed Faculty 31 30 31 

12. Majors to Analytic FTE Faculty 22 22 23 

12a. Analytic FTE Faculty 117 108 103 

13. Overall Program Expenditures $10,806,433 $9,522,777 $9,457,446 

13a. General Funded Budget Allocation $9,778,918 $8,933,583 $9,379,421 

13b. Special/Federal Budget Allocation $424,995 $337,131 0 

13c. Tuition and Fees $602,520 $252,063 $78,025 

14. Cost per SSH $172 $155 $153 

15. Number of Low-Enrolled (<10) Classes 112 60 53 

 

Effectiveness Health: Progressing 
Effectiveness health is determined based on fall-to-spring persistence, where: 

● Healthy: 75% ‐ 100% 
● Progressing: 60% ‐ 74% 
● Needs Attention: < 60% 

Fall-to-spring persistence is 68%. This represents a decrease of one percentage point from the 
previous year. While persistence remains within the 67% to 73% range in which it has fluctuated 
since the beginning of ARPD data collection in 2010, it is currently at the lower end of that range, 
and similar to the previous two years. The number of transfers to UH four-year campuses remained 
nearly flat, though transfers without a degree continue to outpace transfers with a degree. 

On a positive note, successful course completion (C equivalent or higher) continues to increase. 
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Table 3: Effectiveness Indicators 

# Effectiveness Indicators 2018-19 2019-20 2020-21 

16. Successful Completion (Equivalent C or Higher) 67% 71% 74% 

17. Withdrawals (Grade = W) 1,931 1,945 1,561 

18.* Persistence Fall to Spring 68% 69% 68% 

18a. Persistence Fall to Fall 46% 47% 45% 

19. Unduplicated Degrees/Certificates Awarded Prior 
Fiscal Year 

493 491 440 

19a. Associate Degrees Awarded 487 478 434 

19b. Academic Subject Certificates Awarded 9 14 7 

19c. Goal 0 0 0 

19d. Difference Between Unduplicated Awarded and Goal 1 0 3 

20. Transfers to UH 4-yr 454 423 422 

20a. Transfers with degree from program 127 145 128 

20b. Transfers without degree from program 327 278 294 

20c. Increase by 3% Annual Transfers to UH 4-yr Goal    

20d. Difference Between Transfers and Goal    

 

Previous Action Plan 
The previous action plan for the Liberal Arts Program focused on inviting a cohort of department 
chairs, program coordinators, and concentration coordinators to complete the Huliāmahi program. 
The Huliāmahi program is a locally-developed, eight-month professional development program 
based on a community of practice model. It is funded by an Alaska Native / Native Hawaiian Title 
III Part F Discretionary Grant. The goal of the program is to increase the capacity of instructional 
faculty, counselors, and Native Hawaiian student support personnel to improve Native Hawaiian re-
enrollment, degree completion, and transfer. 

In spring 2021, the Program Coordinator, Department Chairs of all four Arts & Sciences 
departments, Coordinators for three concentrations, and a Coordinator for one certificate completed 
the Huliāmahi program. 
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UHCC Historical Trends 
When analyzing historical trends, it is often useful to view the bigger picture in an effort to 
potentially gain some clarity. The data below are presented not as evidence to justify inaction or to 
assume a defeatist posture, but rather to acknowledge the reality of the situation that Liberal Arts 
Programs across the UH System face. 

Table 4: UHCC Liberal Arts Program Historical Data 

  
2019 

Overall 
2019 

Demand 
2019 

Efficiency 
2019 

Effectiveness 
2020 

Overall 
2020 

Demand 
2020 

Efficiency 
2020 

Effectiveness 
2021 

Overall 
2021 

Demand 
2021 

Efficiency 
2021 

Effectiveness 

HawCC 
Cautionary 

Needs 
Attention Healthy Progressing Cautionary Healthy Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing 

HonCC Cautionary 
Needs 
Attention Progressing Progressing Cautionary 

Needs 
Attention Progressing Progressing Cautionary 

Needs 
Attention Progressing Progressing 

KapCC Cautionary 
Needs 
Attention Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing 

KauCC Cautionary 
Needs 
Attention Healthy Progressing Cautionary Progressing Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing 

LeeCC Cautionary 
Needs 
Attention Healthy Progressing Cautionary Progressing Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing 

MauC Cautionary 
Needs 
Attention Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing 

WinCC Cautionary 
Needs 
Attention Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing Cautionary 

Needs 
Attention Healthy Progressing 

 

Three-year historical data for Liberal Arts Programs across the UH System show a consistent 
pattern2: 

● Every Liberal Arts program has been deemed Cautionary overall 
● With few exceptions, Demand always needs attention 
● With few exceptions, Efficiency is always healthy 
● Across the board, Effectiveness is always progressing 

It is likely that looking beyond the three-year period would not drastically change the trends 
evidenced above. While certain quantitative indicators within the Demand, Efficiency, and 
Effectiveness health call areas may vary by a few percentage points in a given year, it is rarely 
enough to move the needle on these health call areas. That is not to say that even small percentage 
point changes are not meaningful: They certainly are. They represent real changes in outcomes for 
hundreds of students, changes that can make a difference in student engagement, learning, and 
achievement, as well as lifetime earnings and overall happiness.  

 
2 UHCC ARPD website - https://uhcc.hawaii.edu/varpd/  
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However, the type of change necessary to meaningfully improve the health of Liberal Arts 
Programs across the system — at least as currently defined by demand, efficiency, and effectiveness 
— may not be possible without wholesale change. Hopefully, that wholesale change will arrive in 
the form of the UH Systemwide General Education Redesign initiative currently underway. 

 

3. Program Student Learning Outcomes or Unit/Service 
Outcomes 

Program Learning Outcomes 
The Program has five instructional learning outcomes: 

● Thinking and Inquiry: Make effective decisions with intellectual integrity to solve 
problems and/or achieve goals utilizing the skills of critical thinking, creative thinking, 
information literacy, and quantitative/symbolic reasoning. 

● Communication: Ethically compose, convey, and interpret varied perspectives with respect 
to an intended audience using visual, oral, written, social, and other forms of 
communication. 

● Self and Community: Evaluate one’s own ethics and traditions in relation to those of other 
peoples and embrace the diversity of human experience while actively engaging in local, 
regional, and other global communities. 

● Aesthetic Engagement: Through various modes of inquiry, demonstrate how aesthetics 
engage the human experience, revealing the interconnectedness of knowledge and life. 

● Integrative Learning: Explore and synthesize knowledge, attitudes, and skills from a 
variety of cultural and academic perspectives to enhance our local and global communities. 

The Maida Kamber Center for Career, Transfer, and Graduation Services has three counseling 
outcomes: 

● Career Development and Academic Achievement: Students will explore and identify 
their career/major options to make informed decisions about their educational and career 
goals. 

● Campus, Cultural, & Community Engagement: Students will foster self-understanding, 
acceptance, appreciation, and respect for diversity through interactions with diverse campus 
communities. 

● Personal Development & Responsibility: Students will be actively engaged in their 
personal growth and development to achieve their life goals. 

 

Outcomes Assessed in AY 2020 – 2021 
Due to the impact of the COVID-19 pandemic, program instructional assessment moved away from 
a pre-pandemic plan to assess one program learning outcome per year and instead piloted an 
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approach that utilized aggregated course learning outcomes assessment data to assess all five 
program learning outcomes in a single academic year. 

Faculty of courses that were scheduled to conduct assessment were invited to participate in 
department-based assessment cohorts, where they were provided with support by Department 
Chairs and the Liberal Arts Program Coordinator. Cohort members were encouraged to report 
assessment results in raw numbers as well as in percentages. Data for each program learning 
outcome were aggregated from the results of the course learning outcomes that were aligned / 
mapped to it.  

Twenty-six courses reported assessment results for AY 2020 – 2021: BIOL 171, BIOL 171L, BOT 
101, BOT 101L, ENG 100, ENG 200, ENG 272M, ENG 273C, ENG 273N,  FR 201, FR 202, HIST 
151, HIST 152, HWST 107, JPN 101, JPN 102, MICR 130, MICR 140, OCN 101, PHIL 103, REL 
151, SPAN 101, SPAN 102, SPAN 202, ZOOL 200, and ZOOL 200L. 

The Maida Kamber Center for Career, Transfer, and Graduation Services assessed the Career 
Development and Academic Achievement program counseling learning outcome via a survey of 
attendees at six one-hour transfer-focused workshops entitled  “Make a Plan for Your Transfer to a 
4-Year College / University.”  

Assessment Results 
Of the 26 courses that reported assessment results for AY 2020 – 2021, 14 submitted data as raw 
numbers. These aggregated raw-number data show that: 

● 88% of students met the Aesthetic Engagement outcome 
● 87% of students met the Communication outcome 
● 86% of students met the Thinking / Inquiry outcome 
● 83% of students met the Integrated Learning outcome 
● 81% of students met the Self and Community outcome 

Based on the results of Maida Kamber Center workshop surveys, 94% of attendees were at the 
“Competent” or “Developing” level of the Career Development and Academic Achievement 
outcome. 

Changes Made Based on Assessment Results 
Since the instructional assessment results do not indicate any serious issues with student learning, 
and given the small-scale pilot nature of the assessment method, no changes were planned at the 
program level. A number of course-level changes are being considered, however, including addition 
/ modification of class assignments, changes to grading criteria, reconsideration of assessment 
methods, and revision of course learning outcomes.  

In order to implement these potential changes in their courses, faculty requested a number of 
resources: 

● Continued funding to provide students access to Extempore (a speaking-practice app)  
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● Access to submission platforms that allow for more effective feedback and curriculum 
delivery (e.g., turnitin.com, Edpuzzle, Kahoot, Canva, Loom, Snagit, Nimbus, Knowmia) 

● Foreign language peer-tutoring support at the college’s Study Hub 
● Professional development (e.g., Quality Matters) 
● Support from an Institutional Assessment Coordinator 
● A lower maximum student enrollment per course section 

Maida Kamber Center counselors modified the transfer workshop approach to reinforce the steps in 
the transfer process. 

 

4.  Action Plan 
Based on the program analysis and learning outcomes assessment discussion above, the Program 
will focus on the following simple next steps in AY 2021 - 2022: 
 

● In order to better-understand the trend towards increasing part-time student enrollment in 
spring semesters, work with the College’s Office for Institutional Effectiveness to collect 
data on spring 2022 student enrollment at census, with the goal of developing a plan to 
address the issue if part-time enrollment in the Program drops below the overall College 
part-time enrollment rate. 

● In order to determine the impact of the loss of five FTE BOR appointed faculty positions, 
work with Department Chairs. 

● In order to build on the program outcomes assessment data-collection method piloted this 
year,  

○ increase the percentage of courses that submit raw number data, from 54% this year 
to 75% next year. 

○ provide outcomes assessment-focused workshops for faculty (two in fall and two in 
spring). 

● In order to more effectively assess student learning and improve the survey response rate, re-
examine the Maida Kamber Center transfer workshop survey.   

 
As these next steps are taken in an effort to improve student engagement, learning, and 
achievement, they are clearly aligned with the College’s mission: 
 
Kapi‘olani Community College provides open access to higher education opportunities in pursuit of 
academic, career, and lifelong learning goals to the diverse communities of Hawai‘i. Committed to 
student success through engagement, learning, and achievement, we offer high quality certificates 
and associate degrees, and transfer pathways that prepare indigenous, local, national, and 
international students for their productive futures. 
 
The next steps are also aligned with the College’s 2015 - 2021 Strategic Plan, specifically: 
 
I. Hawai‘i Graduation Initiative 
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(A) Increase annual CA and degree completion by 5% from 1,347 to 1,805. 
(B) Increase annual Native Hawaiian CA and degree completion by 5% from 234 to 329. 
(D) Increase annual UH and non-UH 4-year transfer by 6% from 1,196 to 1,798. 

III. Enrollment: Improve Re-enrollment and Outreach 
(A) Increase fall-to-spring re-enrollment to 75%. 
(B) Increase fall-to-fall re-enrollment to 65%. 

IV. Modern Teaching and Learning Environments 
(O) Invest in distance education and information technology to improve learning outcomes, 
student success, and support services. 
(P) Demonstrate improvement to programs and services through continuous, robust 
outcomes assessment. 

 
Note: A new Strategic Plan is under development.  
 

5.  Resource Implications 
While the uncertainties of the COVID-19 pandemic make any kind of forecasting difficult, if not 
impossible, resource implications are anticipated to include, but not be limited to: 
 

● Funding to set up small stipends to create a pool of peer tutors who have completed JPN 
101-202 at KCC to serve as peer tutors to students taking JPN 101-202. 

● Funding for software (Extempore, etc) to help improve student learning outcomes. 
● Funding for professional development to improve course and program learning outcome 

assessment processes 
● Funding for lost faculty positions 

 
 
☐ I am NOT requesting additional resources for my program/unit. 
 



Academic Support Services 
Library Program 



   

                 
                

            
       

             
           

  
              

            

   

              
               

              
                  

                
                  

              
                

                
              

 

 

        

       
        

 
                  

              
                    

              
             
            

             
      

2021 Kapiʻolani Community College ARPD 
Program: Library & Learning Resources 

1. Program or Unit Description

The mission of the Library and Learning Resources (LLR) Unit, which includes library services as well as the 
Lamakū Learning Center, the Testing Center, and the open computer lab, is to support the vision of 
Kapiʻolani Community College by providing an innovative environment for learning and research. To 
accomplish the above-stated mission, the LLR shall: 

● Provide access to and instruction in the use of information tools and resources;
● Collaborate with faculty, staff, students, and community to enhance instruction, learning, and

research; and
● Be a gathering place (both physically and virtually) for cultural exchange and diversity in learning

through development of collections, creation of original content, and participation in exhibits and
performances.

2. Analysis of the Program/Unit

During the 2020-2021 academic year, the Library continued to be significantly impacted by the COVID-19 
pandemic and the pivot to remote learning. While the majority of Kapiʻolani CC courses remained online, 
the library remained open for students to access library resources, study spaces, computers, wifi, and 
printing. Due to the decrease in students on campus, there was a significant drop in foot traffic. In AY2021, 
the Library averaged 481 walk-ins per month, in comparison with 22,299 walk-ins during AY2019. This was a 
98% drop of in-person visits. The building hours were also reduced due to a cut to evening hours. The 
Library continued to provide remote services in the form of chat/telephone reference, library instruction via 
zoom and/or online tutorials, and 24/7 access to ebooks, journal articles, and streaming media. The LLR unit 
also includes the Testing Center and the Lamakū Learning Center and these services are included in our 
annual budget. For an analysis of these areas, please see the Testing and Tutoring ARPDs. 

Demand Indicators 

# Demand Indicators 2018-19 2019-20 2020-21 

1 Number of students attending presentation sessions per student FTE. 1.4 1.2 0.5 

2 Number of circulations, electronic books used, full-text articles 
downloaded, streaming media viewed per student and faculty FTE. 

30 27 19 

Presentations / Library Instruction 
Librarians taught a total of 115 research workshops this year (112 online and 3 in-person). This was a drop 
from 329 presentations in 2020. The number of students attending presentation sessions per FTE dropped 
from 1.2 in 2020 to 0.5 in 2021. The drop in presentations is reflective of the shift to distance learning due 
to the pandemic. Many classes that were previously face-to-face shifted to online asynchronous, making it 
difficult for librarians to offer a synchronous workshop. Instead, librarians provided video tutorials, online 
research guides, and/or assigned library worksheets and faculty told students to contact librarians 
individually if they needed help. Instruction librarians have reported an increased demand in helping 
students one-on-one for some of these classes. 
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Circulation/Usage of Library Resources 
The number of circulations, electronic books used, full-text journal articles downloaded and streaming 
media viewed per student and faculty FTE dropped by almost 30% this year. The largest decrease was in 
print book circulation, which was certainly impacted by the reduced number of students on campus due to 
the pandemic and the closure of the 2nd floor of the Library, where the majority of the books are located. 
Students were still able to request books for staff to page, but they were unable to browse the stacks on 
their own. HathiTrust Digital Library provided emergency temporary access to full-text ebooks to replace the 
loss of access to print titles in all UH system library collections until Fall 2021. The Library’s laptop lending 
program continued to be an essential service for students and 392 laptops and Chromebooks were 
borrowed this year. 

Electronic Resources usage also decreased in FY21, in large part due to changes in reporting methods on 
both the publisher-side, and the Library's. In 2019, the COUNTER (Counting Online Usage of Networked 
Electronic Resources) Code of Practice was updated, changing how publishers provide usage statistics to 
libraries. In last year's reporting, some publishers had not transitioned their usage reporting to the new 
Release 5 (R5) standard, so R4 reports were used in the Library's reporting when R5 was not available. The 
newly hired e-resources librarian followed examples from previous years and used the Total_Item_Request 
metric when it was available in R5 reporting, to remain consistent with the previous year. COUNTER's Title 
Usage Standard Views reports help libraries evaluate the value of a given serial (e.g. journal, magazine, or 
newspaper), or monograph (ebook, reference work, textbook, etc.), examining downloads. Previously, The 
Library used R4 reports and the R5 Total_Item_Requests metric in reporting, however, the R4 report, and 
R5's Total_Item_Requests metric have been determined as having inflated the usage of resources, since it 
counted views that would occur automatically when an HTML full text displayed through a search, and then 
additionally counted the download of the PDF article, despite it being the same user accessing the same 
resource in the same session. The new R5 standard being almost fully adopted by publishers, and the use of 
the Unique_Item_Requests metric reduces this inflated count, and is a more reliable metric the Library will 
use moving forward that reflects actual usage. The standard of using the Unique_Item_Request metric has 
been adopted by the UH Library Council as well in usage reporting. 

The Library also continued to offer scanning services (within copyright limitations) for course reserves and 
other requested materials. This year, the Library fulfilled 35 requests for this service. 

Efficiency Indicators 

# Efficiency Indicators 2018-19 2019-20 2020-21 

3 Number of reference questions answered per FTE librarian (does not 
include directional questions). 

502 417 184 

4 Number of book volumes (physical and electronic) per student FTE. 76.4 95 101 

5 Total materials expenditure per student FTE. $24 $22 $26 

6 Total library expenditures per student and faculty FTE. $310 $305 $316 
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Reference 

Reference librarians answered a total of 1,290 reference and technical support questions this year (466 via 
chat, 338 via email, 334 in-person, 279 via phone, 57 via text, and 11 not specified). This is an overall 
decrease of 58% from last year. The decrease in reference questions is due to the significant reduction of 
in-person library users due to the pandemic and pivot to remote learning. The use of the Library’s chat 
service has increased and it was the primary mode that students used to contact reference librarians. 

Books (print and electronic) 

The number of book volumes per student FTE increased by 9% this year. This could possibly be attributed to 
an increase in open access ebooks in Primo VE, our library's online catalog/Discovery layer. In addition, the 
Library received federal CARES funding to purchase individual electronic books to support the curriculum for 
DE courses, including the purchase of digital textbooks 

Library Expenditures 

In 2020-2021, the LLR Unit’s allocation was cut by 31% from the previous year, but fortunately, the Library 
received $94,742 in federal CARES Act funds. These funds were used to purchase electronic books, 
streaming media, and databases to support online curriculum during the pandemic, specialized software for 
librarians, and a KIC Click Mini scanner. These funds were also used to hire online peer tutors and student 
workers stationed at a Check-In Desk in the Library to check LumiSight, log visitor names for contact tracing, 
and to monitor the library capacity during the pandemic. Due to this infusion of funding and a decrease in 
student FTE, there was an increase in total material expenditures and library expenditures per student FTE. 
It is important to note that the Library’s budget allocation has declined severely since 2018, with a 100% cut 
to student employees and a reduction in other areas. The Library no longer provides evening hours and 
print journal/magazine subscriptions expenditures have been cut by 69% to meet the reduced budget 
allocation. There is concern that if this trend of decreased funding continues, the Library will not be able to 
re-subscribe to journal subscriptions that were cut or be able to maintain its already limited selection of 
online databases, which increase in price annually. These resources are essential to supporting the College 
curriculum and student learning and success. In addition, ACCJC accreditation standards require that an 
institution’s library provide sufficient resources “in quantity, currency, depth, and variety.” 

Effectiveness Indicators 

This year, the Library evaluated the effectiveness of the laptop loan and textbook/course reserve programs. 
In Spring 2021, the Library loaned 105 laptops and 74 textbooks to students and a survey was sent to these 
students. For the laptop loans, 95% of respondents (40/42) said the laptop loan helped them complete their 
course(s) this semester. For course reserves, the response rate to the survey was low with only 9 students 
completing it, but 89% of respondents (8/9) said the course reserve program helped them complete their 
course(s). Click here for the summary of the survey results with student comments. 
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Program: Library & Learning Resources 

Other Projects/Activities 

Open Educational Resources (OER)/Textbooks 
In spring 2021, the OER program was part of a $209,000 UH Community Colleges grant to expand OER and 
Textbook Cost: $0 adoption at the college and across the community colleges. The Library continued to 
receive system funding for this initiative, led by the Digital Initiatives Librarian in collaboration with 
instructional faculty. This funding was used to support professional development and the creation of OER 
textbooks. The number of $0 Textbook Cost classes in AY2021 increased to 629, up from 534 in AY2020. The 
estimated cost savings to students this year is $998,500. The Library also continued to purchase textbooks, 
as needed, for students to borrow via the Library’s course reserves collection. 

Digital Collections 

The Library added Board of Student Publications issues for 2020 and 2021 to our campus’ digital repository, 
in addition to starting to add several collections: 

● Makaliʻi, a collection of works by UHCC Faculty 
● The Katherine Orr Collection of marine science coloring books 
● A collection of recorded readings by Bamboo Ridge 

A full collection of college accreditation reports submitted to ACCJC from 1969 was digitized and placed 
online. 

The photograph collection was used for activities to support the 75th Anniversary Celebration of the college 
and an online historical timeline. 

Events & Exhibitions 
The Koa Art Gallery curator installed an exhibit by Tropic Editions that was on display in Lama Library from 
Fall 2020-Summer 2021. 

Personnel Updates 

● Unit Head/Head Librarian: The permanent LLR Unit Head was appointed to serve as the interim 
Vice Chancellor of Academic Affairs at Honolulu Community College in summer 2019 and 
remained in this position in 2020-2021. The Hawaiian Resource Specialist Librarian continued to 
serve as Acting Head Librarian. 

● Hawaiian Resources Specialist: A casual hire continued to back fill the position while the 
permanent faculty in the position served as Acting Head Librarian. 

● Secretary: The permanent LLR secretary continued to serve as the interim Facilities Scheduler 
for the Vice Chancellor of Administrative Services and a TA 0.75 FTE secretary continued to fill 
the position. Some secretarial duties (primarily pcard purchases and tracking) were covered by 
a librarian to fill the gap. 
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2021 Kapiʻolani Community College ARPD 
Program: Library & Learning Resources 

3. Program Student Learning Outcomes or Unit/Service Outcomes 

Student Learning Outcomes 

The Library Instruction Program student learning outcomes (SLOs) are aligned with the American College 
& Research Libraries' Framework for Information Literacy for Higher Education. The SLOs are as follows: 

1. Students will be able to search strategically to find needed information. 
2. Students will be able to identify diverse perspectives within their research topic. 
3. Students will be able to assess information and its sources critically. 
4. Students will be able to identify and acknowledge others’ ideas. 

The full list of learning outcomes with objectives can be found at http://go.hawaii.edu/GTW 

Assessment: This year, the Library assessed SLO 4: Students will be able to identify and acknowledge others’ 
ideas. In particular, students will give credit to the original ideas of others through proper attribution and 
citation. Instruction librarians assessed one out of every ten papers from a pool of 108 submitted. 

Assessment Results: SLO4: Benchmark = 75% Approaching and Strong 

Results: 
● Paraphrases: Approaching 55%, Strong 45%. 
● Quotations: Approaching 35%, Strong 65%. 
● References: Approaching 20%, Strong 80%. 
● Indirect Citations: Not strong 25%, Approaching 15%. N/A 60%. 

Next Steps: Instruction librarians will find suitable videos to incorporate into their curriculum that explain 
secondary citations and how to attribute secondary sources. They will also provide students with examples 
and explanations of poor citing and writing styles. 

See the complete AY2020-21 Library Instruction SLO Assessment Report here. 

4. Action Plan 

● Maintain support for online classes/DE students (Strategic Direction I and IVO) 
a. Request campus funding to support the increased costs of online databases (Spring 2022). 
b. Explore alternative ways to quantify demand for library instruction besides the current 

model (# of students attending presentation sessions per student FTE) which is weighted 
towards in-person synchronous instruction and does not reflect other methods used by 
librarians to support students/faculty in their courses (Spring 2022). 

● Increase and/or improve access to library resources, information tools, and services for both 
face-to-face and DE students (Strategic Direction I and IVO). 

a. Re-open the 2nd floor of Lama library for students to browse the general collection (Spring 
2022). 
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Program: Library & Learning Resources 

● Support OER adoption and the development of $0-cost textbook materials (Strategic Direction IIG) 
(Ongoing). 

● Continue to provide basic computing resources for students to do their research and complete 
assignments (Strategic Direction IV). 

a. Replace outdated desktop computers (Request submitted for HEERF funding in FY22). 
b. Assess post-pandemic computing needs (FY22). 

● Continue to make the library an inviting gathering place for students and employees (Strategic 
Direction IVK) (Ongoing). 

5. Resource Implications 

● The Library budget has been reduced significantly over the last several years. The FY 2022 
allocation is a 51% reduction from the FY 2019 allocation. Additional funding is necessary to 
provide sufficient service and the most up-to-date resources to support student learning and 
success. 

● Funding for library materials, including additional databases, to meet curriculum needs and 
to support the inflation increase of current databases (3-5% average increase each year). 

● Funds for student employees to staff the Circulation desk. This was cut by 100% in 2021. 
● Funds for new library furniture (replace blinds, stained/damaged chairs, couches, etc.). 
● Funds for ongoing replacement/upgrades to computers in the open lab, testing center, 

instruction classrooms, and learning center as necessary. 
● Funds to institutionalize the peer tutoring program in the Lamakū Learning Center. A consistent 

source of funding is needed to provide students with consistent and reliable access to tutoring. 
Since the learning center has been placed in LLR, there has been no increase to LLR’s budget to 
accommodate the peer tutors or the learning center’s operations, despite ongoing budget requests 
to administration. 

● Funds to repair the A/C chiller in Lama that has been broken for the past couple of years. 

☐ I am NOT requesting additional resources for my program/unit. 

7 



Kapiʻolani Community College |   Library and Learning Resources |  Library Instruction 

Student Learning Outcome Assessment Report 
AY 2020-2021 

 
This year, we focused on SLO 4: Students will be able to identify and acknowledge others’ ideas. In particular, they give credit to the original ideas of 
others through proper attribution and citation. 
 
We assessed one out of every ten papers from a pool of 108 submitted HDFS papers. For this paper, students reviewed one research article in relation to 
human development concepts and theories from their textbook and used APA 7th edition when referring to the research article and their textbook.  



Part 1   Students were required to include both types of in-text citations: Paraphrase style, and quotation style. 

 Strong Approaching Not Strong 

In-Text 
Citations 

Paraphrases: 
● Indicates both author and 

publication year. 
● Formats multiple authors correctly 
● (add something about punctuation) 

Paraphrases: 
● Cites 1 and 2 authors accurately. 
● Cites 3 or more authors without using 

the et al. format. 

Paraphrases: 
● Missing author or year in most citations. 
● Does not acknowledge multiple 

authors. 

Quotations:  
● In addition to author-year, includes 

quotation marks and page number 
immediately after the closing 
quotation mark. 

● Accurately places the period after the 
closing parenthesis. 

Quotations:  
● Uses quotation marks to indicate a 

quote but omits two or more of the other 
elements (author, year, page number). 

● Sometimes inaccurately places the 
period . 

Quotations:  
● Not able to differentiate between 

paraphrase and quote. 
● Most times inaccurately places the 

period. 

References 
List 

Citation elements:  
All citations are accurate and elements 
are in correct order (Who, When, What, 
Where). 
 
Format: 
All three of the following are accurate: 
● Uses hanging indents and double-

spacing.  
● Arranges the citations in alpha order.  
● Italicizes titles of journals or books.. 

Citation elements:  
Few errors are found in the citations and 
some elements are in incorrect order ( Who, 
When, What, Where). 
 
Format: 
One or two of the following are inaccurate: 
● Uses hanging indents and double-

spacing.  
● Arranges the citations in alpha order.  
● Italicizes titles of journals or books. 

Citation elements:  
All citations have an error and most 
elements are in incorrect order ( Who, When, 
What, Where). 
 
Format: 
All three of the following are inaccurate: 
● Uses hanging indents and double-

spacing.  
● Arranges the citations in alpha order.  
● Italicizes titles of journals or books 

Part 2    Students were not required to cite an indirect source, but were provided with an example. 

 Strong Approaching Not Strong Not Applicable 

Indirect 
Citations 

Acknowledges the indirect source 
and cites it using the phrase “as cited 
in”. 

Tries to differentiate between 
indirect and original sources but 

Does not attribute the indirect 
source. 

Did not refer to any indirect 
sources 



does not use the “as cited in” 
phrase. 

 
JO 

 Paraphrases Quotations References Indirect Citations  

Student paper 1  | Article  Approaching Strong Strong Not Strong 

Student paper 2 | Article Approaching Strong Strong N/A 

Student paper 3 | Article Strong Strong Strong Approaching 

Student paper 4 | Article Approaching Approaching Strong Not Strong 

Student paper 5 | Article Approaching Strong Approaching N/A 

Student paper 6 | Article Approaching Strong Strong Not Strong 

Student paper 7 | Article Approaching Approaching Approaching N/A 

Student paper 8 | Article Approaching Strong Strong N/A 

Student paper 9 | Article Strong Strong Strong N/A 

Student paper 10 | Article Approaching Approaching Strong N/A 

 
JT 
 

 Paraphrases Quotations References Indirect Citations  

Student paper 1  | Article  Strong Strong  Strong Not Strong 

Student paper 2 | Article Strong Approaching Strong N/A 

Student paper 3 | Article Approaching Strong Strong Approaching 

Student paper 4 | Article Approaching Approaching Strong Not Strong 

https://docs.google.com/document/d/1PKTckOhcrPMaH8xWMM6vrJpJUgLXiclfD_ZXC1Q5BIQ/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=136607647&site=ehost-live&scope=site
https://docs.google.com/document/d/1TomjZboR3W49KQy1uII8r4U47JcsiT1VtYWiZtj-HkU/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=v1h&AN=116124203&site=ehost-live&scope=site
https://docs.google.com/document/d/1c2HkfSbF-CE7-CSA3UAZSam9MG1G5Yn17vVmtYj9e0E/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=pbh&AN=137419552&site=ehost-live&scope=site
https://docs.google.com/document/d/1TX5TUGo184kVVemsEiWdSAdIa9DvQW_IflurbEF7j-Y/edit?usp=sharing
https://cdn.vanderbilt.edu/vu-my/wp-content/uploads/sites/2804/2018/04/09052156/Exposure-to-COVID%E2%80%9019-pandemic-stress-Associations-with-depression-and-anxiety-in-emerging-adults-in-the-United-States..pdf
https://docs.google.com/document/d/1CBQ8leSxaxUY1fQNbAhayOl5GSsI8brTJbL9epSh3Oo/edit?usp=sharing
http://gerontologyindia.com/pdf/vol34-4.pdf#page=5
https://docs.google.com/document/d/15vSC2vXXX3PMqJ00qzkVhY1oo9i_CK6AmdzazID6XKg/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=pbh&AN=119384568&site=ehost-live&scope=site
https://docs.google.com/document/d/1S6BPk7_WJ66-3wBagSMf2lDK6wZqlPzkXuW2axDV4U0/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=139312659&site=ehost-live&scope=site
https://docs.google.com/document/d/1LGxuy26cwjEXpeU7qi21VVcdlG9sKtLgslfHcRr8MBo/edit?usp=sharing
https://www-sciencedirect-com.kapproxy.lib.hawaii.edu/science/article/pii/S0020748919300604
https://docs.google.com/document/d/1VU2U_hd0_vj31Pz4PBHm6vKHUlz4RzahEvtiZDIzt3M/edit?usp=sharing
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0137092
https://docs.google.com/document/d/1lWUeqOs1xKje4dhfSCGl1U2RpN7ms89gxRG9z2aNmk8/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=pbh&AN=128214923&site=ehost-live&scope=site
https://docs.google.com/document/d/1PKTckOhcrPMaH8xWMM6vrJpJUgLXiclfD_ZXC1Q5BIQ/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=136607647&site=ehost-live&scope=site
https://docs.google.com/document/d/1TomjZboR3W49KQy1uII8r4U47JcsiT1VtYWiZtj-HkU/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=v1h&AN=116124203&site=ehost-live&scope=site
https://docs.google.com/document/d/1c2HkfSbF-CE7-CSA3UAZSam9MG1G5Yn17vVmtYj9e0E/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=pbh&AN=137419552&site=ehost-live&scope=site
https://docs.google.com/document/d/1TX5TUGo184kVVemsEiWdSAdIa9DvQW_IflurbEF7j-Y/edit?usp=sharing
https://cdn.vanderbilt.edu/vu-my/wp-content/uploads/sites/2804/2018/04/09052156/Exposure-to-COVID%E2%80%9019-pandemic-stress-Associations-with-depression-and-anxiety-in-emerging-adults-in-the-United-States..pdf


Student paper 5 | Article Approaching Strong Approaching Approaching 

Student paper 6 | Article Strong Strong Strong N/A 

Student paper 7 | Article Strong Approaching Approaching N/A 

Student paper 8 | Article Strong Strong Strong N/A 

Student paper 9 | Article Strong Strong Strong N/A 

Student paper 10 | Article Strong Approaching Strong N/A 

 
Assessment Results 
SLO4: Benchmark = 75% Approaching and Strong 
Results: 

● Paraphrases: Approaching 55%, Strong 45%. 
● Quotations: Approaching 35%, Strong  65%. 
● References: Approaching 20%, Strong  80%. 
● Indirect Citations: Not strong 25%, Approaching 15%. N/A  60%. 

 
Analysis 
Although in Step 1, students were encouraged to cite from the Findings & Discussions sections so that they would correctly attribute the research to the 
authors of the article, about a third of the students still cite from the literature review section and mistakenly attribute it to the authors of the article they are 
reviewing.  
 
Since it is a review article, often students either overcite or they copy directly from the article and do not use quotations. One way to reduce accidental 
plagiarism from not quoting is the changes I will make to the worksheet for next semester. 
 
Next Steps 
Find suitable videos that:   

● Explain secondary citations and how to attribute secondary sources. 
● Have examples and explanation of poor citing and writing styles 

https://docs.google.com/document/d/1CBQ8leSxaxUY1fQNbAhayOl5GSsI8brTJbL9epSh3Oo/edit?usp=sharing
http://gerontologyindia.com/pdf/vol34-4.pdf#page=5
https://docs.google.com/document/d/15vSC2vXXX3PMqJ00qzkVhY1oo9i_CK6AmdzazID6XKg/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=pbh&AN=119384568&site=ehost-live&scope=site
https://docs.google.com/document/d/1S6BPk7_WJ66-3wBagSMf2lDK6wZqlPzkXuW2axDV4U0/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=139312659&site=ehost-live&scope=site
https://docs.google.com/document/d/1LGxuy26cwjEXpeU7qi21VVcdlG9sKtLgslfHcRr8MBo/edit?usp=sharing
https://www-sciencedirect-com.kapproxy.lib.hawaii.edu/science/article/pii/S0020748919300604
https://docs.google.com/document/d/1VU2U_hd0_vj31Pz4PBHm6vKHUlz4RzahEvtiZDIzt3M/edit?usp=sharing
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0137092
https://docs.google.com/document/d/1lWUeqOs1xKje4dhfSCGl1U2RpN7ms89gxRG9z2aNmk8/edit?usp=sharing
https://kapproxy.lib.hawaii.edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&db=pbh&AN=128214923&site=ehost-live&scope=site
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Counseling and Academic Advising Council (CAAC)  

Counseling Student Learning Outcomes (SLO) Assessment  
 
Counseling Guiding Statement 

“Kapi‘olani Community College counselors support and empower students in accomplishing their educational, career, and life goals through 
providing comprehensive and nurturing programs and services.” 

 
2013-2016 CYCLE:  In 2013-2016, Counseling Units and Programs, through a coordinated effort planned and assessed their programs and services 

through use of Student Learning Outcomes (SLOs). In 2016, the third year of the cycle, there was a summative exercise, coordinating the effectiveness 
of the Units and Programs and their measurement of SLOs.  As a result, the Program Learning Goals (PLGs) and SLOs were revised to better fit the 
needs of the programs and  Counseling Units and Programs as a whole.  

 

2016-2019 CYCLE:  After analysis and evaluation of the process, inclusion of planned time to analyze and evaluate the Counseling Assessment 

efforts as a whole was implemented in the 2016-2019 cycle.  This was accomplished by focusing all of the Units’ and Programs’ assessment in the first 
two years of the cycle, (2016-2018) using the third year (2018- 2019) for the unit to analyze and evaluate the entire process, allowing for thoughtful 
and planned changes for the next cycle. During the 2016-19 cycle, some programs decided to re-select SLOs to assess based on results from the 
2013-2016 cycle.  The matrix showed the plan for assessment as a coordinated effort among all Counseling Units and Programs for the 2016-2019 
cycle.  

 

2019-2024 CYCLE: In May of 2018, the Counseling and Academic Advising Council (CAAC) approved and assumed the SLO assessment committee 

as a standing CAAC committee. Prior, the team representatives from each program and unit were meeting independently to organize, lead and 
implement counseling SLO assessment.  Since the inclusion of the SLO Assessment Committee to the CAAC organization, the committee could plan 
and coordinate all efforts within the CAAC.  

 
In 2019, Counseling Units reviewed their SLO assessment from the 2016-18 cycle. Counselors met in groups to analyze and evaluate the effectiveness 
of the PLOs and SLOs.  At the same time the campus decided to transition the campus to assess on a 5-year cycle, rather than 3-year. The CAAC SLO 
assessment committee organized a retreat to consider the needs of students, counselor role and function and campus organization in program and 
student learning outcomes. In attempts to align with campus goals and outcomes and continue to assess students learning through counseling and 
advising, new Program Learning Outcomes were established, with working groups to develop and revise the SLOs to be used in the upcoming cycle. 
Revised Program Learning Outcomes and Student Learning Outcomes were decided through summer 2019 and finalized in fall 2019. The Counseling 
Student Learning Assessment Report Schedule includes a matrix of who is measuring each SLO, throughout the cycle and the timeline shows 
projected assessment and reporting. Counselors will complete the Counseling Learning Report (CLR) and provide reports to both the CAAC and 
respective department or unit in which the program/counselor is organized, through the campus learning assessment platform. Departments/units 
should utilize these reports to inform annual reporting, budget planning and decision making. 
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COUNSELING STUDENT LEARNING ASSESSMENT REPORTING SCHEDULE (LASR)- Matrix 
Note: Matrix of who is measuring each SLO 
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PLO 1 Career Development and Academic Achievement  
Students will explore and identify their career/major options to make informed decisions about their educational and career goals. 

  

 

 

 

 

 
 

  

 

 

 

 

 
 

 

 

 

SLO 1a SWiBAT identify their career interest  X               

SLO 1b SWiBAT distinguish between liberal arts and career 
technical education (CTE) programs and the 
connection to future pathways 

X X        X       

SLO 1c SWiBAT identify a major associated with their career 
interest and/or personal goals 

 X      X         

SLO 1d SWiBAT register for courses applicable to their major 
and/or goals 

X X  X       X      

SLO 1e SWiBAT identify steps to transition to their next 
educational/career goal 

 X X X   X X   X      



2.14.20.mn 

 

 

3 

PLO 2 Campus, Cultural, & Community Engagement  
Students will foster self-understanding, acceptance, appreciation, and respect for diversity through interactions with diverse campus communities. 

  

 

 

 

 

 
    

 

 

 

  

 

 

 

SLO 2a SWiBAT Identify goal/need that supports campus, 
cultural and/or community engagement. 

          X   X   

SLO 2b SWiBAT Identify resource(s) to support campus, 
cultural and/or community engagement. 

                

SLO 2c SWiBAT Develop a plan to utilize resource(s) to 
support campus, cultural and/or community 
engagement. 

                

SLO 2d SWiBAT Implement a plan to utilize resource(s) to 
support campus, cultural and/or community 
engagement. 

              X  

SLO 2e SWiBAT Evaluate their goals/plan to support campus, 
cultural and/or community engagement. 

                

SLO 2f SWiBAT demonstrate professional work skills/ habits 
(e.g. accountability, follow through, time management) 
that are transferable to other employment settings.  

      X         X 

SLO 2g SWiBAT Identify/examine their own _____________  
- Cultural heritage,  
- Experiences,  
-Values and/or  
- Cultural development stages. 

        X        

SLO 2h SWiBAT will be able to recognize the unique 
_____________ of others.  
- Cultural heritage,  
- Experiences, and/or 
 - Values  

                

SLO 2i SWiBAT demonstrate their individual and collective 
responsibility to create safe, equitable and inclusive 
communities. 
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PLO 3 Personal Development & Responsibility  
Students will be actively engaged in their personal growth and development to achieve their life goals.  

  

 

 

 

 

 
 

  

 

 

 

 

 
 

 

 

 

SLO 3a SWiBAT Identify goal/need that supports personal 
growth and college success  X X  X            

SLO 3b 
 

SWiBAT Identify _______ to support personal growth 
and college success.  
- Resource(s)  
- Policies  
- Strategies  

X X X  X X   X    X  X X 

SLO 3c SWiBAT Develop a plan to _____ to support personal 
growth and college success.  
- Utilize resource(s)  
- Apply policies to themselves  
- Implement strategies  

X X X  X X    X   X X   

SLO 3d SWiBAT Implement a plan to _____ to support personal 
growth and college success. Utilize resource(s) apply 
policies to themselves implement strategies  

X X X           X   

SLO 3e SWiBAT Evaluate their goals/plan to support personal 
growth and college success. 

 X X       X       

SLO 3f SWiBAT Express his/her individual values and beliefs 
to support their purpose and motivation.  

                

SLO 3g SWiBAT Recognize college policies and/or laws that 
support their health, safety and well-being.     X            

SLO 3h SWiBAT Demonstrate awareness of 
strategies/behaviors that support students’ health, 
safety and well being.  

    X X           
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COUNSELING STUDENT LEARNING ASSESSMENT REPORTING SCHEDULE (LASR)- Timeline 
For internal use only 
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Effective as of AY 2019-20- Timeline will be 
re-evaluated annually, by programs. 

YEAR 1 
Fa2019-Su2020 

   YEAR 2 
Fa2020-Su2021 

YEAR 3 
Fa2021-Su2022 

YEAR 4 
Fa2022-Su2023 

YEAR 5 
Fa2023-SP2024 

Report due:  Sept 2020  Sept 2021 Sept 2022 Sept 2023  Mar 2024 

AP1 - BLTCH 1d 3bcd 3bcd 1b  

AP2 - Health Science 1a-1e 1a-1e 3a, 3b 3c, 3d, 3e  

AP3 - Nursing 1e 1e 3a, 3b 3c, 3d, 3e  

AP4 - MKC 1d 1e 1d 1e  

  SA - DSSO – Disability Support Services Office 3a,3b,3c,3g 3a,3b,3c,3g* 3a,3b,3c,3g* 3a,3b,3c,3g*  

  SA - Online Learner Success 3b 3c 3c 3h  

  SA - Employment Prep Center 2f 2f 1e 1e  

  SA – FYE -First Year Experience 1e 1c 1e 1c  

  SA - International Students Program 2g 2g 3b 3b  

  SA - Kapoʻoloku – Native Hawaiian Student Success 3c 3e 3e 1b  

  SA - Kuilei 1e, 1d, 2a 1e, 1d, 2a 1e, 1d, 2a 1e, 1d, 2a  

  SA - Kaʻau - Mental Health and Wellness      

  SA - Pāhihi – Returning Adults 3b 3b 3c 3c  

  SA - Student Parents Program 3c 2a 3d TBD  

  SA - TRIO 3b 3b 2d 2d  

  SA - Veterans and Military Center 2f 2f         3b 3b  

https://docs.google.com/document/d/1HQWLn_Xm5UMGRafIhKgvpzOBqVvy8J2tVpxubNkEIOk/edit?usp=sharing
https://docs.google.com/document/d/1617bb5hQnHkuq1VX0P-zypWAwklLmarjW7e40oeeeLs/edit?usp=sharing
https://drive.google.com/a/hawaii.edu/file/d/1kUgMBMY6Z4dcSpuC_30-bHqx8Lt6s4OG/view?usp=sharing
https://docs.google.com/document/d/1yfAUdENoFmT9Tk5CnosHLNQInIv-DJkFap7DoADLi4Y/edit?usp=sharing
https://docs.google.com/document/d/1zoC6D6Nrzkw7yFw2K6GADb_Su_A0iHUvgwlDgs9x2d0/edit?usp=sharing
https://drive.google.com/open?id=1xtZ6zNzWDwjvjvG60xIy9vmeEzQsN81tAzTdEVimEwo
https://drive.google.com/open?id=1RI0wIgjzQbJLHZ1v8ZqaG3zXyguEWFd-jGr05LYrrfM
https://drive.google.com/open?id=11QfLoAkA1xtjXb-0P5Y1gWIQ2K_cGQdJBNQIGVf9WYs
https://drive.google.com/open?id=192QjdFiA0YUZHy_PrB2EPETaS0zlXntBsI1ExXLD9ZY
https://drive.google.com/open?id=1fFCjqAj_kLzOjO3ooTLyDzOCexKoFH_724d88vmSfDk
https://drive.google.com/open?id=1sMT8Tp5We-z49j9S8ZEG0napM0_7QHZyu4atF8lOZ4A
https://drive.google.com/open?id=1xCTNBAXDegkdn7-JbYV4BFQ01Kj0EVnLVuswcHdTcQY
https://drive.google.com/open?id=1Z0nulKJDVXFmQ0tome4jMVTb6rowwRdx9LzldV9CLkU
https://drive.google.com/open?id=1588sga1JZ2MP_B1OwEpvGPcPzdwVpr0q-UI1FbDN1Hg
https://drive.google.com/open?id=1x4FOXme1p6pl85lZbqaJTPUN30L-4gFqKQ8055h9Bp8
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COUNSELING STUDENT LEARNING OUTCOMES (SLOs) & PROGRAM LEARNING OUTCOMES (PLOs) 
ALIGNMENT WITH INSTITUTIONAL LEARNING OUTCOMES (ILOS) & GEN ED LEARNING OUTCOMES 
(GLOs) 
 
Kapiʻolani Community College Institutional Learning Outcomes (ILOs) 

 
Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:  
 

1. use critical and creative thinking and reasoning.  
2. communicate clearly and appropriately.  
3. demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.  
4. make contributions to their communities. 

 

Kapiʻolani Community College General Education Learning Outcomes (GLOs) 
 
General education in each program at the College shares the following learning outcomes:  
 

1. Thinking/Inquiry - Make effective decisions with intellectual integrity to solve problems and/or achieve goals utilizing the skills of critical 
thinking, creative thinking, information literacy, and quantitative/symbolic reasoning.  

2. Communication - Ethically compose and convey creative and critical perspectives to an intended audience using visual, oral, written, social, 
and other forms of communication.  

3. Self and Community/Diversity of Human Experience - Evaluate one's own ethics and traditions in relation to those of other peoples and 
embrace the diversity of human experience while actively engaging in local, regional and global communities.  

4. Aesthetic Engagement - Through various modes of inquiry, demonstrate how aesthetics engage the human experience, revealing the 
interconnectedness of knowledge and life.  

5. Integrative Learning - Explore and synthesize knowledge, attitudes and skills from a variety of cultural and academic perspectives to enhance 
our local and global communities. These general education outcomes were adapted from the "Essential Learning Outcomes" of the Association 
of American Colleges and Universities. They also currently serve as the learning outcomes for the Associate in Arts degree in Liberal Arts, and 
as our institutional learning outcomes.  

6 
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10.4.5.4. Board of Certification (BOC) Assessment. 

Graduates of the Medical Laboratory Technician program sit for an external examination 

to gain certification by the American Society for Clinical Pathology. Every year I review overall 

summative assessment results and certification examination results of each subject area. Students 

must gain a cumulative score of 400 on all subject areas (Blood Bank, Body Fluids, Chemistry, 

Hematology, Microbiology, and Laboratory Operations) to get a passing score. (See Appendix 

“Teaching Ability” 10.4.BB26: Board of Certification.) 

I review these student scores to determine areas of weakness and compare them to the 

national average to better understand the overall effectiveness of the program. I use the test 

results to make any changes to the curriculum. 

Changes I have made since 2018 include: 

a. Changing the Urinalysis textbook 

b. Changing the Microbiology textbook 

c. Splitting the Hematology course into a two-semester course 

d. Purchasing new laboratory equipment including a Hematology Analyzer, Chemistry 

Analyzer, eight new microscopes, six new centrifuges. (See Appendix “Teaching 

Ability” 10.4.BB27: Analyzers.) 

e. Sourcing a microscope-mounted digital camera to enhance learning by projecting objects 

on slides onto the Smartboard.   

f. Negotiating for another chemistry analyzer from a local lab. 

g. Increasing receipt of lab supplies from local labs. 

h. Acquiring new laboratory technologies including the newest blood cell identification 

technology, CellaVision 



i. Developing a new clinical course (MLT 242F) that provides students the opportunity to 

train in clinical laboratories as generalists. 

I view assessment as an overall evaluation that supports the intended interpretation, use, and 

consequences of the obtained scores.  
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Areas of Primary Responsibility 

Demonstrates the following: 

UHCC 2019-2020 Tenure and Promotion Guidelines: 
● (C2) Perform competently with increasing professional maturity in the area of 

primary responsibilities.  
● (C2) Provide academic support to students. 
● (C2) Work under the guidance of colleagues to develop an understanding of 

student needs in their discipline or area of primary responsibility. 
● (C3) Maintain a professional level of performance and productivity in the area of 

primary responsibilities. 
● (C3) Maintain their expertise in current discipline contect and methodologies and 

in the understanding of student educational needs. 

Kapiolani Community College Strategic Plan 2015-2021: 
● I. Hawaiʻi Graduation Initiative: Focus on Student Success: Increase the number of 

graduates and transfers and reduce their time to completion by investing in 
student services and supporting learning in and out of the classroom. 

○ Outcome (C) : Increase annual certificate and degree completion by Pell 
grant recipients by 5% from 509 to 716. 

○ Outcome (K): For students placing at one level below college ready, 75% 
will complete a college-level English and/or math course within one 
semester. 

● II. Hawai’i Innovation Initiative: Productive Futures of Students, Faculty, and Staff: 
Enhance workforce development efforts, linking to developing emerging sectors 
in Hawaiʻi’s economy while simultaneously providing a stable workforce for the 
traditional employment sectors. 

○ Outcome (B): Increase fall-to-fall re-enrollment to 65%. 

Kapiolani Community College Mission and Values: 
● Ensuring that the needs of our students are met with support and service. 
● Sharing a common responsibility to support the future of our students, college, 

community, land, and sea. 

TRIO SSS Federal Guidelines: 
● 41% of participants are persistent from semester to semester. 
● 78% of participants are in good academic standing (2.0 GPA or higher) 
● 31% of participants complete Associate’s Degree or Certificates 
● 12% of participants graduate with an Associate’s degree or Certificate and 

transfer to a 4-year institution.  

 

 As the first-year TRIO counselor according the federal guidelines and Kapi‘olani 

Community College job description, I am responsible for (i) the intake of all TRIO 
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applicants, (ii) the assessment of the students’ needs during the intake (iii) providing 

follow-up academic and personal advising throughout the students’ academic journey, and 

(iv) providing appropriate referrals to institutional and/or community resources.  I am also 

tasked with (i) the oversight of student leaders, (ii) assisting in the planning of cultural 

activities and graduation celebrations, (iii) coordinating college success workshops, (iv) 

overseeing the Summer Bridge programs, and (v) various other activities and services to 

support TRIO students.  My work carrying out these primary duties demonstrates that I 

meet the criteria for advancement to the C3 level. 

 Student Intake & Assessment 

 Based on the students' needs assessment completed during the intake process I 

have identified four direct services which I conduct on a regular basis and have dedicated 

much of my professional development and efforts towards improvement.  The directed 

services are (i) academic advising, (ii) mid-term evaluations, (iii) financial aid, and (iv) 

scholarship support.  Indirect services were identified as services provided by the TRIO 

program that do not directly impact student learning, for example, computer lab usage, 

laptop rental, printing, cultural events, tutoring, and campus tours.  Although indirect 

services aid in student learning, I do not conduct these services alone. 

 Along with the direct services mentioned, the admissions process and the intake 

interview of the TRIO student is a primary responsibility of the first-year counselor.  As a 

part of the admission process for the TRIO program, TRIO applicants must complete an 

individual information session before submission of an application.  During the information 

session, potential students were given a complete overview of services, requirements of the 

program, and a preliminary qualification screening.  These information sessions were 
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conducted by the available TRIO staff, including the office secretary, student employees and 

counselors.  After completion of the information session and submission of all required 

documents, student applicants were then required to meet with me to conduct their intake 

interview.  

During these intake interviews, lasting anywhere from 45 minutes to an hour, I 

learn the needs and goals of the student and how TRIO services may best serve them.  

Utilizing the Intake Interview: Goal Setting Worksheet (Sample of Goal Setting Worksheet), 

students described obstacles that may impede their stated goals, thus services provided by 

the TRIO program were aligned with the needs of the student.    

Since fall 2016 through the summer 2020 I conducted over 416 intake interviews.  

With each intake interview I am reminded of my counseling philosophy of the Student 

Adjustment Model and the key component of being present and in the moment with them. 

The intake interview was a vital intervention conducted with all TRIO participants.  Not 

only was this an opportunity for me to create rapport with the student, it was also an 

opportunity to assess the student and their potential use of strategies and or resources 

provided by the TRIO program.     

 Through development of my philosophy and working with the SLO committees at 

the College and the counseling level I was heavily influenced and driven towards review of 

the potential of student learning taking place.  I had found the Goal Setting Worksheet to be 

a tool which could be used to measure motivation levels.  Upon review, it lacked in-depth 

questions related to the student.  Using the Student Adjustment Model to identify past 

experiences, preconceived knowledge of college and other psychosocial factors that drove 

https://drive.google.com/file/d/19ixTKJ8YJUW_TrWyvYKmR_ZyazKARMXU/view?usp=sharing
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the student, I adjusted the worksheet to implement the question  “What is your (the 

student’s) main motivation to be here in college?”   

I used the rubric created by the CAAC Student Learning Outcome and Assessment 

Committee as a guideline to evaluate the students responses to CAAC SLO 3f, “SWIBAT 

Express his/her individual values and beliefs to support their purpose and motivation.” I 

found the following: 

Level of 
Attainment 

Details of SLO 3f: SWIBAT Express 
his/her individual values and beliefs 

to support their purpose and 
motivation. 

Expected 
Level of 
attainment 

% of actual 
attainment 

Competent Student expressed through writing, 
verbalizing or other means their 
values of beliefs that support their 
purpose and motivation. 

80% 69% 

Developing N/A 

Not Competent Student did not express through 
writing, verbalizing, or other means 
their values of beliefs that support 
their purpose and motivation. 

 

Starting in fall 2019, with ninety-six responses collected, I found 68.8% of student 

responses in the competent level and 31.1% in the not competent level (Intake Interview 

Graph).  With this additional question, I found the student responses to be more 

meaningful and provided a wealth of information leading to the values and motivations 

towards their education. Although the results did not meet my expectation for attainment 

(80%), they gave me a baseline to work with focusing on major areas of intervention.  

Students that were unable to provide any value of beliefs for their motivation to be in 

https://docs.google.com/document/d/1GqJCJIQsgsAnyhf8XKqcHLbKARW1fVssZuF5egpD6Vc/edit?usp=sharing
https://docs.google.com/document/d/1GqJCJIQsgsAnyhf8XKqcHLbKARW1fVssZuF5egpD6Vc/edit?usp=sharing
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college, had a need for mentoring services or counseling interventions.  I made referrals to 

additional services such as personal counseling, major or career exploration or other 

support programs.  This question gave me an opportunity to allow for more programming 

and development in student values and aided in the linkage to their purpose and 

motivations while in college.  

Academic Advising & Mid-Term Evaluations 

Within the direct service of (i) academic advising, falls the service of (ii) Mid-Term 

Evaluations.  This is an intervention used by TRIO programs and viewed as a best practice. 

The Mid-Term Evaluations were held mid-way through the fall and spring semesters and 

for Summer Bridge participants only.  Students were given feedback from their current 

instructors on their (i) progress, (ii) current grade(s) and (iii) recommendations such as a 

student’s likelihood of passing the course or if advisable to withdraw.  By conducting the 

mid-term evaluations prior to the withdrawal date, students were able to maintain 

satisfactory GPAs (grade point average of 2.0 or higher) and/or make adjustments to their 

study or work habits to achieve their academic goals.  Also discussed was the impact to 

financial aid status if a course was withdrawn from or failed.  All aspects of the students’ 

situation is assessed at this time to determine the best course of action. 

During this review we also discussed course selection and review of a student’s 

academic pathway for the following semester with the student.  This practice has aided in 

the TRIO students' success shown by the following Annual Program Report stemming from 

2016-2019 AY (TRIO APR 2016-17, TRIO APR 2017-18, TRIO APR 2018-19).  Data is 

collected and submitted annually in April to the U.S. Department of Education, to ensure 

https://drive.google.com/file/d/1iY0_Ar-hACedccYiJdt7o4tUj0znGmiq/view?usp=sharing
https://drive.google.com/file/d/1CDxfH8lCes2d3BgSflddSrTosYOVEKQf/view?usp=sharing
https://drive.google.com/file/d/1f49JmbPSRDORMYGlf9CXaqJ8g4sae7o8/view?usp=sharing
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that program grant goals are met.  The findings show that TRIO students are persisting 

from semester to semester and in good academic standing, exceeding the TRIO grant 

requirements. 

Academic Year  Federal Objective Actual Attained Rate 

2016-2017 Retention Rate 41% 95% 

Good Academic 
Standing 

78% 86% 

2017-2018 Retention Rate 41% 95% 

Good Academic 
Standing 

78% 88% 

2018-2019 Retention Rate 41% 95% 

Good Academic 
Standing 

78% 88% 

 

The Mid-Term Evaluations also serve as a retention intervention to help students 

maintain good academic standing and aid in their ability to advocate for themselves.  These 

mid-term evaluations aid the College’s 2015-2021 Strategic Plan, Section II: Outcomes and 

Measures (B) “Increase fall-to fall re-enrollment to 65%.”  During the Mid-Term Evaluation, 

students were highly encouraged to use their communication skills and asked to review 

their internal processing; identifying their level of responsibility for their current academic 

progress or success.  Utilizing the Student Adjustment Theory , students’ awareness and 
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view of the internal as opposed to external outcomes may pre-determine their future 

success (1Nora, 2002).   

During academic advising appointments or Mid-Term Evaluations, career and major 

exploration often became topics of discussion.  During the fall 2017 and fall 2018 through 

spring 2019 semesters, I was asked to participate in the Purpose First Initiative.  This 

college-wide initiative promoted by Complete College America, connected ENG 98 and ENG 

100 students, instructors, and counselors together.  In fall 2017 and summer 2017, the 

Purpose First Initiative pilot study was launched, with counselors from academic and 

student affairs teaming up with English instructors, to (i) integrate the Focus 2 Career 

assessments with academic advising, (ii) incorporate an economic and noneconomic return 

on investment calculators in the advising process, and (iii) provide a real-time labor market 

accessible to students through a learning management system, at the time was known as 

Hawaii Industry Sectors, it is currently the Hawaii Career Explorer (KapCC Purpose First 

Initiative F17 Pilot Study Completion Report).  I was assigned to our Summer Bridge ENG 

98/100 2017 cohort, and  five sections of ENG 98/100 in fall 2017.  Also any TRIO 

participants seeking follow-up appointments from participating in the Purpose First 

Initiative classroom visits were also assigned to me. 

During classroom presentations and/or New Student Orientations, students 

completed a series of assessments: personality, skills, interests, values and leisure.  From 

these assessments results were taken and a matching of potential career choices and 

                                                
1 Nora, A. (2002). A theoretical and practical view of student adjustment and academic 
achievement. W.G. Tierney & L.S. Hagedorn (Eds.), Increasing access to college: Extending 
possibilities for all students. Albany: State University of New York Press. 

https://drive.google.com/file/d/1oPS3bWgRyWh9DfPqgbEX8GSRa3wQPcb1/view?usp=sharing
https://drive.google.com/file/d/1oPS3bWgRyWh9DfPqgbEX8GSRa3wQPcb1/view?usp=sharing
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majors were provided using the Focus  2 Career Portal.  A second classroom visit was 

conducted to go over the results of the assessments with the students.  Students were 

shown how to navigate the Hawaii Career Explorer according to major or career.  Students 

were also given counselor contact information and encouraged to follow up with an 

academic advisor to align their potential career goals with an academic plan and pathway.   

English Instructors assigned research-based or analytical essays, which may have focused 

on the Focus 2 Career findings, including self-reflection and or research by following up 

with a counselor regarding steps toward aligning academic pathways and career or major 

goals (KapCC Purpose First Initiative Pilot Study Class Plan). 

Being a part of this initiative was one of the first college-wide projects I participated 

in collaboration with the counseling faculty.  This experience provided me with a platform 

and structure to provide career and major counseling to TRIO participants.  Working with 

the English faculty allowed for more open collaboration and communication.  I was also 

trained in using the Hawaii Career Explorer and aligning academic pathways to careers or 

majors.  Results of the Purpose First Initiative found that in order to have lasting effects on 

student retention counseling faculty and English faculty should continue with joint efforts 

towards career and major exploration. Furthermore, students were found to develop an 

understanding of self to build and maintain a positive self-concept and were able to identify 

areas of skills, interest, and occupations to explore (KapCC Purpose First Initiative Pilot 

Study Class Plan).  This provided the foundation for the future career and major 

exploration advising that I conduct with my current TRIO students today. 

https://www.focus2career.com/Focus2Career.cfm
https://drive.google.com/file/d/1En0Di_AvZ2DgRqnu05Toec4HlQXpBT3B/view?usp=sharing
https://drive.google.com/file/d/1En0Di_AvZ2DgRqnu05Toec4HlQXpBT3B/view?usp=sharing
https://drive.google.com/file/d/1En0Di_AvZ2DgRqnu05Toec4HlQXpBT3B/view?usp=sharing
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This experience was much more than an exemplification of a career and major 

exploration advising technique. By observing the counseling faculty who conducted the 

pilot study, I acquired experience applying  best practices.  Moreover, I learned how to 

conduct future research and adapt student learning outcomes from both the academic and 

counseling disciplines in collaboration with College initiatives, thereby, bridging the gap 

between academic faculty and counseling faculty, opening the door for more possibilities 

for collaboration on student success. 

The academic advising component of the TRIO program plays in an integral part of 

the student success.  As stated in an assessment conducted in 2019-2020 regarding which 

TRIO services students would most likely utilize, academic advising was selected in  46.9% 

of the possible 314 responses given (Intake Interview Data, 2019-2020).  TRIO students are 

able to request an academic advising appointment at any time during their college journey.  

I encourage students to contact me for any questions, issues or concerns that may arise at 

any point during the semesters.  I think of the direct service of academic advising as a “one-

stop-shop.”  It should be there to aid in the navigation of college policies or general 

questions about the campus, financial aid, or just to celebrate a passing grade .  I emphasize 

this support during information sessions as well as intake interviews to ensure students 

recognize me as a support.  Student evaluations collected over the past fours years, show 

growing improvement on student learning resulting from my development of advising 

skills and rapport building.   

The surveys were  administered to students directly after the advising appointment, 

mid-term evaluation, and or intake interview. The TRIO Department utilized the approved 

https://drive.google.com/file/d/1MysYqImMegUw8TRk0xHyFVnSWsH2s-MD/view?usp=sharing
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CAAC counseling services evaluation tool.  After every advising appointment TRIO 

participants were allowed to take the survey online via Survey Share anonymously or sent 

within as a link within a follow up email.  There were twelve questions in total, nine 

quantitative questions ranging on a Likert scale of 4.0, strongly agree to a 1.0, strongly 

disagree, and three questions were qualitative open response questions. 

 

The comments from the student responses have provided the qualitative 

information that shaped how I approach my students. It also provided insight into the 

experience of the student.   Comments from 2016-2017 year include: 

“Her and I really connected with the first visit, which helped me calm my nerves 
down even more.  I believe she got a really good understanding of my goals that I 
hope to accomplish sooner or later, with the help of the Trio program.” 

2017-2018 year: 
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“I came in with only one questions in mind, then as the advising went on, I had more 
concerns to cover.  It helped me be more aware of my current situations with my 
college progress, and I feel more prepared now.” 

2018-2019 year: 

“I have all questions concerning my course criteria answered very detailed every 
time and Kristy is a very comfortable counselor to visit.  Also, her follow up and 
feedback emails are always very responsive and quick so i never experienced having 
to wait for responses.” 

2019-2020 year: 

“She listened to all of my concerns without judging or taking any sides. She helped 
me to the best of her abilities, and we were able to draw out an efficient plan that 
would help alleviate my problem.” 

 These comments capture the impact and contributions I made through academic 

advising, meeting the needs of the student.  I worked with a variety of students and with 

each appointment I have grown my ability to connect with my students and breakdown 

barriers which impede their ability to succeed.  By reviewing the counselor evaluation 

responses, I am confident that my ability to provide quality academic advising has 

developed over the years. 

 Financial Aid and Scholarship Support 

 Another direct service I provide is (ii) Financial Aid and (iii) Scholarship support.  

These two components are recognized as high need areas of low-income students and first- 

generation college students.  A 2019-2020 needs assessment revealed that the services 

most likely to be utilized by TRIO students are (Intake Interview Data, 2019-2020),   

financial aid (65.6%) and  scholarship support (55.2%)  of the possible 314 responses 

given.  For the financial aid workshops we offer twice a semester, we work in conjunction 

with the Kapi‘olani Community College Financial Aid office to provide a presentation on 

https://drive.google.com/file/d/1MysYqImMegUw8TRk0xHyFVnSWsH2s-MD/view?usp=sharing
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how to apply to financial aid through a step-by-step completion of the FAFSA and actually 

provide support to complete the application.   

During advising and intake appointments I ensure students are familiar with 

financial aid and the break down the terminology and provide an explanation of what 

financial aid is.  I work closely with the Kapi‘olani Community College Financial Aid Officers 

to ensure students receive assistance with their aid.  I have found over the years that 

financial aid plays a large part in the re-enrollment rates, graduation rates, and overall 

student success. If students are financially insecure while in college they have difficulty 

focusing on being academically secure.  Without having the experience of applying and 

accepting financial aid, first-generation college students often find themselves lost and 

unsure of the processes to maintain their financial freedom throughout their collegic 

journey.   

 Results from FAFSA Workshop Evaluations 2016-2019 show that as a program we 

have consistently had satisfactory remarks on our financial aid workshops and students 

that attended were more likely to complete and submit their FAFSA. However, I found that 

we were not meeting every student's needs. With an average attendance of fourteen 

students per workshop, we were not able to meet with all the students interested in 

applying for financial aid.   

With these various barriers I found the need to develop a financial literacy program.  

TRIO students needed a program designed for accessibility with current and easy to 

understand language which provided modules or tutorials on financial aid and other 

components of financial literacy, such as credit, budgeting, and scholarship information.  

https://drive.google.com/file/d/1cfKD0YO_NEQjYHVNsH8Azax98kwaNI-Y/view?usp=sharing
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During the summer 2020, I audited a professional development course, TOPPS to Go, to 

learn how to produce an online course through Laulima.  Through this professional 

development, I created a Financial Literacy Program Syllabus, Financial Literacy Lesson 

Plan, and modules with activities for TRIO students and parents to work with.  Although 

this is non-graded, built within the modules are short answer quizzes to test student 

learning and most importantly to provide a direct link to support students and families in 

areas that are most needed.  With the hopes of being accessible at any time and reaching 

more through an online platform, financial aid will no longer be a barrier to student 

success.       

In the direct service area of (iii) scholarship support, I developed a Scholarship and 

Personal Statement Writing Workshop.  The key components  the workshop covered were 

(i) the different types of scholarship available with current list of scholarship opportunities, 

(ii) how to apply to the UH Common Scholarship with specific steps and required 

documents, (iii) how to draft a personal statement, and (iv) an open panel Q&A with 

counselor experiences on a scholarship review board.  Students were also encouraged to 

schedule a follow-up appointment to review personal statements with a peer tutor or 

counselor. 

I highlighted the personal statement portion of the application process as a crucial 

aspect of obtaining a scholarship.  The emphasis was placed on the student, their story and 

how they see themselves as a contributing member of the community.  This encouraged 

students to recognize their career interests and future academic goals in support of their 

purpose and motivation. In review of the Scholarship and Personal Statement Writing 

https://docs.google.com/document/d/1FFOBXz7kWQkzHgoU6qGRT0RNywbnPaMYqZxZtbS8dPI/edit?usp=sharing
https://docs.google.com/document/d/1qCegPx6c8SufX0V_GYk42XjFG3GJwH6otW2R2T81RQY/edit?usp=sharing
https://docs.google.com/document/d/1qCegPx6c8SufX0V_GYk42XjFG3GJwH6otW2R2T81RQY/edit?usp=sharing
https://drive.google.com/file/d/1EEHEoPtRggz213ZsxerRyj0dxWKJWzXT/view?usp=sharing
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Evaluations, 2016-2020, feedback on the presenter and content was positive from all 

workshops, however, the attendance averaged about nine students per workshop 

provided.  Again, not reaching the 55% of the students who mentioned scholarship support 

as a service they would utilize.  Therefore, with the adaptation of the financial literacy 

program, I hope to have this information more accessible to students providing a direct link 

to scholarship support.   

Summer Bridge Program 

Another area of primary responsibility that I oversee was the Summer Bridge 

English course.  When I came on board with the TRIO program, the Summer Bridge 

program was in the second cohort.  In summer 2017, the TRIO program offered a tuition 

free ENG 22 and ENG 100 course to TRIO participants.  With this relatively new program I 

introduced intake and recruitment procedures, a letter of intent or contract, conducted 

Summer Bridge Orientations, and offered Mid-Term Evaluations for all participants.  In the 

following years ENG 98 and ENG 100 courses were offered in summer 2018, summer 2019, 

and summer 2020.  In collaboration with the English instructor we continued to refine and 

adjust the course procedures and curriculum to meet the needs of the students and the 

changing learning environments.   

For example, after the initial Summer Bridge 2017, we discovered issues with the 

recruitment process and felt that students were not prepared for the rigor of the eight 

week course.  To aid in recruitment efforts, I connected with our highschool outreach 

program and sent flyers to high school counselors advertising the Summer Bridge Open 

House.  The flyers invited parents and interested students to learn more about the Summer 

https://drive.google.com/file/d/1EEHEoPtRggz213ZsxerRyj0dxWKJWzXT/view?usp=sharing
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Bridge program and TRIO program services.   Students were also given a syllabus and a 

Letter of Intent to sign and submit.  This served as a contract between the student and TRIO 

stating their intent to take the course and failure to attend class may result in failure of the 

course.  Thus encouraging students to take responsibility for their participation and 

attendance for the course.   

Results of the open house were positive, with more students aware of the 

application procedure and a clear understanding of the expectations of the course, there 

were less withdrawals in summer 2018.  Students were more proactive in their approach 

to the course, asking more questions and requesting assistance early in the semester.  In 

the summer of 2019 we experienced another challenge where students  experienced 

various barriers for entry into the Summer Bridge course, such as low English as a Second 

Language (ESL) placement scores and various personal issues.  With each case I 

collaborated with other departments to assist the students in removing these barriers.  I 

consulted with the English department to learn the best practice for ESL placement 

standards and with the mental health counselor for more in-depth personal counseling 

service referrals.  Although a challenging summer, all students that participated with the 

Summer Bridge continued utilizing TRIO program services well after the Summer Bridge 

had ended.  

In the beginning of summer 2020, I faced another challenge, the COVID-19 

pandemic.  Initially the Summer Bridge course was taught completely in-person in a 

classroom located directly across our computer lab and offices.  Facing this new challenge, 

again with collaboration with the English instructor, we moved the course to completely 

https://docs.google.com/document/d/12IoK-NtqASmO97mOMwNThWHC49SXzervyRgEOcR3p4U/edit?usp=sharing
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online with synchronous class times for ENG 100 and ENG 98.  I adjusted recruitment 

efforts and all modes of interventions to be completely online.   Once we were able to 

solidify an efficient intake process, I had to ensure students were prepared for the course.  I 

created a Tech Skills Assessment to measure the students efficiency and knowledge of 

online resources, such as Google Docs, Zoom, Google Drive, and Laulima.  I trained the 

Student Leaders to effectively assess if Summer Bridge students had the supplies and the 

basic knowledge of how to function within the course. After the assessment, Summer 

Bridge students were required to complete a series of activities and tasks to demonstrate 

their efficiency.   All Summer Bridge participants completed the Tech Skills Assessment and 

demonstrated their ability to be successful with the technologies that were used within the 

course.  As a result, the English instructor reported no major technical issues with the 

programs used.  Students were also able to connect with a peer tutor and understand the 

resources available to them.  Weekly check-ins were conducted and provided Summer 

Bridge students with updates from the College and TRIO.  In a time of disconnect, I needed 

to bridge a connection for our students.    

Being influenced by the best practices of the counseling faculty and SLO committees, 

a goal I set in my 2018-2019 Contract Renewal was to collect and analyze TRIO Summer 

Bridge 98/100 persistence and graduation data to modify services based off of findings and 

to provide evidence supporting the benefits of participating in the program. I completed a  

longitudinal tracking of persistence rates and graduations rates for four cohorts stemming 

from Summer 2017- Summer 2020.  I administered an overall satisfaction survey to all 

participants of the Summer Bridge program to gauge any student learning outcomes.  The 

findings showed that 85% (58 of 74) of students that participated in the Summer Bridge 

https://docs.google.com/document/d/12QQlQ-_HfpTsKeA-otpd2I-HVtXJdUOp8mCzcf8tz8s/edit?usp=sharing
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program registered for seven or more credits in the following Fall semester (Summer 

Bridge Tracking Data, 2017-2020).  42% (16 of the possible 38) second or third year 

students were found to have graduated with an Associates degree and or transferred to a 4-

year institution, showing that completion of the Summer Bridge program aided students in 

retention and graduation or transfer rates. 

Summer to Fall Retention Rates (Tracking of 74 students) 

 
 
 The overall satisfaction survey of the Summer Bridge Program provided qualitative 

data from past participants. All students that completed the survey reported that they have 

recognized resources to aid in their student success and had 100% satisfaction rate with 

the counseling services provided during their Summer Bridge cohort. Comments such as 

the one below provided insight toward the student experience: (Summer Bridge ENG: TRIO 

Services_Responses) 

https://docs.google.com/spreadsheets/d/1LjVPTXdaPtu4TFcrnd7OeKqvUJLngPSVBy3L8QvDavI/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1LjVPTXdaPtu4TFcrnd7OeKqvUJLngPSVBy3L8QvDavI/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1ZKS9Iu_ERJ32n8VSOI5ae9_Or9a9T1bQCuG-c8vK5DI/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1ZKS9Iu_ERJ32n8VSOI5ae9_Or9a9T1bQCuG-c8vK5DI/edit?usp=sharing
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The Summer Bridge Program helped me tremendously with my other classes while 
at K.C.C. My instructor David Uedoi taught me the foundations of writing that helped 
me to get A's in my writing reports for my other classes. My counselor Kristy helped 
me from the beginning of my journey at K.C.C. to my graduation in March. She 
guided me on my path and helped me to navigate my college experience with dual 
campuses last semster. I received great guidance, friendships, and experiences being 
a part of TRIOSS & the Summer Bridge Program. I also enjoyed the Welcoming from 
Francis every morning and the Tutors. Any questions I had that they could answer 
or help me with was graciously given. I believe The Staff of the TRIOSS Department 
and the Summer Bridge Instructors are a vital asset to Kapiʻolani Community 
College and a students college experience. I am beyond blessed to have shared my 
college experience the beautiful people because of TRIO SSS and Summer Bridge. I 
am also thankful that Kristy helped me when I decided to change majors and guided 
me in the right direction. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Summer Bridge: TRIO Services Survey 2017-2020 
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Summer Bridge: TRIO Services Survey 2017-2020 

 
1= Strongly Disagree to 5= Strongly Agree 

 
 
 TRIO Student Leaders 
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Another primary responsibility I focused on is the development and overseeing of 

the Student Leaders.  As mentioned in the area of leadership, I am responsible for hiring, 

scheduling, training and evaluating Student Leaders.  Their role is vital to the productivity 

of the program and are required as a component of the TRIO grant.  Student Leaders are 

employees of the College and play a multifaceted role in the TRIO program.  Not only do 

they peer tutor but they also manage the computer lab and office, they aid in presentations 

and recruitment of participants, and serve as role models to students within the program.  

Academic tutoring was one of the more sought out services provided by TRIO, according to 

the TRIO Computer Lab Usage Report, with a recorded 1,166 responses over the course of 

2016-2020. 

Providing structure and a professional work environment was what I strove for to 

build our tutoring services.  Being a part of the Kapiolani Community College Peer Tutor 

Training Partnership and providing CRLA Level 1 certification to our Student Leader  

brought a lot of structure to our program.  With clear guidelines and requirements I was 

able to establish (i) sound hiring practices (ii) planned training experience; at least 10 

hours of training (iii) tutoring experience, 25 or more hours of documented tutor sessions, 

and (iv) regular evaluation. 

The (i) hiring practice had evolved from posting a position online, to a panel 

interview with scored questions and rubric, recommendations from instructors via google 

form, and a resume submission with a cover letter.   The (ii) training experience developed 

into a campus wide effort with topics designated by the CRLA certification requirements 

and by the peer tutor coordinators to meet the needs of the peer tutor. The (iii) tracking of 

tutoring sessions became a streamlined process with clear documentation and note taking 

https://drive.google.com/file/d/1spLnm0bsRvag6l7lJtSyCsfqQPklnJS1/view?usp=sharing
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through the use of STAR Balance.  Finally with the adaptation of the (iv) regular evaluation, 

providing a 360-degree approach to evaluation, looking at the tutor experience from all 

angles; the tutor; the tutee; and the supervisor.  With each component well developed I am 

able to review the productivity of the tutors and provide value to the tutoring services and 

program.   

Throughout this process I found the evaluation component most valuable.  Through 

a TRIO Supervisor Evaluation Form, I was able to provide feedback through observations of 

tutoring sessions, used survey feedback from tutees to evaluate professionalism and skill of 

the tutor, and encouraged self-reflection from the tutor themself.  Also the pre and post 

survey results from the training were reviewed and based on what was found, goal setting 

and next steps were discussed with the peer tutor.  After providing this method of 

evaluation, I found the Student Leaders to be more responsive to training and feedback, 

openly shared any obstacles during tutoring sessions, and overall their self-confidence 

grew.  In a thank you letter from a former Student Leader, he provided these comments: 

You have helped me a lot to grow as a person. I used to be a shy person who would 
have a hard time talking to people, but since you hired me and I started working 
with you, I came out of that shell whether it was by helping others or giving 
presentations about our program to students, I have made so many memories and 
friends here. I will cherish and remember all the great times while working. I 
appreciate everything that you guys have done for me and I will never forget it. 
 
It was a challenge to have gone from a user of TRIO to a student leader to help 
others. Because of my disabilities, I learned differently from others but as a student 
leader I learned that most students have a hard time like I did, which gave me the 
chance to use the techniques I learned growing up and incorporating those 
techniques to help [students] that would benefit them. I had the most amazing time 
with you and the other student leaders. I appreciate you and everyone for 
welcoming me into your team with open arms, all of you were like my second family 
which I will always cherish.        
 

 

https://docs.google.com/forms/d/1ompLTq4fzTSX0MeamqIMLYBnxzmOkLOuVQz2M24A204/edit?usp=sharing
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 These words had captured my true intentions for the Student Leader, to provide an 

environment that pushed students to their fullest potential and to have them come to the 

realization that they possess the skills and knowledge to impact others through shared 

experiences and their work as a peer tutor and mentor.  With this strength based approach 

the relationships and bond we have built extends beyond the classroom and into each of 

our lives. 

 Cultural Events and Celebrations 

 Finally the coordination of cultural events and celebrations were another area of 

responsibility and an intervention prescribed by the Student Adjustment Model and a 

directive of the TRIO program.  This implementation of cultural diversity learning and 

graduation and/or transfer recognition activities and celebrations provides students 

opportunities to connect with others and the College.  These events were created to 

encourage a sense of belonging to the College and aid in improving retention rates and 

degree completion.  Those who participated may experience an increase in self-esteem and 

motivate others to achieve their goals (Nora, 2002).  

The End of the Year Celebration is an event created to recognize student 

achievement.  Those who are in attendance are administrators, instructors, other program 

counselors, graduates, active TRIO participants, past TRIO participants, family and friends 

of TRIO.  This event brings all who are involved with student success together and is an 

opportunity to be present in the moment with what we have worked so hard to establish, 

our TRIO Ohana.     
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CELTT 
 
 

Origination Date of Form   September 15, 2019             Completion Date of Form   May 20, 2020 
 
Service Area   Instructional Design (ID) Group           Individual Completing the Form  Jamie Sickel 
 
 
 

Intended Outcomes Assessment Tool, Criteria for 
Measurement, Target Semester for 
Assessment and Procedure 

Assessment Results Refinements/Modifications 

Support the redesign 
or development of at 
least 25 DE (hybrid 
or online) classes. 
The Instructional 
Design Support (IDS) 
group will offer 3 
cohorts of the 
Teaching Online 
Prep Program and 
provide ongoing 1:1 
support for faculty 
who are designing & 
developing new DE 
courses or 
redesigning existing 
courses either for a 
new modality or to 
update their 
technology, 
pedagogy and/or 
content. 
 

Assessment Tool:  
Classes will be tracked using 
SmartSheets. 
 
Criteria for Assessment:  
25 redesigned or developed DE hybrid 
or online classes. 
 
Target Semester for Assessment: 
Summer 2019, Fall 2019 and Spring 
2020 
 
Procedure:  
TOPP-supported classes will be logged 
in SmartSheets in order to track their 
status. Instructional designers will also 
collect their own data re: 1:1 work with 
faculty as appropriate. Re-design and 
new class projects will be counted and 
compared with the benchmark to 
determine whether/to what extent the 
goal has been met at the end of the 
academic year. 
 

April 2020:  
When the pandemic significantly increased 
the need for faculty support for teaching 
online, the IDS group created a new PD 
program, the Teaching Online Prep Program 
(TOPP) To Go! to scale professional 
development (PD) efforts to meet the 
demand. In addition to revamping the 
approach to their PD program, the IDS group 
offered Teaching and Learning Contingency 
(TLC) support to assist faculty in the mass 
migration to an online modality. The team 
initially rallied 39 experienced DE faculty in a 
coordinated effort to support the college via 
drop-in sessions on campus. A total of 156 
sessions were logged, supporting at least 84 
faculty, many of whom frequently availed 
themselves of the support services across 
the weeks TLC was offered. 
 
May 2020:  
100% of Kapi‘olani CC faculty and staff who 
were interested in participating in the new 
TOPP To Go! PD (as well as any faculty, 

April 2020: The IDS group 
offered 3 cohorts of TOPP 
across fall 2019, spring 2020 
and summer 2020 
semesters, yielding a total of 
29 faculty completing the 
program in its entirety. A total 
of 443 participants accessed 
the TOPP To Go! resources 
and community forums, and 
89 individuals completed all 
of the requirements for the 
optional certificate of 
completion via 3 iterations of 
the month-long PD during 
Spring and Summer 2020. 
 
May 2020: Drawing upon the 
data and what we've learned 
in this past SSP cycle, future 
goals for instructional design-
related PD include chunking 
current PD (i.e., TOPP) into 
smaller segments to allow 



staff or teaching/graduate assistants across 
the UH System who wished to participate) 
were supported. Additional PD opportunities, 
such as Kapi‘olani Summer Camp (a week-
long PD event in Summer 2020) and 
webinars throughout Fall 2020 also 
accommodated anyone who wished to avail 
themselves of this enrichment and support. 

faculty to focus on topics 
they need and developing 
new, more advanced topics 
for faculty who are ready to 
move beyond the basics of 
teaching online.  

 
 
 
 
 
 
 
 







CELTT 
 
 

Origination Date of Form September 15, 2019            Completion Date of Form  May 20, 2020 
 
Service Area   Digital Systems Group   Individual Completing the Form  Karl Naito 
 
 
 

Intended Outcomes Assessment Tool, Criteria for 
Measurement, Target Semester 
for Assessment and Procedure 

Assessment Results Refinements/Modifications 

Keep unscheduled network 
outages due to College network 
equipment failure to less than 
0.11% a year by replacing 
network equipment that is 
outdated or in need of 
replacement. 

Assessment Tool:  
Use Kayako ticketing system to 
document outages and cause for the 
outage.  
 
Criteria for Assessment: Keep 
unscheduled network outages due 
to College network equipment failure 
to less than 0.11% a year  
 
Target Semester for Assessment: 
Fall 2019 and Spring 2020 
 
Procedure:  
Replacement of network equipment 
that is outdated or in need of 
replacement. 
 
 
 

Data supports Goal. Network 
outages on track to be less than 
0.11%.  

COVID19 introduced procurement 
issues as supply of common 
technology goods became hard to 
find. Worldwide demand for 
technology goods, the reduction 
of available air freight cargo 
transport, and a slow down in 
boat freight cargo transport of raw 
materials. 
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Telephone: (808)734-9565 
Facsimile: (808)734-9162 

Website: https://www.kapiolani.hawaii.edu 
An Equal Opportunity/Affirmative Action Institution 

memorandum 
October 25, 2019 

 
To:  Department Chairs 
 
Subject: 2018-2019 Course Student Learning Outcomes Assessment  

 
The suspension of Taskstream in 2018-2019 resulted in our not having had a mechanism 
to archive the results of student learning outcomes assessment for that year. To ensure 
that we document the faculty’s endeavors, we have created a process for your 
department to store the assessments that have been completed. 
 
Please archive the 2018-2019 course SLO assessments to the 2018-2019 CLR folder that 
is in your CLRs Departments folder in the PAPAYA drive by Friday, November 22, 2019. If 
you uploaded your course SLO assessments into Taskstream, please inform Don 
Westover at donaldpw@hawaii.edu and he will download the information and archive it 
in the CLRs Departments folder. 
 

 
Louise Pagotto 
Chancellor 
 
C: Nāwa‘a Napoleon, Dean, Arts & Sciences 
 Lisa Radak, Dean, Health Academic Programs 
 John Richards, Dean, CTE Programs 
 Maria Bautista, Interim Vice Chancellor, Academic Affairs 
 Joanne Whitaker, Accreditation Liaison Officer 
 Candy Branson, Chair, Faculty Senate 
 Sheryl Shook, Co-Chair, Faculty Senate SLOA Committee 
 David Uedoi, Co-Chair, Faculty Senate SLOA Committee 
 Don Westover, Assessment Coordinator 
 



Date Action Steps Who?

ASAP
Work with Faculty Senate SLOA Committee 
on the process CI WG?

Nov. 17, 2020 
(AAC meeting)

Inform DCs about the process at AAC 
meeting VCAA

Nov. 17. 2020

DCs ask course coordinators/faculty to let 
them know which of the 20% of the 2019-
2020 course SLO assessments (CLRs) were 
completed by Jan. 6, 2021

DCs to course 
coord./faculty

Note: Do we ask the 
Deans to send the original 
request of the 20% of the 
courses?

Jan. 4-8, 2021
Duty Week: Offer prof. dev. around 
assessment? SLOA Committee

Jan. 8, 2021 DCs update 2019-2020 LASRs DCs to Deans

Jan. 8-15, 2021

Deans review the completed CLRs. Deans 
ask DCs to inform the course coord./faculty 
to complete the CLRs that were not 
submitted. Deans 

Jan. 19, 2021 
(AAC Meeting)

Deans provide new list of 20% of courses for 
2020-2021 to DCs to be assessed Deans to DCs

Jan. 19, 2021 
(AAC Meeting)

Deans present a summary of SLO 
assessments at the AAC meeting on Jan. 
19, 2021, with an good example of a CLR. Deans at AAC

Mar. 16, 2021 
(AAC Meeting)

Remind Deans and DCs about the process 
at AAC meeting VCAA

Mar. 16, 2021 
(AAC Meeting)

DCs ask course coordinators/faculty to let 
them know which of the 20% of the 2020-
2021 course SLO assessments (CLRs) were 
completed by May. 5, 2021

DCs to course 
coord./faculty

May 7, 2021 DCs update 2020-2021 LASRs DCs to Deans
May 7-14, 2021Deans review the completed CLRs. Deans

May 18, 2021 
(AAC Meeting)

Deans present a summary of SLO 
assessments at the AAC meeting on May 
18, 2021, with an good example of a CLR. Deans at AAC Put this in Aug. 2021?

Aug. 16, 2021 
(1st day of 
Duty Week)

Deans ask DCs to inform the course 
coord./faculty to complete the CLRs that 
were not submitted.

Deans to DCs. DCs to 
course coord./faculty

Aug. 16, 2021
Deans provide new list of 20% of courses for 
2021-2022 to DCs to be assessed Deans to DCs
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memorandum 
November 13, 2020 

 
To:  Candy Branson, Chair, Faculty Senate 
 Richard Halverson, Vice Chair, Faculty Senate 
 
Subject: ACTION REQUEST: ADDING A REQUIREMENT TO LINK TO SLO ASSESSMENTS 

AND MAP SLOS IN THE COURSE PROPOSAL FORM IN KSCM 
 

The revised curriculum review process and revised course proposal template have made 
the process more efficient. At this time, we would like to request that Item #29 in the 
course proposal form be modified and for proposers to be required to integrate into 
their updates the assessment of the course SLOs and course SLOs mapped to other 
levels of outcomes. 
 
Following the Faculty Senate’s action request format: 
 
Is this a College-Wide Matter?  Yes 
 
Does this matter align with the responsibilities of a Faculty Senate 
Committee? Yes, two committees: SLOA and Curriculum 
 
Please Describe the Action Request? In reviewing curriculum, specifically five-
year updates, we assume that all the outcomes have been assessed. However, 
reviewers now cannot discern whether all the learning outcomes have in fact 
been assessed, in compliance with the College’s established requirement of all 
course SLOs evaluated every five years. Furthermore, for some courses, the 
proposed learning outcomes are changed from the previous version of the 
course. Currently, a reviewer cannot know what led the proposer to change/redo 
the outcomes. Having access to the course SLO assessments would clarify both 
the status of the assessment and the motivation for any changes to SLOs. A 
further enhancement of the course proposal form would be a for course  
requirement for proposers to link their course SLOs to Gen Ed SLOs to PLOs to 
ILOs, a mapping that has been lost since the change from Curriculum Central to 
KSCM. 
  



Proposed Recommendation: Effective for the Fall 2021 curriculum review 
process, Item #29, PROPOSER COMMENTS OPTIONAL, is reconfigured and 
proposers are required to include two new pieces of information: (1) a link to their 
course SLO assessments and (2) course SLOS mapped to the other levels of 
outcomes. The assessment results and the mapping to Gen Ed SLOs, PLOs, 
and ILOs would provide a rich context for an understanding of how a course fits 
into the larger curricular and institutional structures  
 
 
 
 
 
 
Louise Pagotto 
Chancellor 
 
C: Nāwa‘a Napoleon, Dean, Arts & Sciences 
 



To: Faculty Senate Chair

From: Curriculum Committee
Student Learning Outcomes and Assessment Committee

Subject: Recommendations to Faculty Senate Regarding the Chancellor’s Memo

Date: April 13, 2021

Link to PDF of the Chancellor's Memo

While we recognize the importance of including the mapping of course SLOs to Gen Ed
SLOs, PLOs, and ILOs in a course proposal, as well as the importance of providing a
rationale for modifying course SLOs, the Curriculum and SLO Committees disagree with
the proposal that "Item #29, PROPOSER COMMENTS OPTIONAL, is reconfigured and
proposers are required to include two new pieces of information: (1) a link to their
course SLO assessments and (2) course SLOS mapped to the other levels of
outcomes."

1. Reconfiguring Item #29 should not be a solution for addressing the issues outlined in
the Chancellor's Memo.

A. Policies and procedures are being developed to address some of the concerns in
the Chancellor's Memo. Revision of the K5.201 Curriculum Review Policy, which
is due at the end of Spring 2021, needs to be implemented first to clearly
delineate the role and purview of curriculum reviewers.

B. Completion of CLRs should not impact nor delay the curriculum approval
process. In addition, there needs to be a secure mechanism and procedure for
managing permission and access settings to CLRs.

a. The process for reviewing CLR assessment data is a separate process
from curriculum approval and not the responsibility of the SLOA
Committee or Curriculum Committee. Currently, Course Learning Reports
(CLRs) are archived in the shared google drive called PAPAYA and can be
accessed if needed.

b. Reasons for maintaining or changing course SLOs are addressed in the
early stages of the workflow, during the department's review of the
proposal.

c. A link to a CLR is a link to the course assessment data that includes when,

1

https://drive.google.com/file/d/1w4jFgs3w0ngNL9aV7ptBUSJLFJwQK-hr/view?usp=sharing
https://drive.google.com/file/d/1H8vvaPQfT9fVoNJsfujVfVAzgxAIq9uN/view
https://drive.google.com/drive/folders/0AEp42RjEjA9dUk9PVAhttps://drive.google.com/drive/folders/0AEp42RjEjA9dUk9PVA
https://docs.google.com/spreadsheets/d/189_tVqD6EK3zuemcgFhIEceNXhrt3V9BtUjHdPMurw4/edit?usp=sharing


what, how, who, benchmarks, results, discussion of resources, and
recommendations for next steps. If a course proposal is linked to other UH
System courses, as in the case with Foundation courses, adding a link to a
CLR in a KSCM course proposal creates a security issue for the
unapproved sharing of course assessment data if not properly monitored.
This is also a concern for courses taught by only one instructor.

2. Curriculum and SLO committees should see, experience hands-on, and properly vet
any proposed changes, such as the linking of course assessment data to KSCM, in a
KSCM sandbox.

3. Curriculum and SLO committees, working collaboratively, should obtain training on
the types of reports that might be generated by KSCM to better evaluate the
effectiveness of linking course assessment data to KSCM.

2
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memorandum 
May 11, 2021 

 
To:  Candy Branson, Faculty Senate Chair, Kapi‘olani Community College 
 Rich Halverson, Faculty Senate Vice Chair, Kapi‘olani Community College 
 
Subject: Response to Resolution 2021, Adding a Requirement to Link to SLO 

Assessments and Map SLOs in the Course Proposal Form in KSCM 

 
By way of this memo, I accept your rejection of the proposal that “Item #29, PROPOSERS 
COMMENTS OPTIONAL, is reconfigured and proposers are required to include two new 
pieces of information: (1) a link to their course SLO assessments and (2) course SLOS 
mapped to the other levels of outcomes.” 
 
Instead, in the revised K 5.201 Curriculum Review Policy, the Department Chair will 
review the curriculum proposal for completed learning outcomes assessment and 
“alignments to program learning outcomes, and general education requirements.” 
 
This revision of K5.201 gives the Department Chairs the responsibility to ensure that, at 
the beginning of the curriculum review process, completed outcomes assessments are 
included in the course proposal and to ensure that only those course proposals with 
completed outcomes assessments are submitted for Curriculum Committee review.  
 
As we have not had much success otherwise incentivizing completed course SLO 
assessments, I would encourage the SLOA committee to continue to explore ways to 
engage faculty in SLO assessment and mapping activities. The A‘o Day was a 
tremendous example of the SLOA committee encouraging “rich conversations” around 
assessment.   
 
 
 
 

Louise Pagotto 
Chancellor 
 
C: Maria Bautista, Interim Vice Chancellor, Academic Affairs 



  memorandum

September 13, 2021

To: Louise Pagotto, Chancellor

From: Accreditation Work Group

Subject:    ACCJC Midterm Report - Identified Gap

The Accreditation Work Group has been working on addressing the requirements for the ACCJC Midterm 

Report. In the QFE on Assessment, there are many references to the role of the Assessment Coordinator 

and assessment coaches in the “Responsible Parties” column. As the Assessment Coordinator position 

has been vacant for over a year and there are no official assessment coaches, there has been no one 

formally assigned with "implementing and evaluating the assessment process" or increasing the culture 

of assessment at the College.

Assessment coaches are identified as responsible parties in 17 of the 28 QFE tasks related to assessment, 

and the assessment coordinator is included as a responsible party in 23 of the 28 tasks. The Assessment 

Coordinator was designated as the lead for the majority of these tasks and there are several for which 

this position is solely responsible. The SLOA Committee is also identified as a responsible party for 17 of 

the 28 QFE tasks but while they may focus on professional development opportunities such as A‘o Day, 

they are not responsible to ensure that all the issues in the QFE are addressed. It also does not take into 

consideration how we are to address the Institutional Learning Outcomes (ILOs) and Service Area 

Outcomes (SAOs), as these are beyond the scope of a Faculty Senate committee.

Your decision to implement and institutionalize A`O Day and Assessment Day during Duty Week, has

undoubtedly been an instrumental step to moving assessment forward on our campus. We further need 

your insights and guidance to continue the assessment efforts at our College. Currently, the concern is 

that there is no one or no team specifically assigned to lead this, and very limited resources to 

accomplish the actions outlined in the QFE.

In light of the recent formal ACCJC recommendation, the gaps in the QFE assessment, and other

assessment issues, there is a critical need for assessment support. We respectfully request that

leadership consider these concerns and advise us of any resource allocation or actions to identify roles

and responsibilities for assessment coordination so that we may integrate this information into the

ACCJC Midterm Report.

We greatly appreciate your attention to this matter.

https://docs.google.com/document/d/1qhOqmqQFZ72aEdndCplERJl2x7YfvOUY/edit?usp=sharing&ouid=115210191138923766308&rtpof=true&sd=true
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Office of the Chancellor 

memorandum 
 September 17, 2021 
 
To:  Richard Halverson, Jr., Chair, Faculty Senate Chair 
 Sheryl Shook, Chair, Faculty Senate Student Learning Outcomes and 

Assessment (SLOA) Committee  
 Kimberly Koide Iwao, Vice Chair, Faculty Senate Student Learning Outcomes 

and Assessment (SLOA) Committee 
 Jeri Poti, Chair, Staff Council 

 
Subject: Response to Memo “ACCJC Midterm Report – Identified Gap” 

 
On September 14, 2021, the Accreditation Work Group sent me a memo identifying a gap in our 
assessment processes that we need to address in the College’s ACCJC Midterm Report. 
 
The memo states that with the Assessment Coordinator vacancy and no assigned assessment 
coaches, “there is no one or no team specifically assigned to lead this, and very limited 

resources to accomplish the actions outlined in the QFE [Quality Focus Essay on Assessment].” 
For faculty student learning outcomes assessment, I am asking that the Faculty Senate, and, 
more specifically, the SLOA committee make recommendations on how to proceed. What would 
best support the faculty in completing learning outcomes assessment? Should we assign 
assessment coaches for the three academic clusters: Arts & Sciences, Health Programs and 
BLTCH? If so, who would you recommend? Should there be a single individual responsible for 
coordination of the assessment activities?  If so, who would you recommend? Is there a totally 
different model of support that would better serve faculty needs? 
 
While the scope of student learning outcomes assessment is extensive, we must also address 
the assessment of service area outcomes. I look to Staff Council for guidance in determining the 
best way we can support staff in developing assessment strategies, completing the assessments, 
and implementing them for improvements to services. Similar questions arise: what kind of 
support does the staff need? How best to provide it? 
 
  

http://www.kapiolani.hawaii.edu/
https://drive.google.com/file/d/1IZ7FtEusKNjPAlB2avYRBTT4EWeHzy2k/view
https://docs.google.com/document/d/1qhOqmqQFZ72aEdndCplERJl2x7YfvOUY/edit?rtpof=true&sd=true


Finally, given the commitment we made to institutional learning outcomes, it is the kuleana of 
all of us to address these top-level outcomes, assess them, and develop action plans for 
institutional improvement in helping our students attain them. What would best help us to 
complete this level of assessment?  
 
I am asking that representatives from the Faculty Senate, SLOA Committee, and Staff Council 
collaborate and consult with the Accreditation Work Group, as needed, to develop 
recommendations on how you would like assessment support to be designed.  
 
By October 15, 2021, Please send me your recommendations. After receiving your 
recommendations, I request that we meet to discuss and agree upon the implementation of 
your recommendations and the resources necessary to do so.  
 
 
 
 
 

Louise Pagotto 
Chancellor 
 
C:  Accreditation Work Group 
 Kristie Malterre 
 Michaelyn Nakoa 
 Veronica Ogata 
 Jamie Sickel 
 Kara Plamann Wagoner 
 Joanne Whitaker 

 



memorandum
October 14, 2021

To: Louise Pagotto, Chancellor

From: Richard Halverson, Jr., Chair, Faculty Senate
Sheryl Shook, Chair, Faculty Senate Student Learning Outcomes and Assessment (SLOA)

Committee
Kimberly Koide Iwao, Vice Chair, Faculty Senate Student Learning Outcomes and

Assessment (SLOA) Committee
Jeri Poti, Chair, Staff Council

Subject: Response to Memo “Response to Memo ‘ACCJC Midterm Report – Identified Gap’”

On September 17, you responded to an Accreditation Work Group (AWG) memo–identifying gaps in our
assessment processes–with your memo asking us to provide recommendations for how to best support
assessment across our campus.

First and foremost, we want to express our sincere gratitude for sparking the rich conversations that resulted
from your request. We have spent hours over the course of multiple meetings between our Authorized
Governance Organization (AGO) leaders and with the AWG discussing assessment from diverse perspectives,
sharing challenges, concerns, and ideas. We feel there is great potential for our campus to build pilina through
assessment.

We believe it is your intent to bring a collaborative spirit to this assessment work, and that you are earnest
about seeking ways to support your constituents’ endeavors. We further appreciate your asking for our input.
From our conversations over the past few weeks, we realized it is beyond the scope of AGOs to propose an
institutional structure to address assessment. We concluded that making a plan for institutional assessment
and unifying the college as it moves forward is the responsibility of the Executive Leadership Team. To begin
with, a structure needs to be established, including assessment direction, that guides institutional-level actions
such as: creating infrastructure and procedures around Service Area Outcomes; utilizing Course Learning
Outcomes data to continuously improve programs; and incorporating Institutional Learning Outcome data to
assess student success. An essential element of this plan would be a harmonious integration of the diverse
voices in our campus community with genuine opportunities for campus members to have an impact in the
process.

Our college needs assessment direction to guide the entire campus as a cohesive community to plan for a
cultural shift that weaves together the assessment matters of students, staff, faculty, and administration in a
way that leads to institutional transformation. When you, as Chancellor, propose an institutional structure to
address assessment, we are committed to engaging our constituents in the process of providing feedback.

We understand the urgency in this matter and would love the opportunity to talk story with you, at your
earliest convenience, about potential strategies that may help you gather relevant input to inform this
important institutional planning effort. We look forward to hearing from you.

4303 Diamond Head Road
Honolulu Hawai‘i 96816-4221

Telephone: (808)734-9565
Facsimile: (808)734-9162

Website: kapiolani.hawaii.edu
An Equal Opportunity/Affirmative Action Institution

https://drive.google.com/file/d/1kzp5Pw5ExpeaI_GH99HVNu_7kZX5rdbD/view?usp=sharing
https://drive.google.com/file/d/1mlrZ2bcclCn29AccN0b5QcRxLNZT4vRO/view?usp=sharing
https://www.kapiolani.hawaii.edu/
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Office of the Chancellor 

memorandum 
 

November 21, 2021 
 

To:  Richard Halverson, Jr., Chair, Faculty Senate 
Sheryl Shook, Chair, Faculty Senate Student Learning Outcomes and Assessment 

(SLOA) Committee  
Kimberly Koide Iwao, Vice Chair, Faculty Senate Student Learning Outcomes and 

Assessment (SLOA) Committee  
 Jeri Poti, Chair, Staff Council 
 
Subject: Response to Your 10/14/2021 Memo 

 
On 10/14/2021, I received your response to my 9/17/2021 memo asking for your 
recommendations on how to design assessment support. In your response, you stated that “it 
[was] beyond the scope of AGOs to propose an institutional structure to address assessment” 
and suggested that I “propose an institutional structure to address assessment” after which you 
would “engag[e] [y]our constituents in the process of providing feedback.” 
 
While many departments and units do assess the outcomes of their endeavors, no single entity 
on campus has oversight of these endeavors. As a result, demonstrating to our institutional 
accreditors that we have incorporated outcomes assessment as a driver of resource allocation 
and institutional improvement is a distinct challenge. Furthermore, we have now approved 
institutional learning outcomes, which, from the outset, are deemed to apply to learners’ 
experiences in and out of their classrooms—yet, we have not developed any methodology for 
determining whether or not our learners have achieved them. Finally, no one is assigned to 
determine the timeline for assessment, nor coordinate assessment results from CLRs and SAOs, 
nor who assesses the ILOs and how we use the results to improve the institution. 
 
The time is now to develop an infrastructure and support system to assist us all in meeting our 
commitment to quality learning and support services. After consultation with the Executive 
Leadership Team, what follows is my first attempt at an institutional structure. I welcome and 
hope for your feedback to improve this first attempt. 
  

http://www.kapiolani.hawaii.edu/
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Institutional Outcomes Assessment 
 
A Possible Form:  
 
Responsibility for the oversight of outcomes assessment at the institutional level would fall to a 
sub-committee of the Chancellor’s Advisory Council (CAC), similar in structure to the CAC Budget 
Committee. Representatives would come from the various stakeholders: 
 

o Faculty Senate (optimally from the SLOA Committee) 
o ‘Aha Kalāualani 
o Staff Council 
o Student Congress 
o CAAC (optimally from the assessment committee) 
o Department Chairs 
o Unit Heads 
o Administrators 
o Office for Institutional Effectiveness 

 
The sub-committee would be chaired by an individual other than an administrator. Initially, the 
individual might be released from her/his primary responsibilities to coordinate the setting up of 
the sub-committee and initiating its work. In subsequent years, the sub-committee 
responsibilities may require less of the chair’s time. 
 
Possible Functions 
 
The sub-committee would have responsibility for the following aspects of outcomes assessment: 

o Designing a methodology for institutional learning outcomes assessment and 
coordinating the annual assessment 

o Establishing a timeline for departments’ and units’ completion of annual or 
semester outcomes assessment 

o Developing a simplified format for recording the departments’ and units’ 
assessment results and their impact on program or service improvement 

o Reviewing the usefulness of the PAPAYA drive, and, if needed, developing an 
alternate system for archiving the results  

o Reporting the results to the campus 
o Providing faculty and staff professional development, both regularly and as 

needed, to support assessment 
 
The sub-committee would not be responsible for monitoring the departments’ and units’ 
planning for and completion of regular outcomes assessment. That responsibility rests with the 
department chair and unit head, supported by the program administrator. 
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If this structure, or some similar structure that you might propose, seems to be a reasonable 
approach, I would ask you to provide the following: 
 

1. Suggestions on what characteristics would constitute the relevant background and 
expertise for the individual who could be responsible for ensuring the process is 
executed. 

2. A recommendation on one or more individuals who could serve in this role. 
 
 

I recognize the urgency of the situation and would hope for your feedback and 
recommendations prior to the start of the Spring 2022 semester. 
 
 
 
 
 

Louise Pagotto 
Chancellor 
 
 
C: Executive Leadership Team 

 



memorandum
December 16, 2021

To: Louise Pagotto, Chancellor

From: Jeri Ann Poti, Chair, Staff Council
Richard Halverson, Jr., Chair, Faculty Senate
Kimberly Koide Iwao, Vice Chair, Faculty Senate Student Learning Outcomes and Assessment Committee
Sheryl Shook, Chair, Faculty Senate Student Learning Outcomes and Assessment Committee

Subject: Response to Your November 21, 2021 Memo

Mahalo for your thoughtful and detailed memo suggesting a structure and process for institutional assessment. We are
grateful for the opportunity to be included in this conversation.

At the Staff Council, Faculty Senate, and Student Learning Outcomes and Assessment (SLOA) Committee meetings there
were productive conversations, guided by your memo. We took our roles as listeners and facilitators at these meetings
and shared how thankful we are that you proposed a structure and that you are actively seeking feedback. Numerous
colleagues expressed appreciation of your clarity about the fact that “no one is assigned to determine the timeline for
assessment, nor coordinate assessment results from CLRs and SAOs, nor who assesses the ILOs and how we use the
results to improve the institution.” Several concerns were raised regarding creation of a sub-committee that would
require time and effort from campus members who are already overcommitted. The clearest request that came from all
three meetings was for you to please provide an opportunity for everyone on campus to be together with you to discuss
your proposal in real time. Many colleagues have questions they would like to ask you in a setting that would be more
like a conversation rather than a survey. They also expressed a desire for us to be less isolated from each other during the
conversation. For example, faculty and staff would like to be together when we have this conversation with you. Another
request was that during the campus-wide meeting, after we are all together for questions and answers with you, they
would like to break into groups with no supervisors or administrators present so they can speak candidly. During those
sessions, notes will be taken but with no names so, when we reconvene, those notes can be shared for all to hear and
discuss. In Faculty Senate, a motion was passed, and in Staff Council they voted, requesting this full-campus meeting in
that format. At the SLOA Committee meeting there was consensus to support the Faculty Senate motion.

We look forward to our college developing a clear vision for institutional assessment that manifests as increased student
success; more cross-discipline conversations about learning and assessment; and growth of strong and harmonious
campus-wide relationships.

4303 Diamond Head Road
Honolulu Hawai‘i 96816-4221
Website: kapiolani.hawaii.edu

An Equal Opportunity/Affirmative Action Institution

https://drive.google.com/file/d/16jg8Xw0abtkl3chpsQtwHc4pO_S_5o3W/view?usp=sharing
https://www.kapiolani.hawaii.edu/




 

FEEDBACK ON INSTITUTIONAL 
ASSESSMENT/CHANCELLOR’S PROPOSAL 

JANUARY 2022 
 
 
Wonder - What questions do you have about the future of assessment 
and/or the Chancellor's proposal? 
 
Question 1:  
 
Is the chair a tenth person to the nine person committee, or is the chair one of the nine 
committee members? 
 
Wouldnʻt the tasks of the Sub-Committee Chair equate to a full-time Assessment 
Coordinator, whom should have the skills and experience to guide the campus at 
assessment? 
 
Accreditation on the line. Without the assessment coordinator, can this position be 
reinstated as a new hire or in lieu ask for other faculty/staff to step in to get their full 
capacity of workload in on campus. Workload, time, and money. Why are we doing this 
extra work? Need to have a champion for this cause, to use PAPAYA, hands on 
assistance, etc. to get buy-in from faculty and staff. Start with Admin and who needs 
additional duties and who's qualified to do assessment. Had to go high up to VPCC Lacro 
to get help with accreditation. Has to fight for your own programs and student success.  
 
How much compensation will the Chair of the committee get? It's a huge responsibility 
to understand assessment through faculty, staff, counseling perspective. What would 
this compensation look like as faculty and staff compensation can look different? 
 
Wonder how this will affect the Curriculum approval process? 
 
Why are we not hiring an assessment coordinator/why is responsibility for assessment 
getting "pushed down" to faculty and staff (i.e. role outlined in proposal for committee 
sounds like much should be a designated person's responsibility to head)? What is 
administration's role in the coordination of assessment at the college? 
 
Why hasn’t it worked previously?   
 
Will the Chair of the committee serve as a kind of Assessment Coordinator? 
 
Why is there hesitancy to hire an assessment coordinator again? 



 
The Chancellor's proposal states the assessment committee is not responsible for the 
assessment itself, the completion of that work is the responsibility of the dept. chair 
(and equivalent) supported by the ?assessment? "program coordinator". Later the 
proposal asks for the characteristics of someone who could be "the individual who could 
be responsible for ensuring the process is executed." By "process", are you referring to 
the process of setting up the training, procedures, and workflows, or the entire process 
including being responsible for having all the data submitted? Ultimately the Chancellor 
is responsible for assessment. 
 
If Assessment is so critical, then why can't more resources (money for compensation) be 
committed to it?  Is the college willing to appoint a single person to perform these 
duties Full-Time? 
 
Why aren't we hiring one individual, an assessment coordinator (that we have had 
before) to organize this task instead of "delegating" it to more committees/individuals. 
Usually the same, overcommitteed people will be asked to serve and this becomes a 
workload issue.  
 
Why don't we hire an Assessment Coordinator?  The person who held the position left, 
but that doesn't mean we have to eliminate the position? 
 
It is not clear to me why this plan does not include the hiring of an assessment 
coordinator. In looking at the website of our sister campuses, Leeward, Honolulu, 
Hawaii, and Kauai, they have dedicated personnel of this type listed under various 
names (e.g., institutional assessment specialist, assessment coordinator) even though 
most of them are smaller than we are.  We have had two people in that position at KCC 
who didn't work out well, but that means that we may have hired the wrong people, or 
given them insufficient guidance, not that the idea of an assessment coordinator is bad.  
Trying to balance the institutional assessment on the back of yet another committee (it 
is hard to get large committees to meet due to time conflicts) with what seems to be 
clearly temporary release time does not make it seem as though assessment is a campus 
priority.  A dedicated staff member, on the other hand, does make a positive statement 
about campus commitment to this important initiative. 
 
How much workload will this contribute to already over-worked faculty in the midst of a 
once in a century pandemic? 
 
Does admin feel that we need to hire an Institutional Assessment Coordinator? 
 
Could an Assessment Coordinator help lead our campus assessment efforts into the 
future? 
 



What is the role of the Chancellor's sub-committee?  Is it to 1) Identify the expertise on 
campus and seek out that expertise in order to create the methodology or 2) Is this 
committee assumed to have and/or be the subject matter experts on Institutional 
assessment and will therefore create the methodology themselves? 
 
Is it possible that assessment coordination be done within the depts./units with TEs 
assigned to department/unit assessment leaders? 
 
How effective is it to have a committee work on this assignment, especially if we need a 
process set up in a timely manner? 
 
Question 2 
 
In question # 1, when asking what the characteristics of the individual responsible for 
ensuring the process is executed, is this referring the chair of the subcommittee or 
someone else?   
 
Someone needs to have this title (coordinator) and wear this hat. If not, you can kiss 
assessment goodbye. Who's driving the assessment bus? No one. One person to lead 
assessment for the entire campus. High touch - needs to connect with campus, culture, 
community, staff/faculty. Accreditation team expects this kind of action from us. Could 
be a full-time job for the sake of our campus.  
 
Would this committee be in charge of developing the assessment of Institutional 
Learning Outcomes protocol or the assessment of all the other SLOs and SAOs as well? 
Do we have a previous baseline/process for ILOs? 
 
Wonder how this will affect the CAC?  Doing away with the Assessment Coordinator 
position? 
 
What does ACCJC "want/expect" from us (i.e. is this a best practice to form a 
committee, designate/hire an assessment coordinator, etc. to coordinate assessment)? 
 
How do you (Vern) see yourself in conjunction with assessment?   
 
Is there a way to get broader representation in assessment structures decision making 
without overloading the committee (a big committee is unwieldy)? Maybe virtual town 
halls and visiting department meetings etc., for input? Or something like this google 
form? 
 
What did not work about the assessment coordinators in the past? 
 



It seems like previous assessment coordinators did not have a good grasp of the 
expectations for their duties.  Is there a position description?  Can it be shared with the 
"committee" who will be assigned to focus on assessment? 
 
This seems to be adding to the workload of many of faculty and staff (e.g. department 
chairs, unit heads, etc.) who already have very full job descriptions.  What type of 
compensation will they be given for this additional work? 
 
Will this realistically have a dramatic impact on the lives of our students or is this just to 
appease our accreditors? If it's the latter of the two, how can the campus achieve 
faculty buy in? After the TaskStream debacle, so many faculty have understandably lost 
so much faith in the assessment process on this campus.  
 
Could we have assessment coaches who are accessible and have expertise to help 
faculty and staff with our assessment efforts so we can improve? 
 
Is the purpose of the proposed committee attempting to meet some kind of equality in 
representation so as to catch a large swatch of representation across the entire campus 
or is the purpose of this sub committee to capture the expertise and competence across 
campus?  It kind of feels like equality of representation might be being placed ahead of 
competence/expertise.   
 
Should we hire a full-time person to head up this initiative rather than assigning it to 
someone who already has other responsibilities? 
 
Question 3 
 
How would the subcommittee be selected? 
 
Where does Service Area Outcomes (SAO) fit in this proposal?  
 
What are we addressing? Are we addressing something from a previous report such as 
results of accreditation? 
 
Wonder where or if the process will be explained/detailed in Faculty Senate procedures 
& the annual catalog 
 
Why are we doing this in the first place? 
 
If this is so  
 
How can we ensure that we hire an assessment coordinator who can address the needs 
of our campus? 
 



Has the college asked for support from the system? Can the system provide templates 
or even content experts for doing some of the work? Linking SLO's to PLO's to ILO's, for 
example.  
 
Why not appoint faculty whose classes are being canceled due to low enrollment and 
are not being given other classes to teach? Or why not consolidate class sections where 
the enrollment is very low and then appoint those faculty? For example, faculty X has 
two sections of a 35-seat maximum class. One section has 8 students and the other has 
18. Both sections are taught in the same format. Why not combine the two sections and 
then to make their required teaching load, appoint faculty X to the sub-committee?  
 
We're often told we must do assessment because "you need it for tenure and 
promotion." Is that really a good message to send to faculty? Can administration create 
a message about how assessment actually improves the lives of our students because 
honestly, the majority of faculty don't feel that it does.  
 
Could we continue Assessment Day and A'o Day? Love these events!!! 
 
Do we have an "org chart" which maps out what our "organization" looks like. The 
representation seems to be heavily weighted with representation from the "Transfer 
degree" side of the house. What about the non-credit and CTE side. Wouldn't those 
programs have different requirements for ILOs than the 4 year transfer programs? 
 
Question 4 
 
Is the teaching equivalency temporary?  
 
Timeline can be set up via Excel sheets. Red-Flag for Sub-Committee. Institutional 
learning outcomes and Institutional Research Office  
 
Will the subcommittee be able to capture the expertise of the people on campus?  
 
Wonder what if the CAC members donʻt like the suggestions & questions offered in this 
process? 
 
What is the timeline to meet ACCJC's review for us to complete this process/structure? 
 
How can representatives be chosen from across the campus while also ensuring that 
those representatives have a high level of commitment (and preferably expertise) in 
assessment? 
 
How can you prevent having the same people who generally do most of the work on 
campus from doing even more work? 
 



Where are we with assessment and accreditation? 
 
Is the existing policy written anywhere? So that the committee can identify what the 
current baseline is? 
 
Shall we hire a consultant to help set this assessment process up, integrate it with 
planning and resource allocation?  
 
Question 5 
 
If the chair is a non-teaching faculty, will they receive a stipend or release time? 
 
Professional Development is lacking. More is needed. More communication is needed. 
Sessions recorded for faculty and staff.  
 
Did we reach out to other campuses to figure out their processes?  
 
Wonder how to get more student involvement? get more student voices input? 
 
What happens to the contingency plan after the former assessment coordinator left the 
position? 
 
How can we ensure and sustain accountability for assessment at every level? 
 
How will the current Huliamahi project which is focused on ILO 3 be integrated into the 
committee's plan? Or will they be two separate projects. Who will coordinate between 
the two? 
 
What did the previous assessment coordinator do and what did we learn from his 
successes and failures? 
 
 
 
Worry - What concerns do you have about the future of assessment 
and/or the Chancellor's proposal? 
 
Concern 1 
 
There should be more assessment expertise on the committee (more than "optimally" 
including SLOA committee member) 
 



The meaning of assessment will be more administrative. Are we speaking the same 
language? How do we actually connect the ILO to PLO. And does alignment not become 
an exercise in ticking off boxes?  
 
More of the process needs to be formalized so it’s a lot of work that still needs to be 
done by the groups or people in the committee.  
 
a person? a committee consistency & follow through 
 
Size and scope of proposed group seems unwieldy - we still need the structures by 
department/units to effectively coordinate assessment - still needs to cut across campus 
for resource allocation, improvement, etc. 
 
Giveth and taketh the TEs on this campus. When will the TEs be taken away from the 
leadership position? Will the person be able to do this big job without TEs realistically?  
 
Need to have someone devoted full-time to doing coordination of all assessment 
activities 
 
I worry that the hard work on assessment done by various individuals and groups will 
remain unacknowledged and unappreciated when new structures are imposed (basically 
cancelling out the value of that work--making it all for nothing). Best, maybe, if their 
work informs the new structures, and if the way the new structures have been informed 
by previous good work is clearly recognized and stated. 
 
One person and/or a committee being tasked with "all" of assessment 
 
This is an observation: Given what I have seen of assessment over the past decade or so, 
I feel the group that met today is culturally much better prepared and open to the idea 
of creating a sustainable assessment plan. 
 
When Don Westover was here, he first stated that he would assist the programs with 
placing their assessment data into the correct boxes (making it fit the required info for 
ACCJC) and that he could assist with mapping content to SLO to PLO to ILOs...none of 
that ever happened.  
 
The administration has been putting it off and there are administrators/faculty 
members/ staff who are underutilized on this campus. Why not appoint an individual to 
take the lead on assessment.  
 
The same people who generally do the work on campus will be the ones doing the 
assessment. 
 



I am concerned that we will not meet our accreditation guidelines as we have been 
taking a very long time to address assessing the ILOs.  
 
Workload 
 
I worry that creating a bureaucratic structure will hamper, not help, assessment efforts. 
 
How far behind is our campus with assessment and accreditation? 
 
I appreciated the idea that was expressed expressing the need for coordination versus 
having a coordinator. I worry that with the limited time frame, too much energy will be 
focused on hiring a coordinator versus the campus getting coordinated with Institutional 
Assessment. 
 
Does the College have sufficient funds to hire an Assessment Coordinator? 
 
Concern 2 
 
is this truly a representative process 
 
Feels like we may be "spinning our wheels" re: trying to coordinate assessment with 
proposed group/structure 
 
Some of these timelines have already been established on campus for units (Arts and 
Sciences). With the help of Tony Silva.  
 
I worry about an Assessment Coordinator or Chair that is hired from outside the 
campus. This hasn't worked well for us in the past. 
 
Silos and the lack of consistent communication regrading assessment across the campus 
 
If faculty are assigned to a committee, how serious will they take this and why should 
they? Most faculty in our area are so overwhelmed....a big concern is not having the 
work they are already doing recognized, let alone another project. Especially when it 
doesn't directly benefit them and they are already doing the work of assessing 
outcomes for accreditation purposes.  
 
Some faculty have very low enrolled classes, but are not being required to do this kind 
of work, while many who are being asked have very full classes. 
 
Consistency 
 
I worry that the structure proposed / created will just be window dressing to put out the 
ACCJC midterm report fire. 



 
We may need a full-time Assessment Coordinator to coordinate our campus assessment 
efforts and we have not had anyone in this role. 
 
I am concerned that these "policies" (the proposed methodology, timeline, etc) will not 
be captured properly. For example, these policies could be housed in KSCM which has 
the capacity to track "policies" as well as programs and courses. 
 
Are there consequences for not doing assessment? Are there consequences to faculty 
and staff? 
 
Concerned about using a committee structure when time may be of the essence. 
 
Concern 3 
 
Worry about the assessment expertise of the group that will be making up this group. 
This topic requires a lot of expertise. Can this be built into the structure?  
 
Why is this so hard for us as a campus? In the past, there was a lot of assessment 
resistance, but this has lessened significantly. Reflective practice and continuous 
improvement are really part of our culture--it doesn't seem like it should be that hard to 
fit assessment into that existing culture, or to leverage that existing culture to recognize 
existing assessment structures and process and to build some where needed. But clearly 
it is hard. Is it our own toxic perfectionism that's holding us back? 
 
One person and/or committee being expected to take on this kuleana "on the side" 
without appropriate compensation 
 
This should be done by an assessment coordinator. 
 
Legitimacy 
 
How can we foster a supportive and collaborative culture of assessment on our campus?  
 
I worry that the sub-committee will have equal representation but may lack expertise 
because the purpose of the committee seems to be aimed at a broad campus 
representation. 
 
Are there funds to hire a specialist? 
 
Concern 4 
 
Not everyone will be represented if there is only one representative per stakeholder 
 



TEs are mentioned. Are they a guarantee?  
 
Time consuming, need parity between SLOs and SAOs 
 
Workload. Especially since the pandemic, everyone is overworked. This committee 
participation would be a huge undertaking. Requires up-skilling people to begin with. 
Does it cheapen it to pawn this work off onto a small committee of people with varying 
levels of expertise.  
 
Launching something and maintaining it after launch is a full-time job. Forever, or at 
least for a long time. 
 
Inconsistent understanding of assessment across the campus 
 
Usefulness  
 
I worry that the committee will be to big to function effectively (purpose = equality of 
representation or competence/ability to solve the problem at hand) 
 
Who will drive the initiative after a plan is established? 
 
Concern 5 
 
TEs indicate that this is not a priority. We should still consider and investigate the 
Assessment Coordinator position model.  
 
Lack of ability and/or willingness of the campus to collect sufficient data (i.e. reaching 
out to students who dropped/withdrew) 
 
Meaningful impact to our students 
 
I worry that the our campus doesn't seem to have a good sense for "scale" and how 
ILO's should be measured at the institutional level and not at the "classroom" level. It 
doesn't seem like we as a campus have a good sense of the units of analysis when it 
comes to differentiating institutional outcomes versus classroom outcomes. This 
confusion seems to cause fear whereby issues of "workload" come to dominate the 
conversation. 
 
What is OFIEʻs role in this? 
 
 
 



Wish - What suggestions do you have for the future of assessment and/or 
the Chancellor's proposal. 
 
Suggestion 1 
 
Simplified process 
 
See how we can hire internally so that person can dedicate their efforts to this.  
 
clear communication about how this will affect different offices  
 
Proposal attempts at good equity and governance 
 
ILOs were not supposed to be complicated to assess. We have a place on the CLRs to 
address them. People need to be trained on how to do it. Don't reinvent the wheel. 
Don't create another thing to do.  
 
Wish for a coordinator with a strong Assessment understanding devoted full-time to 
doing this activity 
 
A Chair/Assessment Coordinator who is well-grounded at our campus--an internal 
"hire." 
 
Assessment coordinator to chair assessment committee with representation from 
across the campus (recruiting those with interest and expertise in assessment) to 
develop a comprehensive, systematic, and transparent process of assessment for our 
college. 
 
This is not specific to the proposal, but I recall OFIE, for 2012, nearly breaking in half 
bringing in and managing the data, analysis, and reporting needed for the campus' 
assessment work. A planning group should plan realistically about the expertise and 
staffing OFIE would need for this work. 
 
More guidance from the system level to create consistent reporting and templated 
collection of data. Also for organization of that data and linking it to performance 
measures that can demonstrate "closing of the loop" activities... 
 
Hire an assessment coordinator OR if budget is an issue, appoint an 
administrator/faculty members/ staff who are underutilized on this campus. There a 
number of individuals who are not meeting their workload commitments (due to low 
enrollment of their classes etc) and that is affecting campus morale. This would solve a 
number of issues and be consistent with union policies.  
 



Hire a new assessment coordinator. 
 
Bring back the assessment coordinator to handle the planning and implementation of 
the ILOs. 
 
Create a message that can actually get faculty behind assessment. 
 
Plenty assessment is occurring across the campus. ILOs should be assessed by just 
gathering up all the work that is *already* being done. We do not need to create any 
*new* assessments to accomplish this task. 
 
I wish we had an Assessment Coordinator dedicated full-time to leading this work. 
 
After reading Faculty Senate's response to the Chancellor stating, "it [was] beyond the 
scope of AGOs to propose an institutional structure to address assessment", I wish the 
faculty would allow admin to "lead" by doing our role and "following". Faculty had our 
chance to "lead" (the Chancellor asked Faculty Senate for recommendations on how to 
design an assessment report_ and we kicked that responsibility back to the Chancellor. 
Because of that. I wish faculty would just follow her lead. 
 
The proposed assessment structure is generally beneficial as it fosters transparency, 
representation, and accountability within our campus however have a leader is vital 
moving forward. We recommend that the leader of the committee should be hired 
internally, not only for staffing efficiency, but also they would be generally more well 
versed with campus structure and its know-hows which is especially important in 
leading and contributing in this effort. 
 
I am submitting this on behalf of a department member who was not able to attend the 
session (on sabbatical) but wanted me to pass along her thoughts. I felt like it was 
important to hear from someone who thinks that we should NOT hire for an assessment 
coordinator, and many people in the M/S department agree with this sentiment so I 
wanted to make sure that this side was represented. Thank you!  
 
Since we use our SSPs to track SP outcomes, can we use our SSPs to also track our SLOs, 
PLOs, and SAOs? 
 
Develop cross functional team to implement plan. 
 
Suggestion 2 
 
A process that is long-standing and sustainable 
 
To be more organized and be formalized with the process.  
 



clear communication about how this will affect students 
 
Simplify our processes. Make sure to subtract when we add new things to do.  
 
System-level assessment support and team on the ground to assist at the college level.  
 
Oh so much transparency and communication. 
 
5-10 year plan for the coordination of assessment across the college that allows for 
sufficient time to see efficacy before making significant changes 
 
I watched the video discussion. Very good! I recommend a designated coordinator and a 
committee. The coordinator does not have to be the chair of the committee, and in fact 
it might be best that s/he is not the chair of the committee. The coordinator should 
report to the Chancellor. 
 
This structure, an assessment coordinator (either from internal via TEs or external via 
new hire) could run for at least six years. A goal that could be set by the committee after 
four years is a feasibility analysis of alternate structures of assessment coordination.  
 
A full-time person who will be able to organize data and assist faculty with 
linking/mapping of their assessment data at each level.  
 
Tap faculty whose workload is low (for whatever reason). 
 
Bring back the assessment coaches to provide personalized assistance to faulty in 
assessing SLOs. 
 
If you want faculty to do assessment, which many don't find all that meaningful, 
compensate them for their labor.  
 
I wish we had more time and opportunities for department, campus, and systemwide 
discipline discussions on assessment (e.g., interventions/strategies, assesssing the 
effectiveness of our interventions/strategies, rubrics, etc.).  
 
I wish the focus were on finding solutions to the problem (creating a methodology) and 
there weren't such a huge need for all of the consensus building and getting buy in. I get 
it, but this section was framed as what we "wished" for. 
 
Assessment design should be built into teaching not added "on-top" off current 
requirements. This means the following: 
 
1. Drop, reduce or modify, assessment needs for the single instructor (especially if FT 
faculty) of single CRNs. It is time wasteful to have the same report format for these 



classes. Faculty are already continually assessing these single instructor classes. 
Assessment efforts should be targeted primarily at multi-section courses. 
 
Can wehire an Assessment Coordinator who has a strong team of individuals to 
advise/guide them (e.g., ACCJC team, Liberal Arts Coord., DCs/UHs, Student Success 
Coord.)? 
 
Research institutions and structures that have worked elsewhere. 
 
Suggestion 3 
 
Not creating new institutional outcomes and reinventing the wheel 
 
clear communication about how this will affect current procedures 
 
Let's hear from the CAC Budget Group to see how this structure works for them. What 
do they suggest about this format?  
 
Mentors who can help new faculty to do assessment and promote the culture of 
assessment. 
 
Multiple opportunities for various groups and individuals to offer input as decisions 
about assessment structures are made. 
 
Sufficient support and resources for the assessment team (coordinator + committee) to 
do the work they need to do 
 
The Chancellor (CEO) is the person designated by ACCJC as responsible for assessment. 
It should be clear and transparent that this is the case. The chancellor should consult 
directly and regularly with the committee.  
 
Consult with ACCJC about their recommendations on successful implementation of ILO 
assessment. 
 
I wish there could there be ongoing training opportunities like the Assessment Institute 
of Indianapolis: https://assessmentinstitute.iupui.edu/program/recordings.html. This 
was so helpful!  
 
2. If we are SERIOUS about assessments, put money where our mouths are and have a 
rotating set of release times TEs provided to instructors (maybe once every 4-5 
semesters per class) to complete a full, data-driven assessment for each class. 
 
Perhaps, as part of a semester cohort that reports to each other. Perhaps more release 
time for multi-section classes. Instructors are the best to do this work. WE DO NOT 



NEED TO HIRE outside. My analogy is that these "assessment coordinators" are basically 
trying to prod horses that are already running at full speed to run just a little faster. 
Time to rethink this approach. I am convinced that we will actually save money by giving 
faculty release time rather than hiring additional staff.  
 
I think a while back the ACCJC work team proposed several assessment 
recommendations. Did those already get addressed? 
 
Stick to a plan or approach when we decide on one. 
 
Suggestion 4 
 
more student involvement 
 
Need to find people with the "whole package." Knowledge, interpersonal skills, can get 
buy-in in an non-threatening manner, not just "telling people what to do."  
 
Tool for measuring student progress. (Phillipe’s perspective) 
 
Frequent acknowledgement of the contributions and good work of individuals and 
groups; clarity about how that good work is informing the whole. 
 
Regularly scheduled (i.e. monthly on a Friday) assessment day supported by all 
administrators to allow the whole campus to devote to the assessment of their 
programs/services/courses. Structured sime set aside for reflection with permission to 
close offices. 
 
Invite all SLOA committee members to go on at least one accreditation site visit. Make 
that a professional development opportunity. 
 
Consult with ACCJC to see if they have a volunteer mentor from another community 
college who can be consulted with on assessing ILOs. 
 
Provide professional development training at all levels about assessment. 
 
Suggestion 5 
 

Assessment coordinator at the campus level who can organize and capture all data that 
already exists 
 

Good assessment necessitates risk-taking. Some way to celebrate mistakes (and the 
learning that results) might help to shift our culture. 
 

Better coordination with System and other campuses 
 

Get more buy-in. 



---------- Forwarded message --------- 
From: Sheryl Shook <shooks@hawaii.edu> 
Date: Fri, Apr 1, 2022 at 5:22 PM 
Subject: Re: An Update on Assessment 
To: Louise Pagotto <pagotto@hawaii.edu> 
 

Aloha Chancellor, 
 
Today at the SLOA Committee meeting, I felt again how supportive faculty are of you. They also 
said they were happy to share their thoughts about the questions in your document. Here are 
suggestions based on the conversation during today’s committee meeting: 
 
Regarding the Institutional Assessment Coordinator: 

• Post it as an official and full-time position. 
• Post it internally in the beginning with hopes to fill it from within, then if not, expand it. 
• If external hire, ensure the Institutional Assessment Coordinator understands they need 

to regularly connect and tune into campus members who can advise them about campus 
culture. 

• After candidates are determined, hold a town hall style meeting for students, staff, 
faculty, and admin to meet the candidates and then provide you with feedback. 

 
Regarding the Institutional Assessment Team: 

• The Institutional Assessment Coordinator determines the structure of this team and 
selects the team members. 

 
Regarding the assessment coaches: 

• The Institutional Assessment Coordinator is involved in selection of assessment 
coaches. 

• The Faculty Senate resolution for the assessment coach selection process is a part of 
the approach. 

 
In your and my recent phone conversation you encouraged the SLOA Committee to informally 
share our thoughts with you, nothing official or for a vote and also not necessarily representative 
of our constituents’ feedback. Please take these suggestions in that context. Also, count on us if 
there is any way we can support you! 
 
Warm regards, 
Sheryl 
 

mailto:shooks@hawaii.edu
mailto:pagotto@hawaii.edu
https://docs.google.com/document/d/1xpvN-RlZXGLcg7ksMPsKQN-qPZHnsxuyprVgVjBGAcM/edit?usp=sharing
https://drive.google.com/file/d/1-cHMzgoIXWyMpogDGy9bgOsUGGsWJvb-/view?usp=sharing
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Office of the Chancellor 

memorandum 
January 7, 2022 

To:  CAC Members 
 
Subject:  SSP 4.0 

 
Congratulations on completing SSP 3.1. Spring 2022 will mark the 5th year of implementing the 
College’s Student Success Plans. We took a break in Fall 2021 to gather our thoughts and 
determine our next focus for SSPs. 
 
The College is in the last phase of the ACCJC Quality Focused Essay (QFE) on Assessment, whose 
goal was to move us toward a culture of assessment and continuous improvement. The results 
of the QFE will be included in our upcoming ACCJC midterm report. Thus, SSP 4.0 will focus on 
(1) establishing the internal timelines for the assessment of SAOs, SLOs, and PLOs and persons 
responsible for each program, department, and unit, and (2) implementing the activities 
associated with that timeline for Spring 2022. Ultimately, we hope that departments and units 
develop a rhythm of assessment, a shared understanding of which assessment-related activities 
need to be happening at various points in the academic year, aligned with other important 
campus processes. 
  
Program administrators, please work with your department chairs/unit heads/program 
coordinators to ensure that the timelines developed are not only aligned with the key dates 
below, but also meaningful in meeting the needs of the departments/units. Department 
chairs/unit heads, please collaborate with your program/discipline coordinators and other lead 
faculty and staff so that the timelines are collaboratively established and can be achieved by all 
key stakeholders. 
  
Each department or unit needs to complete only ONE SSP 4.0. Program administrators (if 
applicable), department chairs, and unit heads are responsible for completing SSP 4.0. Please 
ensure that the SAO, SLO, and PLO assessment activities that you are planning and 
implementing for this semester are aligned with the internal timeline established by your 
departments/units/programs. 
  
Below are important dates to keep in mind when creating your internal SLO, SAO, and PLO 
assessment timelines: 
  
  
  
  
  
  

http://www.kapiolani.hawaii.edu/
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FALL: 

August (Tuesday of 
Duty Week) 

Assessment Day 

August 15th ARPD populated with preliminary data 

October 15th ARPD populated with final data 

December 1st PAIR process (pending recommendations of the PAIR Review Task 
Force) 

December 15th ARPD due 

December 31st ARFs submitted (pending recommendations of the PAIR Review 
Task Force) 

SPRING: 

January (Tuesday of 
Duty Week) 

Assessment Day 

March 30th PAIR process complete, ARFs approved (pending recommendations 
of the PAIR Review Task Force) 

May 30th CI surveys of AGOs, councils (every other year)  

May 30th Updates of Campus Plans 

May 30th Updates of CI+ documents 

July 2nd Five-year budget plans submitted to VCAS and Chancellor 

  
The “Plan” section of SSP 4.0, which consists of your goal(s), action steps, resources needed, is 
due on January 31, 2022. Since we only have this semester to complete SSP 4.0, there will be 
only one Progress Report due on May 15, 2022 (reporting period: February 1st to April 30th), 
along with your responsive actions and plans for your next steps. For SSP 4.0, the SSP Phase is 
LEARN and the Institutional Priority is assessment. The Strategic Plan Outcome is (P) 
Demonstrate improvement to programs and services through continuous, robust outcomes 
assessment.  
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Below are examples of broad goals for SSP 4.0. Please feel free to start with any of these and 
make them specific to your department/unit/program or come up with your own assessment 
goals. 
 
Goal 1: To develop and implement a plan for Assessment Day. 
Goal 2: To establish an annual internal SLO/SAO/PLO assessment timeline. 
Goal 3: Implement assessment activities for Spring 2022. 
 
When your internal assessment timeline is established, please share your link in SSP 4.0 under 
“Summative Findings” in the “Analyze” section of SSP 4.0. To locate your SSP 4.0 for Spring 
2022, click on your unit or department below. If you are no longer the coordinator or the lead 
for your unit’s/department’s SSP, please inform Veronica Ogata, the Student Success 
Coordinator, of the change.  
 

Academic Affairs 
Administrative Services 
Arts & Sciences 
BLTCH 
Chancellor's Office 
Continuing and Community Education 
Emergency Medical Services 
Health Sciences 
Nursing 
Student Affairs 
 
If you have any questions or need assistance in completing your SSP 4.0, please contact the 
Student Success Coordinator, your program administrator, or department chair/unit head. As 
we move into Spring 2022 and continue with the unexpected changes that may occur during this 
pandemic, I want to deeply thank you for all your hard work and dedication to helping our 
students survive and succeed through this challenging time.  
 
 
 
 
 
 

Louise Pagotto 
Chancellor 
 

 

https://docs.google.com/spreadsheets/d/1g0imz4JVn7ldk-UwM_ZkJm6zJfXsXG9I1M1eXFC1SFw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1uNrqysn1yJxwmew8ACP8UKkkZZW9wzIbk7y-CoG0SMY/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1n_EKVw03KFbSeUc79vu4gEi545UQF6ljPilTBXieiPM/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1vfAIJj-TsXPBdsR4SthuKdvbQaWII22RPJ3PFtf-xIM/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1xRAiV8GzCuDTrGhpI0z00QjI_A923QgcVPqM8gEL1zk/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1aw-dqOxC7m0lqlFJPJ4C0fsx02gde4Cmt5GH-TDKCaI/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1cLJ0dZu8eIzL_pb1rYD1z3gzUsKiYyOq2B8H3mO6PTA/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1InUjIvukL6zEo6r0mwm8Qy-nKzz5eqKWMCwe7iyeI2M/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1XIiIWS-HY_GRGbWZ1PvUXFssMvmqv6N-UWxh5gf8toM/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1cSCVk7GTfB0leO7tIRbYr9ZT3Ga-9v0JPSsRZLuNgwQ/edit?usp=sharing


HEADCOUNT ENROLLMENT, MULTI-YEAR, Fall 

       UNIVERSITY OF HAWAI`I COMMUNITY COLLEGES 
 
 

UH COMMUNITY COLLEGES 

 Subtotal Hawai‘i Honolulu Kapi‘olani Kaua‘i Leeward Maui Windward 

Headcount         

2010 34,203 3,815 4,725 9,301 1,428 7,942 4,367 2,625 

2011 34,100 3,917 4,600 9,023 1,433 7,895 4,527 2,705 

2012 33,715 3,663 4,582 8,892 1,495 7,960 4,382 2,741 

2013 32,531 3,406 4,368 8,376 1,530 7,976 4,076 2,799 

2014 30,960 3,186 4,144 7,994 1,424 7,742 3,809 2,661 

2015 30,370 3,087 4,328 7,816 1,401 7,535 3,593 2,610 

2016 28,757 2,956 3,903 7,382 1,401 7,262 3,342 2,511 

2017 27,441 2,819 3,563 7,095 1,346 6,805 3,302 2,511 

2018 26,819 2,632 3,541 6,899 1,486 6,709 3,092 2,460 

2019 26,066 2,615 3,510 6,488 1,373 6,568 2,992 2,520 

2020 25,236 2,430 3,378 6,369 1,461 6,363 2,936 2,299 

2021 24,424 2,248 3,210 6,100 1,343 6,413 2,724 2,386 
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memorandum 
April 2, 2019 

 
To:  Chancellor’s Advisory Council 
 
Subject: Student Success Pathway 3.0 

 
In 2017, the College launched the Student Success Pathway. Each department, program, 
unit, and Authorized Governance Organization (AGO) created goals and action plans to 
improve student success. In addition, committees were formed to focus on each phase 
of the Student Success Pathway (SSP).  
 
Spring 2018 marked the second year of implementing the SSP plan. The SSP 2.0 
template was revised and improved based on feedback from faculty and staff. SSP 2.0 
focused on the attainment of the College's performance funding measures, included 
due dates, and allowed for more flexibility in so far as individual faculty and staff could 
elect to complete and implement their own SSP plans. 
 
Congratulations on having completed SSP 2.0. The results of your endeavors will be 
compiled to update the College’s Strategic Plan. 
 
SSP 3.0 is ready for implementation and aligns with the College’s Engagement Quality 
Focus Essay (QFE), which focuses on: (1) improving course success rates and fall-to-
spring re-enrollment rates; and (2) strategies that include collaboration across and 
within departments, units, and programs. SSP 3.0 goals for instructional programs must 
focus on improving two measures: course success rates and fall-to-spring re-enrollment 
rates, and strategies should promote collaborative efforts. 
 
For all CTE programs, the AA in Hawaiian Studies and the AS in Natural Sciences, the 
course success rates and fall-to-spring re-enrollment rates are included in the program’s 
ARPD and will be prepopulated in their SSP 3.0. The SSP 3.0 template for the four Arts & 
Sciences departments will be prepopulated with the AA in Liberal Arts fall-to-spring re-
enrollment rate and department’s course success rate, as calculated by OFIE. In 
addition, the AA in Liberal Arts concentrations will each get their own SSP 3.0, 
prepopulated with the course success and fall-to-spring re-enrollment rates for students 
who have identified themselves as concentrators. 
 



The institution-set standard for course success rate is 70%, with the aspirational goal of 
75%. Programs and departments whose course success rate already exceeds 75% must 
set an improvement goal at least 2% higher than their current rate. 
The institution-set standard for fall-to spring re-enrollment rate is 75%. Programs whose 
fall-to-spring re-enrollment rate already exceeds 75% must set an improvement goal at 
least 2% higher than their current rate. 
 
For non-instructional programs, the SSP 3.0 goals must focus on improving student 
learning outcomes, improving service area outcomes, or improving the College’s 
capacity to meet the Engagement QFE or 2015-2021 Strategic Plan benchmarks. 
 
This year, we will have the ability to integrate our planning efforts. All programs are 
completing their Comprehensive Program Reviews (CPR) by May 1, 2019. Action items 
in the CPR can be included as additional goals for SSP 3.0. All completed SSP 3.0 plans 
are due on May 15, 2019. 
 

 
Department/Unit/Program Send Completed SSP Plans to: 

 
Arts & Sciences, Health Sciences, Nursing, 
Culinary, BLT, HOST, Continuing Ed & 
Community Relations 
 

Respective Dean, department chair/unit 
head, program coordinator (if 
applicable), and Student Success (SS) 
Coordinator 

CELTT, LLR, Admin. Services, Student 
Affairs programs 
 

Respective Vice Chancellor and SS 
Coordinator. 

AGO Chairs, SS Council Chair, Marketing, 
HIC, and Executive Leadership Team  
 

Chancellor and SS Coordinator 

Title III project directors  
 

Title III Principal Investigator and SS 
Coordinator 

 
 

 
Louise Pagotto 
Chancellor 
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Memorandum 
 
Date:   November 2, 2020 
 
To:   Chancellor’s Advisory Council, SSP Coordinators & Leads 
 
Subject:  Student Success Pathway 3.0: Closing the Loop 
 
Fall 2019 marked the third year of implementing the College’s Student Success Plans (SSPs). 
The SSP 3.0 template was revised and improved based on feedback from faculty and staff. The 
guiding questions for the SSPs are based in part on our performance measures and in part on 
the commitments we made in our ACCJC Quality Focused Essay (QFE), an update of which we 
must include in our upcoming midterm report.  
 
For instructional programs, SSP 3.0 focused on (1) improving course success rates and fall-to-
spring re-enrollment rates and (2) strategies that include collaboration across and within 
departments, units, and programs. For all non-instructional programs, units, and AGOs, 
councils, and plans, your SSP 3.0 goals focused on supporting the improvement of (1) course 
success rates and fall-to-spring re-enrollment rates, (2) student learning outcomes, (3) service 
area outcomes, (4) the College’s capacity to meet the Engagement QFE, (5) the 2015-2021 
Strategic Plan benchmarks, or (6) other related goals. 
 
In Spring 2020, when SSP Progress Report #2 was due, our College was rapidly transitioning to 
support students amidst COVID-19, and SSPs were put on hold. Thank you for all your hard 
work and dedication in helping our students survive and be successful through this tumultuous 
time. As part of our continuous improvement and closing the loop on SSP 3.0, the questions 
were revised to capture the changes you have made as you pivoted (and continue to pivot) 
during this time. We hope to share and put a spotlight on the incredible things that you did at our 
next CAC meetings. The revised questions are written in blue in your SSPs. Your responses 
will help you to complete the “Plan” section of SSP 4.0. More detailed information on SSP 4.0 is 
forthcoming.  
 

● SSP Formative Assessment Question: How did COVID-19 impact your goal(s)? 
● SSP Responsive Action Question(s): As you pivoted, what changes did you/your 

program/dept./unit/council make during this time to support students, faculty, and/or 
staff?  

● Summative Findings: How effective was/were your change(s)? 
● Inform Next Steps: What is/are your goal(s) and plan for supporting students, faculty, 

and/or staff in Spring 2021?  



 
Thank you to those who have completed Progress Reports #1 & 2. PR #1 was due at the end of 
Fall 2019. If you have not completed PR #1, please do so before moving to PR #2 and the 
Summary Report. If you have completed your PR #2 and want to revise your responses to align 
with the revised questions, please do so or you can leave them as is. The reporting periods 
have not changed. For Concentration Coordinators in Deaf Education, Sociology, and Social 
Work, please complete only the “Reflect” section of SSP 3.0, as your programs only became 
effective this semester. 
 
To locate your SSP 3.0, click on your unit, department, council, or AGO below. If you are no 
longer the coordinator or the lead for SSP 3.0, please inform Veronica Ogata, the Student 
Success Coordinator, of the change.  
 
Academic Affairs    
Admin Services 
AGOs   
Arts & Sciences  
BLTCH  
Campus Councils    
Campus Plans    
Chancellor's Office  
Continuing & Community Education    
Emergency Medical Services    
Health Sciences   
Nursing    
Student Affairs   
 
The results of your endeavors will be compiled to update the College’s 2019-2020 Strategic 
Scorecard. All completed SSP 3.0s are due on November 30, 2020. If you have any 
questions or need assistance in completing your SSP 3.0, please contact your program 
administrator, department chair, program coordinator, and/or the Student Success Coordinator. 
 
 
 
 
Louise Pagotto, Chancellor 
 
 



Office of the Chancellor 

 
 
Memorandum 
 
Date: December 21, 2020 
 
To: Chancellor’s Advisory Council, SSP Coordinators & Leads 
 
Subject: Student Success Pathway Plans - SSP 3.1 - Spring 2021 

 
 
Congratulations on completing SSP 3.0. Spring 2021 will mark the 4th year of implementing the 
College’s Student Success Plans (SSPs).  
 
Due to the interruption of COVID-19, many faculty have asked to continue their SSP 3.0 
efforts/goals on improving  (a) course completion, and/or (b) re-enrollment rates in Spring 2021. 
To continue their SSP 3.0 work and to focus on Phase 2 (January 2020 to May 2020) of the 
ACCJC Quality Focused Essay (QFE) on Engagement, faculty can elect to focus on the 
following for all students, concentrating on Native Hawaiian (NH) students, Pell recipients, and 
STEM: 
 

(1) Re-enrollment and course completions; or 
(2) Certificate/degree completions and transfers. 

 
Phase 2 of the QFE on Engagement also focuses on the following student engagement 
strategies:  
 
(1) Use of learning and student support services and resources 
(2) Preparation for courses 
(3) Selection of career pathways 
(4) Development of 2-year academic plans 
(5) Or, other areas 
 
The above areas are based on what we committed to include in our upcoming ACCJC midterm 
report. These areas will constitute SSP 3.1, ready for implementation abd due for completion in 
May 2021. 
 

1. Instructional Programs 
 

Instructional programs must work toward improving one of the two areas above: (1) 
re-enrollment and course completions; or (2) certificate/degree completions and transfers. 
Please ensure that strategies include collaboration across and within departments, units, and 
programs. 
 

 



The re-enrollment, course completion, certificate/degree completion, and transfer data can be 
found in your program’s 2019-2020 ARPD: items 17, 19, 19a, and 35-39 for all CTE programs, 
items 16, 18, 18a, and 27-31 for the AA in Hawaiian Studies and the AS in Natural Sciences. 
The four Arts & Sciences departments should use the AA in Liberal Arts certificate/degree 
completion and transfer rates, as stated in the program’s ARPD (items 16, 18, 18a, and 27-31). 
In addition, the AA in Liberal Arts concentration leads will be sent a spreadsheet with the 
re-enrollment, course, certificate/degree completion and transfer data for students who have 
identified themselves as concentrators. 
 
The institution-set standard for course success rate is 70%, with the aspirational goal of 75%. 
Programs and departments whose course success rate already exceeds 75% must set an 
improvement goal at least 2% higher than their current rate.  
 
The institution-set standard for fall-to-fall re-enrollment rate is 65%. Programs whose fall-to-fall 
re-enrollment rate already exceeds 65% must set an improvement goal at least 2% higher than 
their current rate. 
 
The institution-set standards for the number of completed certificates and degrees in one fiscal 
year (FY), and number of student transfers to UH and all 4-year campuses are indicated below 
(numbers are presented for the whole institution). Programs and departments whose number of 
certificate/degree completions and transfers increased from their 2018-2019 ARPD numbers 
must set an improvement/stretch goal at least 2% higher than their current numbers. 
 

Institution-Set Standards 
 

 
2. Student Affairs Programs 
 

For Student Affairs, the re-enrollment, course completion, certificate/degree completion, and 
transfer numbers can be found in your program’s 2019-2020 ARPD - items 26-33. For programs 
in Student Affairs that are able to support the College’s capacity to meet Phase 2 (January 2020 
to May 2020) of the Engagement QFE in improving (1) course completion, (2) re-enrollment, (3) 
certificate/degree completion, and (4) transfer, please focus your SSP 3.0 goals on these areas. 
Please ensure that strategies include collaboration across and within departments, units, and 
programs. 
 
For academic support services in LLR  that are able to support the College’s capacity to meet 
Phase 2 (January 2020 to May 2020) of the Engagement QFE in improving (1) course 
completion, (2) re-enrollment, (3) certificate/degree completion, and (4) transfer, please focus 

Category Base 

Degree/Certificate Completion - All Students 1637 

Degree/Certificate Completion - NH Students 233 

Degree/Certificate Completion - Pell Recipients 676 

Degree/Certificate Completion - STEM Students 238 

Transfer Rate - All Students 1502 

https://uhcc.hawaii.edu/varpd/
https://uhcc.hawaii.edu/varpd/


your SSP 3.1 goals on these areas. Please ensure that strategies include collaboration across 
and within departments, units, and programs. 
 

3. Other Programs and Units 
 
For all other non-instructional programs/units, please focus your SSP 3.1 goals on improving (1) 
student learning outcomes, (2) service area outcomes, (3) the College’s capacity to meet Phase 
2 (January 2020 to May 2020) of the Engagement QFE, or (4) the  2015-2021 Strategic Plan 
outcomes. Please ensure that strategies include collaboration across and within departments, 
units, and programs. 
 

4. Campus Plans 
 

For instructional, non-instructional programs/units, and coordinators of campus plans, please 
review your “Next Steps” in SSP 3.0 to help you complete the “Plan” section of SSP 3.1. For 
AGOs and Councils, please revisit the Continuous Improvement Report that you completed in 
2018-2019 to assist you in the “Plan” section of SSP 3.1. Additionally, as you complete the 
question about “Resources” in the “Plan” section, please think of how you can collaborate to 
maximize resources, and/or implement ideas where limited (or no) resources are needed to help 
you/your program to reach your SSP 3.1 goals. I will review this section carefully to see if 
CARES funding (a) is appropriate to build capacity and support your COVID-impacted 
endeavors and (b) can be expended before April 15, 2021. 
 

5. Timeline and Deadlines 
 

The “Plan” Section of SSP 3.1 is due on January 10, 2021. Since we only have this semester 
to complete SSP 3.1, there will be only one Progress Report due (reporting period: January 15th 
to May 15th), along with your findings and plans for your next steps. 
 
To locate your SSP 3.1 for Spring 2021, click on your unit, department, council, or AGO below. 
If you are no longer the coordinator or the lead for SSP 3.1, please inform Veronica Ogata, the 
Student Success Coordinator, of the change. 
 
Important Note: To access SSP 3.0, please refer back to the previous email sent on November 
2, 2020. The links below are for SSP 3.1 for Spring 2021. 
 
Academic Affairs  
Admin Services 
AGOs  
Arts & Sciences  
BLTCH  
Campus Councils  
Campus Plans  
Chancellor's Office  
Continuing & Community Education  
Emergency Medical Services   
Health Sciences  
Nursing  
Student Affairs  
Title III  
 

https://ohana.kapiolani.hawaii.edu/continuous-improvement-student-success/guiding-documents-agos-councils-and-plans/
https://docs.google.com/spreadsheets/d/1lqBa14pfTqv6Rq_BsEENI1HqKXTDSxUAzmUkKH2cRv8/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1Fl5O0zyaPWoF8VIvsh1rgYFGho4rQHlpumEgLqz82f8/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1fze5TlPv7VE9Ljh4NPgBPFvZVOmNv8JQVkTE4UJR-lU/edit?usp=sharing
https://docs.google.com/spreadsheets/d/176ppRAwn6ca5xKQTsYh_7RMrAOqQXr5-55Q_cDVbxbY/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1yxekt6Zvqzr5aPOko6xRwv_-FapCmf9zxSj7Lbn6vmI/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1pAgUUzYVFUkYEBxm1FFPfmlAAxnSH3kkPpR6Cw86qRA/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1c6yQ7hGYA6Jcgt71LdaXyFGpMVtlxFRtc32DTMncPwg/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1UBBCmV8HNOr_Ro4HAZhDsTkBwO2KU9Etk_SvbpWcKrM/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1UsQvZpaegiq1ccm4_7QeJCv4zTOq9LngaWQOg_zHmwQ/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1eC6GEEABhzTxqGVSEhnhL1IH2E7EO-zzwGvb6O32Jj0/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1h3KqxahUEJBz-ixIzUtZto9HIpvn27z58LvG1M21WIY/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1qST2Hg7Z4meo8jIWMjsdhjQx0rm3s3BcpfcEQSFdqco/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1v9swcydHNlkIQhgIYq956-e14GDN6RCDn92Xv87eFsc/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1Sc1fD1KZBYxoWA7zjIsCESzphyLReX9a1HWWnHqwCXk/edit?usp=sharing


The results of your endeavors will be compiled to update the College’s 2020-2021 Strategic 
Plan/Student Success Scorecard. If you have any questions or need assistance in completing 
your SSP 3.1, please contact your program administrator, department chair, program 
coordinator, and/or the Student Success Coordinator. 
 
As we move to the Spring 2021 and continue with the unexpected changes that may occur 
during this pandemic, I want to deeply thank you for all your hard work and dedication to helping 
our students survive and succeed through this challenging time.  
 
 
 
 
Louise Pagotto, Chancellor 
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memorandum 
 January 19, 2021 
 
To:  Candy Branson, Chair, Faculty Senate  
 Kapulani Landgraf, Kīpū, ‘Aha Kalāualani 
 Raphael Lowe, Chair, Staff Council 
 Alex Sosa, President, Student Congress 
 
Subject: Enrollment Management with a Focus on Re-Enrollment 

 
Strategic directions and University of Hawai‘I initiatives ask that we focus on enrollment 
management, from the recruitment of students to their successful graduation within 
150% of the time to complete the degree or certificate. Along this journey, there are 
many salient milestones: application, registration, course completion, re-enrollment, 
and completion. These milestones are most explicitly represented in our Student 
Success Pathway. 
 
Among the most crucial momentum points is the re-enrollment of students from their 
spring to subsequent fall semester. We have an institution-set standard for this measure 
of persistence: 65%. The measure sets a goal of 65% of students who were registered in 
the spring and expected to return for the next fall semester, minus those who 
graduated or transferred at the end of spring. 
 
Looking at the 2019-2020 fall-to-fall persistence rates in the most recent ARPDs, we see 
that none of our non-health degree programs reaches that 65% benchmark: 
 
ACC 36% 
ASNS 44% 
CULN 52% 
Hawaiian Studies 24% 
HOST 40% 

IT 37% 
Liberal Arts 46% 
NMA 63% 
Paralegal 46% 

 
Clearly, we have work to do. To review more data, the UHCC system has created a 
dashboard where you can see the retention rates for the past two academic years for 
each program - https://uhcc.hawaii.edu/varpd/arpd_scorecard_all.php. The OFIE page 
on the College’s website has retention information by student population (see tables 5 
and 6) under the Institutional Effectiveness Measures (IEMs). Another source of data is 
the Institutional Research site.  

http://www.kapiolani.hawaii.edu/
https://ohana.kapiolani.hawaii.edu/continuous-improvement-student-success/
https://ohana.kapiolani.hawaii.edu/continuous-improvement-student-success/
https://uhcc.hawaii.edu/varpd/
https://uhcc.hawaii.edu/varpd/arpd_scorecard_all.php
https://www.kapiolani.hawaii.edu/ofie/
https://www.kapiolani.hawaii.edu/ofie/ofie-iem/
https://www.hawaii.edu/institutionalresearch/home.action


 

 

The effort to improve these re-enrollment rates rests in large part, but certainly not 
entirely, on instructional faculty. Many other components of academic and student 
support are also involved in the success of students. Perhaps the pandemic context 
makes those non-instructional components even more significant in student success. 
 
The focus of the current Student Success Pathway plans should be on the elements that 
contribute to improved metrics: course success rates and re-enrollment rates. To 
support these efforts by programs and departments, I hereby ask that the Authorized 
Governance Organizations work together to (1) identify those behaviors and activities 
that individuals can accomplish (lead measures) that can be expected to improve the re-
enrollment rate (the lag measure); and (2) recommend an implementation plan that we 
could put into effect in Fall 2021. 
 
Each AGO brings a unique perspective to student retention and I look forward to hearing 
your ideas and suggestions. 
 
 
 
 

Louise Pagotto 
Chancellor 
 
C: Maria Bautista, Interim Vice Chancellor, Academic Affairs 
 No‘eau Keōpūhiwa, Vice Chancellor, Student Affairs 
 



To: Louise Pagotto, Chancellor of Kapiʻolani Community College 
From: Alex Sosa, President of Student Congress 
Date: April 15, 2021 
Re: Feedback on Re-enrollment and Engagement 
_____________________________________________________________________________________________________________________ 
 
On March 3 & 24, 2021 Student Congress had a discussion to address the questions in your memo to 
the AGOs. The Student Congress Executive Team had a deeper conversation of how to implement the 
feedback on March 16, 2021. Based on a discussion at two general meetings the Kapiʻolani CC Student 
Congress has compiled recommendations and an implementation plan to further the discussion 
regarding Student Re-Enrollment and Engagement.  
 
FREQUENT ISSUES 
Our discussions raised valuable concerns that have affected the student experience. Listed below are 
some of the most common issues that were voiced.  

1. Students are not familiar with degree requirements or transfer requirements and programs 
(Kaʻieʻie) 

2. STAR GPS is difficult for students to navigate  
3. Students are hesitant and/or embarrassed to ask questions about their academic plan and 

progress. 
4. Students want one dedicated counselor throughout their whole time at KCC 
5. Financial Aid awareness  

 
Proposed Solution to Frequent Issue #1 

● Web page specifically for all program sheets on one page 
● Info Table for students interested in Kaʻieʻie at a Registration Event 

 
Proposed Solution to Frequent Issue #2 

● 15-minute lesson at a Registration Event to learn how to use STAR GPS. An event focused on 
registration would specifically address navigation and guidance on the STAR program. Students 
would be able to learn skills that would aid them in enrolling successfully in attending the next 
semester.  

 
Proposed Solution to Frequent Issue #3 

● Students can benefit from encouragement and opportunity  
● Utilize an anonymous software program to capture student questions (similar to Kahoot) at a 

Registration Event 
● FAQ blog of questions that are commonly asked by students 

 
Proposed Solution to Frequent Issue #4 

● Having an assigned counselor as a mentor and guide in navigating through their entire college 
experience, and not switching counselors, as it causes confusion/anxiety. 

 
Proposed Solution to Frequent Issue #5 



● Financial Aid Checkups would also be discussed giving students foundational skills in navigating 
their financial investment. 

● Financial Aid and Financial Wellness talk story sessions also are a valuable resource that can 
help a student plan their scholastic future. 

● Student Congress requests that Financial Aid provide user-friendly information that addresses 
new federal financial aid policies or procedures. 

● Student Congress would like to be a part of the development, creation, and implementation of 
the user-friendly information. 

 
 
REGISTRATION EVENT 
Our recommendation of how to implement this is to create a Registration Event that engages students 
by having conversations that directly relate to a students current and future academic success. 
Demographic information would also be collected for reporting purposes to aid in future program 
rollouts.  
 
WHERE: Kamōkila Center and several open computer labs to host a rotating workshop 
WHEN: A day in October (ideally Wednesday or Thursday) 11am to 6pm 
EVENT: 

● Free food options available from Culinary Arts 
● 15 minutes to discuss financial aid options 
● 15 minutes to discuss how to use STAR 
● 30 minutes for counselors to assist students with registration 

 
INCENTIVE: Students who registered at the event are offered to enter a raffle to win one of three prizes: 

● Grand Prize: A scholarship of up to 12 credits to be used within Spring 2022 
● Two Prizes: A scholarship of up to 6 credits to be used within Spring 2022 

 
DESCRIPTION OF IN-PERSON EVENT: 

1. Invitations and publicity about the event are distributed 
2. Students gather in the Kamōkila Center to check in 
3. While waiting in Kamokila Center, Kahoot-like questionnaire will be distributed 
4. Every 30 minutes, a new batch of students will be guided to a computer lab where they will hear 

from financial aid, a lesson on STAR, and counselors floating to assist with registration 
 
DESCRIPTION OF ONLINE EVENT: 

1. Counselors will host a zoom conference during the event in order to accommodate online 
learners 

2. Online students who register during this event will be eligible to participate in the scholarship 
raffle 

 
PROPOSED EVENT PARTNERS: 

● Counselors 
● Kaʻieʻie Program 
● Administration 



● Chartered Student Organizations 
● Different degree programs on campus to raise awareness about their opportunities 
● Financial Aid 
● Culinary Arts 



                                 ʻAha Kalāualani 

4303 Diamond Head Road 
Kalāhū, Hawaiʻi 96816 
Phone: (808) 734-9384 

E-Mail: kapulani@hawaii.edu 

 
 

Memorandum 
 
 15 Kaulua 2021 
 
 
 TO:   Louise Pagotto, Chancellor 
 
 FROM:  Kapulani Landgraf, Kīpū, ʻAha Kalāualani 
 
 SUBJECT: ʻAha Kalāualani Re-Enrollment Strategies 
 
  

ʻAha Kalāualani had a discussion on re-enrollment strategies in regards to your memo dated 19 
January 2021 at our general meeting on 26 February 2021. Kalāualani members actively contributed 
to the discussion to “identify behaviors and activities…that can be expected to improve the re-
enrollment rates. We conducted a Google survey vote by members from March 1-5, 2021. The 
suggestions from the discussion were categorized into common themes: 1) Find Why Native 
Hawaiian Students Are Not Re-Enrolling, 2) Mentoring/Events/Building Community, 3) Increased 
Faculty Awareness, 4) Scheduling Solutions, and 5) Top Down Policy/Procedure Changes & 
Campus Wide Efforts. The final results from the vote (attached) was finding why Native Hawaiian 
students are not re-enrolling and ʻAha Kalāualani will be focusing on that strategy for the coming 
new school year. If you have any questions, please let me know. 
  
 
 

 
 
 
 
 

 
 

 
 

 
 

 
 

   



 

 2 

 
 



ʻAha Kalāualani Re-enrollment 
Strategies Vote

The Results



Number of Vote =14
9 Votes = 

Reach out/survey Native Hawaiian students who did not re-enroll to have more data on the 
reasons/barriers for continuing and use that data to identify specific areas that could be 

improved to support those students.













 
 

First and foremost comparing enrollment data from Fall 2019 to Fall 2020 is problematic for 

reasons that are directly related to the pandemic. Working with students over the past year MKC 

counselors have come to understand that as several crises are occurring in students’ lives 

simultaneously many have been unable to continue with school. Some of the reasons we’ve seen 

are listed below: 

● Financial (tremendous job loss and difficulty in receiving unemployment benefits) 

○ While many students are laid off, many also take on multiple jobs to make up for 

other reduced income in their household 

● Issues at home 

○ Due to COVID-related illnesses and death, many students are obligated to take 

over household responsibilities, such as care-taking of children and elderly 

relatives 

○ More instances of tense/toxic dynamics at home while more people are working 

remotely, causing students to not be able to focus 

○ Increased mental health issues, substance use, and suicidal ideations 

https://www.cdc.gov/mmwr/volumes/69/wr/mm6932a1.htm 

● Online classes are extremely challenging for some students 

○ Most students who choose schools such as KCC prefer in-person classes  

○ Having online classes forces students to be more self-starting and proactive than 

they are used to 

○ Many do not know how to access resources from a distance 

● Inability to go to school in person has impacted the mental health of some students who 

cannot study successfully at home 



 
 

● Some students do not have the proper technical capabilities in their home environment 

● The COVID-19 era of remote working, remote learning, and changing needs of society 

has caused a major shift in students’ goals and interests. For example, many students now 

need to think in terms of whether their future career can be done remotely, students who 

once had an interest in healthcare work are now changing their minds, and some are 

inspired to to turn to healthcare because of this impact 

● 23% drop in first time students nationally according to Inside Higher Ed 10.15.2020 

https://www.insidehighered.com/news/2020/10/15/worrying-enrollment-trends-continue-

clearinghouse-report-shows 

 

     Some comments from other colleagues in Faculty Senate: 

● The way that registration works in the UH system, with priority being given to students 

based on a “home campus,” causes some students to drop all of their classes at Kapi‘olani 

CC to change their “home campus” in order to gain registration priority at that different 

campus.  (L Miller)[1] 

● International students have been severely impacted by the health, visa, and travel 

restrictions (and costs) involved in the pandemic.  If students are not able to come to 

Kapi‘olani CC, then perhaps we need to bring the campus to them.  (J Overton) 

● If “international education” and “distance education” are stated priorities of the 

Chancellor and the campus, then it’s essential that the campus must devote increased 

resources at an institutional level to support initiatives that relate to these priorities.  So 

far during the 2020-2021 academic year, all suggested changes and initiatives that 

involve budget resources have been flatly denied.  (L Barnes, J Overton, and others) 



 
 

 

Here are some other areas we have noticed that may have been impacting enrollment: 

● Requiring returning students (especially within one year) to reapply, causing a backlog of 

application processing and then subsequent academic planning with counselors 

● Banner errors preventing students from registering for courses for which they are 

otherwise qualified to register 

● MKC having only one full time counselor in the summer. Most of the Fall enrollment 

activities occurred during the Summer months (June-August). During most of this time 

there was only one counselor on duty full time, thus making it impossible to meet all of 

the students’ needs 

● No longer having Jesse (APT for MKC)  to route student needs and questions to the right 

resource, department or office. Counselors taking on all of the logistical, time-consuming 

tasks to keep the office organized and running smoothly.  

The enrollment decline, as well as issues impacting enrollment, among 2-year colleges is across 

the board nationwide: 

● Unemployment in Spring 2020 increased by 3,000% (compared to an increase by 100% 

in 2008 recession). 46% of unemployed workers have an associates degree (compared to 

27% during 2008 recession.)1 

● 65% of adults are worried about losing their jobs1 

● 1 in 4 households experience food insecurity1 

● 16% of high school students planned a gap year for Fall 20201 

                                                
1 Source: NPR; Strada Education, Covid-19 Work and Education Survey, Sept 2020; Global Strategy Group, New 
America Higher Ed Survey, Aug 2020; Art & Science Group, LLC, How Covid-19 Continues to Influence the Choices 
of College-Going Students, Apr 2020; EAB interviews and analysis. 



 
 

● 70% of high school seniors say higher ed “is not worth the cost anymore.” 1 

● National enrollment change for public two year colleges in Fall 2019 was -1.4%, for Fall 

2020 it was -10.1%.2 

 

                                                
2 National Student Clearinghouse Research Center 



1 

Quality Focus Essay: Engagement 

Table 36. Engagement 

ACTION PROJECT: Increase Engagement for Student Success 

PHASE 1 FOCUS: Faculty and Staff Engagement for Student Success (August 2018-May 2019) 

Desired Outcomes:  

● Through collaboration within and across departments, units, programs, and authorized governance organizations (AGOs) and the implementation of specific student 
engagement strategies, the College will increase: (a) course completion for all students; and (b) fall-to-spring persistence. 

Specific strategies focused on areas such as: (a) the use of learning and student support services and resources, (b) course preparation, (c) selection of career pathways, (d) 
development of two-year academic plans, (e) innovations focused student success in departments, units, and programs, or (f) other areas. 

Action Steps: 

● Develop and implement Student Success Pathway (SSP) plans with targeted goals and specific strategies 
● Monitor and record progress of SSP plans toward goals and implementation of strategies, and make improvements, as needed 
● Examine SSPs for strategies that were used and its effectiveness in supporting the achievement of stated outcomes 
● Submit end-of-year SSP summary report, including an evaluation of outcomes achieved 
● Complete SSP executive summary, (including an overall evaluation of outcomes achieved), share with campus community, and obtain feedback for improvements and 

next steps 
 

Assessment of Outcomes: 

● Compare PHASE 1 data with 2018 Institutional-set Standards/Performance Funding Measures to determine if stated desired outcomes were achieved 
● Completed SSP plans 
● Completed SSP Progress Reports 
● Completed and detailed summary report on the effectiveness of the strategies, including an evaluation of the outcomes achieved 
● Completed SSP executive summary based on campus-wide feedback with recommendations for improvements and next steps 
● Measuring student use of learning and student support services and resources 
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Tasks Std Start  
Date 

End  
Date 

Responsible  
Parties 

Resources Current Status 

Complete Spring/Summer 2018 SSP 
2.0 Next Steps Summary Reports to 
prepare for Fall 2018-Spring 2019 
SSP 2.0 (Sept. to May). 

 May 
2018 

May 2018 Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

Time Next Steps Summary Reports were used 
to set the directions for SSP 2.0 as stated 
in the Chancellor’s memo147. The focus 
of SSP 2.0 was continued in the 2018-
2019 academic year. 

Note: 2018-2019 SSPs were 
implemented from September 2018 to 
March 2019 with progress reports due in 
December and March.  

Schedule meetings to discuss and 
generate specific student engagement 
strategies, action steps, and 
assessment methods needed to meet 
the stated desired outcomes of 
PHASE 1 

I.B.7. Aug. 
2018  

Aug. 2018 Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

Time, location Units/programs collaboratively set 
SMART goals in alignment with target 
outcomes (“Plan” phase) in the Student 
Success Pathway Plans.  

Include specific student engagement 
strategies, action steps and 
assessment methods, along with 
resources needed, in SSP plans for 
PHASE 1. 

IIC.2. 
II.C.5. 

Aug. 
2018  

Aug. 2018 Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, and 
administrators 

Time Units/programs identified relevant data 
to track in order to inform progress (i.e., 
formative checkpoints were built in) and 
assessment achievement of SMART 
goals (i.e., summative assessment) and 
inform future goals (“Plan” Phase 
included goals, actions steps, resources, 
assessment strategy, alignment) 

Submit SSP plans to appropriate 
administrator and student success 
coordinator 

II.C.2. 
II.C.5. 

Sept. 
2018 

 

Sept. 2018 Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, and 
administrators 

Time The Plan section of the SSPs was 
completed and the appropriate 
administrators and Student Success 
Coordinator were notified.  
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Monitor and provide progress reports 
of SSP plans, effectiveness of 
strategies, and 
improvements/changes made 

 

 

 

I.B.4. 
I.B.5. 
I.B.7. 

Progress 
Rpt #1: 
Sept. 
2018  

Progress 
Rpt #2: 
Jan. 
2019 

 

 

Progress 
Rpt #1: 

Dec. 2018 

 
Progress 
Rpt #2: 
Mar. 2019 

 

 

Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

 

Time Units/programs completed formative 
assessment at checkpoints to determine 
progress and, if necessary, adapt plans to 
proceed toward meeting/exceeding 
SMART goals (“Execute” phase) 

Units/programs completed the 
“Analyze” phase to produce summative 
findings 

Units/programs completed “Reflect” 
phase to leverage findings to inform 
future goals 

SSP 2.0 Progress Reports were 
completed and used to finalize the 
Summary Reports. 

Prepare and submit summary report 
on the achievement of the stated 
desired outcomes of PHASE 1 

  Summary 
Report 

Due: May 
2019 

Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

Time SSP Summary Reports were completed 
and used to supplement the College’s 
Strategic Plan 2018-2019 Scorecard148. 

Complete an executive summary of 
SSP plans, progress reports, and the 
overall evaluation of the 
achievement of the stated desired 
outcomes of PHASE 1 

I.B.4. 
I.B.5. 
I.B.7. 
I.B.8. 
I.C.3. 

  Student Success Coordinator in 
collaboration with 
administration, and other key 
stakeholders 

The College 
anticipates no 
additional 
resources needed 
to meet this task. 

SSP Coordinator in collaboration with 
Office of Institutional Effectiveness 
(OFIE) completed the Executive 
Summary Report and posted it to the 
OFIE Planning Site149. 
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Hold a forum to share executive 
summary with campus community 
and to highlight the strategies that 
worked and areas of improvements 

I.B.8.
I.C.3.

Student Success Coordinator in 
collaboration with Office of 
Institutional Effectiveness 
(OFIE), administration, and 
other key stakeholders 

Time, location The Executive Summary Report on 
2018-2019 SSPs was shared at the 
Chancellor’s Advisory Council 
(CAC)150. 

PHASE 2 : Student Engagement for Student Success (August 2019-May 2020) 

(Note: Shift in focus in Spring 2020 due to the pandemic.) 

Desired Outcomes: 

● Through collaboration within and across departments, units, programs, and authorized governance organizations (AGOs) and the implementation of specific student
engagement strategies, the College will increase: the annual number of (a) certificates and degrees for all students; (b) student transfers within and outside of the UH
System; (c) certificates and degrees for Native Hawaiian students; (d) certificates and degrees for Pell grant recipients; and (e) STEM certificates and degrees.

Specific strategies focused on areas such as: (a) the use of learning and student support services and resources, (b) course preparation, (c) selection of career pathways, (d) 
development of two-year academic plans, (e) innovations focused student success in departments, units, and programs, or (f) other areas. 

Action Step(s): 

● Develop and implement Student Success Pathway (SSP) plans with targeted goals and specific strategies
● Monitor and record progress of SSP plans toward goals and implementation of strategies, and make improvements as needed
● Examine SSPs for strategies that were used and its effectiveness in supporting the achievement of stated outcomes
● Submit end-of-year SSP summary report, including an evaluation of outcomes achieved
● Complete SSP executive summary, (including an overall evaluation of outcomes achieved), share with campus community, and obtain feedback for improvements and

next steps

Assessment of Outcomes: 

● Compare 2018 & 2019 institution-set standards/performance funding measures results to PHASE 2 results
● Compare 2018 Community College Survey of Student Engagement (CCSSE) results to the 2020 CCSSE results (no CCSSE collected in 2020)
● Completed SSP plans
● Complete SSP Progress Reports
● Complete detailed summary report on the effectiveness of the strategies, including an evaluation of the outcomes achieved
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● Complete SSP executive summary based on campuswide feedback with recommendations for improvements and next steps 
● Measure student use of learning and student support services and resources 

Tasks Std Start  
Date 

End  
Date 

Responsible  
Parties 

Resources Current Status 

Complete Spring/Summer 2019 SSP 
2.0 Next Steps Summary Report to 
prepare for Fall 2019-Spring 2020 
SSP 3.0 (Sept. to May). 

 May 
2019 

May 2019 Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

Time Next Steps Summary Reports were used 
to set the directions for SSP 3.0 as stated 
in the Chancellor’s Memo151. 

Note: 2019-2020 SSPs were 
implemented from September 2019 to 
May 2020 with progress reports due in 
January and April 2020. Summary 
reports were due in May 2020.  

Schedule meetings to discuss and 
generate specific student engagement 
strategies, action steps, and 
assessment methods needed to meet 
stated desired outcomes of PHASE 
2. 

II.C.1. 
II.C.2. 

Aug. 
2019  

Aug. 2019 Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

Time, location Units/programs collaboratively set 
SMART goals in alignment with target 
outcomes (“Plan” phase) in the Student 
Success Pathway Plans.  

Include specific strategies, action 
steps, and assessment methods, 
along with resources needed, in SSP 
plans for PHASE 2. 

II.A.16. 
II.C.2. 

Aug. 
2019  

Aug. 2019 Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, and 
administrators 

Time Units/programs identified relevant data 
to track in order to inform progress (i.e., 
formative checkpoints were built in) and 
assessment achievement of SMART 
goals (i.e., summative assessment) and 
inform future goals (“Plan” Phase 
included goals, actions steps, resources, 
assessment strategy, alignment). 

Submit completed SSP plans to 
appropriate Administrator and 
Student Success Coordinator. 

II.C.2. 
II.C.5. 

Sept. 
2019 

Sept. 2019 Department chairs, 
program/discipline coordinators, 

Time The Plan section of the SSPs was 
completed and the appropriate 
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 unit heads, AGO chairs, and 
administrators 

administrators and Student Success 
Coordinator were notified.  

 

Monitor and provide progress reports 
of SSP plans, effectiveness of 
strategies, and 
improvements/changes made. 

 

 

I.B.7 Progress 
Rpt #1: 
Sept. 
2019  

 
Progress 
Rpt #2: 
Jan. 
2020 

 

 

Progress 
Rpt #1: 

Dec. 2019 

 

Progress 
Rpt #2: 
April 2020 

 

 

Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

 

Time Progress Report #1 for SSPs 3.0 was 
partly completed.  

As the campus transitioned to working 
from home and online due to the 
pandemic, Progress Reports #2 was 
postponed. 

Prepare and submit summary report 
on the achievement of the stated 
desired outcomes of PHASE 2. 

  Summary 
Report 

Due: May 
2020 

Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

Time Questions for the Summary Report were 
revised midway to capture how SSP 3.0  
goals and strategies were impacted and 
what changes were being made because 
of the pandemic (Chancellor’s Closing 
the Loop memo152). The College’s 
Strategic Plan Scorecard for 2019-2020 
was also put on hold. 

Complete an executive summary of 
SSP plans, progress reports, and the 
overall evaluation of the 
achievement of the stated desired 
outcomes of PHASE 2. 

I.B.5. 
I.B.7. 
I.B.8. 

 May to 
November 

2020  

Student Success Coordinator in 
collaboration with 
administration, and other key 
stakeholders 

The College 
anticipates no 
additional 
resources needed 
to meet this task. 

Due to the pandemic, the Executive 
Summary Report was deferred. 
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Hold a forum to share executive 
summary with campus community 
and to highlight the strategies that 
worked and areas of improvements. 

I.B.8. 
I.C.3. 

 November 
to 

December 
2020 

Student Success Coordinator in 
collaboration with Office of 
Institutional Effectiveness 
(OFIE), administration, and 
other key stakeholders 

Time, location In Fall 2020, the Chancellor decided  to 
continue the work of SSP 3.0 and focus 
on re-enrollment, course completions, 
degree/certificate completions, and 
transfers in Spring 2021 (see 
Chancellor’s SSP 3.1 memo153). 
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PHASE 3 FOCUS: Campus Engagement for Student Success (August 2021-August 2022) 

(Note: Put on hold from Summer 2020 to Summer 2021 due to the pandemic.) 

Desired Outcomes: To develop and include in the College’s 2022-2027 Strategic Plan strategic directions, goals, outcomes and measures that directly focus on student 
engagement, learning, achievement, and success. 

Action Step(s): 

● Implement actions to develop the College’s 2022-2027 Strategic Plan. 

Assessment: 

● Completion of College’s 2022-2027 Strategic Plan with clear directions, goals, outcomes, and measures for student engagement, learning, achievement, and success. 

Tasks Std Start  

Date 

End  

Date 

Responsible  

Parties 

Resources Current Status 

Analyze results from PHASES 1 & 2 
and generate tentative directions and 
areas of focus for College’s 2022-
2027 Strategic Plan 

I.B.5. 
I.B.7. 
IV.A.2 

Aug. 
2021 

Sept. 
2021 

Administration, OFIE, student 
success coordinator, 
undergraduate researchers 

NSF Funding for Student 
researchers; HEERF 
Funding for advisors 

New directions on strategic 
planning with increased student 
involvement through 
participatory action research via 
the Pāoa Indigenous 
Undergraduate Research 
Program 

Schedule campus/community wide 
forums to: (a) review/share executive 
summary reports of PHASES 1 & 2 
and (b) discuss and generate specific 
strategic directions/areas of focus, 
goals, outcomes, and measures for 
College’s 2022-2027 Strategic Plan. 

I.B.8. 
I.C.3. 
I.C.5 
IV.A.2 

Oct. 
2021 

Nov. 
2021 

OFIE, administration Time, location Convocation Planning - Mission 
Building Collaboration via 
Consider.It154 
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Establish varied, easily accessible 
avenues to regularly 
share/communicate discussions from 
campus/community-wide forums  

I.B.8. 
I.C.3. 
IV.A.2 

Jan. 
2022  

May 
2022 

 

 

 

OFIE, Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

 

Time Consider.It launched at 
Convocation & will house 
feedback from faculty/staff 
throughout planning process  

Provide different approaches to gather 
input and feedback from campus and 
community stakeholders on specific 
strategic directions/areas of focus, 
goals, outcomes, and measures for 
College’s 2022-2027 Strategic Plan; 
Analyze and Report on Findings from 
Collected Data 

I.B.8. 
I.C.3. 
IV.A.2 

Jan.  
2022  

May 
2022 

OFIE, Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, and other key 
stakeholders 

 

Time Town Halls, Informal Chat 
Sessions, and Consider.It will 
house information to gather 
input and feedback. NVivo 
Software will aid in qualitative 
data analysis 

ELT Meeting  Summer     

Prepare and submit DRAFT of 
College’s Strategic Plan to Authorized 
Governance Organizations (AGOs), 
Chancellor Advisory Council, and 
other key councils/committees for 
review and feedback 

I.B.5. 
I.B.7. 
IV.A.2 

Sept. 
2022 

 

Oct. 
2022 

 

Department chairs, 
program/discipline coordinators, 
unit heads, AGO chairs, 
administrators, Undergraduate 
Student Researchers 

Time Pending 

Hold a campus/community-wide 
forum to share status of College’s 
2022-2027 Strategic Plan and to 
discuss next steps for finalization  

I.B.8. 
I.C.3 
IV.A.2 

 Nov. 
2022 

OFIE, administration Time, space (physical, 
virtual, or both) 

Pending 

Finalize College’s 2022-2027 
Strategic Plan . 

IV.B.3  Nov. 
2022 

Administration in Collaboration 
with AGOs, Councils, Plans,  

Time Pending 
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Submit College’s 2022-2027 Strategic 
Plan for Board of Regents Approval. 

IV.C   Dec. 
2022 

Board of Regents Time Pending 

Implement College’s 2022-2027 
Strategic Plan. 

IV.B. 
IV.B.5 

 Jan. 2023 Administration in Collaboration 
with the Campus, including 
tactical task force to carry out the 
logistics of each strategic goal 

Time Pending 

 



Office of the Chancellor 

 

4303 Diamond Head Road 
Honolulu Hawai‘i 96816-4221 

Telephone: (808)734-9565 
Facsimile: (808)734-9162 

Website: https://www.kapiolani.hawaii.edu 
An Equal Opportunity/Affirmative Action Institution 

memorandum	
January	29,	2018	

	
To:		 Chancellor’s	Advisory	Council	
	
Subject:	 Student	Success	Pathway	2.0	

	
In	2017,	the	College	launched	the	Student	Success	Pathway.	Each	department,	program,	
unit,	and	Authorized	Governance	Organization	(AGO)	created	goals	and	action	plans	to	
improve	student	success.	In	addition,	there	were	committees	that	were	formed	to	focus	
on	each	phase	of	the	Student	Success	Pathway	(SSP).	Here	are	the	results:	

• 53	SSP	plans	were	submitted.		
• 159	quarterly	progress	reports	were	submitted,	a	100%	completion	rate.	
• All	six	of	the	SSP	phases	were	addressed.	
• Overall,	the	campus	focused	on	47	out	of	50	Strategic	Plan	outcomes	and	

measures.	
	

Congratulations	to	all	and	a	special	commendation	to	Student	Success	Coordinator	
Veronica	Ogata,	who	shepherded	the	process	and	sent	gentle	nudges	reminding	us	of	
the	deadlines.	
	
Spring	2018	marks	the	second	year	of	implementing	the	SSP	plan.	The	2018	SSP	
template	has	been	revised	and	improved	based	on	feedback	from	faculty	and	staff	and	
is	attached	for	your	convenience.	Here	are	the	four	major	changes:	
	

1. There	is	one	focus	for	this	academic	year:	supporting	the	attainment	of	the	
College's	performance	funding	measures.	

2. There	is	much	less	information	to	fill	out/complete.	
3. Progress	Reports	and	due	dates	are	now	included	as	part	of	the	SSP	plan	

template.	
4. The	SSP	plan	template	allows	for	more	flexibility.	While	all	

departments/units/programs/AGOs	are	still	required	to	complete	and	
implement	a	SSP	plan,	individual	faculty	and	staff	can	also	complete	and	
implement	their	own	SSP	plans,	if	they	choose	to	do	so.		

	
	 	



 

 

Your	ARF	requests	are	due	soon.	Please	ensure	that	your	requests	align	with	the	2018	
SSP	focus	on	supporting	the	achievement	of	the	College’s	performance	funding	
measures.	Please	review	the	SSP	Table	(figure	1)	below,	as	it	indicates	who	should	
receive	your	completed	SSP	plans.	The	Student	Success	Coordinator	will	send	out	
regular	reminders	regarding	when	the	Progress	Reports	are	due	and	will	also	support	
you	in	completing	your	plans.	Faculty	and	staff	who	are	interested	in	completing	their	
own	SSP	plan,	but	are	not	sure	what	to	do,	please	contact	the	Student	Success	
Coordinator.	All	completed	SSP	plans	are	due	on	February	28th.	
	

Figure	1.	
Department/Unit/Program	 Send	Completed	SSP	Plans	to:	

	
Arts	&	Sciences,	Health	Sciences,	Nursing,	
Culinary,	BLT,	HOST,	Continuing	ED	&	
Community	Relations	
	

Respective	Dean,	department	chair/unit	
head,	program	coordinator	(if	applicable),	
Student	Success	(SS)	Coordinator	

CELTT,	LLR,	Admin.	Services,	Student	Affairs	
programs	
	

Respective	Vice	Chancellor,	SS	
Coordinator.	

AGO	Chairs,	SS	Council	Chair,	Marketing,	
HIC,	and	Admin.	Staff,		
	

Chancellor,	SS	Coordinator	

Title	III	project	directors		
	

Title	III	Principal	Investigator,	SS	
Coordinator	

	
	
	

	
Louise	Pagotto	
Interim	Chancellor	
	
Attachment:	Revised	SSP	template	
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Strategic Plan Comprehensive Scorecard 
Performance Measure Data from UHCC | AY 2018-2019 | April 13, 2020 
Reporting from Student Success Pathways | 2018-2019  

1 Strategic Direction > Hawai'i Graduation Initiative: Focus on Student Success 
Performance Funding Measures    

  
 Target Actual Difference 

  

  1A 

Increase annual CA and Degree completion from 1,347 to 1,805. 
Highlight-LLR: On January 12, 2019, the Learning Center Coordinator collaborated 
with other KCC tutoring coordinators (STEM, TRiO, NHAA) to design and hold the first 
campus-wide tutor training event as a way to standardize tutoring across all 
programs. 
Highlight-PTA: Fall 2018-100% and Spring 2019-93% of the students successfully 
completed their courses toward degree completion. 
Highlight-DENT: The DENT program participated in TOPP to deliver DENT 105, 205, & 
210 online. Considering this was the first time DENT 205 was offered online in Fall 
2018, results of completion has been very satisfactory (with only one student falling 
below passing scores.) 
Highlight-LAW: Paralegal program faculty worked with Faculty Senate to create a 
process to have non-major paralegal courses count as general education courses 
which passed in Senate in Spring 2019 to be effective in Fall 2019. 
Highlight-MKT: Marketing program faculty focused on strategies to identify and 
advise students early on to create an academic plan to ensure that all courses were 
taken and completed by Spring 2020. 
Highlight-TRIO: The TRIO program submitted its annual performance review to the US 
Department of Education. The performance report stated the following: 53% of TRIO 
students received an Associates degree or certificate.  
Highlight-DSSO: DSSO program faculty and staff continued to provide assistive 
technology to students, and continued to facilitate the process to ensure documents 
and materials were accessible to students so that they could remain in their courses, 
complete their courses, and fulfill degree/certificate program requirements. 

1637 1212 -425 
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Highlight-Arts & Sciences: The Arts & Sciences unit reported 709 degree completions 
in AY 18-19. 
Highlight-Faculty Senate: Faculty Senate approved an Action Request (AR) 
supporting of CTE courses as electives towards degree completion; as well as an AR 
supporting 300 level course work to be counted towards degree requirements. 
Highlight-RAD Tech: Although the RAD program’s ARPD results for 2017 show a 100% 
completion rate, program faculty anticipated a drop in this percentage for AY18-19 
due to academic deficiencies. To prepare for this, faculty implemented a weekly 
academic monitoring and remediation protocol in skill-based lab courses for current 
students to promote degree/program completion. Results in Spring 2019 indicated 
that students were performing near expected industry standard levels. 
Highlight-PRCN: PRCN students were given assistance when their exam scores fell 
below 74%, and were referred to the resource lab for any skills they needed to 
improve (i.e., math skills, test-taking skills). To date, the program has not lost any 
students due to failing grades.  
Highlight-A&H: The A&H Concentration faculty collaborated with MKC counselors to  
ensure pathways and concentrations were coherent and clearly communicated to 
students to increase the numbers in these concentrations and degree completion. 

   

 

  Target Actual Difference 

  

  1B 

Increase annual Native Hawaiian CA and Degree completion by 5% 
growth per year from 191 to 257. 
Highlight-Financial Aid & Graduation: The FA & Graduation team’s goal was to 
identify NH students who completed 75% of their degree or certificate program and 
provide FA support. The team has continued to meet with OFIE to identify this 
population. 
Highlight-Arts & Sciences: The Arts & Sciences Unit reports 102 degree completions 
for NH students in AY 18-19. 

233 172 -61 

   
     

  

  1C 

Increase annual CA and Degree completion by Pell grant recipients by 
5% growth per year from 556 to 746. 
Highlight-Student Parents Program: Support First-to-Work welfare student recipients 
(who are Pell eligible) to certificate and degree completion by providing them with  
on-campus employment and support through the Bridge-to-Hope system-wide 
program. SPP staff placed First-to-Work students in campus jobs and monitored their 
academic progress with monthly check-ins. 
Highlight-Arts & Sciences: The Arts & Sciences Unit reports 299 degree completions 
f or Pell grant recipients in AY 18-19. 

676 488 -188 
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     Target Actual Difference 
  

  1D  

Increase annual UH and non-UH 4-year transfer from 1327 to 1721 
(UH System Measure). 
Highlight-ADN: Fall 2018-RN to BSN (25 graduated, which includes LPN-RN transition) 
and approximately 75% of the class transferred UHM/UHH to continue their education 
to obtain their BSN degree. 
Highlight-HOST: The three-year APC in HOST has an articulation agreement with 
UHWO, which is an initiative is a way to boost transfer numbers. HOST’s ARPD 
indicates a 5.9% increase from the previous year. 
Highlight-IT: In Fall 2019, the IT program finalized their articulation with UHMC for the 
ABIT program. IT students worked with counselors to articulate to UHMC. 
Highlight-Social Sciences: The Social Sciences (Soc Sci) department continued to have 
ongoing and excellent communications with UHM-CSS faculty, staff and the Dean of 
UHM-CSS regarding student transfer. This builds upon student transfer statistics 
provided by UHM-CSS (total percent of students transferred to Manoa from Soc Sci 
was 39&, 4% increase from last year).  
Highlight-Arts & Sciences: The Arts & Sciences Unit reports 619 UH 4-year transfers in 
AY 18-19. 
Highlight-OTA: OTA program faculty gathered data regarding interests/barriers for 
transferring to UH 4-yr from past, current, and future OTA graduates. Results 
indicated that 90% of the graduates would like a path to transfer. The OTA faculty 
followed up with UHWO in Spring 2019 regarding an A.S. OTA to UHWO Health 
Science BAS pathway. Once the degree is approved at UHWO (effective Fall 2019), 
OTA faculty will pursue a transfer articulation agreement with UHWO. 
Highlight: NMA: To increase the number of NMA graduates continuing to a 4-year UH 
institution, NMA created a new pathway - Motion Graphics Design (MGD) to align 
wi th the Creative Media program at UHWO. 

   

  

1502 1234 -268 

       

  
  1E Increase annual STEM CA and Degree completers (including 4-year 

degrees) at KCC and UH 4 year by 5% growth per year from 196 to 262. 238 464 226 

  

 

 
 



4 
 

Gap Closing Measures: Selected Groups | Compared with their Percent of Enrollment  

  

      

  

  1F 

 
 
 

 

Close Native Hawaiian success gaps in percent of all degrees and 
certificates, STEM degrees and certificates, and 4-year transfer. 
 
Highlight-ʻAha Kalāualani: ʻAha Kalāualani completed a list of programs, supports and 
services that are available to Native Hawaiian students and all students to share with faculty, 
staff, and students (https://docs.google.com/spreadsheets/d/1DT-
GZGRyY_PME4g9j3pJfY2yQG4lfmg6GkjnsG0hl_Y/edit?usp=sharing). 
Highlight-SSC ACHIEVE Team: Student success monies was given to the ACHIEVE team in Fall 
2018-Spring 2019 to support students toward degree/certificate completion, transfer, and  
Fall-to-Spring re-enrollment. The team collaborated with Financial Aid to identify students 
that were near graduation and who would be losing financial aid or not eligible for it. 35% 
(out of 35 financial awards) of NH students in this period were offered funding graduated, 
transferred, or re-enrolled.   

Enrollment  17.0% 

Degree/Certificate 
Completion 

14.0% 

 
STEM Degree 
Completion 

13.0% 
 

 
Transfer 17.0% 

 
 
 

 

 
 

 

   

 

     

   
     

  

  1G 

Close Filipino success gaps in percent of all degrees and certificates, STEM 
degrees and certificates, and 4-year transfer. 
 
Highlight-SSC ACHIEVE Team: Student success monies was given to the ACHIEVE team in Fall 
2018-Spring 2019 to support students toward degree/certificate completion, transfer, and  
Fall-to-Spring re-enrollment. The team collaborated with Financial Aid to identify students 
that were near graduation and who would be losing financial aid or not eligible for it. 28% 
(out of 35 financial awards) of Filipino students in this period were offered funding 
graduated, transferred, or re-enrolled.  

 
 
 
Enrollment  15.0% 
 
Degree/Certificate 
Completion 

15.0% 

 
STEM Degree 
Completion 

12.0% 

 
Transfer 13.0% 

         
 
 

 

 
 

 
 

   

 

   

  

   
  

   
     

https://docs.google.com/spreadsheets/d/1DT-GZGRyY_PME4g9j3pJfY2yQG4lfmg6GkjnsG0hl_Y/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1DT-GZGRyY_PME4g9j3pJfY2yQG4lfmg6GkjnsG0hl_Y/edit?usp=sharing
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  1H 

Close Pacific Islander success gaps in percent of all degrees and certificates, 
STEM degrees and certificates, and 4-year transfer. 
 
Highlight-RESP: In AY 18-19, at least 10% Pacific Island students enrolled in the ASRC 
program  in both 1st and 2nd year cohorts. 
Highlight: Employment Prep Center: Pacific Island student (from the Pasefika Passion 
Project)  data from career workshops demonstrate student understanding and next steps in 
career action planning. 
Highlight-SSC CONNECT Team: The CONNECT team supported the “Pell for Pasefika,” 
project to assist non-Native Hawaiian Pacific Islander (non-NHPI) students in completing the 
FAFSA. In addition, the Hawaiʻi P-20 Partnerships for Education Increasing FAFSA Outreach 
by UH Community Colleges “Cash for College” Mini Grant Proposal was approved in Fall 2018 
to fund 3 non-NHPI peer mentors to support students in applying for FAFSA. In Spring and 
Summer 2019, phone calls and appointments were made with 400 non-NHPI students for 
Fall 2019 enrollment. 
 
  

 
 
 
Enrollment  

 
 
 

Degree/Certificate 
Completion 

STEM Degree 
Completion 

Transfer 

2.0% 

   

 
 

  

2.0% 

   

 
2.0% 

   

 

1.0% 

  

  1I 

 
 
Close Pell Recipient success gaps in percent of all degrees and certificates, 
STEM degrees and certificates, and 4-year transfer. 
 
Highlight-OCET: The HiNet Program had 160 applicants and 40 of those qualified for HiNET.  Enrollment  

Degree/Certificate 
C ompletion 

STEM Degree 
C ompletion 

Transfer 

36.0% 

   

 
  

40.0% 

   

  
  

46.0% 

   

  
  

41.0% 
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Target Actual Difference 

  

  1J 

Increase percent fall first-time, full-time, degree-seeking students 
completing a Degree or CA and/or transferring to an external institution 
within three years, from 38.5% to 50%.* 
Highlight-FYE: FYE participated in Early Alert in Spring 2019. About half of the 709 students 
that were flagged were supported by FYE in two waves - “Engage” (week 1-3) and “Achieve” 
(week 7-9). Appointments were made with those students and followed up with an email. 
Also, FYE met with CTE & LA counselors in February and early March to redesign advising 
and course registration for first-year students. Draft of report: 
https://docs.google.com/document/d/11dwJTQ8aAcEkBNcgHUSiyzQv03ZGTY1Yy_fNj2VaBzo 

46.8% 38.6% -8.2% 

  
      

  
  1K For students placing one level below college ready, 75% will complete a 

c ollege level English and/or math course within one semester. 75.0% Fall 2019 VPCC visit 
shows English college 
level completion is 
56% and math 
completion is 31%. 
Goal is 75% by 2021.  

   
 

 

  

  1L For students placing 2 or more levels below college ready, 70% will 
complete a college level English and/or math course within one year. 70.0% 

  
 

Associate in Science/Natural Sciences Measures 
Target Actual Difference 

      

  

  1M 

Increase the annual number of students participating in the ASNS degree by 
6% from 356 to 535.* 
Highlight-Math/Sciences: To increase the number of students participating in the ASNS 
degree, the M/S department offered 9 co-requisite sections in Fall 2018 and 7 in Spring 
2019. Math faculty provided an analysis of success rates in co-requisite vs. non co-requisite 
sections of MATH 103, which is the mathematics course needed for the STEM pathway. The 
success rate for MATH 103 was 54.45%, while success rates in 103+88 were 62%. Overall, 
the co-requisite model appears to have helped students move through the early math 
courses in one semester instead of two (Math 82 vs. Math 24 and 25) and with more success 
once they reach MATH 103 (62% vs. 54% success rate.)   Since completion of math courses is 
a major barrier to ASNS degree completion, the co-requisite model appears to help achieve 
S TEM degree completion. 

476 589 113 

   
 

     

https://docs.google.com/document/d/11dwJTQ8aAcEkBNcgHUSiyzQv03ZGTY1Yy_fNj2VaBzo
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Target Actual Difference 

  
  1N Increase the annual number of ASNS students transferring to UH 4-year 

campuses by 6% from 42 to 64.* 56 112 56 

   
  

   

  
      

  

  1O 

Increase the annual number of students completing ASNS undergraduate 
research experiences and research internships by 10% from 70 to 136.* 
Highlight-Math/Sciences: The number of students engaged in undergraduate research 
experiences (URE) increased from 83 in Spring 2018 to 94 in Fall 2018. The number of RI 
students (Research Intensive labs) increased from 40 to 59. By engaging a total of 154 
students in URE this academic year, we have provided a best-practice that encourages 
g raduation with the ASNS degree.    

113 321 208 

   
 

   

  
  1P Increase the annual number of students completing ASNS degree by 10% 

from 30 to 60.* 48 64 16 

 

2 S trategic Direction > Hawai'i Innovation Initiative: Productive Futures for Students, Faculty, and Staff 

 

  
 Target Actual Difference 

  

  

 
 

 
2A 

 
 
 
 
 
 
 

 

 

Increase annual CTE (non-CA) certificate completion by 3% annually from 551 
to 667.* 
Hightlight-LLL/SLT Program: Due to SLT program strategies and efforts for this reporting 
period, the number of CO-SLT majors has increased from 4 to 6 in Spring 2019.
Highlight-Surgical Tech: To increase completion in the Surgical Tech program, faculty improved 
preceptor/student clinical experience by clarifying and sharing written expectations with 
clinical sites and students, as well as worked with the hospitals to educate preceptors. To date, 
clinical managers have expressed that having the written expectations were helpful; and 
students were very pleased with their clinical experience. Also, hospitals have been very 
welcoming to students and continue to hire Surgical Tech graduates.  

Highlight-Nurse Aide: The NA Program have increased exposure of the Certificate of 
Competence (CO) in Long Term Care Home Health Nurse Aide through program counselors; 

639 523 -116 
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2A 

cont. 

   
    

   

and have held job fairs with multiple community agencies, who are ready to hire NA students 
right after graduation. Also, due to the demand for this certificate program, an additional 
cohort will be offered in Summer 2019. 
Highlight-MEDA: The MEDA program implemented the Certificate of Competence (CO) in 
Healthcare Practice Management in Spring 2019. The first cohort of students will complete the 
CO in August 2019.  

2B Improve workforce development tracking and employer satisfaction, graduate earnings, and improve integration 
of continuing education and credit programs.*  

        

  

 2C 

Establish hallmarks and assessment method for ‘āina–based learning. Continue to implement and increase ‘āina-
based learning through teacher preparation and curriculum across the disciplines.* 
Highlight-Title III-Part F:  To date, four Kalāhū Professional Development Seminars have been offered to 36 faculty across 16 disciplines. The 
Kalāhū team has plans to offer the ‘āina-based symposium to UHCC system faculty and staff. Discussions are on-going with planning to 
commence in June 2019 to provide: (1) a Spring 2020 Kalāhū Symposium; and (2) a revised Kalāhū Professional Development Program. 
 

     

  

 2D 

Develop local, national, and global community partnerships that advance the college’s strategic outcomes.* 
Highlight-OCCR: OCCR faculty participated in and provided updates at nine Neighborhood Board meetings, and two DLNR advisory 
committee meetings; and also met with Diamond State Monument Foundation and Kaimuki Small Business and Professional Association and 
Retail Merchants of Hawaii, U.S. Housing and Urban Development (HUD) to share information, identify education and training needs, 
interests, and possible areas of partnerships.  
Highlight-HENC: HENC continued their partnership with the Hawaii Department of Labor as a subcontractor to the U.S. DOL State Expansion 
Apprenticeship Grant. Five new apprenticeships were approved in Fall 2018, and 30 new apprentices were registered. A new apprenticeship 
was approved in Spring 2019 by the HI State Apprenticeship Council, bringing the total number of new apprenticeships brought forward to 
the State by KapCC at 20.  
Highlight-MICT: The MICT Program partnered with Kapi’olani Medical Center for Women and Children to enhance learning around pediatric 
pre-hospital care, and to increase the number of physicians taking an active role in teaching students during their clinical experiences. 
Consequently, a pediatrician from Kapi’olani MCWC was added to the MICT program. 
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   Target Actual Difference  

  
  

 

 

 

    

  

  2E 

 

Increase annual number of students completing service learning 
assignments from 700 to 900.* 
Highlights-EMT: In Fall 2018 & Spring 2019, the EMT program completed a total of 61 service
learning projects. This has resulted in an increase in service learning student participation, 
and has single-handedly accounted for 30.5% of the service learning increase goal (of 200). 

Highlights-Civic & Community Engagement Service and Sustainability Learning Program: 
Collected over 200 pints of blood for Blood Bank and recruited 67 new KCC blood 
donors. Trained 350 low-income senior citizens in disaster preparedness to build Waikiki 
resilience. May 2019, 20 SSL students, faculty and staff participated in the annual Grand 
Challenges of Water Summer Institute at UH-West Oahu.  Selected to host 21st Annual 
Western Region Campus Compact Continuums of Service Conference, March 17-19, 2021 
Led locally and nationally on climate action, sustainability and resilience. Integrated United 
Nations Sustainable Development Goals. 

843 
 

410 
 

-433 

   
     

  
  2F Increase the number of sustainability designated course sections from 27 to 

60 and develop "Pathways to UH 4-year Campuses."* 49 47 -2 

        

  

 2G 

Reduce the costs of textbooks and learning resources (OER). 
Highlight- LLR: For Spring 2019, textbook cost savings for the College was $253,800. 178 sections were taught TXT0 and 16% of offered 
classes were TXT0. 
Highlight-CULN: The CULN program’s goal for this period was to increase zero textbook cost in 2.25% of their courses. This goal was 
achieved as 10 out of the 24 courses (42%) implemented TXTO. 

        
   2H Develop Native Hawaiian(s) for leadership roles at the College and in the community. 
        

   2I Advance the use and understanding of Hawaiian language, history and culture. 
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3 Strategic Direction > Grow Enrollment: Improve Re-enrollment and Outreach 

 

  
 Target Actual Difference 

  

  3A 

Increase fall-to-spring re-enrollment to 75% by spring 2021.* 
Highlight-MLT: To increase the re-enrollment rate in the MLT Program, a strategy was implemented 
to have faculty notify the Program Director immediately if a student scored less than 74% on two 
consecutive exams, so that the student could be supported academically and to see if there were 
other factors impeding the student’s learning. The student was then referred to a counselor for 
support. MLT faculty reported that this strategy proved to be effective. 
Highlight-Veterans & Military Resource Center: To support students to persist from Fall 2018 to 
Spring 2019, a VA psychologist provided therapeutic counseling to student veterans and assisted them 
in signing up for VA health care. Addressing such needs facilitated student persistence from one 
semester to the next. Due to the increased demand of the VA psychologist in Fall 2018, the VA 
psychologist served students 2 days a week (instead of one) in Spring 2019. 
Highlight-TRIO: The TRIO program submitted its annual performance review to the US Department of 
Education. The performance report stated the following: (1) a persistence rate of 95% for its students; 
and 88% are in good academic standing to continue in Fall 2019. 
Highlight-Title IX, Mental Health & Wellness, and PAU Violence:  In Fall 2018 & Spring 2019, the Title 
IX, MH&W, & Pau Violence team implemented Talk  Story Tuesdays in various visible locations across 
camps, where they “talked story” with students to inform them about their programs, and offered 
support in these areas.  
Highlight-SSC ACHIEVE Team: Student success monies was given to the ACHIEVE team in Fall 2018-
Spring 2019 to support students toward Fall-to-Spring re-enrollment. The team collaborated with 
Financial Aid to identify students that were near graduation and who would be losing financial aid or 
were not eligible for it. 17 students in this period were offered funding and re-enrolled. 
Highlight-SSC-PREPARE Team: The PREPARE team gathered information and feedback, as well as 
provided input, on the UHCC System Intake Survey. This survey is being developed to determine the 
supports and resources that first-time students need in order to persist from one semester to the 
next. The UHCC System Intake survey was completed in Spring 2019 and uploaded into MySuccess, 
effective Summer and Fall 2019. 
Highlight-Student Congress: Student Congress planned a retention campaign that will be launched at 
the end of Spring 2019 to increase re-enrollment in Fall 2019. 
 

  

75% 71% -4% 

   
 

 
   

    3B Increase fall-to-fall re-enrollment to 65% by fall 2021. 65% 56% -9% 
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  3C 

Increase annual Native Hawaiian enrollment by 5% growth per year from 1318 to 
1854* 
Highlight-Kuilei Program: Kuilei program faculty continued to develop partnerships with Hawaiian 
immersion and Hawaiian culturally-based schools by offering outreach services such as increasing dual 
credit enrollment with Native Hawaiian students. 
Highlight-Kapo`oloku Program: The Kapo`oloku program set two goals for this reporting period: (1) 
increase in attendance for NSO III-F18-114; (F17-96); and (2) increase students’ motivation rated on a 
s cale of 1-10 – F18-7.13; Sp19-7.4. 

1682 1687 5 

   
 

    

  

  3D  

Increase annual dual enrollment (high school & KCC) by 5% growth per year from 
141 to 200.*  
Highlight-Kuilei Program: Kuilei program faculty conducted weekly visits to feeder high schools and 
provided weekly on-site support regarding admissions, advising, and financial aid through various 
modes of support such as workshops; and engaged in a high-touch case management approach to 
guide prospective high school seniors through the enrollment process. 
 

180 385 205 

   
 

    

  

  3E  

Increase annual enrollment from feeder high schools from 601 to 633.  
Highlight-ACC: To increase enrollment from feeder high schools, the ACC program hosted 20 students 
from Waipahu Intermediate and 60 students from Kaimuki Intermediate in Spring 2019 to inform 
them about the ACC program and engaged in hands-on applications. 
Highlight-OCET: OCET continued to collaborate with DOE and Hawaii Tourism Authority to develop a 
certificate for Customer Service training for students from feeder high schools. 
Highlight-Marketing Team: The College’s Marketing team collaborated with the outreach counselors  
and updated and printed materials (i.e., rack cards for application, financial aid, degrees/certificates) 
for school visits to recruit students from high schools. Issued approximately 2,000 per semester.  
Highlight-HWST: HWST faculty collaborated with Kuilei faculty and held a presentation about the A.A. 
in HWST degree program at Kalani High School in Spring 2019. 
  

623 455 -168 

   
 

    

  

  3F 

Increase annual enrollment of working age adults by 5% growth per year from 
2293 to 3740. 
Highlight-Pāhihi Program: To increase the enrollment of working-age adults, Pāhihi program faculty 
reached out to businesses who offered employees tuition reimbursement to develop a partnership to 
offer educational opportunities for their employees to attend college. In Spring 2019, an MOU was 

3372 1942 -1430 
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created for American Savings Bank, and is currently being reviewed by their Executive Vice President. 
Additionally, McDonald’s Hawaii surveyed their employees to gauge an interest in either a CO in 
Hospitality Operations, or a CO in Database Administration. Results pending. 
Highlight-Kuilei Program: The Kuilei program faculty conducted weekly visits to the American Job 
Center to make connections with agencies that work with working-age adults. 
  

   
 

    

  

  3G  

Increase annual enrollment of GED completers by 2% growth per year from 309 to 
355.* 
Highlight-Kuilei Program: Kuilei program faculty conducted weekly visits to community schools for 
adults to connect students and instructors in GED courses and provided on-site support regarding 
admissions, advising, and financial aid through various modes of support such as workshops. 
 

341 186 -155 

   
 

    

    3H Inc rease annual enrollment of Pacific Islander students from 123 to 156. 144 147 3 
                  

  

  3I 

Increase annual enrollment of international students (citizenship Non-US) by 3% 
growth per year from 751 to 897. 
Highlight-Marketing Team: The College’s Marketing team collaborated with HIC to send 
approximately 1,000 updated and printed materials (i.e., rack cards for application, financial aid, 
d egrees/certificates) to various schools to recruit international students. 

845 641 -204 

  



13 
 

4 Strategic Direction > Modern Teaching and Learning Environments 
Updates Needed on Most Measures 

  4A Adopt aggressive energy conservation and co-generation goals to have UH carbon neutral by 2050. 
    

  
4B Establish a Hawaiian place of learning through the use and understanding of Hawaiian language, history, and 

culture. 
    

  
4C Reach 30 percent reduction in energy usage per square foot compared to 2008 base and better incorporate 

sustainability practices into operations. 
    

   
4D Assess campus sustainability plans, which include operations, curriculum, teaching and learning, Hawaiian 

culture,  and community engagement by 2019. 
    

   
4E Develop the American College and University Presidents’ Climate Action Plan in 2016. Assess progress on this 

plan in 2019.* 
  

  

  

4F 

Invest in staff and faculty development to improve impact practices and currency in their field.* 
Highlight-SSC LEARN Team: The LEARN team has collaborated with the New Employee Orientation (NEO) team to offer an additional 
orientation specific for new faculty to provide support and mentorship in their first year. Implementation is set for Fall 2019. 
Highlight-HIC Student Support: HIC counselors received funding from the College to attend the Association of International Educators 
Annual Conference in 2018.  

  
 

 

   4G Complete the full construction of the Culinary Institute of the Pacific and develop credit, continuing 
education, and contract training opportunities, locally and globally, to maximize fiscal stability.* 

    

  4H Design and develop a model classroom and assess its effectiveness.*  
    
  4I Reduce deferred repairs and maintenance.*  
    
  4J Upgrade outdated building systems and infrastructure.* 
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4K 

Support the development of (non-academic) spaces that are designed to holistically sustain students and 
employees.* 
Highlight-SSC ENGAGE Team: The ENGAGE team provided Culinary with recommendations for improved food options and coffee kiosk 
options to improve student, faculty and staff engagement. The Coffee Corner was opened in January 2019.  
Highlight-Kupuna Education: The Kupuna Education program faculty held and taught Tai Chi for Arthritis for Fall Prevention (TCAFP) 
and MELT sessions in AY18-19. All students reported satisfaction in the workshops and demonstrated decrease in perceived chronic 
pa in. Students have also repeated classes to keep healthy and to explore new experiences. 

    

  
4L Implement a long-range landscaping plan that will connect campus gardens through principles of our 

indigenous culture and consistent botanical signage.* 
    

  

4M 

Create a culture of productivity and resourcefulness for operations staff by encouraging the best ideas and 
procedures to rise to the top.* 
Highlight-HR: HR continued to refine and update flow charts for the processes of hiring, position changes, and personal changes-(e.g., 
address, marital status) to employee records. With the creation of flow charts, the campus has gained a better understanding of HR 
processes. 
Highlight-Business Office: The Business Office conducted five trainings for faculty and staff in Fall 2018 to help them understand and 
i mprove fiscal operations (i.e., purchasing, requisitions). 

    

  

4N 

Engage with all stakeholders and visitors and empower them with authoritative and relevant information and 
services.*  
Highlight-Camps Security: Campus security met with the Kekaulike Center in Spring 2019, and offered suggestions to improve 
employee safety within their work spaces. Staff requested Campus Security Officers to periodically stop into the office physically. 
Campus security also met with Student Congress in Spring 2019 in order to obtain feedback on student’s feelings about their safety. 
Responses were positive. Students feel safe and appreciate Campus Security Officers’ presence around campus. The College’s Threat 
Assessment Report was also shared at CAC in Spring 2019. 
Highlight-Budget & Finance: The Budget & Finance Office conducted 8 sessions with all campus units to review the budget process, 
including completion of FY19 5-year plan budget requests; and to train faculty on how to access financial information in the Kuali 
Financial System (KFS). Office staff continued to meet with individuals and groups for follow-up sessions (a total of 79 meetings in this 
reporting period).  
Highlight-Auxiliary Services: Building Maintenance staff has met its goal for this year of putting up directional signs around campus 
(Title III funding). Coupled with this, AUX management purchased signage from Honolulu Sign Company for the College’s buildings and 
parking lots. The design phase of all signs was completed in Fall 2018; and all signs have been put up in Spring 2019. 
Highlight-Staff Council: To increase engagement with campus stakeholders, in F18 & S19, Staff Council has participated in Makahiki, 
Food Drive, NSO with a food booth, STEM poster sessions, Waikiki Paneled Event, and Pi Day. 
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Highlight-THRIVE Team: The THRIVE team established a “Thrive” label on the College’s website and posted success stories about 
faculty, staff and students. Instead of generating 1 story a month, the site generated 6 stories in 4 months with over 400 unique page 
views.  

    

   

4O 

Invest in distance education and information technology to improve learning outcomes, student success, and 
support services.* 
Highlight-CELTT: In this reporting period, 25 faculty completed the TOPP program and have taught an online or hybrid section of their 
course.  
Highlight-Online Learner Success: (Fall 2018 Implementation of SŌL Module 1): 31 volunteer online instructors; 40 online courses 
across 22 disciplines; 53 online class sections; 746 online students. To assess Counseling Student Learning Outcomes (SLOs) 5a and 4a, 
open-ended, narrative student responses to Learning Reflection questions were analyzed. As 1,527 narrative responses were received 
for these questions (Spring, Summer, Fall 2018), a random sampling of responses was examined (every 10th response in time order 
received was analyzed; N=150). Narrative responses were analyzed using SLO rubrics developed and adopted by counselors/advisors in 
the campus’ counseling discipline.  
Highlight-Arts & Sciences: Distance Education courses in the Arts & Sciences Unit have increased from 220 course in 2017 to 240 in 
2018. Enrollment in these courses have also increased by more than 300+. In 2017, 5379 students enrolled in DE courses and in 2018 
there were 5714 students. 
 
 
  

    
  4P Demonstrate improvement to programs and services through continuous, robust outcomes assessment.* 

 



 

 

 
ph&fax 

A Roadmap of Where We Have Been and Where We Are Heading                             
A message from Dr. Robert Franco, Director of the Office for Institutional Effectiveness 
I led and facilitated the development of College's Strategic Plans for 2002-2010, 2008-2015, and 2015 -2021. 
 

 

The major tension in these plans is always between UH and UHCC alignments and amplifying what makes 
Kapi'olani Community College unique and wonderful. It's a lot to capture in one document.  

 

The 2008-2015 plan was necessitated 2 years early as the UH system transitioned from President Evan 
Dobelle to President David McClain. Dobelle had envisioned a UH system without a UHCC System Office and 
that ran us into the uncharted and never-before-experienced waters of ACCJC "warnings." The system noise 
at that time was loud but that strategic plan and the leadership of McClain and Vice-President John Morton 
saw us through to safe, sustainable shores.   

McClain and Morton both keynoted at the opening of our HUD-funded opening of the Palolo Ohana Learning 
Center and McClain often used a phrase that I've relied on in the last decade, "We need to strengthen the 
signal to noise ratio."  
 

 

The current strategic plan signaled a major shift to "student success" and I believe we lead the UH system in 
our student success practices, strategies, and innovations, but we need to reduce the noise. Today, the 
new tension is between "belt-tightening" and "innovating to meet the emerging needs of the State."  

 

The current pandemic and the ones to follow combined with the existential threat of climate change will 
challenge and pound us, including all our students and their families, with loudly amplified noise.  Communities 
in our Oceanic neighborhood are burning, sinking, and blown away with major demographic dislocations dialed 
into the decades ahead.   

 

The next strategic plan is an opportunity for us, including our students and their families, to strengthen the 
signal of student, staff, faculty and community success in everything we do. A third tension in all our strategic 
planning is whether the unit of analysis, of focus, is local, regional and/or global. You can see this tension in 
our current Mission statement: How do we “prepare indigenous, local, national, and international students for 
their productive futures" when there is elevated noise and weakening signals? Finally, we need to avoid too 
much planning and integrate all best elements and outcomes of recent planning into one STRATEGIC PLAN 
FOR THE SUCCESS OF ALL OF US. 

2019 Snapshot: Percentage of Quantifiable Measures Reached in 4 Directions 

 
 

 

 

 
 

 
 
 



Evaluating Our Outcomes, Evaluating Our Metrics 
In the 2019 analysis, Kapi'olani CC met or exceeded 24% of its outcomes in the current strategic plan 
(12/50). Science/Natural Sciences excelled in all four outcomes in number of majors, transfers, internships, 
and degree completion. The number of sustainability designated courses nearly reached its 2019 target by 
offering 47 courses. Finally, 1,687 Native Hawaiian students joined KCC, surpassing the goal of 1,682.  

32% of quantifiable measures were not met in the current strategic plan (16/50), including increases in 
degree completion by Pell recipients, CTE certificate completion, and international student enrollment. 

44% of the measures were not included in the analysis due to a lack of standardization or replicability 
(22/50), including all metrics in Direction 4: Modern Teaching and Learning Environments. For instance, 4N 
states “engage with all stakeholders and visitors and empower them with authoritative and relevant information 
and services” without quantifiable methods to determine the direction or magnitude of how this would occur. 

Strategic Direction Met 
(N) 

Not Met 
(N) 

Percentage of Measures  
Included in the Analysis 

1.  Hawai'i Graduation Initiative:  
Focus on Student Success 

8 8 100% 

2. Hawai'i Innovation Initiative:  
Productive Futures for Students, Faculty, and Staff 

1 2 33% 

3. Grow Enrollment: Improve Reenrollment and Outreach 3 6 100% 
4. Modern Teaching and Learning Environments ? ? 0% 

 

Aligning Our Student Success Pathways with the Strategic Plan Measures 
The campus community has been moving toward the direction of measuring what matters most through 
Continuous Improvement + Student Success Pathways. These connections have been captured on the 
Strategic Plan Scorecard for the past two years (2018 and 2019), which demonstrates our commitment to 
student success within the Strategic Plan through measurable goals. As we proceed, continuing to empower 
stakeholders to see where they fit within this integrated model has the potential to lead to greater relatability in 
the metrics we use to measure the success of all of us. 

 

For detailed metrics and specific numbers, check out the Scorecard: 
https://www.kapiolani.hawaii.edu/wp-content/uploads/2020/04/Strategic-Plan-Scorecard-2019.pdf 

https://www.kapiolani.hawaii.edu/wp-content/uploads/2020/04/Strategic-Plan-Scorecard-2019.pdf
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Notice of Meeting 
UNIVERSITY OF HAWAI‘I 

BOARD OF REGENTS  
Board business not completed on this day will be taken up on another day and time 

announced at the conclusion of the meeting. 

Date: Thursday, May 20, 2021 
Time: 8:30 a.m.  
Place:  Virtual Meeting 

In light of the evolving COVID-19 situation, protecting the health and welfare 
of the community is of utmost concern.  As such, this will be a virtual 
meeting and written testimony and oral testimony will be accepted in lieu of 
in-person testimony.  Meetings may be monitored remotely via the 
livestream pilot project.  See the Board of Regents website for information 
on accessing the livestream:  www.hawaii.edu/bor.  Mahalo for your 
consideration. 

AGENDA 
I. Call Meeting to Order 
II. Approval of the Minutes of the April 15, 2021 Meeting 

III. Public Comment Period for Agenda Items:   
All written testimony on agenda items received after posting of this agenda and up 
to 24 hours in advance of the meeting will be distributed to the board.  Late 
testimony on agenda items will be distributed to the board within 24 hours of 
receipt.  Written testimony may be submitted via the board’s website through the 
testimony link provided on the Meeting Agendas, Minutes and Materials page.  
Testimony may also be submitted via email at bor.testimony@hawaii.edu, U.S. 
mail, or facsimile at (808) 956-5156.  All written testimony submitted are public 
documents.  Therefore, any testimony that is submitted for use in the public 
meeting process is public information and will be posted on the board’s website. 
Those wishing to provide oral testimony for the virtual meeting may register here. 
Given constraints with the online format of our meetings, individuals wishing to 
orally testify must register no later than 7:00 a.m. on the day of the meeting in 
order to be accommodated.  It is highly recommended that written testimony be 
submitted in addition to registering to provide oral testimony.  Oral testimony will 
be limited to three (3) minutes per testifier. 

IV. Report of the President and COVID-19 Update 
V. Report of the University of Hawai‘i Foundation 

VI. Committee Reports 
A. Report from the Committee on Independent Audit 
B. Report from the Committee on Personnel Affairs and Board Governance 
C. Report from the Committee on Planning and Facilities 
D. Affiliate Reports 

mailto:bor@hawaii.edu
http://www.hawaii.edu/bor
http://www.hawaii.edu/offices/bor/archive/index.php
mailto:bor.testimony@hawaii.edu
https://hawaii.zoom.us/webinar/register/WN_ZVe_VzH5QO-Povt8bHg5vQ
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VII. Agenda Items 
A. Consent Agenda 

1. Approval of Authorization to Amend Pre-Closing (Pre-Construction) 
Agreement with Greystar Development Services, LLC for Development of 
a Multi-Family Rental Housing Facility at the Former NOAA Site 

2. Approval of Resolution 21-03 Requesting the Administration of the 
University of Hawai‘i to Pursue an Adjusted Utility Rate Structure for 
Institutions of Higher Education from the Hawaiian Electric Company, Inc. 

3. Amendments to the Bylaws of the Board of Regents Article II.C.1.a., 
Chairperson; Article IV.D. Public Notice of Meetings; Article VI. Voting; and 
Article X.C. Disclosures. 

B. Final Report and Dissolution of the Maunakea Planning Permitted Interaction 
Group and Approval of Resolution to Further Act on Items Relating to 
Maunakea Management and Amend Board of Regents Resolution 19-03 

C. Appointment of a Permitted Interaction Group to Investigate Issues and Make 
Findings and Recommendations to the Board Related to the Review of the 
Maunakea Master Plan and Comprehensive Management Plan 

D. Approval of Lease Between the Agribusiness Development Corporation (as 
Lessor) and the University of Hawai‘i, Wahiawa, O‘ahu (Tax Map Key No.: (1) 
7-4-012:016) 

E. Approval of the Establishment and Naming of the Colonels Stephanie Marshall 
and Charles Miller Endowed Director of Community Partnerships at the School 
of Nursing and Dental Hygiene at the University of Hawai‘i at Mānoa 

F. Approval of the Establishment and Naming of the Queen’s Health Systems 
Endowed Professorship at the School of Nursing and Dental Hygiene at the 
University of Hawai‘i at Manoa 

G. Approval of Faculty Emeritus Status Recommendation for Franklin Kuo 
H. Reorganization Proposal for the Office of the State Director for Career and 

Technical Education 
I. Legislative Update 

VIII. Executive Session (closed to the public): 
A. Personnel and Legal Matters:  (To consider the hire, evaluation, dismissal, or 

discipline of an officer or employee, where consideration of matters affecting 
privacy will be involved, and to consult with the board’s attorneys on questions 
and issues pertaining to the board’s powers, duties, privileges, immunities, and 
liabilities, pursuant to Sections 92-5(a)(2) and 92-5(a)(4), Hawai‘i Revised 
Statutes) 
1. Discussion of Personnel Actions (A-1 for approval) 

mailto:bor@hawaii.edu
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2. Academic Labor United et al. v. Board of Regents of the University of 
Hawai‘i, Hawai‘i Labor Relations Board, and State of Hawai‘i, Case No. 
1CCV-21-0000559 

IX. Agenda Items (continued) 
A. Personnel Actions (A-1 for approval) 
B. Adoption of Resolution Honoring University of Hawai‘i Regent Michelle 

Tagorda 
C. Adoption of Resolution Honoring University of Hawai‘i Regent Jan Naoe 

Sullivan 
X. Announcements 

A. Next Meeting:  July 15, 2021, at a location to be determined 
XI. Adjournment 

ATTACHMENTS 
Attachment A1 – Personnel actions posted for action 
Attachment A2 – Personnel actions posted for information only  
 

mailto:bor@hawaii.edu


Attachment A-1:  Personnel Action for BOR approval.

Attachment A-1, May 20, 2021
1 of 2

Recommendation: That the Board approve the personnel action as recommended.
David Lassner

President

Campus Last Name
First Name & 
Middle Initial Proposed Title Unit Nature of Action Monthly Salary Effective Date

Mānoa Chen Qimei Associate Dean Shidler College of Business

Salary Adjustment of 
$4,168/mo (funded by 
endowed chair at  UH 

Foundation)

$25,165 May 21, 2021

Executive/Managerial



Attachment A:  Pursuant to §89C-4, Hawai‘i Revised Statutes, the following proposed compensation actions for excluded Executive/Managerial are disclosed for purposes of public comment.

  Attachment A-2, May 20, 2021
       2 of 2

Campus Last Name
First Name & 
Middle Initial Proposed Title Unit Nature of Action Monthly Salary Effective Date

System Ogawa Nicole
Interim Associate Director of Human 

Resources
Office of Vice President for 

Administration
Appointment $9,167 July 1, 2021 - June 30, 2022

Mānoa Ceria-Ulep Clementina Interim Dean
School of Nursing and Dental 

Hygiene
Appointment $16,334 July 1, 2021 - June 30, 2022

Mānoa Mirkay Nicholas Interim Associate Dean
William S. Richardson School of 

Law
Appointment $17,962 June 1, 2021 - May 31, 2022

Executive/Managerial
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DISCLAIMER – THE FOLLOWING ARE DRAFT MINUTES AND ARE SUBJECT TO 
FURTHER REVIEW AND CHANGE UPON APPROVAL BY THE BOARD 

MINUTES 

BOARD OF REGENTS MEETING 

APRIL 15, 2021 

Note:  On January 30, 2020, the World Health Organization declared the outbreak of 
COVID-19 a public health emergency of international concern, subsequently declaring it 
a pandemic on March 11, 2020.  On March 16, 2020, Governor David Y. Ige issued a 
supplementary proclamation that temporarily suspended Chapter 92, Hawai‘i Revised 
Statutes, relating to public meetings and records, “to the extent necessary to enable 
boards to conduct business in person or through remote technology without holding 
meetings open to the public.” 

I. CALL TO ORDER 

Vice-Chair Randy Moore called the meeting to order at 8:31 a.m. on Thursday, April 
15, 2021.  The meeting was conducted with regents participating from various locations. 

Quorum (11):  Chair Benjamin Kudo; Vice-Chair Randy Moore; Vice-Chair Alapaki 
Nahale-a; Regent Simeon Acoba; Regent Kelli Acopan; Regent Eugene Bal; Regent 
Wayne Higaki; Regent Jan Sullivan; Regent Michelle Tagorda; Regent Robert 
Westerman; and Regent Ernest Wilson. 

Others in attendance:  President David Lassner; Vice President (VP) for 
Administration Jan Gouveia; VP for Community Colleges Erika Lacro; VP for Legal 
Affairs/University General Counsel Carrie Okinaga; VP for Research and Innovation 
Vassilis Syrmos; VP for Information Technology/Chief Information Officer Garret 
Yoshimi; VP for Budget and Finance/Chief Financial Officer Kalbert Young; UH-Mānoa 
(UHM) Provost Michael Bruno; UH-Hilo (UHH) Chancellor Bonnie Irwin; UH-West O‘ahu 
(UHWO) Chancellor Maenette Benham; Hawai‘i Community College (HawCC) 
Chancellor Rachel Solemsaas; Executive Administrator and Secretary of the Board of 
Regents (Board Secretary) Kendra Oishi; and others as noted. 

II. APPROVAL OF THE MINUTES 

Regent Wilson moved to approve the minutes of the March 18, 2021, meeting, 
seconded by Regent Sullivan, and noting the excused absence of Chair Kudo, the 
motion carried, with all members present voting in the affirmative. 

III. PUBLIC COMMENT PERIOD 

Board Secretary Oishi announced that the Board Office received written comments 
as follows: 
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Written testimony relating to the proposed reorganization of UHM was received from 
Paul McKimmy on behalf of the Mānoa Faculty Senate, opposing the reorganization, 
and Jaret Leong on behalf of the Mānoa Staff Senate, offering comments. 

Written testimony opposing the proposed reorganization of UHM in part was 
received from Allison Yap. 

Written testimony offering comments on both the proposed reorganization of UHM 
and the final report of the COVID-19 Strategic Response and Economic Recovery 
Permitted Interaction Group was received from David Ross. 

Written testimony in support of the Resolution Requesting a Comprehensive Plan to 
Achieve a Reimagined University of Hawaii was received from Mike Miyahira. 

Written comments in support of the HawCC Nursing Program was received from 
Arthur Sampaga, Jr. 

Written comments regarding HawCC’s community outreach efforts was received 
from Gerald De Mello. 

Written comments in support of the Construction Academy at HawCC was received 
from Liana Prudholm. 

Written comments in support of workforce development and education on Hawai‘i 
Island was received from the Kona-Kohala Chamber of Commerce. 

Written comments related to the HawCC administration was received from the 
Associated Students of the University of Hawai‘i (ASUH) HawCC Student Government 
that included a petition containing 147 names, Jeff Yamauchi, and Helen Nishimoto. 

Late written comments in support of the Construction Academy at HawCC was 
received from Takamine Construction, Inc., Russell Rapoza, Sheila Ann Dagarag, and 
Grant Ka'au'a on behalf of Dean Cevallos. 

Late written comments in support of workforce development and education on 
Hawai‘i Island was received from Suisan Company, Ltd. 

Late written comments in opposition to the proposed reorganization of UHM, in part, 
was received from members of the Study Abroad Council. 

Late written comments expressing concerns with the consultation process for the 
proposed reorganization of UHM was received from members of the Committee on 
Administration and Budget of the Mānoa Faculty Senate. 

Late written testimony in opposition to the final report of the COVID-19 Strategic 
Response and Economic Recovery Permitted Interaction Group was received from 
Jessica Hamad 

Chair Kudo arrived at 8:37 a.m. and proceeded to conduct the remainder of the 
meeting. 
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Written comments may be viewed at the Board of Regents website as follows: 

Written Testimony Comment Received 

Late Written Testimony Comment Received 

Oral testimony regarding the proposed reorganization of UHM was received from 
Paul McKimmy and Jaret Leong, who emphasized points made in their written 
comments. 

Oral testimony regarding the HawCC administration was received from Jeff 
Yamauchi, Craig Kekahuna, Helen Nishimoto, Wendy Laros, TK Wehrsig, and Jessica 
Hamad.  All testifiers emphasized points made in written comments submitted. 

IV. REPORT OF THE PRESIDENT AND COVID-19 UPDATE 

President Lassner provided an update on the university’s current state of affairs with 
regard to the COVID-19 pandemic stating that the university continues to remain vigilant 
to ensure the health and safety of students, faculty, and staff.  He noted the success of 
the university’s COVID-19 mitigation programs and acknowledged the outstanding 
efforts of its COVID response teams who have worked in partnership with the State 
Department of Health (DOH) to address pandemic-related health situations in 
accordance with all Centers for Disease Control and Prevention (CDC) and DOH 
COVID-19 guidelines and protocols.  To date, the university has experienced a total of 
117 confirmed COVID-19 positive cases across all ten of its campuses. 

Administration of the COVID-19 vaccine continues to occur statewide and the 
university remains focused on vaccination efforts for members of the university 
community.  President Lassner stated that all employees of the university have been 
given the opportunity to schedule their vaccinations and that all university students will 
soon become vaccine eligible.  The university is also continuing its public educational 
and outreach efforts to address vaccine hesitancy and allay vaccination concerns. 

As the university nears the end of the spring semester, it continues to actively 
prepare for a more normalized campus experience for its students over the next 
academic year with a projected increase in in-person course instruction and the 
associated increase in levels of engagement between students, faculty, and staff.  
Although it is expected that all university students who are residents of Hawai‘i will have 
been afforded the opportunity to be vaccinated by the end of summer, uncertainty 
remains regarding the vaccination of students from other states and from abroad.  The 
university is contemplating numerous actions to address this issue including the 
provision of vaccinations for unvaccinated individuals arriving on campus; vaccination 
requirements for physical attendance at the university, as well as all faculty and staff; 
mandatory COVID-19 testing for unvaccinated individuals; and regular surveillance 
testing for students who remain on campus such as those in student housing.  However, 
numerous legal considerations regarding any possible actions, as well as questions 
about amendments to CDC and DOH COVID-19 protocols due to an increasingly 
vaccinated population, remain unanswered and the university must remain agile and 
responsive to constant change as it has been over the past year. 

http://www.hawaii.edu/offices/bor/regular/testimony/202104150830/Written_Testimony___Comment_Received_DTS_786.pdf
http://www.hawaii.edu/offices/bor/regular/testimony/202104150830/Late_Written_Testimony___Comment_Received_DTS_786.pdf
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President Lassner stated that there was no additional information on the status of 
Higher Education Emergency Relief Funds (HEERF) since the last board meeting other 
than that the United States Department of Education has provided clarification to a 
university professional organization noting that relief funds from the American Rescue 
Plan Act (ARPA) will be released to states in the coming weeks.  This is not expected to 
affect the university since it continues to expend funds received from previous 
allocations of relief funding and is not currently reliant on ARPA funds in the near term.  
He reiterated, however, that while federal relief funding offers the university a 
tremendous opportunity to make strategic investments and improve its long-term fiscal 
stability, this one-time infusion of federal money will not be sufficient to relieve the 
projected, long-term budget pressures that will be faced by the university. 

Extramural funding for research continues to witness steady growth with over $375 
million being awarded to date this fiscal year even without inclusion of any formula-
based HEERF funding. 

Preliminary indications show some improvement in enrollment although the situation 
remains dynamic.  Summer session enrollment figures have increased with enrollment 
for the 2021 summer session exceeding summer 2020.  Based upon admission 
applications received to date for fall 2020, which is currently the best available metric to 
gauge fall enrollment, it is projected that UHM and UHWO will experience increased 
enrollment and that UHH and the community colleges will experience decreased 
enrollment.  While the decline in applications for admission to the university’s 
community colleges is significant, our declines remain less than national averages.  
President Lassner also noted that community college enrollment figures are not 
indicative of the work they have done with respect to workforce development 
curriculums, which often consist of mainly non-credit coursework and is data which is 
not included in overall enrollment figures.  The administration is continuing to evaluate 
its enrollment reporting to be more inclusive of non-credit education, which is an 
important part of our mission. 

The community colleges are again partnering with Hawai‘i P-20 Partnerships for 
Education (Hawai‘i P-20) to continue the Next Steps to Your Future program (Next 
Steps) which is specifically designed to engage public high school graduates on all 
islands with higher education and career options.  Next Steps is a summer onramp 
program that connects graduating high school seniors to available post-secondary 
education, training, and employment opportunities; offers free career exploration 
classes to eligible students at the community colleges; and includes the Hawai‘i P-20 
Summer Advising Initiative which links high school graduates with personalized advising 
to allow them to make informed decisions and take the critical steps needed to achieve 
their post-high school education plans at no cost.  Through Next Steps, students can 
learn how to navigate college; discover the education and training available at the 
university; determine whether to enroll in college, seek employment, or both; explore 
career options; develop career plans; and identify next steps toward their career and life 
goals.  Enrollment in Next Steps also allows students to begin earning credits toward a 
college degree and provides them with opportunities to pursue scholarship funds 
specifically reserved for program participants.  Interest in this program has been strong 
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with the community colleges engaging over 2,100 students in 2020, and a goal of 
reaching over 4,000 high school seniors this year. 

Hawai‘i P-20 has also been instrumental in the provision of early childhood 
education, which studies have indicated is an important precursor to future success in 
school and life.  Unfortunately, as a state, Hawaiʻi is one of the weakest at providing 
early childhood education.  However, in 2018 and 2019, Hawai‘i P-20 developed and 
implemented a small-scale, free, three-week pilot summer program aimed at helping 
kindergarteners entering the educational system to transition and acclimate to 
classroom routines and social interactions.  The success of this program, which was 
made possible through philanthropic funding, has led the State Department of 
Education to allocate federal stimulus money to expand the program statewide. 

President Lassner highlighted a notable achievement of the university stating that it 
has been selected as a site to host the Overwatch League’s championship competition.  
Overwatch League, a major international and professional Esports gaming league, 
faced numerous challenges in organizing its championship competition this year 
because of teams being spread across the globe.  Inconsistent travel restrictions due to 
the COVID-19 pandemic made the feasibility of holding the international competition in 
a single location unattainable, and slow variable Internet connectivity between 
continents created difficulties in ensuring fair competition between gamers.  Hawai‘i’s 
relative resilience during the pandemic, as well as the university’s mid-Pacific location 
and faster internet connections with Tokyo, led to Overwatch League officials selecting 
UHM as an ideal site to host its championship.  As a result, the top teams in Overwatch 
League’s West Division will be flown to Hawai‘i where they will compete against the top 
teams in Asia.  He noted that this achievement demonstrates the university’s capacity to 
create a new kind of tourism opportunity, as well as provide an opportunity for students 
to participate in a major international competition for a multi-billion-dollar industry. 

Campus Report 

Chancellor Solemsaas noted that HawCC serves approximately 2,400 students on 
campuses in Hilo, Kona, and Honoka‘a, and provided an overview and video 
presentation of the college’s demographics and enrollment statistics, highlighting the 
ethnic diversity of the student body, which has a strong representation of native 
Hawaiian and part-native Hawaiian populations.  It was also noted that HawCC’s 
student body consists primarily of liberal arts majors, a large portion of which intend to 
transfer to a four-year university, followed by individuals enrolled in career and technical 
programs.  She stated that HawCC is devoted to student success and that the success 
of its students matters for Hawai‘i Island because 90 percent of its students are from 
Hawai‘i Island and 78 percent remain on Hawai‘i Island after graduation. 

Despite challenges faced as a result of the large percentage of economically 
disadvantaged households located on Hawai‘i Island, a student population base that is 
spread over a large land mass consisting of metropolitan areas and small towns within 
expansive and remote rural areas, and the lowest number of residents seeking to obtain 
a post-secondary education in the State, HawCC continues to strive to fulfill its 
educational promise to the community and hopes to achieve this by meeting two, self-
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established goals.  These goals include meeting the educational demands of the 
community in relation to workforce needs thereby creating a skilled workforce for 
Hawai‘i Island and improving educational access to students that will allow for increased 
student success.  Chancellor Solemsaas highlighted a number of programs and projects 
that have been implemented to achieve these goals including construction-based, 
educational programs for the development of homes in collaboration with the 
Department of Hawaiian Home Lands, as well as Habitat for Humanity and the Ka‘u 
Dream Project, which is creating purposeful pathways from education to employment for 
students of Ka‘u High School.  HawCC, in collaboration with Hawai‘i P-20, has also 
initiated a dual enrollment career and technical education pathway pilot project in auto 
mechanics at Kealakehe High School, which has shown promising results for college 
and career readiness, and plans to expand this program to include dual credit pathways 
in agriculture, construction technologies, and culinary arts in the coming year. 

Chancellor Solemsaas stated that HawCC must also work to close the digital equity 
gap existing on Hawai‘i Island that has been made evident during the COVID-19 
pandemic by supporting efforts to address the lack of on-island, digital infrastructure; 
increase access to functional digital devices; and improve the digital literacy of both 
students and community members.  Closing this gap will provide an opportunity to 
expand university programs to Hawai‘i Island through distance education which will 
result in offering additional pathways for Hawai‘i Island students to achieve post-
secondary educational success. 

Student Report 

Ms. Helen Nishimoto, President of ASUH-HawCC, gave a presentation on the work 
and achievements of ASUH-HawCC noting that it is one of three governing bodies at 
HawCC and consists of representatives from each of the three campuses, many of 
whom serve on the various campus committees to provide student input on policy and 
other decisions that impact students.  In accordance with its constitution, ASUH-HawCC 
serves as an advocate for all students of the campus community at both the campus 
and university system level and is charged with investigating and reporting on matters 
that are related to students, faculty, staff, and the administration of HawCC.  She shared 
some of the initiatives and activities undertaken by ASUH-HawCC over the past year, 
including holding monthly food distribution events at the Manono and Palamanui 
campuses; sponsoring several domestic violence education activities and providing 
volunteers for the 2020 domestic violence conference; incentivizing participation in the 
electoral process; conducting monthly talk story sessions and podcasts to improve 
communications with students; and introducing resolutions to inform the administration 
of issues affecting students, faculty, and staff of HawCC. 

Referencing a student experience survey conducted by the university system in 
spring 2020, Ms. Nishimoto highlighted a number of academic and personal challenges 
faced by HawCC students during the COVID-19 pandemic including the lack of internet 
access, the unavailability of adequate study spaces, and financial challenges.  Over half 
of HawCC students also noted that they were not comfortable with taking courses online 
and would wait for the return of in-person instruction before resuming their studies. 
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Faculty Report 

David Tsugawa, HawCC Faculty Senate Chair, spoke about the challenges faced by 
faculty members and lecturers at HawCC in adapting to changing instructional 
modalities due to the COVID-19 pandemic, as well as the work undertaken to address 
these challenges and ensure that the educational needs of HawCC’s students were met 
without reducing teaching standards.  He stated that faculty and lecturers realized the 
importance of preparing for the provision of online course instruction as a result of 
difficulties experienced during the spring 2020 semester and worked in collaboration 
with the Instructional Technology and Support Office, Media Services Office, and the 
Faculty Senate’s Faculty Staff Development Committee to develop professional 
development programs and webinars that provided training in, and support for, effective 
synchronous and asynchronous online teaching. 

In addition to improving instructional methodologies, faculty and lecturers embarked 
on initiatives to ensure that the core educational mission of HawCC was met.  One such 
initiative was the establishment of a program to provide no-cost textbooks to students in 
an effort to reduce any economic barriers faced in achieving their educational 
aspirations.  As a result of this effort, 30.3 percent of classes offered in spring 2021 at 
HawCC provided no-cost textbooks with a direct cost savings to students of 
approximately $547,400.  Other initiatives undertaken include the combining of the 
Ka‘ao model, a four-stage process founded in Hawaiian mythology meant to transform 
the student experience, and advancement via individual development for higher 
education strategies, both of which focus primarily on student success, persistence, and 
retention, into the curriculum for first-year HawCC students starting in the fall. 

Mr. Tsugawa also noted that HawCC faculty and lecturers remain committed to 
environmental preservation and sustainability as indicated by work conducted to finalize 
an academic subject certificate program in sustainability for the 2021 academic year. 

Chancellor Solemsaas concluded the campus report by sharing that HawCC is 
celebrating 80 years of providing post-secondary education to the Hawai‘i Island 
community.  She stated that HawCC has been the beneficiary of tremendous 
community support, including the receipt of $1 million from an anonymous, private 
donor, and noted that celebratory activities have been planned with a theme of giving 
back to the community through service. 

Chair Kudo asked Chancellor Solemsaas to comment on concerns raised regarding 
the HawCC administration that were expressed in public testimony received by the 
board.  Chancellor Solemsaas replied that the administration at HawCC continues to 
engage members of the HawCC community, particularly students represented by 
ASUH-HawCC, through monthly meetings in an effort to work collaboratively in serving 
both the students and community.  She explained the approach used by the HawCC 
administration in addressing specific concerns raised regarding the use of federal relief 
funds and the investment of student fees but also acknowledged the need for the 
HawCC administration to make improvements in communicating actions and efforts 
undertaken in a more clear, concise, and transparent manner.  VP Lacro added that she 
meets regularly with representatives from the various campus governance groups to 
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listen to their concerns.  After hearing concerns raised by HawCC students and 
consulting with Regent Acopan, she met with Chancellor Solemsaas to discuss and 
develop a path forward to address and improve communication issues at HawCC.  
Additional meetings will also be held with students to ensure that concerns are being 
addressed. 

Chair Kudo remarked that it is often beneficial to have an independent, third party 
examine, and possibly provide solutions to, issues affecting an organization or 
institution and offered the services of the board’s Committee on Independent Audit, and 
by extension the Office of the Internal Auditor, as a mechanism to help resolve any 
issues being expressed by students with regard to HawCC, particularly financial issues. 

Vice-Chair Nahale-a acknowledged the work undertaken by the HawCC 
administration in addressing a particularly challenging time for the campus, remarking 
that he was especially impressed with its efforts to more intentionally engage and 
connect with the Hawai‘i Island community, and asked how, and in what ways, these 
connections have helped HawCC during the COVID-19 pandemic.  Chancellor 
Solemsaas responded that community connections have been vital in establishing a 
collective approach to closing educational achievement gaps and expanding efforts to 
ensure student success.  Engagement with the business community has also been key 
in addressing workforce development needs and improving efforts to establish, develop, 
and expand long-term, sustainable economic opportunities for Hawai‘i Island. 

Noting the $1 million anonymous donation recently received by HawCC, Vice-Chair 
Moore asked about the use of the funds and whether there were any associated 
stipulations.  Chancellor Solemsaas replied that the funds received were unrestricted 
and would be used as endowments for student scholarships and professional 
development for faculty and lecturers, as well as student leadership. 

Referencing a reported reduction in the number of degrees and certificates awarded 
by HawCC in 2020, Regent Acoba inquired about HawCC’s outlook regarding this 
academic statistic and any steps being taken to remedy this situation.  Chancellor 
Solemsaas stated that digital equity and other educational challenges faced by students 
during the COVID-19 pandemic will more than likely result in the number of degrees and 
certificates awarded over the next academic year to remain largely unchanged.  
Nevertheless, HawCC is investing resources in an in-depth analyses of enrollment data 
to better understand the challenges faced by students regarding retention and 
persistence.  She noted that collaborative efforts to improve student success, 
persistence, and retention, such as those mentioned during the Faculty Senate report, 
are ongoing, and that HawCC continues to work towards addressing digital equity 
issues by working with the community to improve digital infrastructure, including the 
availability of functional devices, as well as digital literacy. 

Regent Acoba asked whether faculty believed that the learning environment at 
HawCC was effective given the reported conflicts that are alleged to be occurring on 
campus.  Mr. Tsugawa acknowledged that there are difficulties facing students, faculty, 
staff, and administrators on the HawCC campus which have been amplified during the 
COVID-19 pandemic.  While the faculty is cognizant of the concerns being raised by the 
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students and has concerns of their own, he noted that all parties are moving forward in 
an attempt to overcome these challenges. 

V. AFFILIATE REPORTS 

There were no affiliate reports. 

VI. REPORT ON THE ASSOCIATION OF GOVERNING BOARDS CONFERENCE ON 
TRUSTEESHIP (AGB Conference) 

Regent Wilson provided a report on the AGB Conference stating that it was primarily 
focused on the three basic principles of trusteeship which include understanding the 
various roles and responsibilities of individuals and entities charged with the 
governance of an institution; leading by example and working collaboratively with an 
administration while maintaining an independence that will allow for actions to be taken 
that are in the best interests of the institution, particularly with respect to justice, equity, 
and inclusion; and having an awareness of the mission, constituents, culture, and 
context of the institution which will allow for strategic thinking that is focused on matters 
related to long-term sustainability.  Topics of discussion also included pre-COVID 
transformation of governing bodies and a post-COVID new normal; the relationships 
between governing boards and the president and administration of an institution; 
students and some of the challenges they are facing; and the differences in core values 
of the various generational groups.  He stated that he will furnish Regents with a written, 
follow-up report that includes more detailed descriptions and explanations of the topics 
discussed at the conference. 

VII. AGENDA ITEMS 

A. Approval of Amendments to Regents Policy (RP) 8.207, Investments 

Regent Sullivan explained that the Committee on Budget and Finance reviewed 
proposed amendments to RP 8.207 at its March 4, 2021 meeting and unanimously 
voted to recommend board approval of the proposed amendments.  At the March 18, 
2021, board meeting, suggestions to further amend RP 8.207 to address concerns 
about Regent liability with regard to real estate investments and institute safeguards 
against the possibility of self-dealing in real estate projects were proffered and action on 
the adoption of all of the proposed amendments was deferred to the next board meeting 
in order to provide time for Regents and the public to review the additional changes and 
allow for further discussion. 

Regent Acoba requested clarification of the methodology that will be used to 
calculate the amount of funds the board may invest in real estate under the amended 
policy.  Vice-Chair Moore explained the rationale for the proposed amendments and 
provided a brief synopsis of the methodology that would be used to calculate the 
potential amount of funds the university could invest in real estate.  He also noted that 
any investment in real estate proposed by the university would require board approval.  
Regent Sullivan added that the language used to establish the calculation methodology 
with respect to the amount of funds that could be made available for real estate 
investments was based upon a formula contained in the original iteration of RP 8.207 
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that was used to calculate the amount of endowment funds that could be used by the 
university for alternative investments.  VP Young concurred with Regents Moore and 
Sullivan and provided a hypothetical example stating that, if the average value of the 
endowment portfolio for the previous 20 quarters was $100 million, the university would 
be afforded the opportunity to strategically invest up to 10 percent of the valuation of the 
fund, which would equate to $10 million, in real estate pending board approval.  
However, he explained that the amended policy also stipulated that the amount of funds 
authorized to be invested in real estate are not required to be diminished if a 
subsequent analysis reflected a decrease in the endowment fund’s valuation.  Given the 
previous example, if a subsequent analysis determined that the valuation of the 
endowment fund’s portfolio was $90 million, the administration would not be required to 
divest any of the real estate investments already made to reflect this decrease. 

Regent Sullivan moved to approve the proposed amendments to RP 8.207, 
seconded by Vice-Chair Moore, and the motion carried with all members present voting 
in the affirmative. 

B. Final Report and Dissolution of the COVID-19 Strategic Response and 
Economic Recovery Permitted Interaction Group and Approval of Resolution 
Requesting a Comprehensive Plan to Achieve a Reimagined University of 
Hawaii 

Chair Kudo reported on the findings and recommendations of the COVID-19 
Strategic Response and Economic Recovery Permitted Interaction Group (Task Group), 
expounding upon the reasons for the Task Group’s establishment and detailing the work 
it conducted over the past ten months.  In particular, he noted that the Task Group held 
a total of 35 meetings to discuss various issues regarding the improved utilization of 
resources for strategic decision making in the wake of the economic impacts caused by 
the COVID-19 pandemic and focused its efforts on areas related to campus operations, 
financial impacts to university operations, and the university’s role in the economic 
recovery of the State.  The findings of the Task Group are contained within its final 
report and includes a recommendation for the adoption of a board resolution 
(Resolution 21-01) requesting that the administration develop a comprehensive plan to 
achieve a reimagined University of Hawai‘i through the completion of seven action items 
and prepare this plan for presentation to the board, as well as implementation, prior to 
the end of the 2021 calendar year. 

While the Task Group recommends dissolution at this time since it has concluded its 
current scope of work, it recognizes that the underlying issue of long-term sustainability 
will continue to impact the University and the State as a result of the long-range 
economic impacts caused by the COVID-19 pandemic.  As such, Chair Kudo stated that 
the reconstitution of the Task Group remains an option should it become necessary to 
address any additional matters. 

Regent Westerman moved to accept the final report of the Task Group, seconded by 
Vice-Chair Moore, and the motion carried with all members present voting in the 
affirmative. 
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Regent Wilson moved to adopt Resolution 21-01, seconded by Vice-Chair Moore. 

Regent Acoba remarked that Resolution 21-01 resulted from the work conducted by 
the Task Group and was based on dire projections made regarding a number of issues, 
particularly those dealing with fiscal matters, that were expected to severely impact the 
university as a result of the pandemic.  However, circumstances have since changed 
and the university appears to be in a much better situation than it was one-year ago, 
although challenges remain.  As such, some of the underlying assumptions that were 
posited and used to draft Resolution 21-01 may no longer be as pertinent and is 
something that should be considered when voting on the resolution. 

Discussion ensued on the comments made by Regent Acoba with the consensus 
being that, while the situation facing the university has somewhat improved, questions 
remain as to the long-term effects the pandemic will have on the university.  Thus, it is 
critical that the university begin strategic planning efforts and take into consideration 
budgetary actions and programmatic and administrative restructuring that will allow it to 
thrive in its multi-faceted mission and ensure long-term sustainability and viability.  
Regents also reiterated that stimulus funds received by the university is a one-time 
infusion of federal money that will not be sufficient to relieve the projected, long-term 
budget pressures that it will face. 

Regent Acoba clarified that he was not implying that the university would not face 
fiscal challenges, as adequate funding to meet all the needs of the university has 
always been an issue, but rather he was merely stating that Resolution 21-01 appeared 
to be static, that some of the prior assumptions used to produce the resolution were no 
longer true, and that the vote on the resolution should be done with an understanding 
that it may need to be adjusted at some point in the future.  He also believed that the 
administration should be requested to provide the board with updates on the economic 
and financial forecasts for the university which had been previously provided to allow for 
the exploration of any economic alternatives that might be considered by the university.  
Chair Kudo replied that Resolution 21-01 was drafted with this concern in mind and 
established a timeline for completion of the action items to allow for adjustments to be 
made should situations change. 

Noting that Resolution 21-01 states, in part, that the administration is requested to 
develop a plan to achieve a vision for the university that is strategic and focused on the 
priorities for a reimagined university and not simply an elimination of programs and 
services or delineation of budget reductions, Regent Acoba asked how this would relate 
to the proposed phase 2 reorganization of the UHM administration.  President Lassner 
stated that Resolution 21-01 considered the proposed reorganization of the UHM 
administration, which is based upon a conceptual plan that has been circulated and 
discussed for several years, and that there were no apparent inconsistencies.  While the 
plan was to initially achieve the reorganization in a manner that was budget neutral, the 
pandemic required that the reorganization plan be adjusted to reduce administrative 
expenses in order to focus on education and research. 

Regents thanked the Task Group for its work on this issue and the holistic approach 
it took to find ways of ensuring the long-term sustainability of the university.  Of 
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particular note were the efforts undertaken by the Task Group to involve members of 
the university community and beyond in discussions on the future vision for the 
university. 

There having been a motion that was moved and seconded, a vote was conducted, 
and the motion carried with all members present voting in the affirmative. 

C. Approval of Phase 2 of the UHM Administration Reorganization Proposal 
(Reorganization Plan) 

Regent Tagorda recused herself from deliberation on this item citing her involvement 
as a member of the UHM faculty in the submittal of comments on the Reorganization 
Plan and left the meeting at 10:52 a.m. 

President Lassner provided a brief history and overview of the proposed 
Reorganization Plan and reviewed the manner in which it was developed.  He noted 
that numerous meetings and discussions on this issue were held with various UHM 
stakeholders, including campus governance groups, over the span of more than two 
years, and emphasized the complexity and thoroughness of the development process, 
which included the creation of mini design teams to review and analyze various 
administrative functional areas, such as educational excellence and student success, as 
well as the formation of a master design team to review and analyze the findings and 
recommendations of the mini design teams.  It was also underscored that all interested 
parties were given multiple opportunities to provide input and feedback on the new 
organization through both formal and informal consultations with campus governance 
groups, and that ample time for comment was provided to all stakeholders with 
deadlines often being extended to afford additional time for review of the proposal.  The 
administration also attempted to make the development process as inclusive as 
possible by incorporating UHM stakeholder representation on each of the design teams 
early on in the development process. 

While due consideration was given to all of the input and feedback received from 
stakeholders which resulted in a number of amendments being made to the proposed 
Reorganization Plan, President Lassner stated that the final version did not contain 
every suggestion or recommendation made by stakeholders.  However, the 
administration is also committed to conducting periodic reviews of the organization after 
its implementation to determine if additional changes are necessary.  The administration 
believes that the Reorganization Plan, as well as the administrative structure it contains, 
is sound and that approval by the board will be in the best interest of UHM and the 
university community. 

Regent Wilson asked if delaying board action on the proposed Reorganization Plan 
for one month to allow additional time for review would have any unintended 
consequences.  President Lassner replied that a one-month delay in approving the 
proposed Reorganization Plan would make it difficult for the administration to meet its 
goal of implementation by the start of the upcoming fiscal year as well as delay the 
process to begin permanently filling some of the interim positions within the 
administrative structure.  He added that the concerns raised by some of the UHM 
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stakeholders that prompted their request for a one-month deferral could continue to be 
addressed and did not necessitate a delay in board approval. 

Regent Acoba noted some of the concerns raised about the proposed 
Reorganization Plan by the UHM Faculty Senate, including its apparent lack of an 
itemized list for budget savings and positions that were eliminated or created and clear 
criteria to evaluate its implementation, particularly with regard to student success, and 
expressed his own concerns about the ability of Regents and the general public to 
adequately review the proposal given its length and complexity.  Sandy French, Interim 
Vice-Chancellor for Administration, Finance, and Operations, replied that approximately 
45 administrative unit positions, many of which were vacant this past spring, were 
eliminated by the Legislature to achieve a cost savings of approximately $3 million.  
President Lassner added that administration can provide a specific listing of all the 
positions that were eliminated under the proposed Reorganization Plan and by the 
Legislature.  He also addressed the concern raised about the lack of clear criteria to 
evaluate implementation as it relates to student success, stating that the administration 
primarily uses retention and graduation rates as metrics to gauge student success and 
will continue to do so.  However, multiple factors affect a student’s academic success, 
including some that are beyond the control of the university, and it would be difficult to 
isolate any specific factor, such as the implementation of the Reorganization Plan, as 
the sole contributor to the rate of a student’s success. 

Vice-Chair Nahale-a remarked that he supported the proposed Reorganization Plan 
and did not believe a one-month delay would be beneficial in achieving agreement 
among all parties.  Although he considers some of the concerns raised by UHM 
stakeholders to be legitimate and valid, he also stated that he is of the opinion that the 
administration already has the authority to address many of these concerns and should 
be afforded the flexibility it needs to determine appropriate actions to attain success.  
The board must then hold the administration accountable for the outcomes and results 
of their actions. 

Regent Sullivan acknowledged the work and efforts of the administration in 
developing the proposed Reorganization Plan and expressed her support for moving 
forward with the proposal. 

Regent Acoba also acknowledged the work of the administration in developing the 
proposed Reorganization Plan, stated his belief that this was a continuation of the 
process that was begun with Phase 1 of the Reorganization Plan, and opined that it was 
the duty of the board to follow through with this process.  He reiterated his concerns 
with respect to the adequacy of time provided for both the Regents and general public 
to review such a lengthy and complex document and requested that, in the future, the 
administration present proposals that are complex and make substantial changes to the 
university in parts to allow for greater scrutiny of the important changes.  President 
Lassner responded that the proposed Reorganization Plan has been online since 
November 2020 and that the only changes made that are included in the final proposal 
were made as a result of the consultation process and input received, but agreed to 
assist in making complex material more digestible in the future. 
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Vice-Chair Moore moved to approve the Reorganization Plan, seconded by Regent 
Wilson, and noting the abstention of Regent Acoba, and the excused absence of 
Regent Tagorda, the motion carried with all other members present voting in the 
affirmative. 

Regent Tagorda returned at 11:24 a.m. 

D. Legislative Update 

VP Young highlighted several measures and priority issues that the university is 
following at the Legislature this year including bills relating to the State budget, 
university budget and legislative package, and items of interest involving the 
administration and board.  The operating and capital improvement budgets for the State 
are currently awaiting conference committee discussions.  It is anticipated that the 
budget bills will be positioned for a final vote of the Legislature within the next few days.  
Additional legislative measures that could have an impact on the university or board 
were also reported on, as was the legislative calendar and timetable for the remainder 
of the session.  Furthermore, it was noted that the Senate Committee on Higher 
Education held a meeting to consider recommending confirmation for three Regent 
nominees and a decision is expected to be rendered shortly. 

Noting several questions posed to him about the Cancer Center’s early phase 
clinical research center, as well as its business plan, Regent Higaki requested that the 
administration provide a review of this issue to the board.  President Lassner agreed 
and said that VP Syrmos would lead the effort.  He also noted that information on the 
early phase clinical research center and Cancer Center business plan has already been 
given to the board but that the administration could provide a more detailed presentation 
of these issues at a future meeting.  He also noted that the business plan has been 
shared with the Hawai‘i Cancer Consortium, which includes the chief executive officers 
of all the major healthcare providers and organizations in the State, and that its 
representatives may be requested to participate in any presentation given since the 
Consortium has actively supported the early phase clinical research center. 

Regent Higaki requested an update on issues regarding several processes and 
procedures of the University of Hawai‘i Housing Program (Faculty Housing Program) 
that were raised at the February 6, 2020, meeting of the Committee on Independent 
Audit (IA).  VP Gouveia replied that an extensive audit of the Faculty Housing Program 
that included reviews of policies, procedures, budget reserve levels, management, and 
oversight issues was conducted by the Office of Internal Audit (OIA) in 2010 and 
discovered several significant issues.  Subsequent to the 2010 audit, follow-up audits 
and reviews were conducted in 2013, 2019, and 2021 to ensure that any issues found 
were rectified.  OIA presented all four audits to the board, with the most recent audit 
indicating that the Faculty Housing Program has addressed all issues noted in the 
audits to the satisfaction of OIA.  However, based upon concerns raised in Senate 
Concurrent Resolution 115, the administration is conducting its own internal review.  
Additionally, she noted that RP 9.209 which governs the Faculty Housing Program is 
currently undergoing an extensive review and analysis.  The administration can provide 
more detailed updates on both its internal review of the Faculty Housing Program and 
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the analysis of RP 9.209 once they have been completed.  Regent Higaki requested 
that the administration present this information at the upcoming IA meeting and Vice-
Chair Moore, who serves as the Chair of IA, agreed to this request. 

Referencing recent issues with student housing, in particular power outages 
occurring at the dormitories, Regent Higaki asked whether the administration had any 
information regarding these concerns and if a review of this matter could be provided at 
the next meeting of the Committee on Planning and Facilities (P&F).  President Lassner 
responded that a report could be provided to P&F but noted that some of the recent 
power outages were the result of interrupted service caused by heavy rains and flooding 
that were beyond the control of the university and that the university does its best to 
respond to these situations.  However, the administration is working to identity ways in 
which these issues may be mitigated in the future. 

Chair Kudo questioned whether Senate Bill (SB) 628 which seeks to transfer the 
Oahu regional health care system in its entirety from the Hawaii Health Systems 
Corporation (HHSC) to the DOH would impact the future development or repurposing of 
the university’s Leahi parcels.  VP Young stated that SB 628 would impact the lease 
that is currently in place between the university and HHSC for land owned by the 
university upon which Leahi Hospital is situated.  SB 628 could also have secondary 
impacts on the future disposition of three parcels of university-owned land adjacent to 
Leahi Hospital, collectively known as the Leahi parcels, but is dependent upon the 
scope of DOH’s plan to expand services provided at the facility upon its transfer.  Chair 
Kudo expressed his belief that the administration needs to be proactive in preserving 
the university’s interests in the Leahi parcels, particularly with regard to possible future 
income generation or use for programs in the healthcare field.  VP Young stated that the 
administration is in agreement and is taking such an approach on this measure. 

Stating that Senate Resolution (SR) 166, in part, urges the university and University 
of Hawai‘i Professional Assembly to convene a task force to examine and assess the 
university’s tenure system, Chair Kudo asked whether the recent appointment by the 
board of a permitted interaction group to review and investigate the issue of tenure 
would address the scope of the SR.  VP Young replied that the work of the permitted 
interaction group currently taking place may be sufficient to address the requests made 
in SR 166 thereby alleviating the need to create another task force whose work might 
be duplicative. 

Chair Kudo inquired as to the differences between the House and Senate versions 
of the budget bills.  VP Young stated that the amounts of funding provided were 
substantially similar in each version of the budget, but that the details on how to address 
budget shortfalls using federal relief monies differ.  While the university will face some 
reductions in its general fund budget for the upcoming fiscal year, the extent of these 
reductions over future fiscal years remains uncertain as the Legislature appears to be 
taking a wait-and-see approach on the impacts any economic recovery will have on the 
State’s overall financial picture. 

E. Report of the Maunakea Planning Task Group (For Information Only) 
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Chair Kudo noted that the Report of the Maunakea Planning Task Group that 
contains its findings and recommendations, as well as a proposed resolution and an 
independent evaluation of the implementation of the Maunakea comprehensive 
management plan, has been provided to Regents in the board materials packet and is 
for information only, with discussion and potential action to occur at the next board 
meeting. 

VIII. EXECUTIVE SESSION 

Regent Sullivan made a motion to convene in executive session, seconded by Vice-
Chair Moore, and with all members present voting in the affirmative, the board approved 
convening in executive session to carry-out deliberations concerning the authority of 
persons designated by the board to conduct labor negotiations or to negotiate the 
acquisition of public property, or during the conduct of such negotiations, pursuant to 
Section 92-5(a)(3), Hawai‘i Revised Statutes (HRS), and to consult with the board’s 
attorneys on questions and issues pertaining to the board’s powers, duties, privileges, 
immunities, and liabilities, pursuant to Sections 92-5(a)(4), HRS. 

The meeting recessed at 11:59 a.m. 

Chair Kudo called the meeting back to order at 1:14 p.m. and announced that the 
board met in executive session to discuss several issues as stated on the agenda. 

IX. ANNOUNCEMENTS 

Chair Kudo announced that the next board meeting was scheduled for May 20, 
2021, at a location to be determined. 

X. ADJOURNMENT 

There being no further business, Regent Wilson moved to adjourn, seconded by 
Vice-Chair Moore, and noting the excused absence of Regent Sullivan, and with all 
other members present voting in the affirmative, the motion carried and the meeting was 
adjourned at 1:15 p.m. 

Respectfully Submitted, 

 

Kendra Oishi 
Executive Administrator and Secretary 

of the Board of Regents 
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By the Numbers
Kapi ʻolani CC Trends

Data from the Kapi ʻola ni CC O ffice for Institutiona l Effectiveness unless otherwise noted.



0

20

40

60

80

100

120

2016 2017 2018 2019 2020

3

Straight from High School to Kapi ʻolani CC
Pandem ic has led  to  som e  sh ifts in  enro llm ent for students com ing d irectly 
to  our co llege  from  high  school. Table  includes bum p in  enro llm ents from  
Kam eham eha  Schools and  Mid-Pacific Institu te . 

Kalani
McKinley

Farrington

Roosevelt

Largest Populations by High School for First 
Time Freshmen Enrolling Directly into College

Fall Semester

H
ea

d 
C

ou
nt

2016 2017 2018 2019 2020
Farrington 55 74 69 60 72
Kaimuki 31 47 40 30 20
Kaiser 54 48 42 44 41
Kalani 83 77 101 64 74
Kamehameha 17 12 15 11 25
McKinley 76 74 80 80 81
Mid -Pacific Ins. * * 5 6 19
Moanalua 43 50 42 30 39
Roosevelt 58 34 63 48 43

2016 2017 2018 2019 2020
Farrington 12% 16% 14% 13% 15%
Kaimuki 23% 35% 31% 24% 19%
Kaiser 21% 21% 16% 16% 16%
Kalani 27% 25% 30% 20% 24%
Kamehameha 4% 3% 3% 2% 6%
McKinley 22% 26% 23% 27% 23%
Mid -Pacific Ins. * * 3% 5% 10%
Moanalua 9% 11% 9% 7% 8%
Roosevelt 20% 11% 19% 15% 14%

Number of Students (Fall Semester)

Going Rate to Kapi‘olani CC (Fall)

Moanalua
Kaiser

Includes key high schools
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940

124 127

1517

960

2015 2016 2017 2018 2019 2020

Filipino

Pell

Native 
Hawaiian

Home-Based Enrollment Trends for Fall Semesters

Fall Filipino Native Hawaiian Pacific Islander Pell Recipients All
N % N % N % N %

2015 875 14% 1033 16% 124 2% 1517 24% 6399
2016 843 14% 926 16% 107 2% 1291 22% 5959
2017 871 15% 917 16% 139 2% 1250 22% 5804
2018 843 15% 974 17% 127 2% 1183 21% 5647
2019 790 15% 831 16% 138 3% 990 19% 5256
2020 836 16% 940 18% 127 2% 960 19% 5121

Pacific 
Islander

4

Institutional 
Effectiveness 
Measures (IEM) 
support operations of 
institutional goals and 
objectives as defined in the 
Kapiʻolani Community 
College Strategic Plan. 
Further supports five 
performance measures set 
forth by the University of 
Hawai‘i Community Colleges 
(UHCC), aligning the College’s 
planning efforts with those 
of the UHCC system. 

Data breakdown supports  
historically 
underrepresented  student 
populations: Filipino, Native 
Hawaiian, Pacific Islander, 
and Pell Recipients. 
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41%
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5 Total Number of Enrollments Each Fall • 2016: 7382 • 2017: 7095 • 2018: 6899 • 2019: 6488 • 2020: 6369

Female Male
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Number of Students by Category with Percentages Based on Total Enrollment

Non Binary/Other

Gender 
Proportion of female students to male students continues to be about 3:2
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Fall Semester

Although most popular age category is 18 -19, nearly 51% of our students are in their twenties .
Fall 2020 Semester Data • Number of Students by Age • Percentages Based on Total Enrollment (N/6369) 

<18
366
6% 

18-19 years old
1413
22% 

20-21 years old
1200
19% 

22-24 years old
1065
17% 

25-29 years old
972
15% 

30-34
553
9% 

35-44
479
8%

≥45
321
5%



7 Total Number of Enrollments Each Fall • 2016: 7382 • 2017: 7095 • 2018: 6899 • 2019: 6488 • 2020: 6369

Part -Time Full -Time
Fa

ll 
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Number of Students by Category with Percentages Based on Total Enrollment

4372
69%

4302
66%

4407
64%

4489
63%

4669
63%

1997
31%

2186
34%

2492
36%

2606
37%

2713
37%

2020

2019

2018

2017

2016

Part -Time and Full -Time Status
Experienced an increase in proportion of part -time students during the pandemic
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Transfers from Kapi ʻolani CC to UH Four -Year Institutions
N
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815
897

843
764

710

879
923

969
1018

1068

500

750

1000

1250

2016-
2017

2017-
2018

2018-
2019

2019-
2020

2020-
2021

Orange data reflect UHCC goals.  Blue data reflect actual trend.

Fiscal Year
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C13
38.7%

C14
38.9%

C15
38.1%

1YR 2YR 3YR 4YR 5YR 6YR 7YR

C16
31.8%C17

23.4%

C18
11.7%

1YR 2YR 3YR 4YR

How Many Years Does it Take to Graduate?
Fall 2013, 2014, and  2015 cohorts (First -Time, Full -Time Freshmen or FTF) have  shown average  gradua tion  ra te  of 
38.7%. Our gradua tions a t th ree -year m ark have  increased  with  la st two cohorts, going from  average  21.9% to 22.7%. 
Fall 2018 cohort had highest graduate rate of 11.7% at two -year mark. 

21.9% 
average 

22.7% 
average 

Number of Years after Cohort Year Showing Graduation; For Example, 1YR for C15 is Fall 2016, 2 YR for C18 is Fall 2020, etc.

Graduation Rates for FTF Cohorts 2013 -2015 Graduation Rates for FTF Cohorts 2016 -2018

0%

50%

FTF Cohort Headcounts: • 2013: 807 • 2014: 794 • 2015: 792 • 2016: 679 • 2017: 694 • 2018: 668 • Source: UH Institutional Research & Analysis Office

C: Cohort

FTF Cohort Headcounts: • 2013: 807 • 2014: 794 • 2015: 792 • 2016: 679 • 2017: 694 • 2018: 668 • Source: UH Institutional Research & Analysis Office
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Degrees and Certificates of Achievement Earned by Fall Cohorts Within Three Academic Years

Fall Cohort Year

All
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Fall 
Cohort

Filipino Native Hawaiian Pacific Islander Pell Recipients All Students Combined
Cohort Awards % Cohort Awards % Cohort Awards % Cohort Awards % Cohort Awards %

2014 133 18 13.5 204 20 9.8 24 n/a n/a 438 69 15.8 1201 202 16.8
2015 165 32 19.4 215 21 9.8 36 n/a n/a 412 77 18.7 1201 226 18.8
2016 140 26 18.6 200 24 12.0 26 n/a n/a 305 65 21.3 1127 205 18.2
2017 202 34 16.8 208 21 10.1 40 n/a n/a 310 53 17.1 1276 227 17.8

Institutional Effectiveness Measures: Degrees & Certificates of Achievement
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Percentages for 
2017 cohorts:



25%

50%

75%

100%

2016 2017 2018 2019 2020

Filipino • 79%
Pell • 77%
Native Hawaiian • 72% 

Percentage of Successful Course Completion for Fall Semesters
Numbers After Demographic Show Average Percentage for Past 5 Years
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Fall 
Term

Filipino Native Hawaiian Pacific Islander Pell Recipients All Students Combined
All Success % All Success % All Success % All Success % All Success %

2016 3020 2290 76% 3401 2225 65% 411 238 58% 5279 3979 75% 21010 15493 74%
2017 2936 2185 74% 3515 2209 63% 460 249 54% 5286 3835 73% 20476 14785 72%
2018 2924 2146 73% 3363 2155 64% 464 231 50% 4894 3598 74% 19474 13988 72%
2019 2763 2055 74% 2963 2029 68% 441 216 49% 3842 2811 73% 18118 13445 74%
2020 2839 2247 79% 3214 2328 72% 411 230 56% 3667 2810 77% 17396 13290 76%

Pacific Islander • 56%

“All”- all attempted courses during specific term. “Success”- all courses in which student received A,B,C,CR. % is Success/All.

Institutional 
Effectiveness 
Measures: 
All populations 
experienced 
increased student 
course success rates 
during the pandemic.
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Number of Student Semester Hours Per 1 Full -Time Employee 

Fall Faculty Staff
2016 187 416
2017 177 400
2018 173 347
2019 174 338
2020 175 349

Calcula tions based  on  Fa ll sem este r da ta :
Faculty: 2016: 338.7 • 2017: 344.2 • 2018: 337.1 • 2019: 310.1 • 2020: 293.6 
Staff: 2016: 152.1• 2017: 152.6 • 2018: 168.0 • 2019: 159.5 • 2020: 150
SSH: 2016: 63342 • 2017: 60983 • 2018: 58304 • 2019: 53850 • 2020: 51524

Details

Despite decreasing 
enrollments, college has 
maintained relatively 
consistent SSH:Faculty and 
staff ratios. 

Source:  UH Institutional Research and Analysis Office
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Fall SSH Totals: • 2016: 63,298 • 2017: 57,680 • 2018: 58,217• 2019: 53,804 • 2020: 51,522  Source: UH Institutional Research & Analysis Office

SSH for On Campus, Online & Early College 
Early College SSH is part of “On Campus” & “Online” SSH Captured at Census.



Distance Education • International Students •  Retention

Campus Priorities
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Two years and one pandemic 
later, a typical Kapi ʻolani CC 
student remains the same. 

Meet Jessica. She is female, Asian, 
and attends college part -time. 
She graduated from Kalani High 
School, studies liberal arts, and is 
19 years old. Although she shares 
identical characteristics of our 
most typical student in 2019, 
how she learns now is most likely 
different.

Our Learners

15
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The Pandemic Shift
Enhancing & Expanding Distance Education

Fa ll: 2018 (181 DE Cla sses/1062 Cla sses Tota l) •  2019 (202/982 Tota l) •  2020  (594/905 Tota l)

Spring: 2019 (181 DE cla sses/1001 Cla sses Tota l) •  2020  (196/875 Tota l) •  2021 (584/812 Tota l)Numbers

Fall Percentage of Online Classes 
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Spring Percentage of Online Classes 



632
74%

594
66%

20 2
21%

185
17%

173
16%

115
13%

114
13%

740
75%

846
80 %

880
81%

111
13%

197
22%

40
4%

31
3%

31
3%

Total Classes Each Fall •  2017: 1084 (2 Ca ble TV grouped in “O nline”) •  2018: 1062 (3 Ca ble TV) •  2019: 982 •  2020 : 905 •  2021: 858 

The Pandemic Shift
Fall Class Modalities in the Past & the Future

2021

2020

2019

In PersonOnline Hybrid

Number of Courses Offered & Percentages Based on Total Number of Classes
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te
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2018

2017



The Pandemic Shift
Anticipating Need via the Spring 2021 Student Congress Survey

18

“I’d love more online (self paced) 
options for classes - I’m a non -
traditional student who works full 
time in a ER and takes care of Covid 
patients - I think it’s easier for 
everyone if I don’t have to show up 
in person for class” 
-- A student perspective 
(written in the open-ended portion of the survey)

Notes Student Congress and the Office for Institutional Effectiveness distributed a survey to 5,792 registered students in 
spring 2021. The 468 responses are statistically significant within a 5% margin of error at 95% confidence.

Pe rce n ta ge  
(n /468)

Number of Responses

Survey Question: What are your preferred class methods for fall 2021? (Check all that apply.)
Pa rt icipa n ts  cou ld  ch oose  m ore  th a n  on e  re spon se , wh ich  is  wh y th e  to ta l pe rce n ta ge  is  a bove  100%.



6017
94%

5927
91%

6301
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6445
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6693
91%

352
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561
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598
9%

650
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689
9%

2020

2019

2018

2017

2016

The Pandemic Shift
Global Enrollment Trends

19

All Other Students International
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Number of Students by Category with Percentages Based on Total Enrollment

Total Number of Enrollments Each Fall • 2016: 7382 • 2017: 7095 • 2018: 6899 • 2019: 6488 • 2020: 6369



Total Number of Enrollments Each Fall • 2016: 7382 •  2017: 7095 • 2018: 6899 •  2019: 6488 •  2020 : 6369
Note: Due to rounding to the nea rest whole percenta ge point, tota l percenta ge for 2019 is 99% a nd 2020  is 101%.

The Pandemic Shift
Enrollment By Student Type

Continuing

20

2019

2020
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Number of Students by Category with Percentages Based on Total Enrollment

Notes

2018

2017

2016

Transfer New Returning Other
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Increasing Student Retention
How can we help our students stay?

Fall to Fall Retention (All Students) Fall to Spring Retention (All Students)

21

Percentage based on Reenrollment/Revised Headcount (Graduates & Transfers Removed)
Fall: 2015 (3058/5243) • 2016 (2795/4686) • 2017 (2644/4612) • 2018 (2529/4524) • 2019 (2303/4139)
Spring: 2016 (4187/5504) •  2017 (4028/5804) • 2018 (3709/5243) • 2019 (3549/4847) • 2020 (3373/4721)Counts

76% 75% 71% 73% 71%

Fall 2016-
Spring 2017

Fall 2017-
Spring 2018

Fall 2018-
Spring 2019

Fall 2019-
Spring 2020

Fall 2020-
Spring 2021

58% 60% 57% 56% 56%

0%

100%

Fall 2015-
Fall 2016

Fall 2016-
Fall 2017

Fall 2017-
Fall 2018

Fall 2018-
Fall 2019

Fall 2019-
Fall 2020
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Faculty Senate
Candy Branson
Connecting & Uplifting
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Supporting Campus Priorities
Distance Education • International Students •  Retention

From  Sprin g 2020 to  Fa ll 2020, Ka p iʻola n i 
CC in st ru ct ion a l de sign e rs  a n d  DE fa cu lty 
le a de rs  fa cilit a t e d  4 it e ra t ion s of TOPPTo Go!  
Th is  fre e , 4-we e k fu lly on lin e , com m u n ity-
ba se d  p rofe ssion a l de ve lopm e n t  p rogra m  
gu ide d  m ore  th a n  700 pa rt icipa n ts  a cross  th e  
UH syste m  in  fou r m odu le s  to  p rom ote  be st  
p ra ct ice s  in  on lin e  le a rn in g.
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Student Congress 
Alex Sosa
Listening & Advocating



Student Stress Factors
Fall 2020 Student Congress Survey Results

25

184

189

214

444

447

465

Communication with Instructors | 23%

Personal Relationships | 24%

Family Relationships | 27%

School Workload | 56%

Personal Concerns about Health and Safety | 56%

Money Problems | 58%
Number of students who answered Stressful/Extremely Stressful : 

798 students out of 5,80 3 students registered a t Ka piʻola ni CC a nswered this question on the Fa ll 2020  Student 
Congress Survey (Ma rgin of Error: +/ - 5% | Level of Confidence =  95%). They ra ted the a bove stress fa ctors 
from the following options: Not Stressful a t  All •  Somewha t Stressful •  Stressful •  Extremely Stressful

Notes

Survey Question: How stressful are the following factors for you as we start the fall semester?

Pe rce n ta ge  
(n /798)



There is no more important endeavor for the College at 
this time. If we are true to our value of kuleana, we have a 
shared responsibility to support the future of our College. 
If we are true to our motto, Kūlia i ka nu‘u, we need to 
commit to always improving our practice.
Louise Pagotto, Chancellor

Mahalo!

26



UNIVERSITY of HAWAE’21
FOUNDATION

UHtVEHSY W HAWA
BOARD OF REI.ENTS

MAY12 P4:22

TO:

VIA:

FROM:

SUBJECT:

DATE:

Ben Kudo, Chairperson
University of Hawai’i Board of Regents

David Lassner, President .j
University of Hawai’i

Tim Dolan, Vice President of Advancement
University of Hawai’i Foundation

UH Foundation Report

May 10, 2021

Please find information submitted by the Foundation for the May 20, 2021 Board of
Regents’ meeting:

• Funds Raised Leadership Report by Campus (FY 2014 through FY 2021, as of
March 31)

• Development Operations Report — Fiscal Year 2021 Progress (as of March 31)
• Funds Raised by Source, Gift Type, Account Category and Purpose (as of March

31)
• UH Foundation Statement of Operations Four-Year Comparison (as of March 31)
• Endowment Executive Summary (as of March 31)

Thank you for your assistance and please let us know if anything further is needed or
required.

Attachments

MEMORANDUM
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Funds Raised Leadership Report
Fiscal Years 2014-2021
As of March 31, 2021

All dollars in thousands
(Gifts, Pledges, Matching Gifts, Gifts in Kind, Grants and Planned Gifts)

20212020201920182017201620152014Unit

Manoa $27,115 $98,268 $25,810 $31,830 $30,085 $31,652 $34,499 $58,810

Hilo $2,078 $1,822 $2,897 $2,352 $2,694 $1,908 $2,444 $2,378

West Oahu $265 $239 $1,007 $142 $631 $388 $881 $593

Hawaii CC $125 $142 $364 $231 $648 $1,196 $635 $1,514

Honolulu CC $152 $144 $681 $148 $222 $1,270 $471 $680

Kapiolani CC $1,229 $1,506 $1,375 $959 $2,697 $2,050 $2,981 $2,176

Kauai CC $617 $707 $747 $518 $353 $641 $649 $204

Leeward CC $804 $147 $386 $239 $169 $166 $240 $223

Maui College $760 $506 $857 $603 $671 $354 $966 $737

Windward CC $514 $426 $443 $1,436 $281 $90 $1,790 $804

Multi-Campuses $5,056 $5,119 $13,954 $8,629 $6,536 $5,560 $3,912 $7,972

$38,715 $109,027 $44,986 $45,276$48,521 $47,086 $49,467 $76,090Totals

Beginning in FY2020, present value (PV) is used in funds raised calculations for deferred gifts. Prior to FY2020, face value (FV) is used.
Page 2 of 9



Development Operations

Fiscal Year 2021

As of 03/31/2021

All dollars in thousands

Campus: All

Unit: All

Allocation Department: All

Fundraising Result (07/01/2020 - 03/31/2021): 

Fiscal Year 2021 Goal: $80.0 M

$76.1 M

Fundraising Result Summary

Account Type Gifts & Pledges Deferred Gifts Total

Endowment $12,655 $240 $12,895

Expendable $38,518 $311 $38,829

Revocable Deferred Gifts $0 $19,589 $19,589

Gifts-In-Kind $461 $0 $461

Grants Directly to UH $4,317 $0 $4,317

Total $20,140$55,950 $76,090

Comparison to Previous Fiscal Year

Number of

Major Gifts

$25k+

Major Gifts

Total
Number of

Annual Gift

<$25k

Annual Gift 

Total

Gift Total

Current Fiscal Year  18,302 275 $8,072$68,018 $76,090

Previous Fiscal Year  19,201 249 $9,047$40,420 $49,467

Comparison Favorable/(Unfavorable)  26 $27,598 (899) ($975) $26,623 

89%

11%

Major Gifts $ Annual Gift $

Current Fiscal Year

275 major gifts accounted for 89% of the total funds raised

82%

18%

Major Gifts $ Annual Gift $

Previous Fiscal Year

249 major gifts accounted for 82% of the total funds raised
Page 3 of 9



As of 3/31/2021
Fiscal Year 2021

All dollars in thousands

Funds Raised By Source, Gift Type, Account Category and Purpose

$6,256 
8% $1,217 

2%

$32,603 
43%

$13,574 
18%

$20,582 
27%

$1,858 
2%

Funds Raised by Source

Alumni Faculty & Staff Other Individuals

Corporations Foundations Other Organizations

$51,172 
67%

$20,140 
26%

$461 
1%

$4,317 
6%

Funds Raised by Gift Type

Gifts and Pledges Deferred Gifts Gift‐In‐Kind Grants

$12,895 
17%

$38,829 
51%

$19,589 
26%

$461 
0%

Funds Raised by Account Category

Endowment Expendable Revocable Gifts Gift‐In‐Kind Grants

$755 
1%

$19,636 
26%

$8,779 
11%

$27,059 
36%

$19,860 
26%

Funds Raised by Purpose

Capital Improvement Faculty and Academic Support

Research Student Aid and Services

Other Programs
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Fiscal Years 2018‐2021
Funds Expended by UH Programs

All dollars in thousands
As of March 31
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2018 $6,954 $5,821 $5,840 $1,381 $1,619 $6,003 $27,618
2019 $9,065 $6,538 $7,107 $229 $1,779 $5,811 $30,529
2020 $10,318 $8,173 $8,323 $1,232 $1,633 $6,266 $35,944
2021 $10,696 $4,563 $5,158 $801 $1,016 $5,644 $27,878

Funds Expended By Purpose
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Funds Expended by UH Programs, continued
Fiscal Years 2018‐2021

As of March 31
All dollars in thousands

$0

$1,000

$2,000

$3,000

$4,000

$5,000

$6,000

$7,000

$8,000

Student
Aid &

Services

Faculty &
Academic
Support

Research Athletics Capital
Projects

Other
Programs

2018 $4,528 $4,064 $5,779 $1,538 $638 $1,688
2019 $6,344 $4,633 $6,894 $1,670 $203 $2,458
2020 $7,309 $6,066 $7,900 $1,523 $1,123 $2,781
2021 $7,462 $3,250 $4,956 $939 $766 $1,827
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2021 $56 $27 $204
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2018 $322 $209 $47 $‐ $81 $394
2019 $435 $187 $213 $‐ $109 $239
2020 $378 $306 $416 $‐ $110 $487
2021 $665 $275 $165 $0 $77 $264

Funds Expended by UH Hilo Programs
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2018 $1,304 $1,273 $13 $740 $1,062
2019 $1,368 $1,392 $0 $24 $1,180
2020 $1,496 $1,562 $0 $105 $1,148
2021 $1,443 $873 $‐ $28 $783
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2018 $698 $211 $1 $3 $2,823
2019 $762 $256 $0 $2 $1,894
2020 $919 $127 $7 $4 $1,725
2021 $922 $109 $37 $6 $2,742

Funds Expended by UH System Programs
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REVENUES:
Unrestricted gifts 1,073,870$      415,115$         606,879$         813,451$         
Income from expendable accounts 1,901,390        2,526,668        2,951,285$      284,232           
Income from endowment accounts 2,884,927        3,057,371        3,190,959        3,268,664        
Service fee on gifts and non-gifts 1,713,511        1,844,438        2,196,676        1,769,584        
Alumni Relations revenue 21,638             22,669             - - 
UH contract for services 2,250,000        2,250,000        2,250,000        2,250,000        
Other payments for services from UH & UHAA 233,966           255,994           327,628           271,952           

Total Revenues 10,079,303$    10,372,257$    11,523,426$    8,657,883$      

EXPENSES
Development

Personnel 4,611,128$      4,605,242$      4,533,600$      4,161,246$      
Program 1,017,404        925,315           1,031,409        985,100           
Campaign 85,582             33,245             3,200 - 

Alumni Relations
Personnel 348,742           386,586           403,536           332,025           
Program 47,547             53,333             40,375             64,780             

Service & Support
Personnel 2,343,846        2,560,082        2,064,296        2,093,697        
Program 667,847           905,866           372,225           284,462           

UH Support Fund 112,500           112,500           112,500           112,500           
King Street Office - 185,230 414,248           402,924           

Total Expenses 9,234,596$      9,767,399$      8,975,390$      8,436,733$      

Net Revenues Over(Under) Expenses 844,707$         604,857$         2,548,036$      221,150$         

UNIVERSITY OF HAWAII FOUNDATION
Statement of Operations- Unaudited

For the Fiscal Periods Ending March 31, 2021, 2020, 2019 and 2018

March 31, 2021March 31, 2018 March 31, 2019 March 31, 2020
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Endowment Executive Summary 
As of March 31, 2021 

Total Assets in the UH Foundation stood at $423.0M and generated a return of +1.7% 
in March.  

The University of Hawai’i Foundation’s private investment portfolio had a very strong 
Q4, which resulted in a 2020 return of 44%.  In Q4 alone the value of the program 
increased by approximately $21M.  The primary drivers were Greenspring Secondary 
Venture Funds and an investment in the restructuring of Altos Ventures.  Altos is a 
hybrid US/Korea manager that had exposure to gaming and food delivery companies 
that arguably benefitted from global COVID lockdowns.  Other managers such as 
Bertram, Prime Finance, Volition and Centergate also had a strong Q4.  In addition to 
the increases in value the portfolio distributed $4M in Q4 2020. 

Global equity markets advanced in first quarter, as developed markets equities topped 
emerging markets peers. Pro-cyclical assets broadly outperformed in first quarter, led by 
commodities and equities, leading value stocks to best growth counterparts, and small 
caps to outperform large caps.  

As the outlook for global growth continued to improve, risk assets climbed, fueled by 
the swift rollout of COVID-19 vaccines and a massive US fiscal spending package. 
Earnings momentum rebounded along with economic activity; a large proportion of 
companies beat earnings estimates.  

Rising economic optimism and the “risk-on” investment environment presented a 
challenging backdrop for bonds, which sold off in first quarter as yields jumped back to 
pre-pandemic levels. Investors grew nervous about the inflationary pressures that could 
stem from a rapid economic recovery and record money printing. Indeed, the US ten-
year breakeven inflation rate reached its highest level since 2013. Despite these worries, 
US Federal Reserve officials didn’t appear overly concerned with inflation risks. The 
central bank signaled plans to remain accommodative until the economic recovery—and 
specifically, job market recovery—is complete. The University of Hawaii Foundation’s 
cumulative performance over the trailing one-year period has surpassed its 
benchmark’s return of +38.5% by +2.5%. Since Inception, the Foundation’s 
performance of +7.1% has outperformed the Total Assets Portfolio Benchmark’s 
return of +6.2%. 
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Board of Regents Meeting
5/20/2021



All dollars in thousands
Fiscal Periods Ending on March 31

Funds Raised Leadership Report FY14-21

2



Major 
Gifts
82%

Annual 
Gifts
18%

Major 
Gifts
89%

Annual 
Gifts
11%

• FY21: 275 major gifts 
accounted for 89% of total 
funds raised

• FY20: 249 major gifts 
accounted for 82% of total 
funds raised

• YOY Gift Total as of March 31 
(000) favorable by $26.6M 

Development Operations

3



All dollars in thousands (as of March 31, 2021)

Funds Raised by 
Source, Gift Type, Account Category and Purpose
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For Fiscal Periods Ending March 31, 2018-2021
Statement of Operations

5



• Total Assets: $423.0M and with a 
return of +1.7% in March

• Cumulative performance (TTM) has 
surpassed its benchmark’s return 
of +38.5% by +2.5%

• Since inception, the Foundation’s 
performance of +7.1% has 
outperformed the Total Assets 
Portfolio Benchmark’s return of 
+6.2%.

Investment Management

6



Independent Audit Committee Report  Page 1 of 2 
Summary of May 6, 2021 Meeting 

Agenda Items: 

A. Review and Acceptance of Revenue Bond Covenant and Policy Compliance Status 
of Corrective Action 

Glenn Shizumura, Director of the Office of Internal Audit (OIA), reported on the status of 
corrective actions taken by the University Bond System Office (UBSO) to address 
improvement opportunities and mitigate risks documented in a revenue bond covenant and 
policy compliance report dated April 28, 2020.  OIA has concluded that all corrective 
actions have been implemented with the exception of a minor revision to one of the 
executive policies.  Follow-up discussions with UBSO staff, as well as VP Young, indicate 
that the revision to the executive policy has been completed and will be formally amended 
prior to the end of the calendar year. 

Action: The Committee voted to accept the report. 

B. Review and Acceptance of Review of Clearing Accounts Status of Corrective Action 

Internal Auditor Shizumura reported on the status of corrective action taken to address 
recommendations to improve the processes and controls associated with university 
clearing accounts which were documented in an audit report issued by OIA in September 
2019.  OIA has concluded that all corrective actions have been implemented and that no 
significant matters remain unresolved. 

Action: The Committee voted to accept the report. 

C. Review and Acceptance of Review of the Waikīkī Aquarium 

Internal Auditor Shizumura provided a summary of an initial audit of the Waikīkī Aquarium 
(Aquarium) noting that the audit examined various compliance, operational, and financial 
aspects of the Aquarium.  He highlighted several associated risks and challenges facing 
the Aquarium, as well as the corrective actions recommended by OIA.  Based upon 
management’s response to the audit report, it is anticipated that the recommended 
corrective actions will be completed within the next year with the exception of a wastewater 
discharge matter which is still being negotiated between the university, the Department of 
Environmental Services of the City and County of Honolulu, and the State Department of 
Health.  OIA will provide a status of corrective action report to the committee in the future. 

Action: The committee voted to accept the report. 

D. Update on Reviews of University Housing Program (Program) 

VP Gouveia presented an overview and history of the Program.  An initial audit of the 
Program in 2010, and follow-up audits in 2013 and 2019, revealed several issues with the 
Program that focused on three areas of concern including issues regarding waitlist and total 
duration of tenant occupancy; tax considerations due to rents less than five percent of 
appraised value; and the Mortgage Assistance Guaranty Program initiated by the university 
that was discontinued in 2014.  She reviewed each area of concern in detail and 
highlighted that a status of corrective action report issued by OIA in 2021 found that the 
Program has addressed all issues noted in prior audits. 

 

 
 



Independent Audit Committee Report  Page 2 of 2 
Summary of May 6, 2021 Meeting 

E. Audit Project Status Update 

Internal Auditor Shizumura provided a status update on all of the projects and audits 
outlined in OIA’s 2020-2021 work plan which was approved by the committee at its June 4, 
2020, meeting and presented a chart indicating both completed and ongoing projects, as 
well as the noting the current stage of the ongoing projects.  Audit project status reports will 
be provided regularly going forward. 

F. Professional Development: Review of AICPA Toolkit for Government Organizations: 
Recap of Topics Covered at the March 2021 Meeting, Evaluating the Internal Audit 
Function, Conducting an Audit Committee Self-Evaluation, and Enterprise Risk 
Management 

Mr. Cory Kubota, with Accuity LLP, delivered the last of a series of professional 
development sessions planned for the committee, in compliance with statutory 
requirements that the committee undertake professional development to ensure the 
financial expertise of the committee as a whole.  He recapped and reviewed topics covered 
at the March 2021 committee meeting including the evaluation of the independent auditor 
and the issue of single audits.  Mr. Kubota also reviewed the roles and responsibilities of 
the committee regarding oversight and evaluation of OIA; conducting an annual self-
evaluation to determine the committee’s performance and effectiveness; and enterprise risk 
management. 

G. Designation of Committee Member Financial Expertise 

Action on this agenda item was deferred until the next committee meeting to provide 
Regents with an opportunity to submit statements highlighting the financial qualifications 
they possessed that would allow for their designation as the financial expert of the 
committee in accordance with statutory requirements.  He noted that both he and Regent 
Wilson have submitted statements to the Board Office and invited other Regents to do the 
same if they so choose. 

 

 
 



Personnel Affairs and Board Governance Committee Report Page 1 of 2 
Summary of May 6, 2021 Meeting 

Agenda Items: 

A. Review of Board Bylaws 

Board Secretary Oishi explained that the responsibilities of the committee include ensuring 
that the Bylaws are reviewed on a regular basis.  Although this periodically occurs at the 
individual committee level within the context of examining a committee’s scope and 
responsibilities, it was noted that a comprehensive review has not occurred for two years.  
The Board Office conducted a cursory review of the general provisions of the Bylaws and 
recommended several housekeeping amendments. 

Action: The Committee recommended board approval of the identified amendments. 

B. Discussion of Board Members Education and Development, Including Orientation for 
New Regents 

An overview of the educational and development opportunities and resources made 
available through the Board Office was provided.  It was also noted that the Board Office, in 
conjunction with the President and administration, conducts orientation sessions for 
incoming Regents and topics included in the orientation sessions were reviewed and 
feedback was solicited on any additional topics that might be useful for incoming board 
members. 

Discussion occurred on a number of topics and issues that may be helpful in addressing 
the educational development of current board members, as well as for the orientation of 
new board members, 

C. Review of Committee Structure 

Regent Moore explained that he conducted a review of the board’s committee structure in 
relation to the committee structures of boards at 12 flagship universities in the western 
United States, reviewed the process used in conducting this review, and provided a report 
of his findings. 

Discussions ensued on amending the current committee structure of the board; the reasons 
for, and objectives of, such a reorganization; the roles, goals, and objectives of board 
committees; regent policies and their alignment with any committee structure adopted; and 
the changing landscape of higher education occurring at the national level that is prompting 
a number of university boards to reimagine board and university governance.  Several 
Regents suggested a meeting to specifically discuss the board’s committee structure. 

D. Summary of 2021 – 2023 Biennium Collective Bargaining Changes 

Sarah Hirakami, Director of Collective Bargaining and Labor Relations, provided an update 
on collective bargaining agreement (CBA) negotiations noting that all of the university’s 
current CBAs will expire on June 30, 2021.  Agreement has been reached on new CBAs for 
the majority of the bargaining units and employees have ratified these agreements.  The 
Legislature has also funded the ratified agreements.  The major terms of each of the 
agreed upon CBAs including agreement duration, reopener provisions, salary adjustments, 
and health care contributions were also reviewed. 
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Summary of May 6, 2021 Meeting 

 

E. Committee Annual Review 

Chair Westerman referenced the committee annual review matrix provided in the materials 
packet noting that the committee was unable to address issues related to shared 
governance and a board self-assessment.  He stated that the committee would plan on 
addressing these matters during the next academic year after the newly-appointed 
members join the board. 

 



Planning and Facilities Committee Report Page 1 of 2 
Summary of May 6, 2021 Meeting 

Agenda Items: 

A. Recommend Board Approval of Authorization to Amend Pre-Closing (Pre-
Construction) Agreement with Greystar Development Services, LLC for Development 
of a Multi-Family Rental Housing Facility at the Former NOAA Site 

VP Young provided a brief history of the NOAA Graduate Student Housing Project (Project) 
noting that, in March 2020, the board approved the administration’s original request to enter 
into a limited pre-closing agreement (PCA) with Greystar under which the university would 
agree to reimburse Greystar for pre-construction costs of up to $1.5 million for the Project.  
At that time, it was anticipated that additional pre-construction costs would be addressed in 
phases based upon pre-construction activity and that the administration would seek board 
approval for amendment to the PCA to accommodate these costs.  In September 2020, the 
board approved an amendment to the PCA authorizing the expenditure of additional funds 
for Project pre-construction costs through April 2021.  The administration is currently 
seeking board approval for a second amendment to the PCA that would allow it to 
authorize Greystar to expend up to an additional $1 million to accommodate the next pre-
construction phase of the Project. 

Discussion occurred on, and questions were raised about, several specific details 
contained within the PCA. 

Action: The committee recommended board approval of authorization to amend the PCA 
with Greystar for the NOAA Graduate Student Housing Project. 

B. Recommend Board Approval Authorizing Negotiation and Approval of Lease of 
Facility Between the University of Hawai‘i and the Agribusiness Development 
Corporation (ADC) for the Benefit of Leeward Community College (LeeCC) 

VP Young stated that the administration was seeking board approval to negotiate and enter 
into a 35-year lease agreement for the long-term use of a 69,000 square-foot parcel of land 
located in Wahiawa consisting of primarily agricultural warehousing space currently owned 
by ADC.  Securing long-term use of the leased area will allow the university, through 
LeeCC, to move forward with a renovation project to create and develop the Wahiawa 
Value-Added Product Development Center (Center) to support entrepreneurial 
development and economic diversification.  The renovation project is expected to be 
completed in two years at an estimated cost of $17 million. 

Discussion occurred on the rationale for this project being connected to LeeCC and the 
relationship with the facility’s location in Wahiawa, whether the $17 million would be 
recouped over the term of the lease, and whether a market study has been conducted. 

Action: The committee recommended board approval of authorization to negotiate and 
enter into a lease agreement for use of ADC-owned land in Wahiawa, with 
Regent Sullivan voting no. 

C. Recommend Board Approval of Resolution 21-03 Requesting the Administration of 
the University of Hawai‘i to Pursue an Adjusted Utility Rate Structure for Institutions 
of Higher Education from the Hawaiian Electric Company, Inc. 
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Summary of May 6, 2021 Meeting 

Board Chair Kudo stated that the impetus for the introduction of Resolution 21-03 was to 
address one of the major expenses associated with operating the ten-campus university 
system, electrical costs.  Resolution 21-03 initiates an effort to reduce the university’s 
electric utility costs through the negotiation of lower rates from Hawaiian Electric Company, 
Inc. (HECO). 

Action: The committee recommended board approval of Resolution 21-03, with Regent 
Acoba recused. 

D. Fiscal Year (FY) 2020-2021 3rd Quarter Capital Improvement Project (CIP) Status 
Report as of March 31, 2021 

VP Gouveia provided a report on the status of CIPs through the third quarter of FY 2020-
2021 stating that all projects are moving forward as planned with no significant issues. She 
highlighted the status of more than $10 million in facility improvements to the Clarence T.C. 
Ching Athletic Complex (Ching Complex) that were necessitated by the decision to 
demolish Aloha Stadium and use the Ching Complex as a venue to host home games for 
the university’s football team beginning in fall 2021. 

E. FY 2020-2021 3rd Quarter University Land-Related Strategic Initiatives and 
Partnerships Program Update 

VP Young provided an update on the status of several university land-related strategic 
initiatives through the third quarter of FY 2020-2021 briefly reviewing several aspects of, 
and amendments to, various projects including the UH-West Oahu University District Lands 
Project; the Atherton Project; the NOAA Graduate Student Housing Project; the 
Kaimuki/Leahi Hospital Parcel Project; and the University Press Parcel Project.  Several 
projects addressing initiatives for the Honolulu Authority for Rapid Transportation that will 
impact university-owned land have also been added to the list of initiatives and updates on 
these projects will be provided in future reports. 
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Chair, Committee on Planning and Facilities
Board of Regents

VIA: David Lassner
President DI4IZ(
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SUBJECT: Authorization and Approval to Amend Pre-Closing (Pre-Construction)
Agreement (PCA) for Development of a Multi-Family Rental Housing
Facility, Greystar/NOAA Site—Second Amendment

SPECIFIC ACTION REQUESTED:

Pursuant to Regents RP Policy 8.20 1 (Contracts and Official Documents), prior Board of
Regents approval is required for consultant work estimated to be in excess of one
million dollars ($1 000,000), and construction projects totaling more than five million
dollars ($5,000,000). The University of Hawai’i (UH or University”) President and its
Chief Financial Officer (together “Administration”) is seeking a second amendment to
the pre-closing (pre-construction) agreement (‘PCA”) between UH and Greystar
Development Services, LLC (Greystar”), which the Board of Regents approved at its
March 19, 2020 meeting.

The total cost for pre-construction activity is approximately five million dollars
($5,000,000) of the completed project cost estimated at approximately one hundred
thirty million dollars ($130,000,000), all to be financed with 100% project-based, tax-
exempt bonds. The Administration’s approach is to authorize project spending by
Greystar in tranches for related pre-construction work so that the University can assess
progress and viability as the Project develops. Accordingly, the original PCA authorized
one million five hundred thousand dollars ($1,500,000) for pre-construction activity
under the PCA. On September 17, 2020, the Board of Regents authorized an additional
one million dollars ($1,000,000) for pre-construction activity under the PCA by allowing
the Administration to negotiate and enter into that First Amendment to Pre-Closing
Agreement effective November 24 2020.

2444 Dole Street, Bachman Hell

Honolulu, Hawai 1 96822
Telephone (808) 956-8903

Fax: (808) 956.5286
An EQual Opportun4y/Alllrmative Action lnslituton
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Now, the Administration requests authorization to negotiate and enter into a second
amendment to authorize an additional one million dollars ($1,000,000) for the next
tranche of pre-construction activity under the PCA, as summarized in the following
table:

Approximate PCA PCA PCA Total
Pre-construction April 20, 2020 Am. No. I Am. No. 2 Authorized
Budget Nov. 24, 2020 If Am. No.2

Approved

$5,000,000 $1,500,000 $1,000,000 1,000,000 $3,500,000

The tranches authorized by the University are for expenses that Greystar will incur and
pay for to complete work for the project. Although pre-construction costs are advanced
by Greystar and not paid by UH in anticipation of bond financing, there are conditions
upon which UH would reimburse Greystar and own the pre-construction work product if
the Project does not proceed as discussed below.

Administration is noting that the project schedule has been adjusted to target project
occupancy for the start of Fall 2025, rather than Fall of 2024. Milestone delays had
affected delivery of the initial market study (due to COVID shutdown), design work
(additional value engineering required), environmental assessment approval, and the
PRU modification approval resulting in some adjustment to the project schedule.
Greystar is still working towards an ‘ideal” project opening and full available occupancy
before Fall 2025. Ideally, student housing facilities will want to target Fall semester for
availability rather than an opening mid-year.

RECOMMENDED EFFECTIVE DATE:

Upon authorization and approval of the Board of Regents.

BACKGROUND:

UH owns a parcel formerly known as the National Marine Fisheries Service (“NOAA
Site”), located on the UH at Manoa (“UHM”) campus, at 2570 Dole Street, and
designated Tax Map Key No. (1) 2-8-023:009.

On November 7, 2018, UH issued a Request for Proposals for the Development of a
New Multi-Family Mixed-Use Rental Project (“RFP”). The purpose of the RFP was to
solicit proposals from qualified real estate developers and development teams that were
interested in entering into a public-private partnership with UI-I to design, build, finance,
operate, and maintain a family-oriented mixed-use rental housing project to be located
at the NOAA Site (the “Project”).



Chairperson Benjamin Asa Kudo
Committee Chair Michelle Tagorda
April 28, 2021
Page 3 of 5

The Project conceptuaTizes building family-oriented rental housing units in a multi-story
facility intended primarily to serve UHM graduate students, but which may also serve
UHM junior faculty to the extent Project units are available. Depending on market
demand, the Project units may also be available for UHM staff and other parties
affiliated with UHM or the University.

The University has a strong preference that the Project include a child care facility (to be
operated by the University). This child care facility could either replace or supplement
the existing UHM Children’s Center (located at 2600 Campus Road, QLCSS #414B).
The University child care program currently services approximately one hundred (100)
young children of UHM students and employees between the ages of two and five years
old. If feasible, the University also prefers that the Project include commercial
components that provide goods and/or services to Project residents and the greater
UHM community. The University believes that the components of the Project will foster
and create a live, work, play environment in the areas surrounding the NOAA Site.

In September 2019, UH selected Greystar to be its private partner as real estate
developer and manager of the Project. UH and Greystar entered into the PCA, effective
April 30, 2020. The PCA includes various pre-construction work to be completed prior
to the closing of the tax-exempt bond financing for the Project up to a certain approved
budget agreed to and approved by UH.

In coordination and consultation with UH, the work performed by Greystar and the
development team on the Project under the PCA includes the following:

• Contracted with sub-contractors to produce work on design drawing, preliminary
construction materials, etc.;

• Conducted a market study, engineering studies, environmental review, and title
investigations;

• Completed construction pricing for the 50% schematic design drawing set;
• Completed the 100% schematic design drawing set;
• Began construction pricing for the 100% schematic design drawing set;
• Completed and submitted the Final Environmental Assessment (“FEA)”) and

Finding of No Significant Impact (“FONSI”) determination to the Office of
Environmental Quality Control (“OEQC”);

• Published the FEA and FONSI with OEQC;
• Began the Plan Review Use (“PRU”) Minor Modification Application for the City

and County of Honolulu Department of Planning and Permitting; and
• Additional consultant work with community and university stakeholders.

As discussed above, UH has authorized Greystar to spend two million five hundred
thousand dollars ($2,500,000) of the approximately five million dollars ($5,000,000) cost
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for pie-construction activity under the PCA. The Administration is requesting that the
Board of Regents authorize an additional one million dollars ($1,000,000) in a second
amendment to the PCA.

Before April 2022, the Administration anticipates that there will be another request for a
(third and) final PCA amendment authorizing the spending of the remaining
approximately one million five hundred thousand dollars ($1,500,000) of
pre-construction work needed to complete the PCA scope of the Project. At that point,
Greystar will proceed with the proposed transaction structure to finance the Project, and
upon closing, construction could begin in Summer 2023 as planned. Subsequent
development; construction, financing, and property management/operational
agreements are anticipated.

APPLICABLE REGENTS POLICY:

Pursuant to Board of Regents Policy RP 8.201, this request for approval by the Board of
Regents is to authorize a second amendment to the approved PCA for an additional
one million dollars ($1,000,000).

AGREEMENT(S) ANTICIPATED:

As with the First Amendment to Pre-Closing Agreement, if the Board of Regents
approves this request, the Administration will negotiate and enter into a Second
Amendment to Pie-Closing Agreement to authorize spending of an additional
one million dollars ($1,000,000) for pre-construction activity under the PCA.

PHASED SPENDING APPROACH:

Under the conditions of the PCA, Greystar has been and will continue to advance the
costs and expenses for all work that is required. All costs and expenses are anticipated
to be reimbursed to Greystar (with interest) from bond proceeds upon closing of bond
financing for the entire Project. Closing of the tax-exempt bond financing for the Project
is considered the “closing” of the pre-closing (pre-construction) work.

The University will be assuming contingent risk for reimbursing Greystar for pre-closing
expenses if the Project fails to secure bond financing for the following reasons:

1. University termination of PCA. If the University terminates the PCA for
reasons other than those described in the following Paragraph 2, then the
University shall pay to Greystar: a) Pre-Closing Advances plus interest
thereon; and b) an accrued Development Fee.
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2. Failure of bond closing/Greystar default. If the University terminates the PCA
due to: a) the failure of the tax-exempt bond financing for the Project; or b) as
a result of Greystar’s material default of the PCA, then the University shall
pay to Greystar only the Pre-Closing Advances plus interest thereon.

3. Outside closing date. If the tax-exempt bond financing has not closed by a
certain date, then the University shall pay to Greystar: a) the Pre-Closing
Advances plus interest thereon; and b) an accrued Development Fee.

In each case summarized above, upon termination payment, the University would own
all of the Project design and contract documents prepared by Greystar and its third-
party vendors. If the Project proceeds to closing (bond financing), the University will not
have to outlay any funds, and Greystar will be reimbursed from bond proceeds.

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve the following actions:

1. Committee approval recommendation. The Committee on Planning and
Facilities review and recommend to the full Board of Regents the Board’s
authorizing the University President and its Chief Financial Officer to amend the
PCA agreement with Greystar.

2. Committee approval recommendation. The Committee on Planning and
Facilities recommend to the full Board of Regents the Board’s approval of the
second PCA amendment as follows: (1) to authorize Greystar’s spending of an
additional one million dollars ($1,000,000)—for a total authorization of up to
three million five hundred thousand dollars ($3,500,000) for pre-construction,
(2) advancing Project occupancy from ‘fall 2024” to “fall 2025”, (3) advancing the
outside closing date from “January 31, 2021’ to “September 30, 2022”, and
(4) replacing the Budget for Pre-Closing Advances and Development Fee as set
forth in “Exhibit B.”

3. Board of Regents approval. The Board of Regents authorize the University
Administration to enter into a second PCA amendment as follows: (1) to
authorize Greystar’s spending of an additional one million dollars ($1,000,000)—
for a total authorization of up to three million five hundred thousand dollars
($3,500,000) for pro-construction; (2) advancing Project occupancy from
“Fall 2024” to “Fall 2025”; (3) advancing the outside closing date from “January
31, 2021” to “September 30, 2022”; and (4) replacing the Budget for Pre-Closing
Advances and Development Fee as set forth in “Exhibit B.”

Attachments:
1. Major Term Sheet Amended.
2. PCA Budget Schedule (pro-forma).



Attachment 1

MAJOR TERM SHEET AMENDED
(Amendments shown in red)

UNIVERSITY OF HAWAII AT MANOA NEW MULTI-FAMILY MIXED-USE RENTAL PROJECT
DEVELOPMENT PRE-CLOSING AGREEMENT

(Including Amendment 2, May 2021)

BETWEEN
UNIVERSITY OF HAWAII

and

GREYSTAR DEVELOPMENT SERVICES, LLC

1. Parties.
a. UI-I: University of Hawai’i
b. Greystar: Greystar Development Services, LLC, a Delaware limited liability company

2. Prooerty. 2570 Dole Street, Honolulu, O’ahu, Hawai’i 96822, identified as Tax Map Key
No. (1) 2-8-023:009.

3. Project. Development of a facility housing approximately 573 beds for UH-affiliated
persons, with associated amenities (including a UH-affiliated childcare center), to be
agreed upon by the parties and located on the Property, ground-leased by UH to a
501(c)(3) nonprofit corporation (the “Leaseholder”), to be developed for Fall 2024
FaIl 2025 delivery and financed through the issuance of tax-exempt bonds issued by the
Leaseholder.

4. Closing. The closing of the tax-exempt bond financing for the Project.

5. Pre-Closing Activities. Greystar and/or certain third parties engaged by Greystar, for the
benefit of UI-I, will perform certain Pre-Closing activities, including but not limited to, site
visits and meetings with UH representatives; engagement of certain professionals and
consultants; coordination of the preparation of designs and plans; assessment of the
Project site including feasibility and other studies; coordination of governmental approvals;
and preparation of a detailed Project schedule.

6. Pre-Closing Advances. The Pre-Closing Activities shall be performed directly by Greystar or
by third parties engaged by Greystar for the benefit of UH, and all third-party costs and
expenses paid or incurred by Greystar or third parties engaged by Greystar in connection
with the Pre-Closing Activities shall be advanced by Greystar as an accommodation to UH.
The Pre-Closing budget agreed upon by the parties (the “Pre-Closing Budget”) sets forth
Greystar’s estimation of the monthly budget for Pre-Closing expenditures, and the initial
Pre-Closing Budget is $1,500,000.00 $3,500,000.00.



7. Right-of-Entry Agreement. UH and Greystar to negotiate and enter into a separate
Right-of-Entry Agreement.

8. Compensation and Reoavment for Pre-Closing Advances.

a. Payment of Pre-Closing Advances. At the Closing, UH shall cause to be paid to
Greystar from the Closing proceeds: (a) the actual, reasonable and documented
Pre-Closing Advances; plus (b) interest at a floating rate equal to the Wall Street
Journal U.S. Prime Rate plus two percent (2%) compounded monthly (provided,
however, such interest shall not be at a rate less than six percent (6%) per annum)
on amounts advanced by Greystar; plus (c) the accrued Development Fee.1

b. Termination Payment. In the event of a termination of the agreement by WI, UH
shall pay to Greystar: (i) the actual, reasonable and documented Pre-Closing
Advances; plus (ii) interest at a floating rate equal to the Wall Street Journal
U.S. Prime Rate as published in the plus two percent (2%) compounded monthly
(provided, however, such interest shall not be at a rate less than six percent (6%)
per annum) on amounts advanced by Greystar from the date advanced until the
date repaid to Greystar; plus (iii) the accrued Development Fee. Notwithstanding
the foregoing, if UH terminates the agreement due to the failure of the tax-exempt
bond financing for the Project or as a result of Greystar’s material default of the
agreement, UH shall have no liability to pay Greystar any portion of the
Development Fee unless UH wishes to proceed with the Project without engaging
Greystar’s continued development services.

c. Termination Payment on Outside Closing Date. In the event that the Closing has
not taken place on or before January 31, 2021 September 30, 20222 (the “Outside
Closing Date”) UH hereby agrees to repay Greystar: (i) the actual reasonable
documented Pre-Closing Advances; plus (U) interest at a floating rate equal to the
Wall Street Journal U.S. Prime Rate plus two percent (2%) compounded monthly
(provided, however, such interest shall not be at a rate less than six percent (6%)
per annum) on amounts advanced by Greystar; plus (Hi) the accrued Development
Fee.

9. Ownership of Materials. Upon termination of the agreement for any reason, Greystar
shall assign to UH all of Greystar’s right, title, and interest in and to the design documents
and the contract documents.

10. Development Agreement. UH will negotiate in good faith with Greystar a definitive
development agreement for the Project to be effective at the Closing for the delivery of
services set forth in the Development Agreement to complete the design, construction,

1 The Development Fee is equal to 4% of total Project costs.
2 Under Pre-Closing Agreement, this date would be amended each time that the Board
approves an increase to the Pre-Closing Budget.

2



and delivery of the Project, which shall be approved by its Board of Regents. The
Development Agreement will require Greystar Real Estate Partners, LLC, a Delaware
limited liability company, to guarantee completion of the Project for on-time and
on-budget delivery by the agreed upon date of substantial completion and provide for a
mechanism for damages to UH in the case of a late delay.

3
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Requesting the Administration of the University of Hawai‘i 
to Pursue an Adjusted Utility Rate Structure for Institutions 
of Higher Education from the Hawaiian Electric Company, 

Inc. 
 

WHEREAS, one of the major costs associated with operations of the ten-campus 
University of Hawai‘i System (“University”) is the cost of electricity, which amounted to 
approximately $46,500,000 in fiscal year 2019-2020; and 

WHEREAS, in concert with the State energy goals of reducing energy consumption and 
achieving 100% renewable energy generation by 2045, the University has worked actively to 
control its electricity costs through actions such as energy efficiency and conservation efforts, 
increased renewable energy production, and decreased energy consumption; and 

WHEREAS, the University has also embarked on an ambitious goal of becoming net-
zero with respect to energy use by January 1, 2035, meaning that it would produce as much 
renewable energy as it consumes across all ten campuses to a 2015 baseline by this date; and 

WHEREAS, although the University has only achieved six percent of its net-zero energy 
goals to date, it has simultaneously experienced overall increases in renewable energy production 
as well as year-over-year decreases in utility purchased energy since fiscal year 2015, with 
significant improvements anticipated in the near future as an increasing number of photovoltaic 
energy production projects are energized; and 

WHEREAS, among the ten campuses of the University, the University of Hawai‘i at 
Mānoa (“UHM”), including but not limited to the main campus in addition to offsite affiliates, 
such as the John A. Burns School of Medicine, Cancer Center, College of Tropical Agriculture 
and Human Resources, and the Waikīkī Aquarium, is the largest consumer of utility-purchased 
energy, consuming a total of 145,403,480 kWh of electricity in fiscal year 2019-2020 at a total 
cost of nearly $35 million; and 

WHEREAS, as an R1 research university with an average campus population of 23,000 
on any given day, the energy needs of UHM are immense with many of its research facilities, 
laboratories, dormitories, and information technology centers requiring 24-hour energy usage, 
primarily for air conditioning; and  

WHEREAS, as large consumers of electricity, several institutes of higher education have 
embarked on efforts to lower electric utility costs through the negotiation of lower rates from 
electric utility providers based upon the volume of electricity consumed; and 

WHEREAS, UHM has a working relationship with the Hawaiian Electric Company, Inc. 
(“HECO”); and 
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WHEREAS, the Board of Regents (“Board”) recognizes that among the core priorities of 
the University are to increase energy efficiency and renewable energy production, as well as 
decrease operational costs associated with utilities, particularly given the current fiscal situation 
of the State. 

NOW THEREFORE, BE IT RESOLVED that the University administration is requested 
to encourage HECO to adopt an adjusted rate structure that reduces the overall cost of energy for 
state institutions of higher education, including but not limited to a maximum charge for fixed 
costs, and report its progress on this request at the November 2021 Board meeting. 

Adopted by the Board of Regents 
University of Hawaiʻi  
________________, 2021  
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MEMORANDUM

TO: Benjamin Kudo
Chair, Board of Regents

Robert Westerman
Chair, Committee on Personnel Affairs and Board Governance

FROM: Kendra Oishi
Executive Administrator and Secretary of the Board of Regents

SUBJECT: Review of Regents (“Board”) Bylaws and Board Member Education and
Development

BACKGROUND:

The responsibilities of the Personnel Affairs and Board Governance Committee
(“PA&BG”) per the Board bylaws include the following provisions:

(1) Review and consider policies and practices relating to university personnel.

(2) Ensure board statutes, bylaws, policies, and rules are being reviewed and
updated on a routine and regular basis.

(3) Ensure board education and board member development is provided for board
members.

(4) Provide recommendations to the board regarding best practices for board
effectiveness.

The following items are scheduled for discussion during the May 6, 2021, PA&BG
meeting:

• Review of Board bylaws

• Discussion on Board member education and development

2444 Dole Street, Bachman Hall 209
Honolulu, Hawai’i 96822

Telephone: (808) 956-8213
Fax: (808) 956-5156
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REVIEW OF BOARD BYLAWS:

The Board bylaws are periodically reviewed, particularly when recommendations are
made to amend the scope and responsibilities of individual committees. Other general
provisions of the bylaws should be reviewed by the PA&BG committee. Given that the
bylaws were last amended and updated on February 28, 2019, it is timely that the
committee conduct a cursory review of the bylaws in order to fulfill its responsibility as
identified in item (2) noted in the background section above.

The Executive Administrator and Secretary of the Board (“Board Secretary”) has
conducted a review of the general provisions and has noted suggested amendments in
the draft attached and recommends these amendments be included the next time the
Board considers amendments to the bylaws.

BOARD MEMBER EDUCATION AND DEVELOPMENT:

The PA&BG responsibilities include ensuring board education and board member
development is provided for Regents. The Board Secretary typically coordinates these
efforts, including orientation for new Regents. Additional details are provided below.
We welcome additional feedback from Regents on topics that would be useful for
incoming board members.

Orientation for New Regents:

The Office of the Board of Regents (“Board Office”), in conjunction with the President
and University Administration, conducts orientation sessions for incoming Regents. At
minimum, the orientation includes:

• An overview of the Board and Regent responsibilities
o Board General Overview
o Select Regents Policies
o Regent Candidate Advisory Council selection criteria and duties of the Board

• UH System overview
o Strategic Directions
o Integrated Academic and Facilities Plan
o Current issues

• Association of Governing Boards (“AGB”) information on boards and trustees,
including trustee (i.e. regent) responsibilities

• Legal resource materials, including Sunshine Law and ethics
• Other guidelines and reference materials, including meeting schedules, website

information, and internal administrative procedures



Board Chairperson Kudo
Committee Chairperson Westerman
April 30, 2021
Page 3 of 3

Board Member Education and Development:

Other board member education and development opportunities are available throughout
the year through groups such as AGB and the Association of Community College
Trustees (“ACCT”). The AGB National Conference on Trusteeship is a popular and
valuable resource. During the COVID-19 pandemic, some opportunities were made
more easily accessible, and more affordable, through webinars and other virtual means
of participation.

Periodicals such as The Chronicle of Higher Education, AGB Trusteeship magazine,
ACCT Trustee Quarterly, and Inside Higher Ed, are sources of written and online
content relevant to higher education.

The Board Office also maintains a library of resources including books and guides on
various topics, which may be borrowed by Regents. The Board Office also distributes a
daily media highlights report and periodically identifies and distributes relevant news
stories and articles to Regents.

Attachments:

Suggested Bylaw Revisions
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BYLAWS OF THE BOARD OF REGENTS 
UNIVERSITY OF HAWAI‘I 

ARTICLE I. Definitions 

 As used in these Bylaws: 

“Board” or “BOR” means the Board of Regents of the University; 

“HRS” means the Hawai‘i Revised Statutes, as may be amended from time to time; 

 “Meetings” shall not include rule-making hearings, declaratory rulings or contested 
cases under Chapter 91, HRS; 

 “Chairperson” means the chairperson of the board; 

 “President” means the President of the University;  

 “Secretary” means the Executive Administrator and Secretary of the Board; and 

 “University” means the University of Hawai‘i system and its various campuses. 

ARTICLE II. Membership and Organization 

A. Membership.  The membership of the Board shall be as required by 
Chapter 304A-104, HRS.  The members of the Board shall serve without pay, but 
shall be entitled to reimbursement for necessary expenses while attending meetings 
and while in the discharge of duties and responsibilities. 

Notwithstanding the term of office, the term of a Board member shall expire upon 
the failure of the member, without valid excuse, to attend three consecutive meetings 
duly noticed to all members of the Board.  The Chairperson or acting Chairperson of 
the Board shall determine if the absence of the member is excusable.  The expiration 
of the member’s term shall be effective immediately after the third consecutive 
unattended meeting and unexcused absence.   

B. Officers, Organization.  As required by Section 304A-104, HRS, the Officers of the 
Board shall consist of a Chairperson, up to two Vice-Chairpersons, and a Secretary 
(who shall be appointed by the Board and shall not be a member of the Board).  The 
Chairperson and up to two Vice-Chairpersons shall be elected at its first meeting 
after June 30 of the next year or thereafter until their successors are elected and 
have qualified and whose election shall be immediately certified by the Board to the 
Lieutenant Governor.  The President shall act as the chief executive officer of the 
Board. 

1. Term.  The term of the office of Chairperson and up to two Vice-Chairpersons 
shall be for one year.  A Chairperson may serve more than one term, but not 
more than two consecutive terms. 
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2. Vote. Votes for the Chairperson and up to two Vice-Chairpersons of the Board 
shall be by ballot if more than one person is nominated for an office. 

3. Succession. In the event of a vacancy in the office of the Chairperson, the First 
Vice-Chairperson shall succeed as Chairperson for the unexpired term. If at 
that time there is a vacancy in the office of the First Vice-Chairperson, the 
Second Vice-Chairperson shall succeed as Chairperson for the unexpired 
term. If at that time there is also a vacancy of the office of the Second Vice-
Chairperson, the Secretary shall succeed as Chairperson for the sole purpose 
of conducting an election as soon as possible for a new Chairperson to serve 
for the unexpired term.  

C. Duties of Officers. 

1. Chairperson.  The Chairperson, in addition to presiding at all regular and 
special Board meetings, shall: 

a. Appoint the chairperson and members of the standing committees and any 
other committees., except as provided under Section 304A-321, HRS. 

b. Acknowledge communications, petitions, requests, and proposals on behalf 
of the Board and, except in emergencies, refer same to the President or 
Secretary or an appropriate Committee of the Board for action or 
recommendation so as not to detract from the Board’s governance and 
fiduciary responsibilities. 

c. Maintain liaison with the President to see that there is an effective working 
relationship between the University administration and the Board. 

d. Approve all press releases and public statements made by the Board. 

e. Approve agenda items for any regular or special meeting of the Board. 

f. Coordinate the efforts of the Board’s standing committees to strengthen the 
roles and functions of same. 

2. Vice-Chairperson(s).  The First Vice-Chairperson will assume the duties and 
responsibilities of the Chairperson in the absence of the Chairperson and will 
undertake such other duties as may be assigned by the Chairperson. If there 
is a second Vice-Chairperson, he/she will assume the duties and 
responsibilities of the First Vice-Chairperson in the absence of the First-Vice 
Chairperson and will undertake such other duties as may be assigned by the 
Chairperson or First Vice-Chairperson. 

3. Secretary.  The Secretary shall serve under the direction of the Board through 
the Chairperson and shall provide the necessary administrative support 
services to the Board.  The Secretary shall: 
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a. Prepare and distribute the agenda for each of the regular and special Board 
and standing and other committee meetings. 

b. Schedule regular and special Board meeting dates in consultation with the 
Chairperson. 

c. Record and prepare minutes and reports for each of the regular and special 
Board and standing and other committee meetings. 

d. Be responsible for securing information from the University administration. 

e. Acknowledge and answer routine correspondence directed to the 
Chairperson and/or Board. 

f. Serve as liaison between the University administrative staff and the Board. 

g. Review policy proposals submitted by the University administration. 

h. Maintain a calendar of the Board’s unfinished business. 

i. Conduct research and analysis of policies relating to the governance of the 
University by the Board. 

j. Review rules and regulations affecting the University in accordance with the 
Hawai‘i Administrative Procedures Act. 

k. Maintain, collect, and preserve the official records of the Board. 

l. Collate and index policies which are adopted by the Board. 

m. Serve as “Records Officer” under the State archives program. 

n. Serve as “Certifying Officer” of official University documents. 

o. Perform additional duties as assigned by the Chairperson and the various 
standing and other committee chairpersons. 

D. Standing Committees of the Board. 

1. Establishment of Standing Committees.  To facilitate consideration of policy 
matters that must be approved by the Board, seven standing committees are 
established.  Authority to act on all matters is reserved for the Board, and the 
functions of each standing committee shall be to consider and make 
recommendations to the Board.  

2. Standing Committees.  The following are the standing committees of the Board 
and their functions: 

a. Committee on Academic and Student Affairs 
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(1) Review the academic mission and strategic direction of the system and 
its major units. 

(2) Periodically review to what extent programs support the mission and 
strategic direction of the University. 

(3) Monitor the quality and effectiveness of educational programs. 

(4) Develop and maintain policies governing academic and student affairs. 

(5) Review actions proposed by the President which fall under current 
board policies and procedures, including requests for exceptions. 

b. Committee on Budget and Finance  

(1) Work in concert with the University administration relating to the 
operating budget. 

(2) Examine the budgetary process, budget proposals, expenditure plans, 
and development plans. 

(3) Discuss the implementation of the budgetary decisions with the 
University administration, especially amendments thereto or when 
circumstances require deviations from expenditure plans. 

(4) Review matters related to business affairs, and exercise fiduciary 
oversight of endowment funds and other financial assets of the 
University. 

(5) Exercise general oversight and policy direction over the University’s 
financial systems and programs. 

c. Committee on Planning and Facilities 

(1) Review, study, and make recommendations to the Board relative to 
the long-range plans for the development of the University, considering 
academic needs, priorities, and fiscal capabilities of the State. 

(2) Review, study, and make recommendations to the Board relative to 
the physical facilities master plans for each campus in the University 
system and to periodically review approved campus master plans in 
order to recommend revisions, if necessary, to meet the needs of the 
University. 

(3) Review proposals relative to naming of University improvements and 
facilities and make its recommendations to the Board. 
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(4) Review policies and make recommendations to the Board on matters 
pertaining to the use of University facilities and ensure an environment 
that is complementary to the educational mission of this institution. 

(5) Work in concert with the university administration relating to the capital 
improvement budget. 

(6) Provide general oversight of the University’s land-related strategic 
initiatives and partnerships program. 

d. Committee on Personnel Affairs and Board Governance 

(1) Review and consider policies and practices relating to university 
personnel. 

(2) Ensure board statutes, bylaws, policies, and rules are being reviewed 
and updated on a routine and regular basis. 

(3) Ensure board education and board member development is provided 
for board members. 

(4) Provide recommendations to the board regarding best practices for 
board effectiveness. 

e. Committee on Independent Audit 

(1) Advise the Board regarding the Board’s responsibilities to oversee: 

(a) the quality and integrity of the University’s compliance with legal, 
regulatory and policy requirements, financial reporting and 
financial statements, and internal controls related to risks; 

(b) the function, disclosures, and performance of the University’s 
compliance, internal control, and risk management systems 
regarding ethics and compliance, risk, finance, and accounting, 
and the adequacy of such systems; and  

(c) the independent certified public accountant’s qualification, 
independence and performance, as well as performance of the 
internal audit function. 

(2) Review the annual internal audit plan and the extent to which it 
addresses high risk areas.  

(3) Review the annual report of the internal audit department and discuss 
significant issues of internal controls with the Internal Auditor and 
management. 
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(4) Discuss the planned scope of the annual independent audit with the 
independent certified public accountants and review the results of the 
audit with the independent certified public accountants and 
management. 

(5) Receive and review the annual certified financial reports with the 
independent certified public accountants and management. 

(6) Recommend to the Board the certified public accountants to serve as 
the independent auditor, and their fees.  

(7) Revise the scope of the annual audit, and approve any services other 
than audit and audit related services provided by the certified public 
accountants. 

(8) Provide recommendations to the Board regarding approval of the 
internal audit mission statement, the committee’s charter, and other 
governance documents related to both internal and external 
compliance and auditing activities at the University. 

f. Committee on Intercollegiate Athletics 

(1) Serve as a liaison between the Board and the respective campuses 
and their athletic departments. 

(2) Advise the Board regarding its responsibility to oversee: 

(a) the health, safety and academic progress of student-athletes; 

(b) fiscal integrity and budgetary concerns; 

(c) compliance with NCAA and conference requirements; and 

(d) any event or situation that may draw unusual public interest to the 
athletics program, a particular team, student athlete, or 
department employee. 

(3) Review annual reports on the academic standing and progress of 
student athletes, including, but not limited to, the Academic Progress 
Rate report. 

(4) Recommend policies governing all aspects of Intercollegiate Athletics 
at the University. 

g. Committee on Research and Innovation 

Bylaws - 8 



 

Proposed Amendments 

(1) Evaluate and approve long range plans that establish the strategic 
goals and objectives for research, innovation, and technology transfer 
at the University. 

(2) Review and make recommendations regarding investments, policies, 
and practices relating to University research, innovation and 
technology transfer programs.  

(3) Review and make recommendations on proposals to establish or to 
terminate Organized Research Units (ORU) and research centers. 

(4) Work in concert with Administration to establish performance goals 
and metrics to evaluate progress against the strategic goals and 
objectives.  

3. Appointment of Committee Members.  The chairperson and voting members of 
each standing committee shall be appointed by the Chairperson and shall serve 
for one year or until the appointment of their successors.  The Chairperson shall 
be an ex-officio, voting member of all standing committees.  All board members 
who are not voting members of a committee or committees shall be ex-officio, 
nonvoting members of such committees.  The President, as chief executive 
officer of the University, shall assign a member of the University administrative 
staff to each standing committee who shall be the administrative liaison with 
the chairperson of the committee. 

The Committee on Academic and Student Affairs shall include Regents from 
the four major islands. 

4. Meetings.  Each standing committee shall schedule meetings as appropriate.  
The Committee on Academic and Student Affairs meetings shall be held on 
each of the islands with community college campuses, to the extent practicable. 

5. Referrals to Committees.  Each standing committee shall consider all matters 
referred to it by the Chairperson and shall make appropriate recommendations 
within a reasonable time to the Board. 

6. Progress Reports.  Each standing committee shall make progress reports to 
the Board periodically or when requested by the Chairperson. 

7. Task Groups.  Task groups may be established by the Chairperson upon 
authorization by the Board, and with such powers and duties as determined by 
the Board.  The tenure of a specific task group shall expire at the completion of 
its assigned task. 

E. New Board Member Orientation 

New Board members shall be scheduled to receive an orientation within one month 
of the beginning of their term.  The orientation shall include, among other things, 
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an overview of the University system, BOR responsibilities, accreditation standards 
for Board governance, and BOR policies and practices.  New Board members shall 
also be provided with a Reference Guide covering these and other topics. 

ARTICLE III. Advisory Committee and Consultants 

A. Creation.  The Board may create an advisory committee, as necessary, which shall 
serve as advisory to the Board.  The committee membership shall be appointed by 
the Chairperson, subject to approval by the Board.  The tenure of the advisory 
committee shall expire at the completion of the assigned task. 

B. Consultant Services.  The Board may engage the services of consultants as it deems 
necessary. 

ARTICLE IV. Meetings 

A. Number and Place of Meetings.  The Board shall meet not less than ten times 
annually (July 1, thru June 30) and may from time to time meet in each of the 
counties of Honolulu, Hawai‘i, Maui, and Kaua‘i.  The Board shall at each meeting 
set the time and place for its next regular meeting. 

B. Special Meetings.  Special meetings may be called by: 

1. The Chairperson; 

2. The Secretary, upon request by a majority of the members of the Board; or 

3. Any Board member, with the consent of the Chairperson. 

C. Call for Committee Meetings.  Standing committee meetings shall be called by the 
Secretary in consultation with the committee chairperson. In the event of a joint 
meeting, the Chairperson shall designate the presiding committee chairperson. 

D. Public Notice of Meetings.  All meetings of and public appearances before the Board 
and its standing committees shall comply with chapter Chapter 92, HRS, and shall 
be as set forth in the Rules of Practice and Procedures of the Board of Regents 
(Hawai‘i Administrative Rules, Title 20, Subtitle 1, Chapter 1.1). 

ARTICLE V. Quorum 

 A majority of all voting members to which the Board or its standing committees are 
entitled shall constitute a quorum. 

ARTICLE VI. Voting 

Voting by the Board and its standing committees shall be as set forth in the Rules 
of Practice and Procedures of the Board of Regents (Hawai‘i Administrative Rules, 
Title 20, Subtitle 1, Chapter 1.1). 

Bylaws - 10 



 

Proposed Amendments 

ARTICLE VII. Legal Counsel 

A. The University General Counsel.  The University General Counsel shall be 
designated as legal counsel for the Board.  The University General Counsel or the 
University General Counsel’s representative(s), in the capacity of legal counsel for 
the Board, shall be present at all regular and special meetings and certain standing 
committee meetings of the Board. 

B. Requests for Written Legal Opinions.  Requests for any written legal opinion of the 
University General Counsel shall be made by the Chairperson or designee with the 
full knowledge of the Board.  Whenever a legal opinion is rendered by the University 
General Counsel, such opinion shall be in writing and along with a copy of the written 
request for such opinion, distributed immediately to all Board members.  

C. Conflicts.  By policy and organizational structure, the University General Counsel 
serves the Board as well as the University administration.  Understandably, there 
may be occasions when it becomes necessary to avoid a perception of conflict, or 
actual conflict, or to obtain specialized legal expertise.  At such times, the Board may 
exercise its discretion in securing the services of independent legal counsel through 
the Secretary. 

ARTICLE VIII. Robert’s Rules of Order 

 Meetings shall be conducted in accordance with the current edition of Robert’s 
Rules of Order insofar as they are applicable and not inconsistent with these bylaws, or 
applicable statutes or rules.  

ARTICLE IX. Amendments 

 These bylaws may be amended only by two-thirds (2/3) vote of all the members to 
which the Board is entitled.  Any proposed amendment to the bylaws shall be submitted 
in writing for consideration and vote by the members at a Board meeting.  

ARTICLE X. Conflicts of Interest 

A. Standard of Conduct.  Members of the Board shall comply with the provisions of 
these bylaws and are subject to the standards of conduct and financial interest 
disclosure requirements of Chapter 84, HRS (State Ethics Code) and must act in 
accordance with Chapter 84, HRS. 

B. Fiduciary Responsibility.  Members of the Board serve a public interest role and thus 
have a clear obligation to conduct all affairs of the University in a manner consistent 
with this concept.  Members of the Board are expected to place the welfare of the 
University above personal interests, the interests of family members, or others who 
may be personally involved in affairs affecting the University.  All decisions of the 
Board shall be made solely on the basis of a desire to promote the best interests of 
the University and the public good. 
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C. Disclosures.  In the event the Board must consider any matter for the University 
which also directly involves: 

1. a regent or a member of the regent’s family (which shall be a spouse, parents, 
siblings and their spouses, children and their spouses, and any household 
member); 

2. a public or private organization with which a regent is affiliated, as defined 
below; or 

3. a regent’s personal financial interest as defined under chapter Chapter 84, 
HRS; 

Any affected regent, at the first knowledge of the matter, shall fully disclose, as noted 
below, the precise nature of the interest or involvement. 

For purposes of this article, an affiliation exists if a regent or a member of the regent’s 
family is an owner (which shall be defined as: (1) an ownership interest valued at 
more than $5,000; or (2) 10% or more ownership of the business), officer, director, 
trustee, partner, employee (which shall also include legal counsel, consultant, 
contractor, advisor, or representative) or agent of such organization. 

All disclosures required under this article must be directed in writing to the Secretary 
who, together with the University General Counsel, shall be responsible for the 
administration of this bylaw. 

Matters covered under this article shall be reported initially to the Chairperson for 
appropriate action.  Should the Chairperson be the regent with a potential conflict, 
the matter shall be reported to the Vice Chairperson.  Should both the Chairperson 
and the Vice Chairperson have a potential conflict, the matter shall be reported to 
the chairperson of a Board standing committee in the order as listed in Article II, 
Section D of the bylaws of the Board. 

Information disclosed to the Secretary shall be held in confidence to the extent 
authorized by law. 

This disclosure requirement shall not apply to any regent who declares a conflict of 
interest and recuses himself/herself from consideration of the matter before the 
Board. 

D. Determination of Conflicts.  Questions concerning possible conflicts of interest shall 
be directed to the Secretary.   Board shall resolve the questions by majority vote at 
a Board meeting in compliance with Chapter 92, HRS.  Where any matter covered 
by Chapter 84, HRS, is involved, the potential conflict shall be referred to the State 
Ethics Commission for disposition.  Questions of potential conflict not covered by 
Chapter 84, HRS, may be referred to the University General Counsel for a legal 
opinion, except that questions of conflict under Section 78-4, HRS, shall be referred 
to the University General Counsel for a legal opinion. 
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Restraint on Participation.  A member of the Board who has declared a conflict of 
interest and recused himself/herself or who has been found to have a conflict of 
interest in any matter before the Board shall refrain from participating in the 
consideration of the proposed matter.  The regent may not vote on such matters 
before the Board and may not be present during the Board’s deliberation and at the 
time of vote. 

E. Sanctions and Remedies.  Any Board action favorable to a regent obtained in 
violation of this bylaw is voidable on behalf of the Board; provided that in any 
proceeding to void a Board action pursuant to this bylaw, the interests of third parties 
who may be damaged thereby shall be taken into account.  Any proceeding to void 
a Board action shall be initiated within sixty (60) days after the determination of a 
violation under this bylaw.  The Board may pursue all legal and equitable remedies 
and/or sanctions through the University’s legal counsel.  Any Board action imposing 
a remedy or sanction under this section must be initiated within one year after the 
action of the Board that is affected by a violation.  
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REPORT OF THE MAUNAKEA PLANNING 
PERMITTED INTERACTION GROUP 

April 9, 2021 

The purpose of this final report is to share the resulting findings and recommendations 
of the Maunakea Planning Permitted Interaction Group (“Task Group”) with the full 
Board of Regents (“Board”).  Deliberation and decision making regarding the final report 
and dissolution of the Task Group will take place during a subsequent meeting, 
pursuant to the statute on permitted interactions under the Sunshine Law, Section 92-
2.5(b), Hawai‘i Revised Statutes (“HRS”). 
 

I. Purpose and Summary of Meetings 
A. On October 15, 2020, the Board met to consider creating a permitted 

interaction group to review and investigate proposed changes to the 
Maunakea Master Plan and Comprehensive Management Plan (collectively, 
“Plans”); follow up on the requested actions in Board Resolution 19-03 and 
identify other critical issues pertaining to the Plans; and make related findings 
and recommendations to the Board.1   

B. The Task Group included the following Regents:  
1. Ben Kudo, Board Chair 
2. Alapaki Nahale-a, Board Vice-Chair, Hawai‘i Island Regent, and Regent-

member of the Mauna Kea Management Board (“MKMB”) 
3. Eugene Bal III, Maui Island Regent 
4. Wayne Higaki, Hawai‘i Island Regent, and Regent-member of MKMB 
5. Ernest Wilson Jr., Maui Island Regent 

Regent Nahale-a served as Chair of the Task Group. 

President David Lassner, Vice President for Legal Affairs and University 
General Counsel Carrie Okinaga, Chancellor of the University of Hawai‘i at 
Hilo (UHH) Bonnie Irwin, Executive Director of Maunakea Stewardship Greg 
Chun, and Associate General Counsel Jesse Souki participated in several of 
the following Task Group meetings.  Kendra Oishi, Executive Administrator 
and Secretary of the Board of Regents, provided administrative support to the 
Task Group.  

Guest participants included:  Jim Hayes, Planning Solutions, Inc.; Doug 
Simons, Maunakea Observatories; Bob McLaren, Institute for Astronomy; 
Kathy Cooksey, UHH Department of Physics and Astronomy; Kaʻiu Kimura, 
ʻImiloa; Jessica Kirkpatrick, Office of Maunakea Management; Roberta Chu, 
Maunakea Management Board; and Shane Palacat-Nelson, Kahu Ku Mauna. 

                                                
1 Minutes of the Board of Regents meeting of October 15, 2020 

http://www.hawaii.edu/offices/bor/regular/minute/202010150830.regular.pdf


 

C. The Task Group met on the following dates: 

• November 25, 2020 
• January 5, 2021 
• January 13, 2021 
• February 3, 2021 
• February 18, 2021 
• March 25, 2021 

The Task Group met to discuss various issues, including the following: 

• To receive an overview of the Maunakea management activities, Master 
Plan, and Comprehensive Master Plan to develop an understanding of the 
various components.  Subtopics included an overview of the master lease 
agreement, environmental impact study requirements, decommissioning 
process and requirements, cesspool closure conversions, TMT-related 
matters, the Department of Land and Natural Resources’ independent 
review of the University of Hawai‘i’s management of Maunakea, and 
restructuring. 

• To gain an understanding of UH’s role on Maunakea as it pertains to 
astronomy, including receiving presentations from Maunakea 
Observatories, Institute for Astronomy, and UHH’s Department of Physics 
and Astronomy. 

• To review and discuss the community engagement including what has 
occurred to date, and how to further build community engagement 
capacity and capabilities, review opportunities and challenges, and 
discuss strategies. 

II. Findings 

The Task Group’s activities identified the following areas on which the University 
administration should focus its efforts: 

A. Continuous review of the University’s responsibilities pertaining to: 
1. The current Master Lease and obtaining a new land entitlement 
2. General oversight of Maunakea 

B. Performance updates to the Board every six months regarding: 
1. Progress made towards accomplishment of action items set forth in Board 

Resolution 19-03 
2. Changes to management structure, including the Center for Maunakea 

Stewardship 

III. Recommendations 



 

The Task Group recommends: 
A. Adoption of the attached draft Board Resolution 21-02, which amends several 

of the timelines set forth in Board Resolution 19-03 relating to 
decommissioning, a new educational telescope facility, and the 
implementation of educational programs. 

B. That the Board, through the acceptance of this report, formally expresses and 
reiterates the University of Hawai‘i’s commitment to: 
1. Accelerated efforts to strengthen its cultural stewardship of Maunakea; 
2. Astronomy as a cornerstone of excellence for the University of Hawai‘i and 

significant contributor to the Hawai‘i Island and State of Hawai‘i economies 
and workforce; 

3. Maintaining high quality environmental stewardship of Maunakea; and 
4. Advocating for a management structure that is inclusive, efficient, and 

protective of all resources on Maunakea. 
C. That the Board include on a future 2021 meeting agenda an item related to 

astronomy that includes a comprehensive presentation by University 
Administration on astronomy in the State as well as on Maunakea, and 
related academic programs, to be followed by a Board discussion on the role 
of the University in astronomy in Hawai‘i and the world. 

D. The dissolution of the Task Group. 

IV. Conclusion 
The Task Group has concluded its task as identified when the Board approved its 
creation during its October 15, 2020, meeting.  Its specific recommendations and 
call to action are included in this report and in the attached Resolution. 
While the Task Group recommends dissolution at this time since it has concluded 
its current scope of work, it recognizes the long-standing issues surrounding 
Maunakea and the University’s commitment to stewardship is one that will last for 
generations to come. 

ATTACHMENTS 
Draft Board Resolution 21-02 Amending Board of Regents Resolution 19-03 
Independent Evaluation of the Implementation of the Mauna Kea Comprehensive Management 
Plan 
 



University of Hawai‘i Board of Regents 

R E S O L U T I O N  
 

21-02 

To Further Act on Items Relating to Maunakea 
Management and Amend Board of Regents Resolution 19-03 

 

WHEREAS, at a special meeting on November 6, 2019, the Board of Regents (“Board”) adopted 
Resolution 19-03, To Act on Items Relating to Maunakea Management, which directed University 
Administration to accomplish certain actions with specified timeframes, including the decommissioning 
of five (5) observatories; engaging in community outreach; developing historical, environmental, and 
cultural education programs; incorporating uses by Native Hawaiian cultural practitioners within the 
Maunakea Master Plan update; working with the Department of Hawaiian Home Lands to improve 
infrastructure and access to Maunakea; and improving the University of Hawaii’s (“University”) 
management function, structure, and operations;  

WHEREAS, the Board appointed a permitted interaction group to review and investigate 
proposed changes to the Maunakea Master Plan and Comprehensive Management Plan (collectively, 
“Plans”), to follow up on the requested actions in Board Resolution 19-03 and identify any other critical 
issues pertaining to the Plans, and make related findings and recommendations to the Board;  

WHEREAS, the Board concurs with the findings and recommendations of the permitted 
interaction group, and formally expresses and reiterates the University’s commitment to accelerated 
efforts to strengthen its cultural stewardship of Maunakea, to astronomy as a cornerstone of excellence for 
the University and a significant contributor to the island and state economies and workforce, to 
maintaining high quality environmental stewardship of Maunakea, and to advocate for a management 
structure that is inclusive, efficient, and protective of all resources on Maunakea; and 

WHEREAS, the Board recognizes that the University’s proper stewardship of Maunakea is a 
long-term, complex, and challenging process, having its own timeframe, due in part, to anticipated and 
unanticipated factors outside of the University’s control; and 

WHEREAS, the Board remains firmly committed to accomplish the completion of all outstanding 
actions set forth in Board Resolution 19-03 at the earliest possible date. 

NOW, THEREFORE, BE IT RESOLVED that Administration be directed to take the following 
actions: 

1. Provide progress updates to the Board every six months regarding:  
a. Progress made towards accomplishment of action items set forth in Board Resolution 19-

03  
b. The restructuring plan adopted by the Board in August 2020  

2. At a future 2021 Board meeting, provide a comprehensive presentation on astronomy in the State 
as well as on Maunakea, and related academic programs, to be followed by a Board discussion on 
the role of the University in astronomy in Hawaii and the world. 

NOW, THEREFORE, BE IT FURTHER RESOLVED that the timelines for action specified in 
Board Resolution 19-03 are amended as follows: 
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1. Two (2) observatory sites known as the Caltech Submillimeter Observatory (CSO) and Hōku 
Keʻa Observatory (HKO) shall be decommissioned; assuming no permitting, weather, and access 
issues the target date for CSO decommissioning is no later than April 30, 2023, and HKO no later 
than August 31, 2024.  For purposes of this resolution, the term “decommissioning” shall mean 
the complete removal of all man-made structures at each respective site bringing each site to as 
close as feasible to its natural state prior to construction. 
 

2. To ensure the prompt availability of a teaching telescope for the University of Hawai‘i at Hilo 
Physics and Astronomy Program, a new educational telescope facility shall be established on 
already developed land at Hale Pōhaku or elsewhere with a target date for permitting, assuming 
no legal issues, no later than May 30, 2024, and the project being awarded for construction, 
subject to funding, no later than November 30, 2024.  The Board of Regents shall support the 
funding of the planning, design, and construction of the new educational facility. 
 

3. In collaboration with the Center for Maunakea Stewardship, the ʻImiloa Astronomy Center shall 
develop and implement a suite of educational programs regarding Maunakea including but not 
limited to Native Hawaiian culture, history, environmental, and biological considerations 
designed for tour guides and drivers, employees, contractors, recreational users, scientists and 
observatory workers, and visitors, as required by the Management Plans, by September 30, 2021, 
with implementation targeted to commence no later than December 31, 2021. 

Adopted by the Board of Regents 
University of Hawai‘i 
________________, 2021 
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EXECUTIVE SUMMARY

It has been over ten (10) years since the approval of the Mauna Kea
Comprehensive Management Plan (CMP),1 and the emotions related to Mauna
Kea have not diminished but, to the contrary, have intensified and polarized the
community. We recognize that the current issues related to Mauna Kea, in
particular the construction of the Thirty Meter Telescope (TMT), is a contentious
issue. To be very clear, this Report is not for or about TMT. The purpose of this
Report is to provide the Department of Land and Natural Resources (DLNR) an
independent evaluation of the University of Hawaii (UH), specifically the Office of
Mauna Kea Management’s (OMKM), implementation of the CMP management
actions contained in Section 7 of the CMP and the public input on how effective
UF-1 is managing Mauna Kea. This Report is intended to be a resource to DLNR
and the Board of Land and Natural Resources (BLNR) as it reviews UH’s current
and potential future management of the state conservation lands at Mauna Kea.

Gathering and incorporating public input into the evaluation process was a critical
component of this Report. Due to the COVID-19 restrictions, we were challenged
with providing an appropriate venue for the public and stakeholders to, (1) get
current and accurate information about the management actions (MA) UH is
required to implement under the CMP, and (2) provide a transparent and fair
opportunity for public input into the UH’s implementation of the CMP. We
assembled a comprehensive range of tools to provide information and to solicit
public input, from email updates, virtual public meetings, dedicated website, and a
Facebook page, to small virtual talk story sessions. Throughout the evaluation
process, we engaged almost 500 individuals and organizations. We recognize that
we may not have heard from everyone, but we believe the range and interests of
the participants is reflective of the general public and stakeholders in Mauna Kea.

The Report consists of three assessments. First, OMKM’s self-assessment of their
implementation of the CMP. Second, the public’s assessment, based upon the
comments we received. And third, the independent evaluation utilizing the logic
model approach that took into consideration UH’s self-assessment, the public
input, the timeliness of OMKM’s implementation of MAs, and whether UH’s
implementation of the 103 MAs achieved the desired outcomes as set forth in the
CMP.

With respect to UH’s self-assessment, the OMKM 2020 Annual Report to the
Board of Land and Natural Resources, Status of the Implementation of the Mauna
Kea Comprehensive Management Plan (OMKM 2020 Annual Report to BLNR)
essentially concludes that “most management actions have either been

Mauna Kea Comprehensive Management Plan for the UH Management Areas, April 2009 (hereinafter CMP),
Executive Summary, page v.
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implemented or are in progress.” For the most part, the UH Management Entities2
believe they have made considerable progress in effectively implementing the
CMP MAs and are, in fact, better managing and protecting the cultural and natural
resources. However, there is a difference of opinion between UH-Hilo
Management Entities (UH-Hilo Entities)3 and the larger UH System with respect to
the public’s perception of how effective OMKM is in managing the state
conservation lands at Mauna Kea. Accordingly, “in response to past criticisms”4
the UH Board of Regents (BOR) adopted Resolution 19-03 to take timely action to
comply with the management plans, including cultural education and community
outreach, decommissioning, and reorganization and restructuring the UH
governance structure in their management of Mauna Kea.

The public’s assessment of how effectively UH has implemented the CMP has
primarily varied depending on whether they are in favor or opposition of telescope
development on Mauna Kea. Those who support existing and future telescope
development on Mauna Kea believe that OMKM has adequately implemented the
CMP MAs to preserve and protect the cultural and natural resources on Mauna
Kea. For those who do not support continued telescope development on Mauna
Kea beyond 2033, the expiration of the existing state lease, they believe that UH
continues to mismanage Mauna Kea as concluded in the 1998 State Auditor’s
Report. In particular, those in opposition believe that UH continues to advocate
telescope development over the protection and preservation of the resources.

Finally, the independent evaluation found that OMKM has made progress in
implementing most of the CMP MAs, and in many regards OMKM is effectively
managing the activities and uses on Mauna Kea to better protect the natural and
cultural resources. We heard many comments that the cultural and natural
resources on the state conservation lands on Mauna Kea are some of the best
managed and protected lands in the entire State. The area is clear of trash, the
invasive species are being removed not only by OMKM but volunteer groups, and
the OMKM Rangers to ensure public safety on Mauna Kea.

2 “UH Management Entities” include the UH Board of Regents (BOR), UH President, Institute for Astronomy (IfA),
Executive Director of Maunakea Stewardship, UH Hilo Chancellor, Mauna Kea Management Board (MKMB), OMKM,
Kahu Ku Mauna (KKM) and OMKM Rangers.
UH-Hilo Management Entities (UH-Hilo Entities) include UH-Hilo Chancellor, MKMB, OMKM, KKM, and OMKM
Rangers.
UH BOR Resolution 19-03, Adopted November 6, 2019, Amended, July 1,2020 (BOR Resolution 19-03).
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However, the independent evaluation also found that OMKM has not effectively
implemented the CMP in three major areas. First, the adoption of the
administrative rules was untimely. In 2009, the same year that the CMP was
approved, UH obtained legislative authorization to adopt administrative rules to
manage the activities on Mauna Kea to ensure the protection of the resources.
However, the rules did not become effective until 2020. UH’s failure to timely adopt
administrative rules has limited their ability to manage public access and regulate
commercial activities, essentially hampering their ability to protect the resources
and public health and safety on Mauna Kea.

Second, members of the Native Hawaiian community, both those who oppose and
support UH’s management of Mauna Kea, were not consulted on matters related
to cultural and resources issues. The CMP specifically identifies the Native
Hawaiian stakeholders to include families with cultural and lineal connections to
Mauna Kea, KOpuna, cultural practitioners, the Office of Hawaiian Affairs and other
Native Hawaiian groups. Representatives from these stakeholder groups have
consistently commented that they were not consulted by OMKM on cultural issues,
including removal of family shrines, stacking of POhaku, and identification of
cultural sites.

Third, OMKM did not effectively engage with the community, in particular,
members of the Native Hawaiian community, on education and outreach efforts,
including decision-making process related to the management of Mauna Kea.
Many Native Hawaiians on Hawaii Island feel disengaged and disrespected by
OMKM. In particular, there is an absence of genuine consultation with the Native
Hawaiian community that has resulted in greater mistrust of UH. Even with the
Native Hawaiian constituency who strongly support OMKM and telescope
development, OMKM has not taken the opportunity to involve them in their
community outreach efforts.

Unfortunately, these inadequacies by OMKM have overshadowed their progress
in the otherwise effective implementation of many of the CMP MAs.
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INTRODUCTION

In 1968, BLNR issued a 65-year General Lease No. S-4191 to UH for
approximately 11,288 acres of state conservation lands. Of the 11,288 acres,
approximately 525 acres is designated as the Astronomy Precinct and the
remaining 10,763 acres is designated as Natural and Cultural Preservation Area.5
The state lease will expire in 2033. UH has indicated that it intends to seek a new
lease with BLNR for the 11,288 acres currently under General Lease No. S-4191
and 19 acres known at Hale POhaku under General Lease No. S-5529.6

Over ten years ago in 2009, Ku’iwalu Consulting and its Project Team,7 developed
the CMP for the UH Management Areas.8 The CMP MA related to Monitoring,
Evaluation, and Updates MEU-1,9 requires UH, through OMKM, to produce annual
progress reports describing in detail the management goals, objectives, and
actions for the year and what progress was made towards meeting them. In
August 2020 we received from UH, the OMKM 2020 Annual Report to BLNR. In
addition to annual progress reports, MEU-1 requires OMKM to prepare Five-Year
Outcome Analysis Reports that describes the status of the various management
programs, progress towards meeting CMP goals, and other relevant information.
OMKM is in the process of completing its first five-year review.

Since OMKM will be submitting its first Five-Year Progress Report and UH has
announced its intent to file an EIS for a new state lease, DLNR sought an
independent evaluation of UH’s current management of Mauna Kea under the
CMP. More specifically, DLNR sought an independent evaluation of not only UH’s
implementation of the CMP but also UH’s adherence to the CMP and the
effectiveness of its management strategies and governance structures in
preserving and protecting the valuable cultural and natural resources on the state
conservation lands.

The Astronomy Precinct and Natural and Cultural Preservation Area were designated by UH in its 2000 Mauna Kea
Science Reserve Master Plan (Master Plan). The Master Plan called for 525 acres of the summit area leased land to
be designated an Astronomy Precinct where the astronomy development was to be consolidated to maintain a close
grouping of astronomy facilities, roads, and support infrastructure. CMP page 3-1 The Master Plan was approved by
the UH BOR but not adopted or approved by BLNR. CMP page 3-8.
UHs notice of intent to file an environmental impact statement (EIS) for the state leased lands was published in the
Office of Environmental Quality Control (OEQC) February 23, 2018 Environmental Bulletin.
The Project Team that developed the CMP consisted of The Edith Kanaka’ole Foundation, Rechtman Consulting,
McNeil Wilson, Sustainable Resources Group International, Inc., and Pacific Consulting Services.

8 The UH Management Areas is described in Section 3.1.1 of the CMP as beginning “at approximately 9,200 ft. (2,804
m) on Mauna Kea and extends to the summit, at 13,796 ft. (4,205 m), encompassing three distinct areas: the Mauna
Kea Science Reserve (Science Reserve), the mid-level facilities at Hale POhaku, and the Summit Access Road (see
Figure 3-1). These areas are collectively referred to as the UH Management Areas.’ The UH Management Areas on
Mi,rna Kea are classified in the resource subzone of the state conservation district lands (see Section 342).” See
CMP at page 3-16.
MEU-1 refers to Monitoring, Evaluation and Updates (MEU). See CMP at page 7-64.
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DLNR’S INDEPENDENT EVALUATION OF UH’S
IMPLEMENTATION OF THE CMP

PURPOSE OF THE INDEPENDENT EVALUATION REPORT

The purpose of this Independent Evaluation Report (Report) is to (1) evaluate the
effectiveness of UH, specifically OMKM’s,’° implementation of the specific
Management Component Plans (MCP) found in Section 7 of the CMP, and (2) to
evaluate the efficiency of the governance structure in managing the cultural and
natural resources within state conservation lands under lease to UH. Ultimately,
this Report will provide DLNR and BLNR the relevant information, including
extensive public input, as they consider the management of the state conservation
lands during the current lease term and beyond, in any future lease.

INDEPENDENT EVALUATION PROCESS

Fact Gathering

The independent evaluation process focused on OMKM’s implementation of the
CMP MA5 within the MCPs and UHs governance structure in managing Mauna
Kea and the Mauna Kea Science Reserve. The Project Team11 gathered relevant
information from files of DLNR, UH, various litigation involving Mauna Kea, 1998
state auditor report and follow-up audit reports, relevant print and social media,
and other related materials. We also provided UH the opportunity to submit all
relevant documents on their implementation of the CMP. In response to the
request, UH emailed a comprehensive list of documents and links supporting their
implementation of the CMP.12 All information that was provided to Kuiwalu was
uploaded to the CMP evaluation website, www.evaluatetheCMP.com.

We also reviewed materials related to the implementation of the CMP and Mauna
Kea in general, from other stakeholders, including but not limited to the Sierra Club
of Hawaii, Protect Mauna Kea, KAHEA, IfA, ‘lmiloa Astronomy Center, Hawaii
Unity & Liberation Institute, Hawaii Forest & Trails, EnVision Maunakea, Office of
Hawaiian Affairs (OHA), lmua TMT, and the TMT International Observatory.

‘° Section 7.4.1 of the CMP states that the OMKM will be responsible for implementing the CMP and ensuring adherence
to its provisions. However, for purposes of this Report, since the state lease is issued to UH, the UH will be generally
referenced as responsible for the implementation of the CMP untess the action is specifically undertaken by OMKM,
then OMKM will be referenced.
The Project Team for this Report includes SMS Research, People Strategies Hawaii LLC, and Kuiwalu.

12 Kuiwalu sent a letter dated May 19, 2020 to Dr. Gregory Chun, UHs Executive Director of Maunakea Stewardship.
providing them an “opportunity to furnish Kuiwalu with all relevant information, which could include reports, studies,
annual reports, meeting notes, community comments, administrative rule-making, response to auditors reports. etc.
that document UHs performance, operations, and the management of Mauna Kea consistent with the CMP. Dr. Chun
was identified as UHs Point of Contact for the independent evaluation.
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Public Engagement Process

As part of the evaluation process, Ku’iwalu proposed to develop and implement a
culturally sensitive and robust public engagement process, similar to the
community outreach process utilized in the preparation of the CMP that was
approved in 2009. At the onset, Ku’iwalu was challenged by the constraints and
uncertainties of the COVID-1 9 restrictions on social distancing and travel to Hawai’i
Island. Thus, Ku’iwalu utilized a variety of non-traditional approaches to engage
the general public and stakeholders to solicit their input on UH’s implementation of
the CMP and stewardship of Mauna Kea. The following methods were used to
solicit public input: email updates, stakeholder meetings, virtual public meetings,
website, Facebook, and direct contact with Ku’iwalu.

Development and Implementation of the Evaluation Model

SMS Research, based upon their experience and expertise, developed and
conducted the independent evaluation. To start, they did a thorough review of the
CMP and examined all the documents provided during the fact gathering phase.
They relied upon the documents provided by UH, including OMKM’s 2020 Annual
Report to BLNR,13 MKMB meeting minutes, reports, studies, and other relevant
documents. They also reviewed and considered all documents related to the CMP
provided by other organizations, comments from stakeholder and virtual public
meetings, website comments, and comments that were submitted directly to
Kuiwalu through phone calls and emails.

SMS Research then developed an evaluation model based upon the Logic Model
Approach. This approach focuses on which MAs were completed by OMKM and
the impact of those activities or actions on achieving the desired outcomes as set
forth in each of the MOPs. The time period examined was UH’s implementation of
the CMP from 2010 to present.

Final Report

The Report includes three sets of evaluations. First, the Report includes UH’s self-
assessment based upon the OMKM 2020 Annual Report to BLNR. Second, the
Report includes the public’s assessment of how effectively UH implemented the
CMP MAs, based upon comments from stakeholder meetings, the three virtual
public meetings, comments submitted on the website or by email directly to
Ku’iwalu. Third, the Report includes the independent evaluation based upon the
logic model that took into consideration UH’s self-assessment, public input,
whether UH’s action achieved the desired outcomes, and the timeliness of
completion by UH to meet the desired outcomes.

The Report will be submitted to DLNR by December 31, 2020 and uploaded to the
CMP website for public consumption.

13 Appendix Al is a copy of the OMKM 2020 Annual Report to BLNR.

3
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MANAGEMENT OF MAUNA KEA

Before delving into the public comment and evaluation model, we believe it is
important to have an understanding of the historical background on management
of Mauna Kea to provide context for the CMP MAs, MOP desired outcomes, and
goals which set the framework for the Logic Model Approach.14 A brief history
timeline of the management of Mauna Kea is shown in Figure 1.

MANAGEMENT OF MAUNA KEA PRIOR TO 1968

In the early 1960’s, the federal government, through the National Aeronautics and
Space Administration, was increasing funds to test, develop, design, and construct
telescope facilities around the country. Due to accessibility, initial testing was
conducted at Haleakala, on Maui Island. In 1963, Governor John Burns provided
funds to build an access trail to the summit of Mauna Kea for observatory testing.
In 1964, after testing, UH concluded that Mauna Kea was an exceptional site for
an astronomical observatory. In that same year, the State Land Use Commission
placed the lands on Mauna Kea within the state’s conservation district under the
management jurisdiction of BLNR.15

MANAGEMENT OF MAUNA KEA UNDER GENERAL LEASE NO. S-4191

In 1967, UH established the IfA to plan for telescope development on Mauna Kea.
The following year, UH applied to BLNR for a 65-year lease of the state
conservation lands at Mauna Kea to establish the Mauna Kea Science Reserve.
Management of the state leased lands was primarily by IfA to further their mission
to conduct and promote world-class astronomical research. From 1968 to 2002,
thirteen telescopes were built on the summit of Mauna Kea.

14 We also recognize that this Report will be broadly reviewed, thus this background information on management of
Mauna Kea will provide the relevant context when reviewing the Report.

‘ See CMP Section 3.2, at pages 3-5 for complete History of Planning and Management of Mauna Kea. Additionally,
Hawaii Revised Statutes (HRS), Chapter 205-2 describes the state four land use districts; urban, rural, agricultural,
and conservation. Conservation districts include areas necessary for protection and preservation of resources.

4
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During this same period of time, local groups, including hunters, cultural
practitioners, conservationists, and others raised concerns about the increased
development of telescopes on the summit of Mauna Kea with no management or
care for the cultural and natural resources.16 From 1974 to 2000, DLNR and UH
attempted to respond to the community concerns to improve management control
over not only telescope development, but the proliferation of unregulated
commercial and recreational use of Mauna Kea. BLNR adopted the 1977 DLNR
Mauna Kea Plan, 1980 Hale POhaku Complex Development Plan, 1985 Mauna
Kea Management Plan, and 1995 Revised Management Plan for the UH
Management Areas on Mauna Kea. Similarly, in 1982 the UH BOR approved the
Research and Development Plan for Mauna Kea Science Reserve, in 1983 the
Mauna Kea Science Reserve Complex Development Plan, and in 2000 the Mauna
Kea Science Reserve Master Plan.

16 State Auditor’s Report “Audit of the Management of Mauna Kea and the Mauna Kea Science Reserve.” Report No.
98-6, February 1998, page 45.
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Figure 1: Brief History Timeline of Management of Mauna Kea
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THE STATE AUDIT OF THE MANAGEMENT OF MAUNA KEA

In response to the “growing concerns” over the protection of Mauna Kea’s cultural
and natural resources, the 1997 Hawai’i State Legislature, through Senate
Concurrent Resolution No. 109, requested the State Auditor to conduct an audit of
the management of Mauna Kea and the Mauna Kea Science Reserve. The audit
was completed in February 1998, and specifically noted that the “conditions of the
lease, the plan(s) developed, and the Conservation District Use Application
(CDUA) process were all designed to allow the university’s use of the lands without
causing excessive damage to the fragile environment. However, the university’s
focus on pursuing its own interests has led to conditions and practices that have
countered or weakened these processes.”17

The audit indicated that UH primarily focused on development of the summit of
Mauna Kea for some of the most powerful astronomical instruments in the world.
While these telescopes enhanced the university’s prestige and status around the
astronomical community, “both the university and the department18 failed to
develop and implement adequate controls to balance the environmental concerns
with astronomy development.”19

The audit concluded that,

Over thirty years have passed since construction of the first telescope on
Mauna Kea. During this period, little was done to protect its natural
resources. The university, as the leaseholder, should have provided
sufficient protection to the natural resources and controlled public access
and use. These requirements have not been adequately met. The
Department of Land and Natural Resources, in its role as landlord, should
have overseen the university’s activities and enforced permit conditions and
regulations in protecting the State’s interests. Neither state agency has
been proactive in maintaining the conservation district.20

The audit made several recommendations for UH and DLNR to improve the
management of Mauna Kea and the Mauna Kea Science Reserve. Since 1998,
the state auditor has conducted four follow-up audits to assess UH and DLNR’s
implementation of their specific recommendations to improve the management of
Mauna Kea and the Mauna Kea Science Reserve. The follow-up audits were done

17 Id, page 15.
IS While the 1998 Audit addressed both UH and DLNRs management of Mauna Kea and the Mauna Kea Science

Reserve, for purposes of this Report, we will be focusing only on UHs management of Mauna Kea under the CMP.
Id, page 15.

20 Id, pages 34-35.
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in 2005,21 2014,22 2017,23 and 2019.24 In general, the follow-up audits found that
UH had made improvements in managing Mauna Kea, including the adoption of
the CMP. However, consistent in all the audits, was UH’s failure to adopt
administrative rules governing public and commercial activities to ensure effective
management and enforcement for the protection and preservation of the natural
and cultural resources.25

DEVELOPMENT AND MANAGEMENT OF MAUNA KEA UNDER THE CMP

The CMP was developed to address many of the past concerns by providing a
resource management framework to preserve and protect cultural and natural
resources by managing existing and future activities and uses on Mauna Kea.
Some of the past concerns were noted in the 1 998 Auditor’s Report, including over
emphasis on telescope development and lack of acknowledgement of the cultural
significance of Mauna Kea. The CMP was also developed to comply with the
legislative intent of conservation lands,26 and judicial decisions, including Judge
Hara’s decision27 and the Ka Pa’akai28 analytical framework related to the
protection of Native Hawaiian rights.

Follow-Up Audit of the Management of Mauna Kea and the Mauna Kea Science Reserve. Report No. 05-13, December
2005.

22 Follow-Up Audit of the Management of Mauna Kea and the Mauna Kea Science Reserve, Report No. 14-07, August
2014.

23 Follow-Up on Recommendations from Report No. 14-07, Follow-Up Audit of the Management of Mauna Kea and the
Mauna Kea Science Reserve, Report No. 17-06, July 2017.

24 Report on the Implementation of State Auditor’s Recommendations 2014-2017, Report No. 19-15, November 2019.
25 UH Administrative Rules, Chapter 20-26 entitled Public and Commercial Activities on Mauna Kea Lands was adopted

by the BOR on November 6, 2019. signed by the Governor, and became effective on January 23, 2020.
26 HRS, §183C-1, states that The legislature finds that lands within the state land use conservation district contain

important natural resources essential to the preservation of the State’s fragile natural ecosystems and the sustainability
of the State’s water supply. It is therefore, the intent of the legislature to conserve, protect, and preserve the important
natural resources of the State through appropriate management and use to promote their long-term sustainability and
the public health, safety and welfare.’

27 Marina Kea Anaina Hou, et al. v. Board of Land and Natural Resources, Civ. No. 04-1-397, Decision and Order dated
January 19, 2007 (Judge Hera’s decision). Pursuant to Judge Hara’s decision, BLNR shall approve a comprehensive
management plan that considers multiple uses as a precondition for any future development on Mauna Kea,
Ka Pa’akai 0 Ka ‘Ama v. Land Use Commission, 94 Haw. 31, 7 P.3d 1068 (2000) (Ka Pa’akai). The Hawaii Supreme
Court in its decision in Ka Pa’akai provides government agencies an analytical framework to ensure the protection and
preservation of valued cultural, historical, and natural resources. Section 2.3.3 of the CMP specifically describes how
the CMP applied the analytical framework to ensure that the constitutionally guaranteed traditional and customary
Native Hawaiian rights and cultural, historical, and natural resources are preserved and protected.
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In addition to the legal requirements, the CMP was developed based upon an
extensive community engagement process. The basis for the consultation process
was an acknowledgment by UH that past planning and management efforts had
not fully engaged the community or genuinely considered their concerns. The
CMP aptly summarizes this sentiment:

During the recent Outrigger Telescope permitting process, many in the
Hawaiian community experienced frustration as they attempted to express
their perspectives and suffered psychological and spiritual hurt as their
values and traditions were not given the attention and respect they
deserved. As a result, they lost trust in the University as a responsible
steward of the UH Management Areas and criticized the University for
circumventing its own management policies. Subsequently, many
individuals dissociated themselves from the process or resorted to other
venues to express their views and advocate their position.29

The CMP was prepared in a methodical manner, primarily based upon the Ka
Pa’akai analytical framework, to form the foundation for the 103 MAs. These MAs
are designed to preserve and protect the cultural and natural resources by
managing the existing and futures uses and activities on Mauna Kea.

• Section 1 — Cultural Orientation. Introduces the reader or user of the CMP
to the cultural significance of Mauna Kea from a historical and contemporary
use perspective;30

• Section 2 — Introduction. Describes the CMP as an integrated planning tool
for resource management, drawing upon the Hawaiian approach to
managing cultural and natural resources as well as contemporary science-
based management approaches. This section also describes the CMP
goals, objectives, and desired outcomes upon which we evaluate whether
UH’s implementation of the CMP is in furtherance of these goals:

• Section 3 — Management Environment. Provides an overview of the
physical UH Management Areas, history of the previous planning and
management plans, and describes the management responsibilities over
Mauna Kea;

• Section 4 — Community Engagement Process. This process recognized
that many in the public, especially the Native Hawaiian community on
Hawaii Island felt anger, hurt and mistrust towards UH for not involving
them in management decisions related to Mauna Kea. This section
describes the culturally sensitive community engagement process based
upon cultural values and the non-traditional methods of engagement to
ensure meaningful participation by the public;

29 CMP, page 4-1.
30 We acknowledge that not all Native Hawaiians may share the view that Mauna Kea is culturally significant. During the

public engagement process for this Report, there is a strong Native Hawaiian constituency that assert Mauna Kea is
not culturally sacred and in fact, the CMPs assertion that Mauna Kea is culturally significant is offensive to this Native
Hawaiian constituency. However, during the community engagement process for the development of the CMP, there
was overwhelming sentiment by many of the Native Hawaiian stakeholders that participated in the process, that Mauna
Kea is culturally significant.

9



Independent Evaluation Report

• Section 5—Cultural and Natural Resources. The CMP relied upon previous
documentation to identify the valued cultural resources, 31 historic and
archaeological resources, and natural resources. Section 5 is the 1st step
in the Ka Pa’aka/ analysis to identify the valued cultural, natural, and historic
resources within the state conservation lands;

• Section 6 — Human Environment. This section described all the existing
and future activities and uses on Mauna Kea and the threats to the cultural,
natural, and historic resources. Section 6 is the 2d step in the Ka Pa’akai
analysis to determine the impacts that the proposed management
framework would have on the valued resources;

• Section 7 — Management Component Plans. Section 7 is the 3rd step in the
Ka Pa’akai analysis that identifies the feasible actions, MAs, or mitigation
measures to reasonably protect the valued cultural, natural, and historic
resources. This is the heart of the CMP that sets forth desired outcomes
for each of the MCPs, specific MAs that UH, and specifically OMKM, is
required to implement to ensure the protection and preservation of the
cultural and natural resources.

The CMP was approved by BLNR on April 7, 2009 and the UH BOR on April 16,
2009. As a condition of BLNR approval, four sub-plans were required to be
developed within one year of approval of the CMP. The four sub-plans include: (1)
Natural Resource Management Plan for the UH Management Areas on Mauna
Kea (September 2009), (2) Cultural Resources Management Plan for the UH
ManagementAreas on Mauna Kea (October 2009), (3) Mauna Kea Public Access
Plan (January 2010), and (4) Decommissioning Plan for the Mauna Kea
Observatories (January 2010).

31 In particular, the CMP relied upon the extensive ethnographic interviews and cultural reports prepared by Kepa and
Onaona Maly. Maly, K and 0. Maly (2005). Mauna Kea, ka piko Kaulana o ka ama: Mauna Kea, the famous summit
of the land. Hilo, HI, Kumu Pono Associates LLC: 650 p.; Maly, K. and 0. Maly (2006). Appendix A: Mauna Kea-Ka
Piko Kaulana o Ka 4ina.
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PUBLIC ENGAGEMENT PROCESS AND SUMMARY

The public engagement process and summary is a critical component of not only
the independent evaluation but the path forward for stewardship of Mauna Kea.
When contracting with Ku’iwalu, DLNR emphasized the importance of an extensive
public engagement process to fully inform them and BLNR of the public’s
sentiments about current and future stewardship of Mauna Kea. Public sentiments
include stakeholders to Mauna Kea and the general public. Thus, in addition to
the technical evaluation of UH’s implementation of the CMP, this Report includes
the public’s assessment of UH’s management or stewardship and governance of
Mauna Kea.

Almost everyone has an opinion or comment on Mauna Kea. However, not all
comments are necessarily related to the implementation of the CMP. 32 For the
integrity of the independent evaluation, we wanted to ensure that the public
assessment and UH’s assessment were comparing “apples with apples,” in other
words, comparing the same CMP MOPs. Thus, while we read all of the comments,
for the purposes of the independent evaluation, we considered those comments
that were specifically related to UH’s implementation of CMP MAs. However, this
does not diminish or disregard the time people took to submit their comments or
the strong sentiments that were expressed in their comments. For those who
submitted comments within the comment deadline, we have listed their names on
Appendix Al . We have greatly appreciated all of the comments that were
submitted.

STAKEHOLDERS AND GENERAL PUBLIC

Similar to the CMP community engagement process, there are families,
organizations, and agencies who have an active (and in some cases, cultural or
lineal) relationship to Mauna Kea. There are certain stakeholders whose views
and perspectives were given careful consideration because of their cultural, legal,
or regulatory affiliation with Mauna Kea. They include the following:

• UH Management Entities
• Families who have cultural or lineal connections to Mauna Kea
• Hawaiian Cultural and Religious Practitioners
• Astronomical Community
• Aha Moku Advisory Committee

32 In fact, many comments we received were either for or against the construction 01 TMT on Mauna Kea. While this
Report is not for or about TMT, Hawaiian sovereignty, ceded lands, compensation, or renewal of the state lease, many
of the comments we received were about these topics. This Report briefly describes some of these comments in the
Section titled “Issues and Concerns beyond the Scope of this Report.”
Appendix Al is a comprehensive list of all the individuals and groups we engaged with during the CMP evaluation
process. This list includes those who may have received email updates, participated in stakeholder meetings, attended
virtual public meetings, left a comment on the website, or emailed a comment directly to Ku’iwalu.
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.OHA
• Environmental Groups
• Hawaiian Educational and Business Organizations
• Commercial and Recreational users
• Elected Officials
• Government Agencies

In addition to stakeholders, the viewpoints of the general public are important and
were given due consideration in the evaluation process.

CONSULTATION PROCESS AND METHODS

As previously noted, Ku’iwalu utilized a variety of non-traditional approaches to
engage the general public and stakeholders to solicit their input on UH’s
implementation of the CMP and stewardship of Mauna Kea. We engaged with
nearly 500 individuals or organizations during the evaluation process.34 The
following methods were used to solicit public in put:

Email Updates

• 1st email — May 15, 2020. Kuiwalu initially emailed letters to those
individuals or groups who were consulted during the preparation of the CMP
in 2009. In addition, emails were sent to a list of known stakeholders
involved in Mauna Kea at the time. The first email included a letter
introducing Kuiwalu, a copy of DLNR’s May 15, 2020 Press Release
announcing their review of the Mauna Kea CMP, the CMP Report and CMP
Appendices from April 2009. Appendix A2 is a copy of the email, and
attachments of Ku’iwalu’s Introduction Letter, and DLNR’s Press Release;35

• 2 email — July 23, 2020. The 2’ email update included a letter that
announced the launch of the Project Website www.evaluatetheCMP.com
and Facebook page (Share Your Mana’o on the Mauna Kea CMP). The
letter indicated that the website provides easy access to the CMP, reference
documents provided by UH, as well as other resources. It also explained
ways to provide comments and give input during the evaluation process.
As the process proceeded, the email updates were expanded to include
those who participated in stakeholder meetings, those who registered for
the virtual public meetings, or those who may have submitted comments.
Appendix A2.1 is a copy of the email and the July 23, 2020 letter;

See Appendix Al.
The April 2009 CMP and CMP ApQendices can be found on DLNR’s website.
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3rd email — August 26, 2020. The 31d email update announced the three
virtual public meetings as well as information of the many different ways to
provide comments before the October 16, 2020 comment deadline.36
Appendix A2.2 is a copy of the email;

• 4th email — September 3, 2020. The 4” email update announced the three
virtual public meetings and how to register for each meeting. It also
provided a link to the website to participate in a number of informal
community polls. Appendix A2.3 is a copy of the email sent to the expanded
list of stakeholders;

• 5th email — September 24, 2020. The 51h email was a reminder to register
in advance for the virtual public meetings. Appendix A4 is a copy of the
email reminder.

• 6u email — December 2020. The 6th email will be to announce that the
Report has been submitted to DLNR and posted on the website for thirty
(30) days, thereafter the website will be removed since the Report has been
submitted. DLNR will then provide a link to the Report on its Mauna Kea
website. The email will be sent to the comprehensive list referenced in
Appendix Al.

Individual and Stakeholder Meetings

Ku’iwalu convened over forty (40) virtual stakeholder meetings and telephone
conferences during the course of the evaluation process. The small talk story
meetings permitted discussions that could be candid, confidential, and respectful.
The meetings ranged from 1-2 hours and focused on getting specific comments
on UH’s implementation of the CMP MAs and their stewardship of Mauna Kea.
These stakeholder meetings ranged from the various UH Management Entities
who have a role in the management of Mauna Kea, relevant DLNR Divisions,
cultural and religious practitioners, individuals and families who have cultural or
lineal connections to Mauna Kea, NHOs, Observatories, lmua TMT, KAHEA, Kia’i
Alaka’i and elected officials. Appendix A3 is a list of stakeholders we met with.
This list of stakeholders was added to the list for email updates.

Virtual Public Meetings

In an effort to reach out to the broader public, we held three virtual public meetings.
The meetings were scheduled on different days of the week and at different times
to make them more accessible to the public. Those wanting to attend the virtual
meetings were required to register in advance in order to receive a link to attend
the meetings. Appendix A4 is a list of those who registered for each of the three
virtual public meetings. In general, more people registered than actually joined the
meeting.

36 The deadline for comments was extended to November 5, 2020 as posted on the website.

13



Independent Evaluation Report

During each of the two-hour virtual public meetings, we provided a brief
presentation on the CMP and evaluation process. However, most of the meeting
was dedicated to providing the public with an opportunity to give specific comments
on UH’s implementation of the CMP MAs. Appendix A4 also includes a copy of
the meeting agenda, and the power point presentation that was shared at the
meeting.

Webs ite

We created a dedicated website as another means to inform, educate, and solicit
public input on the independent evaluation, www.evalutetheCMP.com. Not only
did the website provide information about the CMP, the evaluation process, and
links to an exhaustive listing of resource materials related to Mauna Kea, but one
of the primary purposes for the website was to provide the public another platform
to submit comments. We received approximately 70 comments through the
website. Individuals could leave comments, but their comments could not be
viewed by others. Appendix A5 is a copy of some of the information posted on the
website. The comments are not included in the Appendix because we did not get
permission and most of the comments were not specifically related to the
implementation of the CMP.

Facebook

At the time we launched the website, we launched a Facebook page as a social
media platform to supplement the website. The Facebook page was an additional
way of distributing information and announcements. No public comments were
permitted to be posted to the Facebook page, but viewers were directed to the
website to leave their comments.

Comments Submitted to Ku’iwalu Related to UH’s implementation of the
CMP

Besides the methods noted above, some comments were sent directly to Ku’iwalu.
For example, we received written comments from the OHA, lmua TMT, Kimo
Stone, Mililani Trask on behalf of Wahine Apapalani Hawaiian Cultural
Practitioners, Bianca Isaki on behalf of KAHEA, Senator Kurt Fevella, Thayne
Currie, Flores-Case ‘Ohana, and numerous email form submissions from Mauna
‘Aelike/Consensus Building ‘Ohana.37

Appendix A6 is a copy of these comments.

Appendix A6 includes a copy of Kealoha Pisciottas comments on behalf of Mauna Kea Anaina Hou, Mauna Kea Hui,
Mauna Kea Moku Nu Aelike/Consensus Building Ohana and a copy of one of the form submissions received via
email from Mauna Aelike/Consensus Building Ohana whose contents are identical to Kealoha Pisciottas comments.
We did not include in Appendix Al all of the names who submitted Mauna Aelike/Consensus Building Ohana forms
after November 5, 2020, the extended deadline to submit comments as posted on the website.
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SUMMARY OF THE COMMENTS RELEVANT TO UH’S IMPLEMENTATION OF
THE CMP38

While the next section of the Report will include the public’s assessment of UH’s
implementation of the CMP, this section of the Report will summarize some of the
major themes specifically relevant to UHs implementation of the CMP. The
Section titled “issues and Comments beyond the Scope of the CMP” will
summarize or list some of the comments that are beyond the scope of the
implementation of the CMP but should be considered in broader decision making
related to Mauna Kea.

The cultural value of Mauna Kea continues to be “unrecognized” by UH as
are the rights of Native Hawaiian cultural and religious practitioners

From the building of the initial telescopes in 1968 to the 1998 Auditor’s Report, and
to the implementation of the CMP, a consistent concern has been that UH has
primarily focused on telescope development on Mauna Kea and the cultural value
of Mauna Kea has been disregarded or largely unrecognized.39 While we received
comments from some Native Hawaiians who assert that Mauna Kea is not sacred,
we received many more comments from members of the Native Hawaiian
community and the general public that Mauna Kea is culturally significant. We also
received specific comments from individuals and families who continue to exercise
traditional and customary practices on Mauna Kea that have not been consulted
with and felt that their rights have been disregarded or disrespected by OMKM.

For example, there was strong sentiment by Native Hawaiians active in the protest
on Mauna Kea that the determination by OMKM as to what cultural resources and
historic sites are significant, including the removal of some of those resources is
not only inconsistent with the CMP but it also violates their constitutional
protections under Article XII, Section 7 of the Hawaii State Constitution. They
specifically assert that there has been little or no consultation with known families
who have cultural or lineal connections to Mauna Kea, Kupuna, and cultural and
religious practitioners before the removal of these resources. They assert that
these actions by OMKM are inconsistent with CMP MA CR-i, CR-4, CR-5, CR-6,
CR-7, CR-8, CR-9, and CR-b.

Another example noted in the comments we received was that UH’s initial draft of
the administrative rules proposed to regulate Native Hawaiian traditional and
customary rights while providing exemptions for commercial users. The
commenters note that only after vocal opposition to the draft rules, were the final
administrative rules revised to provide that “Native Hawaiian traditional and

38 The comments provided during this process shall only be used for this independent evaluation, No permission has
either been sought or granted to use the information, comments, or disclosures beyond this Report. No specific
comments are attributed to any individual as we did not request nor receive permission to do so.
1998 Audit Report, Summary page.

15



Independent Evaluation Report

customary rights as recognized and protected under article Xli, section 7, of the
Hawai’i State Constitution shall not be abridged.40

There is a lack of genuine community engagement and cultural education by
UH as required by the CMP.

A consistent comment from outside of UH Management Entities is that there has
not been genuine community outreach and cultural education as required by CMP
MA EQ-i, EO-2, EO-3, and EO-7. Even some UH Management Entities note that
this is one area in the CMP that UH could improve on. Comments by UH-Hilo
Entities believe that community engagement was primarily through MKMB
meetings and UH BOR meetings as these meetings are open to the public. UH
Hilo Entities felt that beyond the MKMB publicly noticed meetings, it was the role
of the UH System in Manoa to manage the communications with the community
because UH-Hilo Entities do not have the resources, given that most of them are
voluntary boards.

In addition to OMKM’s deficiencies noted above, the CMP MA related to Education
and Outreach, there were comments that OMKM failed to inform the public of the
results of the management activities in a timely manner and failed to timely
complete the five-year review as required under CMP MA MEU-1 and MEU-2,
respectively.

With respect to cultural consultation, UH-Hilo Entities believe that it is the kuleana
of KKM to engage with the Native Hawaiian community because of their cultural
experience and expertise. Although KKM meetings are not subject to the sunshine
law and therefore not required to be open to the public, KKM is comfortable in
making their collective recommendations to OMKM based upon their cultural
experience and expertise. Like MKMB, members of KKM commented that they
are a voluntary board who are doing the best they can with their limited resources.
KKM has provided OMKM recommendations on removal of offerings, scattering of
human remains, construction of new cultural features including stacking of rocks,
and they review any proposed changes by observatories to their facilities on
Mauna Kea. Although most of the UH Management Entities believe they are in
compliance with the CMP, the UH BOR has directed the ‘Imiloa Astronomy Center
to take a more active role in community engagement and cultural education.41

° Section 20-26-3, Hawaii Administrative Rules (HAR).
41 University of Hawaii Board of Regents Resolution 19-03, Adopted November 6, 2019. Amended, July 1, 2020 (BOR

Resolution 1 9-03). BOR Resolution 19-03 specifically determined that there remain unmet responsibilities and ongoing
compliance issues that have delayed completion of certain recommendations and requirements under the
Management Plans. Action Item No. 5 specifically provides, “In collaboration with OMKM and MKSS, the ‘lmiloa
Astronomy Center shall develop a suite of educational programs regarding Maunakea including but not limited to Native
Hawaiian culture, history, environmental, and biological considerations designed for tour guides and drivers,
employees, contractors, recreational users, scientists and observatory workers, and visitors, as required by the
Management Plan, by August 31, 2020. OMKM shall report to the Board of Regents on its plans and progress to
implement said educational programs at its February 2020 meeting. Administration shall make a budget request during
the 2020 legislative session to fund this action item.”
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UH has generally done a good job in managing the cultural and natural
resources, but there is no independent review or accountability on the
integrity of the studies or reports, and the completion of many of the CMP
actions are overdue.

Most of the comments we heard from government agencies, observatories,
commercial and recreational users, and some Native Hawaiians, expressed that
the cultural and natural resources are being better managed and protected by
OMKM than prior to the 1998 Audit. Many have indicated that the wekiu bug
population has increased, the historic sites are being monitored regularly under
the archaeological monitoring plan, the OMKM Rangers are doing a great job
educating visitors about staying on the trail and picking up their trash, the Mauna
Kea silversword population has increased, and the access road is better
maintained, especially during the snowy winter season.

On the other hand, we also heard comments that archaeological monitoring plans
were long overdue, that the reports indicating the wekiu bug population increase
were to support delisting it from the endangered species list, that the
archaeological work for the northern plateau was altered to show no cultural sites
where TMT is going to be built, and that cultural descendants from the area were
never consulted on those reports. These comments are related to MAs NR-142 to
NR-18. This independent evaluation did not review the reports or studies
referenced by OMKM for accuracy or scientific integrity.

There is an inherent conflict of interest by having UH as the lessee of the
state conservation lands and the applicant for new telescope development.

We heard strong comments from members of the Native Hawaiian community that
UH’s role to advocate for new telescope development as the applicant for the
CDUA conflicts with UH’s ability to properly manage and protect the valued cultural
and natural resources within the state conservation lands. In relevant part, Section
7.3.4 of the CMP related to Future Land Uses specifically emphasized that “the
CMP manages resources, it does not advocate or promote new telescope
development.”

Contrary to the CMP, the dual roles of UH as land manager and as developer
creates at least an appearance of a conflict of interest that have caused some
Native Hawaiians to question the credibility and integrity of the scientific, historic,
cultural, and environmental reports that OMKM produced pursuant to the CMP
MAs. Some comments specifically noted that CMP MA FLU-2 required UH to
develop land use zones in the Astronomy Precinct and the goal of this process
was to refine telescope siting areas defined in the 2000 Master Plan based upon
updated cultural and natural resource information. For example, TMT is being
proposed to be built in the northern plateau in an area where the 2000 Master Plan

42 NR refers to Natural Resources (NR). See CMP section 7.1.2.
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says no telescope development. This conflict of interest adds to the diminished
trust between UH and many members of the Native Hawaiian community.

We also heard comments from UH-Hilo Entities that it was “awkward” having UH
as the applicant for the CDUA for TMT. In fact, they felt their relationship with
members of the Native Hawaiian community changed when they became the
applicant for the TMT CDUA; they felt they were no longer viewed as being neutral
land managers but telescope developers. Beyond the issue of the appearance of
a conflict of interest, the UH Management Entities have commented that ideally,
they would prefer having a smaller state lease of only the 525 acres of the
Astronomy Precinct and contribute funds to DLNR or another appropriate entity to
manage the 10,000 acres consisting of the Natural and Cultural Preservation Area.
Similar comments were made by some of the observatories. There were a few
comments that wanted to explore the possibility of having a Native Hawaiian entity
or third party manage all the state conservation lands or at least the 10,000 acres
of Natural and Cultural Preservation Area.

The current UH governance structure is not effective in managing Mauna
Kea.

It is worth noting that most of the comments related to the effectiveness of the
governance structure was made by UH Management Entities. The UH-Hilo
Entities strongly believe that decision making related to Mauna Kea needs to be
made by UH-Hilo Entities on Hawai’i Island. In addition, these same entities
believe that OMKM is doing a fairly good job in implementing the CMP.

On the other hand, several of the UH Management Entities outside of UH-Hilo
believe that the public perception is that OMKM is not doing a good job stewarding
Mauna Kea. They believe that OMKM has not engaged the community, in
particular members of the Native Hawaiian community. They also believe that
OMKM has not effectively developed cultural education materials, information, or
opportunities to collaborate with members of the Native Hawaiian community and
organizations to promote cultural education and understanding of Mauna Kea. In
response to the perceived deficiency, UH BOR Resolution 19-03 has proposed
and begun implementing structural changes to the management of Mauna Kea.43

With respect to the broader public comments on the effectiveness of the UH
governance structure, most see UH as one entity. They either believe that the UH
existing structure is doing a good job, or they believe that UH is mismanaging
Mauna Kea and there is very little in between. There were a few comments that
wanted to explore the possibility of having a Native Hawaiian entity or third party
manage all the state conservation lands or at least the 10,000 acres of Natural and
Cultural Preservation Area.

BOR Resolution 19-03. Action Item No. 9 provides in relevant part, “As part of the reorganization and restructuring
plan, an in-depth analysis will be done to determine whether the management of the Maunakea Science Reserve
would be better served if transferred to a governmental authority or other third party entity, or through alternate
management mechanisms.”
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ISSUES AND COMMENTS BEYOND THE SCOPE OF THE CMP

There were numerous comments that were beyond the scope of the
implementation of the CMP. We did notwantto discount these comments as some
of these issues had been identified in the CMP (see Section 2.1.4) and continue
to linger as unresolved issues. Similar to the CMP, we wanted to respect and honor
those comments by noting them below for appropriate consideration beyond this
Report.

UH has not kept its “promises” to remove telescopes from Mauna Kea before
proposing new telescope development.

This comment primarily related to the issue of timely decommissioning telescopes
from the summit of Mauna Kea before any new telescope is constructed. As noted
in the CMP, “the basis for this [decommissioning] was not only to preserve a ‘zero
net gain’ of telescopes, but also because of the recognition that decommissioning
is perhaps the most tangible form of actually listening to the community’s concerns
that before new telescopes can be considered some obsolete facilities must come
down.”44 In listening to members of the Native Hawaiian community, for many who
say UH hasn’t kept their promises, they refer to UH’s representation s during the
early years of the state lease that there would only be 13 telescopes. But now, UH
is proposing the world’s largest telescope (TMT) before removing any telescope;
13 to O.’ We also heard from non-Native Hawaiians, that in order to show some
good will, UH needs to facilitate the decommissioning process. In response, the
UH BOR has established an accelerated schedule for the decommissioning of up
to possibly five (5) telescopes.46 However, there are many people in the
community, including Native Hawaiians, who would like to see the retention of
existing telescopes that are not obsolete as well as the construction of TMT
because of the educational and economic benefits beyond the lease termination
in 2033.

UH should not be managing the cultural and natural resources and should
only manage the astronomy precinct.

Similar to the comments we heard related to governance, there were many
comments, both from within UH and external to UH, that expressed that UH should
not be managing the 10,763 acres of Natural and Cultural Preservation Area.
Some of the comments expressed by UH Management Entities are that managing
the state conservation lands to preserve and protect resources is outside of UH’s
mission of education. Other comments, especially by members of the Native
Hawaiian community is that UH should not be managing any of the state

‘‘ CMP, page 4-6.
Some within the Native Hawaiian community say 13 telescopes for astronomy and 0 telescopes have come down for
the Native Hawaiian community.

46 BOR Resolution 19-03. Action item No. 1 relates to the decommissioning of the Caltech Submillimeter Observatory
and the Hokukea sites. Action item No. 2 relates to establishing a schedule for the decommissioning process of the
two sites by December 31, 2021. Action item No. 4 sets a date of December 30, 2025 to determine decommissioning
of three (3) additional observatory sites, if required.
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conservation lands at Mauna Kea because they do not have the cultural expertise
to be stewarding one of the most significant cultural resources to the Native
Hawaiian community. On the other hand, there were comments that if the 10,763
acres were to be returned to DLNR to manage, DLNR does not have the resources
or capacity to preserve and protect the cultural and natural resources within the
preservation area; the resources are better protected under UH. In addition, UH’s
management, especially by the OMKM Rangers, of the state conservation lands,
provides additional protection to the adjacent DLNR’s Mauna Kea Ice Age Natural
Area Reserve and the State Mauna Kea Forest Reserve.

There is presumption that BLNR is going to renew the state lease to UH for
the state conservation lands at Mauna Kea.

We received many comments that the renewal of the state lease to UH is a “done
deal” because BLNR would not have approved the sublease to TMT if they did not
anticipate renewing the state lease to UH. There were many comments by
members of the Native Hawaiian community, that the state process is not fair, and
it favors telescope development. For this reason, several of those same
community members expressed that they do not trust UH, DLNR, or even the
independence of this Report.

Other issues raised that were beyond the scope of the CMP and not fully
discussed.

Rather than going into great detail, the following is a list of those issues:

• Use of ceded lands which have been “stolen” from the Hawaiian Kingdom;
• $1 a year for lease rent does not accurately reflect the market value of the

free telescope viewing time to UH;
• Ownership of the access road;
• Role of the Department of Hawaiian Home Lands in the management of

Mauna Kea;
• Establish a Mauna Kea Reserve Commission, similar to the Kaho’olawe

Island Reserve Commission, to oversee the management of Mauna Kea;
• There are really more than 13 telescopes on Mauna Kea because some

observatories have multiple facilities; and
• The State should use the federal Section 106 consultation process to

engage Native Hawaiian individuals and organizations.
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EVALUATION PROCESS AND OUTCOME

CMP REPORTING AND EVALUATION REQUIREMENTS

Section 7oftheCMP, describes the natural progression from (1)the MAs that are
needed to address the various management needs, (2) that the MAs are organized
by topic into four (4) major MCPs, (3) the MOPs were developed using the best
available scientific and cultural information and community input, to support the
mission to preserve, protect and enhance the cultural and natural resources within
the UH Management Areas, and (4) each MOP emphasized the importance of
coordinating with other agencies, adjacent landowners, and other stakeholders,
including cultural practitioners and families with cultural or lineal connections to
Mauna Kea to incorporate Native Hawaiian cultural values and traditional
knowledge into management planning and activities.47

The Mission of the Office of Mauna Kea Management is to achieve
harmony, balance and trust in the sustainable management and
stewardship of Mauna Kea Science Reserve through community
involvement and programs that protect, preserve and enhance the
natural, cultural and recreational resources of Maunakea while
providing a world-class center dedicated to education, research and
astronomy.

Section 7.4.2 of the CMP outlines the process for monitoring, evaluating, and
updating the CMP to meet the “desired outcomes”48 as set forth in the CMP. The
purpose of the desired outcome is to “determine whether management actions are
achieving the goals of the CMP and to provide a process for improving and
updating management strategies through evaluation and revisions of the CMP.”49
To determine whether the desired outcomes have been achieved, the CMP
requires regular monitoring50 and evaluation51 of the CMP to determine if the
management actions are effective over time and are meeting management needs
to ensure the best possible protection is afforded Mauna Kea’s resources.
Pursuant to the adaptive management approach, evaluations should be done
annually with review and revisions occurring every 5 years as updated information
on the resources become known. Five-year evaluations and revisions should
include consultation with federal and state agencies and the local community, to

CMP.page7-l.
48 ‘Desired Outcome” summarizes the goal(s) of the management component plans. CMP, page 7-1.

CMP, page 7-63.
° MA MEU-1 requires “OMKM to provide an annual progress report describing in detail the management goals,

objectives, and actions for the year and what progress was made towards meeting them. The Progress Report should
also describe actions to be taken to improve the program for the next year(s). The Progress Report is not intended to
be a status report on the resources in the UH Management Areas; rather, it is meant to inform management and
stakeholders of the progress of the program and direction it is to take in the future.” In addition, MEU-1 requires OMKM
to provide Five Year Outcome Analysis Reports. CMP, at page 7.65.

51 MA MEU-2 provides that the CMP should be updated every five years, based on data collected during various program
management activities (e.g. natural or cultural resources monitoring, research projects). Id.
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inform stakeholders on program progress, and to gather input on changes or
additions to management activities.

While OMKM has submitted annual reports to BLNR on their implementation of the
MAs, OMKM has not prepared the Five-Year Outcome Analysis Report (Analysis
Report). Presumably, the Analysis Report would have utilized the adaptive
management approach and summarized the data collected during the monitoring
and research studies to determine the effectiveness of the management actions
on preserving and protecting the resources on Mauna Kea. Thus, in the absence
of the Analysis Report, we had to utilize an alternative evaluation model to conduct
the independent evaluation.

THE LOGIC MODEL METHOD WAS USED TO CONDUCT THE INDEPENDENT
EVALUATION

Based upon the Project Team’s experience and expertise, a Logic Model52
approach was determined to be the most appropriate to conduct the independent
evaluation of OMKM’s implementation of the CMP. This model specifically focuses
on whether the MAs that were completed (output) by OMKM achieved the desired
outcomes as set forth in each of the MOPs. Each MCP identified MAs to address
the needs53 in order to achieve the desired outcomes.

There are four (4) MCPs:

• 7.1 Understanding and protecting Mauna Kea’s Cultural and Natural
Resources

o 7.1.1 Native Hawaiian Cultural Resources
o 7.1.2 Natural Resources
o 7.1 .3 Education and Outreach
o 7.1 .4 Astronomy Resources

• 7.2 Managing Access, Activities and Uses
o 7.2.1 Activities and Use
o 7.2.2 Permitting and Enforcement

52 A logic model is a systematic and visual way to present and share an understanding of the relationship among
resources that were chosen to operate your program, the activities you plan, and the changes or results you hope to
achieve W.K Kellogg Foundation 2004, htt//toolkit pellinstitute org/evaluation-uide/plan-budgetIusng-a-logc
model!
The CMP defines “Need’ as the background information on what type of management actions are needed to achieve
the desired outcome and why they are needed. To achieve the desired outcomes, management needs were developed
in four areas: education, information gathering, management measures, and rules and enforcement.
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• 7.3 Managing the Built Environment
o 7.3.1 Infrastructure and Maintenance
o 7.3.2 Construction Guidelines
o 7.3.3 Site Recycling, Decommissioning, Demolition and Restoration
o 7.3.4 Considering Future Land Use

• 7.4 Managing Operations
o 7.4.1 Operations and Implementation
o 7.4.2 Monitoring, Evaluation, and Updates

For the independent evaluation, the Project Team reviewed, (1)the MCP MAs and
desired outcomes, (2) OMKM’s implementation of the MAs based upon their
annual reports and updates, (3) public input based upon comments provided
through the website, the three virtual community meetings, and stakeholder input,
and (4) the specific impact of OMKM’s actions to achieve the desired outcomes.
The details of these reviews are included in Appendix B.

However, for ease of review, we have prepared a Summary of the Independent
Evaluation for each MCP in tables below. Each table has five columns as shown:

MCP Section and I OMKM I I Independent
Desired Implementation Public Evaluation of Impact Recommendations

Outcome Status
Input

on Outcome

The content of each column is described below:

1. The MCP Section and Desired Outcome as specifically provided in the CMP;
2. The OMKM Implementation Status shows the total number of actions or

activities implemented in that specific section and the action status reported in
the OMKM 2020 Annual Report;54

3. Public55 Inputsummarizes a range of some of the comments we received from
the three virtual community meetings, comments, website, and stakeholder
meetings;

OMKM 2020 Annual Report to the Board of Land and Natural Resources, Status of the Implementation of the Mauna
Kea Comprehensive Management Plan. See Appendix A.7
Public’ includes interested stakeholders and general public. See Section titled “Stakeholders and General Public’ and

Appendix Al.
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4. The Independent Evaluation of Impact on Outcome is a qualitative
assessment by the Project Team based primarily on public input.56 Three
levels are indicated: Good progress on achieving Outcome,” “ e
progress on achieving Outcome,” and “Minimal progress on achieving
Outcome.”

5. Recommendations include the type of metric that could be developed in the
CMP revision to track outcomes more quantitatively.

ss The CMP utilized key concepts from adaptive management in developing the management actions. Adaptive
management is defined as a systematic process for continually Improving management policies and practices for
resource protection by learning from the outcomes of past and current management activities. Adaptive management
recognizes that there is a level of uncertainty about the ‘best policy or practice for a particular management issue, and
therefore requires that each management decision be revisited in the future to determine if it is providing the desired
outcome, Management actions in a plan guided by adaptive management can be viewed as hypotheses and their
implementation as test of those hypotheses. Once an action has been completed, the next, equally important, step in
an adaptive management protocol is the assessment of the actions effectiveness (results). A review and evaluation
of the results allows managers to decide whether to continue the action or to change course. This experimental
approach to resource management means that regular feedback guides mangers’ decision and ensure that future
strategies better define and approach the objective of the management plan.” CMP, page 2-6. Since the CMP had
not been previously evaluated based a set of metrics or measures, the Project Team has to rely public and other
government agencies input to assess whether OMKM effectively implemented the CMP to achieve the desired
outcomes.

24



U)a)E000C
)a)U)a)a).c4
.’

>a)
.0004

.’

>Iii
4

-

a).0
.

a)a)
.c4

-

0a)
.0I1EEU

)a).0I-

0a0C0CuDcu>uJCci)
-oCci)aci)
0C

U
,

@
4



1::00ci)C0cci
>wCci)

Cci)
0
.

ci)

C



Independent Eva Iuaüon Report

MCP Section & Desired Outcome OMKM’s Public Independent Evaluation of Impact on Rrco.ndatons
Self-Assessment Input Desired Outcome

7.1.3 Education & Outreach: Of the eight Actions There has been little community Msricms1 progress :. meving Outcome measures could include OMKM
Build & maintain a constituency to engage • Six are “ongoina engacement and outreack OMKM needi Outcome implementine metrics on the impact their
in active and meaningful stewardship of • One is compieIe&oneoine to develop relationships with the broader activities have had on building their consrnuenc’v;
Marina Kea, through education and • One is “In prorress: commimit beyond their supporters A tot of actions have taken place and whether woekers and visitors to Manna Kea have
involvement of the public, to support. been documented by OMKM. increased their awareness and appreciation of
enhance conservation and sustain the Developed orsentanon program for people The public does not know all the good Marina Keas cultural. historical, and natural
natural, cultural, and astronomical working on Mauna Kea things that are happening on Manna Ke& However, in the actions undertaken it is resources. In addition, recommend measuring
resources of Mauna Kea. UH does not do a good job communicating unclear if the programs have achieved the how well the community s perception of

There have been outreach efforts in schools to the public about the work being done on desired outcome of building and transparencY and involvement have changed.
and with volunteers. Manna Kea. maintaining a larger and or stronser

constituency to steward Maims Ken. In addition to those who work on Matins Kea.
Output measures provided in the 2020 The orientation video lacks Native visitors should be required to watch the video to

Annual Report t DLNR: Hawassan cultural perspective and Also, no sense of how far the programs familiarize themselves with the cultural
sensitivst’, of the long-standing hurts, have reached — for example. the number significance of Manna Kea.

Appzoxsosatelv 1,500 individuals have a pains, and concerns by the Native of unique volunteers v. total number at

current, valid orientation certificate H.is’.’aiian community on imbalance each session. Utilize imsloa Astronomy Center to develop
between protectmr cultural resources and culturally based materials to educate and raise

124 community updates conducted over 12 pursuing telescope development awareness of the cultural and natural resources on

years, 63 community outreach events Manna Kea, including the .4 Hua He Inca
conducted over nine years, and 19 Visitors should be required to take the program. Utilize ‘Imsioa Astronomy Center to

svnsposiums. conferences and special orrentation training or video beftire take a more active role in community outreach
events conducted over eieht vearv 30 accessing Maims Kea summit to ensure a
presentations in the Maunakes Speakers better understanding of the cultural
Series. 110 OMKM E.newslettexs issued resources on launs Ken
over nine years, and 102 Astronomy E
newsletters issued over six years. - OMKM and KKM have not consulted with

. NHOs in decision making for management

Two brochures developed and updated, of Mauna Kea.

social media presence. YnuTube video, and
voting-people oriented materials The educational materials lack the cultural
. perspective.

58 proiects with 1.493 volunteers conducted
over nine years There are members of the Native Hawaiian

community who do not believe Maims
Kea is sacred and would like to see
telescope use continue on Maims Kea.

lmiloa ‘a A Hun He bioa: Hmtanan
Cuirure Ba.ied Cekzrwi Anrrwzg program
is globally known and admired
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OVERALL SUMMARY OF OMKM’S IMPLEMENTATION OF THE CMP

The diagram below illustrates how the MOPs of the CMP connect to achieve
OMKM’s Mission. The color codes are the same as used in the Evaluation of
Impact on Outcomes. Under the four (4) MCP5, there are twelve (12) desired
outcomes. Overall, good progress was made on achieving eight of the desired
outcomes: some progress was made on achieving two of the desired outcomes
and minimal progress was made on achieving two of the desired outcomes.

Figure 2:
Actions

The Links Between the OMKM Mission and MCP Management

AREAS WHERE OMKM HAS NOT EFFECTIVELY IMPLEMENTED THE CMP
TO ACHIEVE THE DESIRED OUTCOMES

As noted above, OMKM has made, in some cases, significant strides in
implementing the CMP to achieve the desired outcomes, particularly in the areas
of the “nuts and bolts” of managing the land uses and activities and supporting
astronomy. However, in the areas of Native Hawaiian Cultural Resources,
Education and Outreach, decommissioning, and evaluation, OMKM has not
effectively achieved the desired outcomes. Based primarily on public input, the

ZL3 Edt k*t&Outrnadi

7.L4 Astronomy Rmowcm

The mission of the Office of MourNs KeG
Monogement is to achieve harmony.
balance and mist In tire sustainable

management and steworthhlp of
MountS Ken Science Resewe through

community Involvement and
progranm thatpwtect preserve and

enhance the natwu!. cultural end
reueofio.uelresowces of Maunakea
while provlofng a world-dens center
dantedto edixut*e research and

1.L1AGMtIeS & Use

722 Permitting &
Enforcement

12.2. ml, t.uctuse &
Maintenance__________

1.3.2 ConstructIon Guidelines

Mission

7.3.3 Site RecVcfm&
Dmeasmissim*ig. Demolition &

Restoration

7.3.aConsrderu,e hflwe land Use

7.43 Operations &
lrnplementatio,i

Section

74.2 Monitoring &
Evaluation

Actions
Good Progress on Acimseving Outcome

Some Progress o, Asiiievirrg Outcome

Mirimal Progress on Acl,ievirrg Outcome
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following are some of the significant “disconnects” between OMKM and the public,
in particular, the Native Hawaiian community, in achieving the desired outcomes:

Outreach and communications

Insufficient outreach and communications with stakeholders and the community
resulted in many not knowing what was taking place on Mauna Kea. For example,
OMKM conducted many studies, but stakeholders did not understand how to
access them. There is no dashboard that shows the conditions of natural
resources on Mauna Kea such as number of invasive species reported, number of
visitors, etc. overtime. Accessing documents shared at MKMB meetings requires
accessing the OMKM website, and multiple clicks to find the right documents.

Cultural Education

Materials and programs developed to educate staff and visitors about Mauna Kea
lacked the Native Hawaiian perspective on its importance. Native Hawaiian
practitioners, Families who have cultural or lineal connections to Mauna Kea, and
NHOs feel they were not adequately or regularly consulted and/or informed about
actions taking place on Mauna Kea.

Failure to timely implement certain MAs

OMKM did not complete many of the actions until recently. The HAR related to
Mauna Kea was only approved in January 2020. Likewise, the decommissioning
process of two telescopes did not begin until 2019. This lack of progress in
decommissioning has diminished the public trust in OMKM’s management of
Mauna Kea.

OMKM’s updates do not include metrics to evaluate progress towards
achieving the desired outcomes

Plan 7.4.2 requires OMKM to “conduct regular updates of the CMP that reflect
outcomes of the evaluation process, and that incorporates new information about
the resources.” The annual reports to BLNR update the status of the plans’ actions.
It does not address progress made toward achieving the Desired Outcome of the
MCP. Evaluation of Desired Outcomes could have led to identifying metrics to track
outcomes and improve actions.
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CONCLUSION

The purpose of the independent evaluation was to, (1) evaluate the effectiveness
of UH, and specifically OMKM’s implementation of the MCPs, and (2) evaluate
UH’s efficiency and the governance structure in managing the cultural and natural
resources within the UH Management Areas under the CMP. UH’s self-
assessment and many of the public comments which included members of the
Native Hawaiian community and government agencies, have acknowledged that
OMKM has implemented most of the 103 MAs within the MCPs. Many have
commented that OMKM has effectively implemented many of the MAs that have
resulted in protecting and preserving the cultural and natural resources within the
state conservation lands.

However, in the areas of untimely adoption of the administrative rules, cultural
resources, and education and community outreach, especially with the Native
Hawaiian stakeholders, the efforts by OMKM have been ineffective to achieve the
desired outcome. The desired outcome is to increase understanding and
appreciation of Native Hawaiian history and cultural practices related to Mauna
Kea to ensure that these practices are protected and respected. While there are
Native Hawaiians who believe OMKM’s actions have been respeciful of the
Hawaiian culture, the greater sentiment was a deep feeling of disrespect by
OMKM’s actions in managing Mauna Kea, as well as UH’s action in pursuing
telescope development over protecting the resources.

With respect to the efficiency of UH’s governance structure in managing the state
conservation lands at Mauna Kea, the UH BOR appears to be internally addressing
this issue through their Resolution 19-03. They have taken steps towards
developing a reorganization and restructuring plan that would consider an
alternative governance and management mechanisms to improve operations and
management to make it more efficient, effective, and transparent.

In conclusion, UH, and specifically OMKM, has implemented most of the CMP
MAs, and in many cases, effectively implemented them to achieve the desired
outcomes of protecting the resources. Unfortunately, the MA related to cultural
resources that was designed to respect the Hawaiian cultural practices and
resources, and MA related to education and outreach that was intended to restore
trust between UH and the Native Hawaiian community have not been effectively
implemented. Management plans are created with the best of intentions; but
ultimately, the proof is in the implementation.
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MEMORANDUM

May 14, 2021

2444 Dole Street, Bachman Hall 209
Honolulu, Hawai’i 96822

Telephone: (808) 956-8213
Fax: (808) 956-5156

An Equal Opportunity/Affirmative Action Institution

TO: Board of Regents
University of Hawai’i

FROM: Benjamin K
Chair, Boar&.egents

SUBJECT: Appointment of Maunakea Plan Review Task Group

This is a request that you approve the appointment of a permitted interaction group to be
known as the Maunakea Plan Review Task Group (‘Task Group”), whose scope is to: review
and investigate proposed updated changes to the Maunakea Master Plan and
Comprehensive Management Plan, seek input from community stakeholders, and make
findings and recommendations to the Board by January 2022. The Regents have recently

been informed that the updated draft Master Plan will be ready for review in June 2021, and

the updated draft Comprehensive Management Plan sometime this summer.

Proposed Task Group members are: Regent Ben Kudo, Board Chair; Regent Alapaki
Nahale-a, Board Vice Chair, Hawai’i Island Regent, and Regent-member of the Mauna Kea
Management Board (MKMB); Regent Eugene Bal Ill, Maui Island Regent; Regent Wayne
Higaki, Hawaii Island Regent and Regent-member of MKMB; and Regent Ernest Wilson,
Maui Island Regent. The Task Group may engage with University Administration,
government officials, and outside individuals or groups as needed.
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TO: Benjamin Kudo
Chair, Board of Regents

“ Digitally signed by David

VIA: David Lassner
President

13.46001000’

Digitally signed by Kalbert
___ K. Young
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Vice President for Budget and Finance/Chief Financial Officer
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FROM Maenette Benham
L.. Date: 2021.0514

Chancellor eni am 12:2811 -1000

Erka Lacro

Erika Lacro 1_ooo

Vice President or uommunity Colleges
University of Hawaii

SUBJECT: APPROVAL OF LEASE BETWEEN THE AGRIBUSINESS
DEVELOPMENT CORPORATION (AS LESSOR) AND THE UNIVERSITY
OF HAWAIi, Wahiawa, O’ahu (Tax Map Key No.: (1) 7-4-012:016).

Leeward Community College (“LCC”) and the University of Hawai’i — West Oahu
(“UHWO”) request that the Board of Regents approve a proposed 35-year lease
agreement (“ADC Lease”) between the State of Hawaii, by its Agribusiness
Development Corporation (“ADC”) and the University of Hawai’i (“University”) covering
a land parcel located at 1001 California Avenue, Wahiawa, Hawaii, consisting of
approximately 68,475 square feet, designated as Tax Map Key No. (1) 7-4-012:016
(“Leased Area”), and zoned B-2 Community Business District under the City and
County of Honolulu Land Use Ordinance. Under the ADC Lease, the University will
provide educational services for the benefit of the Central Oahu community at large and
operate a Value-Added Agriculture Production Development Center (“Center”). The
University, under the direction of University Community Colleges System (“UHCC
System”), plans to renovate an existing warehouse and other Leased Area
improvements (coHectively the “Improvements”) at an estimated cost of $1 7.2 million to
integrate an agricultural based academic and business oriented curriculum into and as
part of the Center.

An Equal Opportunity/Affirmative Action Institution
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SPECIFIC ACTION REQUESTED:

In accordance with Board of Regents Policy RP 10.201, it is requested that the Board of
Regents approve the ADC Lease consistent with the attached Major Term Sheet for the
ADC Lease (‘Major Term Sheet’), thereby authorizing the President and/or the Vice
President for Budget and Finance/Chief Financial Officer (“VPBF”) to conclude the
negotiations and finalize and execute the ADO Lease on behalf of the University, and
take such other action and execute such other documents as they deem necessary to
implement the ADO Lease.

RECOMMENDED EFFECTIVE DATE:

ADO and the University have agreed upon the terms of the ADO Lease, ADO and the
University have agreed to seek approval of the ADO Lease terms from their respective
governing boards. It is our understanding that ADO obtained approval of the ADO
Lease from the ADO Board.

Pending mutual approval by both governing boards, the term of the Lease would start
no laterthan July 1,2021.

ADDITIONAL COST:

The approval and execution of the ADO Lease will allow the University to renovate the
existing property (at a current estimated cost of $17.2 million) to convert it into the
Oenter. OIP funds were appropriated in a specific appropriation in FY 18 ($7.425
million), and supplemented with Minor OIP funds ($9775 million). Additionally, 3.00
FTE positions to manage and operate the Oenter were appropriated in FY 19, but later
abolished in FY 21. Subsequently, 2.00 FTE and 1 .00 FTE have been appropriated in
FY 22 and FY 23, respectively, to provide operational support of the Center. It is
anticipated that the University will generate revenues from user fees to offset basic
operating costs of the Center. The University also plans to seek grant funding
opportunities from USDA Rural Development Value-Added Producers Grants.

ADO is charging the University an annual lease of $1 .00 per year to be paid annually in
advance at the time of the execution of the ADO Lease.

PURPOSE:

The proposed ADO Lease will enable the University to secure long-term use of the
Leased Area and allow the University to move forward with its renovation project to
create the Center. The intent is to have the Center up and operating within two (2) years
of the Effective Date of the ADC Lease. The University’s intent is to operate a value-
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added agriculture production center to provide educational, technical research, and
hands-on training as a means to encourage diversification of Hawaii’s economy within
the local agricultural business sector and encourage entrepreneurial ventures within the
greater community.

BACKGROUND INFORMATION:

At a September 3, 2020 meeting, the Board’s Planning and Facilities Committee
(‘Board P&F Committee”), was informed, as part of a fiscal year 2020 Fourth Quarter
CIP Status Report (as of 06/30/20), that the UHCC System began a project in the
previous fiscal year to convert a warehouse on California Avenue in Wahiawa into the
Center. The intent back then was for the Center to be jointly managed by UHCC
System and ADC. Since then the University and ADC have determined that the best
way forward is for ADC to lease the Improvements and Leased Area to the University
and have the University complete the renovation project and manage and operate the
Center.

To meet a deadline for lapsing CIP funds, a construction contract for the renovation
project was awarded in June 2020 ($1 7.2 million) while negotiations were on-going with
ADC for the ADC Lease. Construction of the renovation project is tentatively scheduled
to begin no later than July 2021.

The proposed ADC Lease was presented to the Board P&F Committee on May 6, 2021.
At the time, only LCC was mentioned as the lead campus for the programmatic
elements of the Center project, and the Committee recommended approval, with one
member voting in the negative. Following the Committee meeting, further discussion
ensued regarding UHWO’s longstanding efforts to engage in similar agricultural
activities for its students and to explore entrepreneurial opportunities with the leeward
community, as well as the lack of deferred maintenance on the UHWO campus. In
order to advance UHWO’s efforts in this regard, as well as to qualify this project as an
allowable addition of (leased) space under the moratorium that the Board of Regents
adopted by resolution in 2018, LCC and UHWO will co-lead this effort, and both will be
responsible for operating and managing the Center and providing educational and
administrative support. LCC and UHWO are working together to refine the initial
academic and operational plan for the Center, including establishing the educational
credit and non-credit components, and the UHCC System will continue to be lead on the
construction.

Board of Regents Policy RP 10.201 Criteria.

1. Promote and support the mission and goals of the university in education,
research, service and economic development.
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The ADC Lease will promote and support the University’s mission and goals in
the areas of education, entrepreneurial innovation/research, service and
economic development to the community. The University will utilize the Center
for its educational programs in support of promoting the diversification Hawaii’s
economy in the Central Oahu area, particularly in expanding economic
opportunities in the agricultural sector. A goal of the Center is to preserve, as
well as create, local jobs and new business ownership within our state by
developing confidence and business competence among local agricultural
producers to provide them opportunities to become global exporters of their
finished goods. With this in mind, the Center will also be an outreach for K-12
schools in the area to promote entrepreneurship through innovation in agriculture
and farming in general.

2. Advance principles and practices of sound environmental stewardship and
sustainability.

The ADC Lease will advance principles and practices of sound environmental
stewardship and sustainability by helping develop additional economic
opportunities that utilize local agricultural production, including continuing and
expanding markets for locally grown crops. This, in turn, encourages keeping
more land in agricultural production; thereby supporting not only in-state food
supply sustainability, but also environmental sustainability and stewardship
through efforts to preserve the productivity of the soils and the growing
environments.

3. Ensure that alternative actions are considered, investigated and analyzed.

In proposing the ADC Lease, the University explored other alternatives, including
partnering with ADC in the development and operation of the Center. These
alternatives included having ADC complete the renovation project with the
University: (a) providing educational program and business consulting support for
Center operations or (b) being responsible for the operation of the Center,
integrating its educational programs and consulting support. In the end, the
better decision was for the University to assume responsibility and control for the
entire project, including the responsibility to complete the renovation of the
existing Improvements to create the Center and operate the Center thereafter.
The Legislature and the governor were supportive of this decision and
appropriated and made available the CIP funding for the renovation portion of the
project.



Benjamin Kudo, Chair
Board of Regents, University of Hawaii
May 14, 2021
Page 5

4. Be fairly priced in the context of applicable fair market values and other relevant
factors.

The ADC Lease is fairly priced from a lease rental perspective as ADC will be
charging the University only one dollar ($1 .00) per year, with the University being
responsible for all Center operating costs. The initial 35-year term of the ADC
Lease is expected to be sufficient to fully amortize the cost of the Center
improvements.

5. Generate revenue from real property not critical to long range plans for the
university to support the university’s core mission.

The Center is expected to generate incidental revenue through short-term faciNty
use rentals, co-packing/contract packager arrangements, public loft product
showcase and event space, and community activities. The University’s ability to
allow third parties to use portions of the Leased Area for profit making ventures
and opportunities will be limited due to the use of general obligation bond funding
to renovate the Improvements to create the Center.

6. Be consistent with and support long range plans that have been approved by the
BOR.

Establishing and operating the Center is consistent with the LCC and UHWO
long-range development plans (and are in alignment with processes in the
current LCC and UHWO integrated academic facilities plans).

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve the ADO Lease consistent with
the terms of the ADO Lease described herein and the attached Major Term Sheet,
thereby authorizing the President and/or the VPBF to conclude the negotiations and
finalize and execute the ADO Lease on behalf of the University, and take such other
action and execute such other documents as they deem necessary to implement the
ADO Lease.

c: Executive Administrator and Secretary to the Board, Kendra Oishi

Attachments:
Lease Major Term Sheet (Attachment 1)
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ATTACHMENT 1 
 
 

MAJOR TERM SHEET 
 

LEASE AGREEMENT 
  

BETWEEN 
 

AGRIBUSINESS DEVELOPMENT CORPORATION 
 

AND 
 

UNIVERSITY OF HAWAI‘I 
 

Former Tamura Warehouse 
Wahiawa, Honolulu, Oahu, Hawaii 

 

1. Parties. 
 

a. Lessor:  Agribusiness Development Corporation, a public corporate body and 
instrumentality and agency of the State of Hawai‘i and an attached agency of the 
Department of Agriculture of the State of Hawai‘i (“ADC”). 

 
b. Lessee:  University of Hawaii (“University”), the state university and a body corporate 

of the State of Hawai‘i. 
 

2. Premises. The leased area or “Premises” are located on certain property located in Wahiawa, 
Oahu, Hawai‘i, consisting of: (a) approximately 68,475  square feet, designated as Tax Key (1) 7-
4-012-016, with an address of 1001 California Avenue, Wahiawa, Hawai‘i, all as more 
particularly shown on the map attached as Exhibit “A” (the “Property”) and (b) all improvements 
located thereon, including a warehouse structure consisting of approximately 33,327 square feet, 
associated structures, and a paved parking area and driveway consisting of approximately 40,540 
square feet (collectively the “Improvements”), all as shown on the map attached hereto as Exhibit 
B (the Property and the Improvements are collectively the “Premises”).   

 
3. Term. Thirty-five (35) years starting from July 1, 2021, the effective date (“Effective Date”) 

of this lease agreement between ADC and the University covering the Premises (“Lease”).  
The Lease term does not commence until the storage lease between ADC and AAA Rent to 
Own Hawaii, Inc. (“Colortyme”) dated September 1, 2006 (“Colortyme Lease”) terminates 
and Colortyme vacates the Premises (expected to be about June 6, 2021).   

 
4. Option to extend.  The University has an option to extend the Lease term for 10 years on 

same Lease terms except as otherwise agreed upon between the parties.  The University must 
give ADC at least 180 days written notice prior to the expiration of the Lease term. 

 
5. Existing tenant agreements.  ADC shall terminate the following tenant agreements prior to the 

Effective Date: (a) the Colortyme Lease and (b) the vehicle parking revocable permit between 
ADC and Guardian Transport Services, LLC dated July 3, 2019.  The University will take 
possession of the Premises subject to the cell antenna lease between the ADC and Cellco 
Partnership dba Verizon Wireless (“Verizon”), as the current lessee, dated May 17, 2006 
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(“Antenna Lease”).  ADC will retain the Antenna Lease, be responsible for all lessor 
obligations, and continue to collect the lease rent.   
 

6. Rent and Other Charges.  Under the Lease, the annual base lease rent is $1.  There will be no rental 
reopeners during the Lease term.    

 
a. Taxes.  The University is obligated to pay all taxes and assessments that may be applicable to 

the Premises and the Improvements.   
 
b. Common Area Maintenance (“CAM”).  The University is not obligated pay any CAM charges 

or assessments in connection with the Lease.   
 
c. Other Charges. None. 
 

7. Use – Authorized Activity.  
 

a. Authorized Use. The University may renovate and improve the Premises and any 
Improvements thereon to adapt the Premises for the University’s intended use as an 
agricultural product development center (“Development Center”) to promote locally grown 
agricultural and agricultural based products and services (“Authorized Activity”).  The 
University will use Premises solely for purposes of the Authorized Activity.   
 
(1) Business Incubator.  The University may create a business incubator (the “Business 

Incubator”) within the Development Center, in which start-ups may rent space to 
process, manufacture, assemble, make, convert, and produce new agricultural and 
agriculturally based products using agricultural products as raw materials and setting up 
storefronts to market and sell the agriculturally based end products to the general public. 
 

(2) Third party use permissible.  The University may allow third parties to use space within 
the Business Incubator and the Development Center for purposes consistent with the 
Authorized Activity (collectively the “Tenants”).  The University will keep ADC 
informed of the Tenants but the University is not required to obtain ADC’s written or 
other approval to allow Tenants to use such space. 

 
(3) Operating associations.  The University may establish operating groups or associations 

of Tenants to assist in operating, managing, maintaining and repairing the Development 
Center and the Business Incubator. 

 
(4) Educational programs.  The University plans to develop and integrate educational 

programs into the Business Incubator and the Development Center, including requiring 
Tenants to provide employment, internship, and other experiential opportunities for 
University students and faculty. 

   
b. Observe Laws.  The University and ADC are to observe all Applicable Laws.  
  

8. University use/possession of Premises. 
 
a. Subject to Encumbrances.  The University’s use of the Premises shall be subject to any 

recorded covenants, conditions, and restrictions and all recorded and unrecorded 
encumbrances on the Premises, including all drainage, roadway, and utility easements 
(collectively the “Encumbrances”) existing as of the Lease Effective Date.   ADC to use 
its best efforts to inform the University of all Encumbrances that may affect or encumber 
the Property, including copies of maps and documents. 
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b. ADC will not grant easements or property interests without University approval.  From 

and after the Effective Date, ADC shall not grant any easements, Encumbrances or 
property interests affecting the Premises without first obtaining the University’s approval.  

 
c. University use exclusive.  ADC may not lease or otherwise allow any person or entity 

other than the University to use or occupy the Premises or the Property, except for the 
Antenna Lease. 

 
d. University covenants.  The University agrees to not: (1) construct any cesspools on or 

within the Premises, (2) allow any residential use within the Premises, (3) commit any act 
that results in any liens filed against or involving the Premises, and (4) store abandoned 
vehicles within the Premises.  The University will also implement measures, as necessary, 
to control excessive soil erosion.  The University will not use the Premises, nor permit the 
Premises to be used in support of, any policy that unlawfully discriminates against anyone 
based upon creed, color, national origin, sex, or a physical handicap.  
  

e. No ADC warranties.  ADC does not warrant the condition of the Premises, as the 
University is accepting the Premises "as is" with the University assuming all risks 
incident to its use, and takes possession of the Premises subject to the following 
preconditions: (1) ADC retention of the Antenna Lease, (2) ADC obligation to terminate 
all other Tenant Agreements and (3) ADC removal of abandoned vehicles and trash.  

 
f. Personal property stored at University’s own risk.  ADC is not responsible for any 

damage to University personal property except for any caused by ADC or a pre-existing 
condition for which the University has no responsibility.  

 
g. No insurance required.  ADC is not requiring the University to obtain any liability or 

property insurance covering the Premises or the University’s operations therein.    
 

9. Improvements.   
 
a. Development Center.  The University may proceed with implanting its development plan 

(“Development Plan”), which ADC confirms ADC has already approved, including the 
planning, design and construction and installation work to upgrade the existing 
improvements into the Development Center, without having to obtain any further ADC 
approvals.  The University’s renovation of the existing improvements into the 
Development Center is expected to take about 2 years.     

 
c. Repairs.  The University is obligated, at the University’s cost, to repair and maintain all 

improvements in good order and condition during the Lease term.  
 
d. Ownership of Improvements.  The University will own all improvements comprising the 

Development Center until the expiration or termination of the Lease at which time ADC 
will assume ownership of the improvements.  ADC will not have the right to require the 
University to remove the improvements.       

     
10. Subletting and Assignment.  The University may sublease space within the Premises to 3rd 

parties without having to obtain ADC approval.  The University may not transfer or assign its 
interest in the Lease without obtaining ADC’s prior written approval, which will not be 
unreasonably withheld, delayed or conditioned, provided that the University may assign or 
transfer its interest to a University related entity.   
 

11. University Limitations. 
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a. University Responsibility.  The University is responsible for damage or injury caused by 

its officers and employees in the course of their employment to the extent that the 
University's liability for such damage or injury has been determined by a court or 
otherwise agreed to by the University.  The University will pay for such damage or injury 
to the extent permitted by law and provided that funds are appropriated, allotted, and 
otherwise properly made available for that purpose. 

b. University Not Authorized to Indemnify or be Responsible for Others.  ADC agrees that 
the University is not authorized to indemnify, defend, hold harmless ADC or other 
persons and cannot be responsible for the acts or omissions of any persons or entities 
other than the University’s employees, including under any circumstances arising out of 
or related to the Lease or University’s occupancy of the Premises.  Any provision or 
obligation that purports to require the University to so indemnify, defend, hold harmless 
or be responsible shall be deemed void and of no force or effect.   

c. Subject to Funding.  To the extent that the University is obligated to perform, make any 
payments, or satisfy a liability under the Lease, the University’s ability to satisfy such 
obligations or liabilities, particularly any obligations to pay monies, is limited to that 
which is permitted by law and is subject to the condition that funds are properly 
appropriated, allotted, or otherwise properly made available for the purpose of satisfying 
such obligations or liabilities. 

d. Lessee Limitations definition.  The parties agree that sections entitled “University 
Responsibility,” “University not authorized to indemnify,” “University not responsible for 
others,” and “Subject to funding” are collectively the “Lessee Limitations.”  
Notwithstanding and superseding anything to the contrary contained in the Lease (and 
any exhibits attached to the Lease), any and all University obligations, duties, 
responsibilities, and liabilities under the Lease are expressly subject to and limited by the 
Lessee Limitations. 

 
12. Hazardous materials.  The University shall be responsible for any environmental issue 

occurring on Premises after the date of this Lease and arising out of the acts or omissions of 
the University, provided that such issue or condition is not caused by or can be attributable to 
ADC or any person or entity claiming by, through or under ADC or who occupied portions of 
the Premises at any time prior to the Effective Date. 
   
a. No release except as permitted by law, testing and informing of discovery.  The 

University will not cause or permit the escape, disposal, or release of any hazardous 
materials except as permitted by law.  The University must obtain ADC’s prior written 
consent to use or store any hazardous materials within the Premises.  If any government 
agency requires testing to confirm whether there has been a release of hazardous 
materials, the University will be responsible for such reasonable testing costs if the results 
show that the University was responsible for such a release.  The University will promptly 
inform ADC if the University discovers or becomes aware of any past, present or 
potential future discharge or release of hazardous materials and any hazardous materials 
claims. 
 

b. University responsibility for hazardous materials conditions.  The University will be 
responsible for hazardous materials on or within the Premises, including any clean-up and 
remediation, to the extent that it can be proven or established that the presence, discharge, 
or release of hazardous materials on or within the Premises is or can be attributable or 
attributed to actions of the University, subject to and governed and limited by the Lessee 
Limitations.  This University obligation will survive the expiration or termination of the 
Lease. 
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(1) University not responsible for hazardous materials conditions that are part of 
Hazardous Materials Baseline.  The University shall not be held responsible for the 
presence, discharge or release of any of the hazardous materials to the extent 
contained in the Hazardous Materials Baseline, which establishes the levels of 
hazardous materials contamination on or within the Premises that have: (1) pre-
existed the Lease Effective Date and (2) so far been discovered. 
 

(2) University may elect to remediate as part of development of Development Center.  As 
part of the University’s development of the Development Center, the University may 
elect to remediate, clean up and/or remove such hazardous materials described in the 
Hazardous Materials Baseline as the University deems necessary to complete such 
development.  The University, by making such election, will not be assuming 
responsibility to clean up, remediate, or remove any other portions of the hazardous 
materials described in the Hazardous Materials Baseline or otherwise existing on or 
within the Premises prior to the Lease Effective Date 

 
13. Breach/Default.   

 

a. Notice of breach/default.  If the University fails to perform an obligation, ADC may issue 
a notice of breach/default and the University will have 60 days to cure or correct such 
breach/default. 

   
b. ADC may terminate.  If the University fails to timely cure the breach/default, ADC may 

terminate the Lease but not before completing the dispute resolution process below.   
 

c. Dispute resolution.  Upon the University’s receipt of a breach/default notice, ADC and 
the University shall use best efforts to address and resolve any issues relating to the 
breach/default before ADC takes any further action against the University for such 
breach/default.  If the staffs of the University and ADC are unable to resolve the dispute 
within 30 days of the initial meeting, the dispute may be referred to ADC’s Executive 
Director and the University’s Vice President for Community Colleges for resolution.  If 
the dispute remains unresolved, it may be referred to the Chair of the State Board of 
Agriculture and the University President for resolution.  If the dispute remains 
unresolved, it may be referred to the Governor for final resolution.      

 
14. Abandonment.  If after placing the Premises into service, the University does not use the 

Premises for 8 or more consecutive months, the University will be deemed to have abandoned 
the Premises and ADC may terminate the Lease. 
 

15. Surrender.  Upon expiration or sooner termination of the Lease, the University will peaceably 
surrender to ADC possession of the Premises, together with all Improvements thereon by 
whomsoever made, in good repair, order and condition, reasonable wear and tear and damage 
due to unavoidable casualty excepted.   

 
16. ADC grants limited permission to publicize use of Premises.  The University may note in the 

University’s course and educational materials that portions of some programs will be held at the 
Premises.  The University may publicize, advertise, and promote the University’s use of the Premises 
and the Improvements, including the Development Center and the Business Incubator, with the 
University acknowledging ADC’s cooperation and support.  In such publicizing, advertising, and 
promotional efforts, ADC authorizes the University to use any ADC insignia, logo, mark, photo, 
picture, video, live stream or any other electronic communication without first obtaining ADC’s prior 
written approval.   
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TO: Benjamin Asa Kudo
Chair, University of Hawai’i Board of Regents

VIA: David Lassner
President, University of Hawai’i

FROM: Tim Dolan
CEO, University of Hawaii Foundation

Mary B o Ia nd UcL<

Dean, School of Nurg Dental Hygiene

SUBJECT: REQUEST FOR ACTION TO APPROVE THE ESTABLISHMENT AND
NAMING OF THE COLs STEPHANIE MARSHALL & CHARLES MILLER
ENDOWED DIRECTOR OF COMMUNITY PARTNERSHIPS AT THE
SCHOOL OF NURSING & DENTAL HYGIENE AT THE UNIVERSITY OF
HAWAII AT MANOA

SPECIFIC ACTION REQUESTED:

It is requested that the University of Hawaii Board of Regents approve the
establishment and naming of the COLs Stephanie Marshall & Charles Miller Endowed
Director of Community Partnerships at the University of Hawaii at Mãnoa School of
Nursing & Dental Hygiene (SONDH) in recognition of a private donation.

RECOMMENDED EFFECTIVE DATE:

Upon Board of Regent’s approval.

ADDITIONAL COST:

No additional costs are associated with this request.
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PURPOSE:

The purpose is to support the position of the Director of Community Partnerships
(“Director’) to support the school to recruit and retain faculty of the highest caliber.
Funds shall be used by the Director to enhance the scholarship and community
outreach mission of SONDH.

Funds may be used at the discretion of the Director for program costs including, but not
limited to:

1. Travel by the Director and/or other members of SONDH to other universities,
government agencies, and for professional development activities.

2. Attendance at workshops, short or extended courses, and other educational
opportunities on or off campus by the Director and/or other members of the
SONDH.

3. Support for evidence based practice and scholarship that enhances the service
mission of SONDH.

4. To cover expenses for equipment, supplies, and other items which may best
serve the needs of SONDH.

The Dean of SONDH (“Dean”) will identify an internal candidate who meets the criteria
for the directorship and/or will recruit for an external candidate, as necessary. The Dean
will make the final decision in awarding the directorship.

The Director shall submit an annual budget to the Dean for approval. The recipient is
also required to submit an annual report on the previous year’s related activities to the
Dean.

BACKGROUND:

In accordance with Board of Regents’ policy governing the Delegation of Personnel
Actions, Section 9.218, SONDH requests the Board of Regents’ approval for the
philanthropic naming of an endowed directorship to be known as COLs Stephanie
Marshall & Charles Miller Endowed Director of Community Partnerships. Stephanie A.
Marshall (COL Ret) and Charles F. Miller, MD, (COL Ret) (“Donors”) have pledged
$1 000,000 over a five (5)-year period to establish the directorship, reaching fully
endowed status in July 2025. The Donors have pledged an additional $1 00,000 over
five (5) years to provide funds for immediate use by the Director.

The Donors are both 30-year veterans of the US Army Medical Department. Assigned
four times over their careers to Tripler Army Medical Center, they made Hawaii their
permanent residence in 2000. (COL Ret) Marshall retired as Deputy Commander for
Nursing at Tripler Army Medical Center in 2005. Following her retirement she joined
SONDH as the first Director for Community Partnerships, where she retired in 2016. In
collaboration with Dean Mary Boland, she engaged healthcare and community
organizations to support the school, including founding of the UH Translational Health
Sciences Center. An accomplished leader in education, management, and practice, she
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is one of only 2,900 fellows inducted into the American Academy of Nursing.

(COL Ret) Dr. Charles Miller served over 40 years as a medical oncologist, and was
board certified in internal medicine, medical oncology, and hematology. He was chief
consultant to the Army Surgeon General and served for 9 years as Chief, Department of
Hematology/Oncology at Kaiser Permanente Hawaii, where he continues to be on staff.
Dr. Miller is a past president, current board director, and the national representative of
the Hawai’i Society of Clinical Oncology.

AC11ON RECOMMENDED:

It is recommended that the University of Hawaii Board of Regents approve the
establishment and naming of the COLs Stephanie Marshall & Charles Miller Endowed
Director of Community Partnerships at the SONDH.

C: Kendra Oishi, Executive Administrator and Secretary of the Board



UNIVERSITY
of HAWAI’I

MAN0A

-
School 01 ‘urong rd Dcital Hgi’iw

UNIV E S Y HAWA I Office of the Dean

BOARD OF REGENTS

21 HRY 12

May4, 2021

p4:15

MEMORANDUM

TO: Benjamin Asa Kudo
Chair, University of Hawai’i Board of Regents

David Lassner
President, University of Hawaii

FROM: Tim Dolan
CEO, University of Hawai’i Foundation

Mary Boland /.C
Dean, School of Nuring & Dental Hygiene

SUBJECT: REQUEST FOR ACTION TO APPROVE THE ESTABLISHMENT AND
NAMING OF THE QUEEN’S HEALTH SYSTEMS ENDOWED
PROFESSORSHIP AT THE SCHOOL OF NURSING & DENTAL HYGIENE
AT THE UNIVERSITY OF HAWAII AT MANOA

SPECIFIC ACTION Q.UESTED:

It is requested that the University of Hawaii Board of Regents approve the
establishment and naming of The Queen’s Health Systems Endowed Professorship at
the University of Hawaii at Mãnoa School of Nursing & Dental Hygiene (SONDH) in
recognition of a private donation.

RECOMMENDED EFFECTIVE DATE:

Upon Board of Regent’s approval.

ADDITIONAL COST:

No additional costs are associated with this request.
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PURPOSE:

The purpose of the endowed professorship is to advance the educational mission of the
school, and will be held by the Dean of SONDH. Funds shall be used at the position
holder’s discretion to further key SONDH priorities.

BACKGROUND:

In accordance with Board of Regents’ policy governing the Delegation of Personnel
Actions, Section 9.218, SONDH requests the Board of Regents’ approval for the
philanthropic naming of an endowed professorship to be known as The Queen’s Health
Systems Endowed Professorship. The Queen’s Health Systems has pledged
$1,000,000 over a five (5)-year period to the University of Hawaii Foundation to
establish this professorship, reaching fully endowed status in July 2025.

The Queen’s Health Systems (Queen’s) is a nonprofit health care organization with a
long tradition of caring for Native Hawaiians and all the people of Hawai’i. The legacy of
Queen’s dates back to 1859 when Queen Emma and King Kamehameha IV founded
The Queen’s Hospital to address Hawaii’s health care needs during a time when
epidemics plagued the island of O’ahu. In 1967, it was renamed The Queen’s Medical
Center and then in 1985, the nonprofit The Queen’s Health Systems was established.

Today, Queen’s remains focused on fulfilling the intent of Queen Emma and King
Kamehameha IV: to provide in perpetuity quality health care services to improve the
well-being of Native Hawaiians and all of the people of Hawaii. As Hawaii’s preeminent
family of health care-related companies, the Queen’s system encompasses four
hospitals and more than 70 community health care centers, home care and labs
throughout Hawai’i and the Pacific Basin. And as the state’s largest private employer,
Queen’s has nearly 8,000 employees and more than 1,400 physicians and 1,000
specialists.

With a strong commitment to education, research and innovation, Queen’s leads the way
in providing patients with the latest technological innovations and advancements to
continually improve patient care. Its diverse and exceptionally qualified medical team
offers enormous depth and breadth in the treatment options offered to patients. Most of
all, every team member takes and upholds a pledge to put patients first and treat them
as if they are members of the Queen’s ‘ohana. Drawing inspiration from its founder,
Queen Emma, all Queen’s team members believe that high qLiality, safe care is even
better when it is delivered with Compassion, Aloha, Respect and Excellence. It is the
Queen Emma Way.
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ACTION RECOMMENDED:

It is recommended that the University of Hawaii Board of Regents approve the
establishment and naming of The Queen’s Health Systems Endowed Professorship at
the SONDH, in recognition of this gift commitment.

C: Kendra Oishi, Executive Administrator and Secretary of the Board
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MEMORANDUM

TO: Benjamin Asa Kudo, Chair
Board of Regents

VIA: David Lassner
President

FROM: Michael Bruno
Provost

SUBJECT: Request for Exception to the Regents Policy RP5.219, Emeritus/Emerita
Title, for Franklin Kuo, Electrical Engineering Department, UH Mãnoa

SPECIFIC ACTION REQUESTED:
We request that the Board of Regents approve an exception for Professor Franklin Kuo
(Department of Electrical Engineering, UH Mãnoa) to Regents Policy RP 5.219 Section
IVB.

RECOMMENDED EFFECTIVE DATE:
Upon approval by the Board of Regents.

ADDITIONAL COST:
No additional costs are associated with this request.

PURPOSE:
The purpose of this exception request is to approve emeritus status for Dr. Franklin Kuo
in recognition of his contributions to the Department of Electrical Engineering and the
development of ALOHAnet, the first radio packet switching computer network which
became the basis for Ethernet development and Wi-Fi networks.

BACKGROUND:
Pursuant to Regents Policy RP 5.219 Section IV B., the President may recommend to
the Board for consideration individuals deserving of honor who do not meet the stated
criteria. Dr. Franklin Kuo was appointed as a Full Professor of Electrical Engineering on
August 1, 1966 and resigned from the University on July 31, 1984. Despite an 18 year
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career at the University of Hawaii, Dr. Kuo did not formally retire from the University
which is one of the stated criteria for emeritus status, and thus the need for an
exception to appropriately bestow such an honor that we believe has been earned.

During his tenure as a professor, Dr. Kuo had a distinguished career in research, most
notable of which was his contributions to establishing ALOHAnet, the first wireless
packet network. Along with Drs. Norman Abramson and Wesley Peterson, in June of
1971, they demonstrated that “communication channels could be effectively and
efficiently shared on a large scale using simple random access protocols. It led directly
to the development of Ethernet and personal wireless communication technologies.”
These words are from a commemorative plaque of an IEEE Milestone that will be
installed on the wall of Holmes Hall. The plaque was dedicated on October 13, 2020
with the virtual presence of Dr. Kuo as well and Dr. Norman Abramson. (IEEE is the
Institute of Electrical and Electronic Engineers with over 543,000 members and
student members worldwide.)

The IEEE Milestones program recognizes “the technological innovation and excellence
for the benefit of humanity found in unique products, services, seminal papers and
patents.... Each milestone recognizes a significant technical achievement that occurred
at least twenty-five years ago in an area of technology represented in IEEE.. .“ There
are currently only 207 milestones worldwide which points to the great significance of the
ALOHAnet.

The importance of packet broadcasting is explained by Dr. Kuo (Computer Networks--
The ALOHA System by Franklin F. Kuo, May 1981) as follows:

Packet broadcasting is a technique whereby data is sent from one node in a net to
another by attaching address information to the data to form a packet typically from 30
to 100 bits in length. The packet is then broadcast over a communication channel
which is shared by a large number of nodes in the net; as the packet is received by
these nodes the address is scanned and the packet is accepted by the proper
addressee (or addressees) and ignored by the others. The physical communication
channel employed by a packet broadcasting net can be a ground based radio channel,
a satellite transponder or a cable. Packet broadcasting networks can achieve the same
efficiencies as packet switched networks [1] but in addition they have special
advantages for local distribution data networks, and for data networks using satellite
channels. In this paper we concentrate on those characteristics which are of interest for
a local distribution data network. In particular, we discuss the design and
implementation of the ALOHANET, a packet broadcasting radio network in operation at
the University of Hawaii during 1970-76. The ALOHANET was the first system which
successfully utilized the packet broadcasting concept for on-line access of a central
computer via radio. Although it has not been in operation since 1976, its design
principles have been applied to a number of successfully operating present-day
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networks including ETHERNET, the Packet Radio Network (PRNET), and the Packet
Satellite Net (SATNET).

The importance of the ALOHAnet research cannot be overstated. Until the 1970s,
remote computers connected with each other via telephone. ALOHAnet used a random
access protocol and was the first to use wireless communications for a data network.
This protocol is now used in nearly all forms of wireless communications.

While he was at the University of Hawaii, Dr. Kuo served as a consultant to the
Lawrence Livermore National Laboratory from 1966 to 1971. He served as the Director
of Information Systems under the Office of the Secretary of Defense from 1975 to
1976, having program oversight in computer communications applications in command,
control and intelligence. He was a member of the Chief of Naval Operations Executive
Panel from 1980 to 1985. After he left the University of Hawaii, Dr. Kuo was a
consultant to the White House Office of Science and Technology Policy from 1988 to
1990.

Dr. Kuo has received many awards, including:
• 1972 IEEE Fellow
• 1984 Honorary Professorship, Shanghai Jiaotong University
• 1984 World Bank Lecturer, Shanghai, China
• 1987 Distinguished Alumni Award, University of Illinois Alumni Association
• 1994 Honorary Professorship, Electrotechnical University, Chengdu, China
• 1994 UNESCO Lecturer, Beijing and Chengdu, China
• 1995 Alexander von Humboldt Foundation Research Award, Germany

He is the author of four books:
• 1962 Network Analysis & Synthesis, Wiley, [3] (2nd Ed. 1966)
• 1973 Computer Communication Networks (with N Abramson), Prentice-Hall
• 1980 Protocols and Techniques of Data Communication networks, Prentice-Hall
• 1998 Multimedia Communications, (with W. Effelsberg and JJ Garcia-Luna), Prentice-
Hall

He has published over 80 journal articles, conference papers and technical reports on
computer communications.

The College is planning to hold an ALOHAnet symposium in June of 2021 and Dr. Kuo
has graciously agreed to be a keynote speaker for the event. With the passing of Dr.
Norman Abramson, Dr. Kuo’s stature as the only living inventor of the ALOHAnet
system adds much prestige to this event. With Dr. Kuo’s assistance, we plan to
continue to showcase the ALOHAnet system to prove that innovations that can have
world-wide effects can come from the College of Engineering and the University.
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The faculty in the Electrical Engineering Department unanimously supports this request
and I also strongly support this request.

ACTION RECOMMENDED:
It is recommended that the Board of Regents approve awarding Dr. Franklin Kuo the
title of Professor Emeritus in accordance with Board of Regents Policy RP 5.219.

C: Executive Administrator and Secretary to the Board Kendra Oishi
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MEMORANDUM

TO: Benjamin Kudo
Chairperson, Board of Regents

VIA: David Lassner
President

FROM: Bernadette Howard
State Director for Career and Technical Education

Stephen Schatz
Hawaii P-20 Executive Director

SUBJECT: Reorganization Proposal for the Office of the State Director for Career and
Technical Education

SPECIFIC ACTION REQUESTED:

It is requested that the Board of Regents approve the proposed reorganization of the Office of
the State Director for Career and Technical Education (OSDCTE) to be merged with Hawaii
P-20 Partnerships for Education (Hawaii P-20).

RECOMMENDED EFFECTIVE DATE:

The recommended effective date is July 1, 2021.

ADDITIONAL COST:

No additional costs are associated with this reorganization.

PURPOSE:

The proposed reorganization seeks to merge OSDCTE with Hawaii P-20 for the purpose of:
enhancing cohesive communication and collaboration among State- and local-level secondary,
postsecondary, and business and industry partners; enabling Hawaii P-20 to use its expertise to
leverage federal, state and private funding to support the development and implementation of
aligned career pathway programs; utilizing Hawaii P-20’s capacity for data use, analysis and
sharing to augment the existing work in OSDCTE; and reducing duplication of effort and
inefficient layers of administrative bureaucracy.
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BACKGROUND:

The OSDCTE provides leadership, direction, and coordination for all career and technical
education in the State and cooperates with other institutions or agencies engaged in career and
technical education. Hawaii P-20’s work in this arena is focused on creating vertically articulated
pathways from middle school through high school and college and into the workforce so all
students are prepared for career and life success.

As detailed in the attached Executive Summary and Narrative, the following are the compelling
reasons that are prompting the merging of the OSDCTE with Hawaii P-20:

• State and local leaders must collaborate across organizational and agency lines to
promote a true statewide vision.

• All funding sources supporting CTE must be coordinated and aligned to achieve the
State’s vision for a high-quality CTE program that prepares students for in-demand
careers.

• OSDCTE’s data systems have not kept pace, and as a result, state leaders are unable
to answer basic questions at the intersection of education and the economy that will
provide important insight into how well these system improvements effectively prepare
learners for in-demand, high-wage career opportunities and, ultimately, whether these
learners obtain employment in good jobs.

• Duplication of effort exists between OSDCTE and Hawaii P-20 in engaging and
facilitating partners across the State to develop high-quality, relevant career pathways.

The purpose of the proposed reorganization is to enhance cohesive communication and
collaboration among State- and local-level secondary, postsecondary, and business and
industry partners; enable Hawaii P-20 to use its expertise to leverage federal, state and private
funding to support the development and implementation of aligned career pathway programs;
utilize Hawaii P-20’s capacity for data use, analysis and sharing to augment the existing work in
OSDCTE; and reduce duplication of effort and inefficient layers of administrative bureaucracy.

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve the proposed reorganization of the Office
of the State Director for Career and Technical Education (OSDCTE) to effectively merge the
departments, its functions and responsibilities, and funding to Hawaii P-20 Partnerships for
Education.

Attachments
- Reorganization Proposal
- Current Organizational Charts and Functional Statements
- Proposed Organizational Charts and Functional Statements
- Union Letter and Response

c: Kendra Oishi, Executive Administrator and Secretary to the Board of Regents
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Reorganization Proposal 
University of Hawaii 
Office of the State Director for Career and Technical Education 
Hawaii P‐20 Partnerships for Education 
 
Executive Summary 
 
I. Purpose: 

Explain the purpose of this reorganization and the anticipated overall impact. 
 
Hawaii P‐20 Partnerships for Education (Hawaii P‐20) is a statewide partnership led by the 
Executive Office on Early Learning, the Hawaii Department of Education (HIDOE) and the 
University of Hawaii. An administrative unit under the Office of the Vice President for Academic 
Strategy, Hawaii P‐20’s main work focuses on strengthening the educational pipeline for all 
students, from early education through postsecondary education and training, with data‐
informed decision making, advocacy, policy coordination, and stakeholder engagement, all in 
support of student achievement. The organization is able to do this by being a catalyst for 
innovative programs, facilitating cross‐agency convenings and communication, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. 
Hawaii P‐20’s partners share a sense of urgency about the need to improve Hawaii’s education 
outcomes in an increasingly global economy, and have established a goal of 55% of Hawaii’s 
working age adults having a 2‐ or 4‐year college degree by 2025. 
 
The Office of the State Director for Career and Technical Education (OSDCTE) provides 
leadership, direction and coordination for all career and technical education in the State and 
cooperates with other institutions or agencies engaged in career and technical education. 
OSDCTE administers the Perkins V federal grant program, including overseeing the State Plan, 
allocating funding to eligible entities, and monitoring grant performance.  
 
The proposed reorganization seeks to merge OSDCTE with Hawaii P‐20 for the purpose of: 
enhancing cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners; enabling Hawaii P‐20 to use its expertise to 
leverage federal, state and private funding to support the development and implementation of 
aligned career pathway programs; utilizing Hawaii P‐20’s capacity for data use, analysis and 
sharing to augment the existing work in OSDCTE; and reducing duplication of effort and 
inefficient layers of administrative bureaucracy. 
 

II. Major Elements of the Proposal: 
Explain or list the key changes being proposed in this reorganization relative to purpose and 
results. 
 
Below are key elements included in the proposed reorganization: 

 The elimination of one Executive/Managerial position, State Director for Career and 
Technical Education (89084), and the associated annual cost savings of $130,000; 

 The assumption of overall leadership and direction for OSDCTE by Hawaii P‐20 Executive 
Director (89467); 

 Changes to reporting lines and direct reports for select OSDCTE and Hawaii P‐20 
positions 
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III. Resource Impact: 

Explain the resources impacted as a result of the reorganization. If there is no impact, reflect 
“None” for each category as appropriate. 
 
A. Budget: 

i. What is the estimated cost of the reorg? 
 
None. The current budget allocations for both Hawaii P‐20 and OSDCTE are 
sufficient to implement this reorganization.  
 

ii. Are additional funds needed? If so, how will the cost of the reorganization be 
funded? 
 
Implementation of the proposed reorganization will not require additional funds. 

 

iii. Will the reorganization result in cost savings or be cost neutral? 
 
The proposed reorganization will yield annual cost savings of $130,000 in general 
funds due to the elimination of the State Director for CTE position (89084). The 
Hawaii P‐20 Executive Director (89467) will assume overall leadership and direction 
for OSDCTE. 

 

B. Operational: 
 

i. What is the overall impact on faculty and staffing responsibilities, if any? 
 
The Hawaii P‐20 Executive Director (89467) will assume overall leadership and 
direction for OSDCTE. 
 
Duties and responsibilities for the Hawaii P‐20 positions will remain unchanged, 
however, several positions (78490, 78645T, and 79805T) will gain additional direct 
reports. Note that as a result of previous collaboration between OSDCTE and Hawaii 
P‐20, two CTE positions (81302 and 81385) currently report to Hawaii P‐20 positions 
(79805T and 78811T, respectively) for day‐to‐day management and oversight.  
 
Duties and responsibilities for all filled OSDCTE positions will remain unchanged, 
with the exception of new reporting lines to the applicable Hawaii P‐20 manager.  
 
The Associate Director for CTE (80221) position became vacant on January 1, 2021 
when the incumbent retired from the University. Due to the pending reorganization 
and the freeze on permanent positions, this position has not been filled or 
redescribed and will remain vacant until July 1, 2021.  
 
Hawaii P‐20’s Career Pathways Strategy Director (78811T) became vacant on 
January 5, 2021 due to the incumbent’s resignation. This position provides strategic 
direction and oversight of Hawaii P‐20’s career pathways work. Since becoming 
vacant, the position has been redescribed to include duties and responsibilities that 
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align with the overall management and direction of the day‐to‐day execution of the 
Perkins V grant, as well as continuing to provide strategic direction for career 
pathways work. The position will be advertised shortly so that there is sufficient 
time to transition the new hire to work with and learn from the State Director for 
CTE (89467) prior to her resignation. However, the extramural funding for the 
Career Pathways Strategy Director (78811T) has terminated due to grant 
completion, and no dedicated extramural funds are available at this time. The 
OSDCTE has agreed to temporarily fund this position with salary savings due to the 
Associate Director of CTE’s vacant position (80221). Upon approval of the reorg, the 
Career Pathways Strategy Director (78811T) will be converted to a permanent 
position by utilizing the Associate Director of CTE’s (80221) permanent count and 
budget. Since both positions are vacant, there is no impact to existing staff. 
 

ii. Will additional faculty/support personnel be required? If so, what is the plan to 
obtain the additional faculty/staffing to successfully implement the reorganization? 
 
Implementation of the proposed reorganization will not require additional 
faculty/support personnel. 

 

iii. Will there be a reduction in faculty/staff? If so, what steps are planned or have been 
taken to ensure proper consultation? 
 
Implementation of the proposed reorganization will result in a reduction of one 
Executive/Managerial position (89084) due to incumbent’s retirement on June 30, 
2021; no consultation is required for this position. No other reductions in temporary 
or permanent staff are anticipated, with the exception of the Career Pathways 
Strategy Director position (78811T) – a temporary, extramurally‐funded position 
which currently has no dedicated funds available and will be converted to a 
permanent position upon approval of the proposed reorganization (refer to section 
B(i) above for explanation). 
 

iv. Identify faculty/staff positions impacted by the anticipated changes. 
 
Below is a listing of all positions currently allocated to the Office of the State 
Director for CTE (OSDCTE). As mentioned, the proposed reorganization seeks to 
merge the functions and positions of OSDCTE to Hawaii P‐20 Partnerships for 
Education. Any additional, anticipated impacts to the positions are specified below. 
(Note: A = Permanent, General Funded; N = Permanent, Federal Funded; E = 
Temporary, Extramural‐Funded) 
 

Position No.  Title  Additional Impact 

89084 (A)  State Director for Career 
and Technical Education 

Position to be abolished 

80221 (A)  Program Manager  New reporting line to 
89467; to remain vacant 
until reorg approved; upon 
approval, count and funds 
to be used to convert 
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position 78811T to 
permanent, G‐funded 
position  

80144 (N)  Fiscal Specialist  New reporting line to 78490 

80556 (N)  Admin & Fiscal Support  Vacant; unfunded; new 
reporting line to 78490 

81023 (A)  Program Specialist  New reporting line to 78490 

80269 (N)  Research Associate  Vacant; unfunded; new 
reporting line to 78490 

81385 (A)  Program Specialist  New reporting line to 80221 

81333 (A)  Program Specialist  New reporting line to 80221 

81302 (N)  Institutional/Policy Analyst  New reporting line to 
79805T 

81623 (A)  Publications Specialist  New reporting line to 
78645T 

Below is a listing of all positions currently allocated to Hawaii P‐20 – including both 
permanent and temporary extramural – and the impact, if any, to the positions. 

Position No.  Title  Additional Impact 

89467 (A)  Hawaii P‐20 Executive 
Director 

Assume overall leadership 
and direction of OSDCTE; 
new direct report: 80221 

78742T (E)  Admin & Fiscal Support 
Specialist 

No impact 

78490 (A)  Senior Administrative 
Officer 

New direct reports: 80144, 
80556, 81023, 80269 

79041T (E)  Fiscal Specialist  No impact 

79851T (E)  Admin & Fiscal Support 
Specialist 

No impact 

78742T (E)  Institutional/Policy Analyst  No impact 

78704T (E)  Program Specialist  No impact 

78645T (E)  Communications Officer  New direct report: 81623 

79258T (E)  Institutional/Policy Analyst  No impact 

79805T (E)  Program Manager  New direct report: 81302 

81635T (E)  Program Specialist  No impact 

77256 (A)  Institutional/Policy Analyst  No impact 

79771T (E)  Institutional/Policy Analyst  No impact 

78511 (A)  IT Specialist  No impact 

81776 (A)  Database Administrator  No impact 

77823T (E)  Program Specialist  No impact 

78811T (E)  Program Manager  Vacant; currently under 
recruitment; to be 
converted to permanent 
upon reorg approval 

80103T (E)  Program Specialist  No impact 

79541T (E)  Program Specialist  No impact 
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79772T (E)  Program Specialist  No impact 

79690T (E)  Program Specialist  No impact 

79297T (E)  Program Specialist  No impact 

78559T (E)  Program Manager  No impact 

78491T (E)  Program Specialist  No impact 

79079T (E)  Program Specialist  No impact 

79272T (E)  Program Specialist  No impact 

79288T (E)  Program Specialist  No impact 

78968T (E)  Institutional/Policy Analyst  No impact 

79515T (E)  Program Specialist  No impact 

80709T (E)  Program Specialist   No impact 

78584T (E)  Program Specialist  No impact 

 
C. Space 

 
i. Will additional space outside own resources/allocations be required? 

 
Implementation of the proposed reorganization will not result in additional space 
outside of OSDCTE’s and Hawaii P‐20’s current resources/allocations. 

 
IV. Consultation: 

Explain or list the individuals and groups consulted and the key comments/feedback received. 
 
Executive leadership at the System level (President David Lassner and Chancellor Erika Lacro) 
was consulted with regard to the subject proposal; no comments in opposition were received. 
The Hawaii DOE Superintendent was also consulted and was supportive of the proposal.   
 
Hawaii Governmental Employees Association (HGEA)  
Pursuant to statutory and contractual requirements, HGEA was consulted with regard to the 
proposed reorganization. HGEA responded to the proposal with no questions or comments. 
 
Current CTE staff was consulted to introduce the Hawaii P‐20 Executive Director (89467) and to 
get a high‐level overview of Hawaii P‐20 and the director’s vision of merging the two 
departments. No objections were shared and CTE staff shared an eagerness to phase into a new 
chapter of supporting students across the State.   
 

V. Implementation: 
Explain when and how this reorganization will be implemented. Identify anticipated effective 
date. 
 
The proposed reorganization will be implemented on July 1, 2021. 
 
 

   



6 
 

Narrative 
 
Changes to the Organization, Functions and Reporting Relationships of Hawaii P‐20 Partnerships for 
Education (Hawaii P‐20). 
 
In accordance with Administrative Procedures A3.101, University of Hawaii Organizational and 
Functional Changes, the following information is provided: 
 
1. Description of the conditions or factors prompting the proposed reorganization, e.g., new program 

requirements, changes in the environment, new legal or policy considerations. 
 
In July 2018, the Strengthening Career and Technical Education for the 21st Century Act was signed 
into law. Commonly referred to as “Perkins V,” the federal law reauthorizes the Carl D. Perkins 
Career and Technical Education Act of 2006, which provides approximately $1.2 billion annually for 
career and technical education (CTE) programs for the nation’s youth and adults. Hawaii receives 
approximately $6.2 million in federal funds, which are primarily divided between secondary and 
postsecondary CTE programs delivered through the Hawaii State Department of Education (HIDOE) 
and the University of Hawaii Community Colleges (UHCC).   
 
Perkins V provides new opportunities to improve CTE and enables more flexibility for states to meet 
the unique needs of their learners, educators and employers. It expands opportunities for every 
student to explore, choose, and follow CTE programs of study and career pathways to earn 
credentials of value. Changes to Perkins V followed trends in related federal legislation – the Every 
Student Succeeds Act (ESSA) and the Workforce Innovation and Opportunity Act (WIOA) – by 
providing more flexibility to states in developing and implementing their CTE programs. In addition, 
Perkins V placed greater emphasis on developing clear connections between programs and labor 
market demand, and expanded accountability subgroups to include services to historically 
underrepresented populations. 
 
Under Perkins V, each eligible agency prepared and submitted a State plan to the U.S. Department 
of Education. Each eligible agency developed its State plan in consultation with key stakeholders, the 
Governor, and other agencies with authority for CTE. Hawaii’s State Plan was developed in 
consultation with many stakeholders across the State – including representatives from the Office of 
the State Director for CTE (OSDCTE), UHCCs, HIDOE, Hawaii P‐20, Workforce Development Council, 
and the Office of the Governor – and was accepted and approved on March 19, 2020. 
 
Perkins V provides Hawaii with the opportunity to develop a creative, strategic vision for CTE that 
fits the State’s unique needs. It also challenges Hawaii to develop safeguards that ensure all 
activities and spending related to CTE support the State’s strategic vision for CTE. As a state, the plan 
was developed with a focus on quality, alignment and industry needs. The plan, along with the 
State’s ESSA and WIOA plans, reflect the collective commitment to building and improving upon a 
career pathways system – a series of connected education and training strategies and support 
services that enable individuals to secure relevant certification and obtain employment within an 
occupational area and to advance to higher levels of future education and employment. 
 
A robust career pathways system engages diverse partners with different funding streams and 
targeted populations; it aligns education and training services offered by a range of state and local 
agencies, and is augmented with support from regional community groups, philanthropic 
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organizations and employers. No one individual or entity has singular oversight for career pathways; 
consequently, a well‐designed and implemented system is one in which organizations work together 
– aligning services, supports, and resources – to smooth individuals’ transition into and out of 
education and training programs. State and local leaders must collaborate across organizational and 
agency lines to promote a true statewide vision.  
 
It is important to note that while Perkins V allocates federal funds to states to support CTE, other 
funding sources – including state and philanthropic ones – play a critical role in sustaining and 
expanding high‐quality career pathways at the secondary and postsecondary levels. It is critical that 
Hawaii ensure all funding sources supporting CTE are coordinated and aligned to achieve the State’s 
vision for a high‐quality CTE program that prepares students for in‐demand careers. Historically, 
OSDCTE has functioned primarily as a sub‐granting arm for the Perkins funds – allocating equal 
funding to HIDOE and UHCC to carry out their respective CTE programs – and has had difficulty in 
leveraging and braiding other funds to supplement the federal funds.  
 
The ecosystem of “career‐connected learning” is growing, with new efforts underway in career 
pathways, promising credentials, regional work‐based learning projects and expanded 
apprenticeship models. Hawaii’s state plan includes the development of a system to monitor, 
evaluate and provide feedback to CTE stakeholders regarding implementation progress, 
effectiveness of improvement efforts, and quality of the CTE system and programs from the 
perspective of graduates and employers. However, OSDCTE’s data systems have not kept pace, and 
as a result, state leaders are unable to answer basic questions at the intersection of education and 
the economy that will provide important insight into how well these system improvements 
effectively prepare learners for in‐demand, high‐wage career opportunities and, ultimately, whether 
these learners obtain employment in good jobs.  
 
The development of Hawaii’s state plan revealed duplication of effort between OSDCTE and Hawaii 
P‐20 in engaging and facilitating partners across the State to develop high‐quality, relevant career 
pathways. Over the last few years, Hawaii P‐20’s career pathways initiative has evolved to have the 
same mission, goals, partnerships, stakeholders, and much of the same accountability as OSDCTE. 
This means that both offices are routinely collaborating and meeting with the same partners and 
stakeholders in separate meetings, many times with similar goals and often leading to “meeting 
fatigue” and confusion as to who is leading what.  
 
 

2. Explanation of how the proposed reorganization will address these conditions or factors. 
 
Hawaii P‐20’s mission is to strengthen the education pipeline from early education through 
postsecondary education and training with data‐informed decision making, advocacy, policy 
coordination and stakeholder engagement – all in support of student achievement. As an 
organization, Hawaii P‐20 continually works toward meeting this vision by serving as a catalyst for 
innovative programs, facilitating cross‐agency convenings and communications, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. Hawaii P‐
20 engages directly with partners within the K‐12 and postsecondary systems, as well as with 
educational stakeholders across the State, to ensure that the educational pipeline is vertically 
aligned to meet the needs of industry in Hawaii and to empower individual students to achieve their 
educational and career goals. 
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Hawaii P‐20 has always focused its efforts on facilitating meaningful collaboration and partnerships 
among educators, administrators and stakeholders throughout the educational pipeline. As 
improvements have been achieved in key P‐20 metrics, such as increases in college credits earned 
by high school graduates and reductions in college remediation rates, Hawaii P‐20 has increased its 
focus on workforce demands. Hawaii P‐20 is partnered with Jobs for the Future as a member of the 
Pathways to Prosperity Network for technical assistance and to provide a national perspective on 
local work happening within the State. Also, through strategic and long‐standing partnerships with 
philanthropic organizations and by leveraging its federal GEAR UP grant, Hawaii P‐20 is leading 
regional and statewide efforts to establish middle and high school career pathways which are 
integrated with the UHCCs and that address regional economic needs.  
 
As the managing partner of the Hawaii Data eXchange Partnership (DXP) – a partnership of State 
agencies that have agreed to share and use data to inform positive change and to support 
continuous improvement of programs and services at all levels of statewide education and 
workforce training – Hawaii P‐20 provides online data dashboards that track average salaries and 
percent of graduates employed by UH degree based on longitudinal data from K‐12 through 
workforce, and produces a variety of resources to help educators and leaders make informed 
decisions about the educational pipeline, including career pathways.  
 
By using data to analyze the extent of success of various programs and initiatives, Hawaii P‐20 has 
been able to pilot programs that impact policies. For example, a case study conducted in 2015 found 
that low‐income students were less likely than their peers to participate in dual credit and that 
transportation and schedule conflicts were two main barriers. To address these barriers and provide 
more support for students, families, and high school administrators, Hawaii P‐20 leveraged private 
foundation funds with GEAR UP federal funds to pilot the Early College model. This model brought 
college courses to high school campuses and provided technical assistance for high school and 
college counselors. As demonstrated by Hawaii P‐20’s own analysis and an external evaluation, low‐
income students who participated in the pilot were more likely to enroll and persist in college 
compared to their peers. Hawaii P‐20 shared these outcomes widely, and in the 2017 legislative 
session the Hawaii State Legislature appropriated $1 million per year in general funds to support 
and expand the Early College program. This demonstrates Hawaii P‐20’s ability to use data, pilot 
programs and leverage private, federal and state resources to support successful programs and to 
facilitate system change. 
 
Hawaii P‐20 also facilitated the enactment of policy changes to reduce math and English 
remediation in college. After HIDOE adopted the Smarter Balanced Assessment (SBA), Hawaii P‐20, 
working collaboratively with leadership at HIDOE and UH, used longitudinal data to inform a 
comprehensive placement policy which all 10 UH campuses adopted in Fall 2016. The policy allows 
students to use 11th grade SBA scores and/or the grade earned in Hawaii P‐20’s newly developed 
math transition course to place directly into college‐level math courses without having to take 
remedial courses. Hawaii P‐20 also worked to develop an English Language Arts transition course. 
The development of these courses was undertaken through Hawaii P‐20’s ability to leverage federal 
and philanthropic grants to achieve improvements in the education pipeline. 
 
Merging OSDCTE with Hawaii P‐20 is a solution to create synergy and clarity for the education 
ecosystem in Hawaii, while reducing redundancy, increasing capacity for data analysis and fusing 
compliance requirements with strategic direction. Because of Hawaii P‐20’s successful work in 
facilitating collaboration and affecting change, plus its significant work in federal and private grant 
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management and execution, Hawaii P‐20 is the organization best positioned to innovate, scale and 
sustain career pathway programs across the State. 
   

3. Description of how the organization’s operational, organizational, functional and programmatic 
relationships will be affected, including impact on services to students, other target groups and 
relationships with other segments of the university. 
 
There is no anticipated negative impact on services to students, other target groups and 
relationships with other segments of the university. In fact, this reorganization is envisioned to 
effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners to develop and implement high‐quality 
CTE programs and programs of studies.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs from 
secondary to postsecondary education, scale up work‐based learning opportunities, and 
address labor market demands to support Hawaii’s economy. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE to generate a set of key policy questions focused on “career‐connected 
learning” in Hawaii that, if addressed, could provide actionable insights on ways in which to 
improve Hawaii’s education and training systems. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy inherent 
when separate offices share common goals and initiatives. 

 
4. Discussion of the efficiencies, service improvements or other benefits that will be achieved as a 

result of the reorganization. 
 

Please refer to responses to items 2 and 3. 
 

5. Complete description of the resource requirement or savings associated with the reorganization, 
including funding, positions, space, equipment and other resources. 
 
No additional costs are associated with this reorganization proposal; an estimated $130,000 in 
salary costs will be reduced from OSDCTE’s annual general fund budget beginning July 1, 2021 due 
to the State Director for CTE’s (89084) planned retirement on June 30, 2021. Once the incumbent 
has retired, the position will be abolished and the funds and count will revert to UH System. Hawaii 
P‐20’s Executive Director (89467) will assume overall leadership and direction for OSDCTE as of July 
1, 2021.  
 
No additional space, equipment or other resources are being requested. Existing space, equipment 
and other resources from both OSDCTE and Hawaii P‐20 will be utilized to execute the 
reorganization.  
 

6. Explanation of the sources of resources needed to implement the reorganization, e.g., reallocation 
from within the program or major unit, or new revenue. 
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No additional resources are being requested to implement the reorganization. OSDCTE’s existing 
general and federal funds are sufficient to implement the reorganization. Where allowed, Hawaii P‐
20 will leverage available grant funds to supplement CTE resources. 
 

7. Discussion of the programmatic impacts of the proposed reorganization on the university. 
 
As mentioned, merging OSDCTE with Hawaii P‐20 will effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy. 
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SPECIALIST* 

PBA #80556 (F) 

OFFICE OF THE STATE DIRECTOR 
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State Director for Career and Technical Education #89084 

Associate Director 
PBC      #80221 

CTE CIVIL RIGHTS 

Educational Specialist 
PBB  #81023 

Institutional Analyst * 
PBB  #80269 (F) 

COMMUNICATIONS, OUTREACH 
& MARKETING 

Institutional Specialist * 
PBB  #78338 

WORK-BASED LEARNING 

Academic Support 
PBB  #81385 

EXTERNAL AFFAIRS 

Educational Specialist 
PBB  #81333 

CTE & WORKFORCE 
DATA SUPPORT 

Institutional Support 
PBB  #81302 (F) 

MEDIA SUPPORT 

Publications Specialist 
PBB  #81623 
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OFFICE OF THE STATE DIRECTOR FOR 
CAREER AND TECHNICAL EDUCATION 
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ADVISORY COUNCIL

STATE BOARD FOR 
CAREER AND TECHNICAL 

EDUCATION 
(BOARD OF REGENTS) 

SECRETARY TO THE STATE 
BOARD FOR CAREER AND 
TECHNICAL EDUCATION

ADMINISTRATIVE OFFICER 
(PRESIDENT, U.H.) 

A=7.0 
N=4.0 
*=Currently vacant. Will be redescribed when filled 

CURRENT



S T A T E  O F  H A W A I I U N I V E R S I T Y O F  H AWA I I   OFFICE O F 
STATE DIRE CTO R FOR  CAREER AND TECHNICAL EDUCATION 

FUNCTIONAL STATEMENT. Reviewed July 2, 2020 

CAREER AND TECHNICAL EDUCATION 
COORDINATING ADVISORY COUNCIL  

Makes recommendations to the State Board for Career and Technical 
Education and assists in the development of policies and procedures for the 
administration of career and technical education in the State. 

OFFICE OF THE STATE DIRECTOR FOR CAREER 
AND TECHNICAL EDUCATION  

Provides leadership, direction, and coordination for all career and technical 
education in the State and cooperates with other institutions or agencies 
engaged in career and technical education. 

• Prepares and revises as necessary the State Plan for Vocational Education.

• Establishes objectives and priorities consistent with the State Board policies.

• Oversees the allocations of Federal funds to various State agencies and
prepares and submits budgets and reports to State and Federal authorities for
the continuance, promotion, and advancement of career and technical
education programs.

• Assists in the improvement of articulation among operating agencies and
various stakeholders.

• Administers the accountability of core indicators and measures of
performance.

• Plans, develops, and administers statewide career and technical education
research projects which relate to career and technical education in the State.

FISCAL SERVICES 

• Provides the budgetary and fiscal support to the Office and reports financial

CURRENT



statements to appropriate federal, University, and State entities. 

• Assists in management of human resource policies and procedures.

ADMIN and FISCAL SUPPORT 

Reviews, writes, coordinates, and attends to matters of administrative 
detail and disposes of any such matters for the Director of Career and 
Technical Education (CTE). 

Develops, plans, and coordinates meetings and schedules, and 
documents meeting minutes. 

Serves as office manager and oversees and organizes the facility,  
supplies, equipment, student assistants, and files and record keeping 
systems. 

Manages CTE publications inventory and order fulfillment. 

Assists the Fiscal Specialist in preparing and processing procurement,  
fiscal and travel documents in on-line electronic systems in accordance 
with established policies and procedures. 

WORK-BASED LEARNING COORDINATOR 

Leads efforts related to K-16 work-based learning opportunities and workplace training, 
including working with organizations to coordinate work-based learning experiences. 

• Works collaboratively with administrators at the University of Hawaii, the Hawaii
State Department of Education, 

• other state/federal agencies & local and national businesses or professional
associations. 

• 
• Leads efforts to align workforce expectations with secondary and post-secondary career

readiness preparation programs 
• to address workforce needs and to ensure student success through the educational

pipeline and into the workforce. 
• 
• Serves as the Hawaii P-20 liaison for the Hawaii State Department of Education's

Connect to Careers (C2C) Initiative. 
•

CURRENT



CTE & WORKFORCE DATA SUPPORT 

Develop & maintain a knowledge base of data from various sources: Hawaii Dept 
of Education, Career & Technical Education (CTE), unemployment insurance, & 
UH, as part of the Hawaii Data eXchange Partnership (DXP) statewide 
longitudinal data system. 
•  
• Serve as a resource to the end users of the DXP by providing functional and technical

information and 
• analysis on data use, inquiries on the data access processes and appropriateness of data

for user needs. 
• 
• Provide data validation to maintain data accuracy and troubleshoot complex data

problems. 
• 
• Perform complex queries to extract data for ad hoc data requests/studies and use of

pivot table functionality or 
• statistical software to create cross-tabulation and other statistical analyses.
• 
• Conduct data analysis and mapping from various source systems from education, CTE,
• workforce programs, and applicable state agencies.
• 
• Provide comprehensive analysis, reporting and written summaries;
• design, create and update statistical tables and graphs or other visual representation of

data; 
• incorporate tables and graphics in report format to support important findings.
• 

COMMUNICATIONS, OUTREACH, & MARKETING 

• Coordinates programs, activities, and services relating to special populations
and nontraditional employment and training.

• Coordinates statewide career and technical education marketing efforts.

• Coordinates communications efforts pertaining to the Office and delivery
of career and technical education programs, activities, and services.

• 

• CTE CIVIL RIGHTS

• Promotes and ensures civil rights compliance with regard to federal and State
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requirements. 

Administers the Methods of Administration of Civil Rights 
Compliance in CTE as described in the Federal Regulations. 

Prepares complete, technically correct reports for the state report to 
OCTAE and for the annual report of compliance activities and 

findings   for audit purposes and/or submission to the US 
Department of    Education, Office of Civil Rights. 

EXTERNAL AFFAIRS 

• Coordinates the planning, development, and logistics of statewide meetings
designed to improve career and technical education programs in line with
WIOA, ESSA, and Perkins legislation.

• Serves an the State Office intermediary on Career Pathway Programs
coordination between the HIDOE and the UHCCS

• Researches, investigates, and disseminates information about career and
technical education to various constituencies at the local, state, and national
levels.

MEDIA SUPPORT 

Designs and prepares reports, brochures, programs, publications, etc.  
for printing with in-house or with external vendors for various  
target audiences including educational institutions, government agencies 
and the public. 

Provides advanced professional work in the design, development,  
operation and maintenance of departmental and state-wide, on-line 
media for CTE.  

Serves as liaison to staff, institutions, and other agencies with 
media needs. 

Develops and maintains a balanced comprehensive collection 
of print media, non-print media, and technology to support  
CTE Staff, Vendors, DOE and CC’s. 
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I

SYSTEMWIDE ADMINISTRATION
OFFICE OF THE VICE PRESIDENT FOR 

ACADEMIC PLANNING & POLICY

POSITION ORGANIZATION CHART

CHART I

       Perm
  General Fund (UOH 903)   25.00
  General Fund (UOH 902)     2.00     

1 Excluded from position count
2  Part of UOH 902 appropriation, reflected organizationally on this chart
3  Position abolished; pending reorganization

INTERNATIONAL AND STRATEGIC 
INITIATIVES OFFICE

Sr Exec for Intl & Strategic Initiatives3

Operations Coordinator PBB 78889

INSTITUTIONAL RESEARCH AND 
ANALYSIS OFFICE

Director, Inst Res & Analysis   89160
 Academic Program Officer     89570
Admin & Fis Sup Sp PBA 79520
Inst/Policy Analyst PBB 80220
Inst/Policy Analyst PBB 78628
Inst/Policy Analyst PBB 811482

Inst/Policy Analyst PBB 811802

Inst/Policy Analyst PBB 78868
Inst/Policy Analyst PBC 80216

 IT Specialist PBB 78627
IT Specialist PBB 80213
IT Specialist PBB 80223

 Publications Specialist PBB 80677

ACADEMIC AFFAIRS / 
PLANNING AND POLICY OFFICE

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI`I SYSTEM

President, University of Hawai‘i System 890581

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC PLANNING & POLICY

Vice President for Academic Planning & Policy 89051
Private Secretary II SR-22 900029
Institutional/Policy Analyst PBD 80015
  Fiscal Specialist PBB 80049

Assoc VP, Academic Affairs 89262
Academic Program Officer 89542
Admin & Fiscal Support Sp      PBA 78182
Educational Sp         PBB 78586

HAWAI‘I P-20 PARTNERSHIPS
FOR EDUCATION OFFICE

Hawai‘i P-20 Executive Dir 89467
Senior Admin Officer      PBC   78490

 IT Specialist    PBC 78511
 Institutional/Policy Analyst PBB 77256
 Database Administrator      PBB   81776

OFFICE OF 
STUDENT 
AFFAIRS

CHART II
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OFFICE OF THE VICE PRESIDENT FOR 

ACADEMIC PLANNING & POLICY
OFFICE OF STUDENT AFFAIRS

POSITION ORGANIZATION CHART

CHART II

Perm
   General Fund    4.00

1 Excluded from position count
2   Serves as administrative liaison for the Hawaii Commission for National and 
  Community Service and the National Corporation for Community Service

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC PLANNING & POLICY

Vice President for Academic Planning & Policy 890511

OFFICE OF STUDENT AFFAIRS2

Associate Vice President for Student Affairs  89172
Financial Aid Manager  PBC  77570
Student Services Specialist  PBB  81210
Admin & Fiscal Support Sp   PBA   81575
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC PLANNING & POLICY (OVPAPP) 

FUNCTIONAL STATEMENT 

INTRODUCTION 

The OVPAPP provides executive leadership in setting forth the systemwide 
academic vision and goals for the University of Hawai‘i in collaboration with internal 
and external stakeholders.  It is comprised of five offices: 1) Academic Affairs / 
Planning and Policy; 2) International and Strategic Initiatives; 3) Institutional 
Research and Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i 
P-20); and, 5) Student Affairs. 

MAJOR FUNCTIONS 

• Leads the student completion agenda for the University of Hawai‘i.
• Ensures that academic programs and activities meet the needs of students

and the citizenry of the State of Hawai‘i.
• Advises the President and University executives on academic matters.
• Leads a council of campus chief academic officers.
• Provides leadership and support for systemwide articulation and transfer.
• Establishes and tracks strategic goals and measures to ensure that the

University is fulfilling its mission.
• Develops academic plans, policies and procedures.
• Formulates mission and planning documents, and prepares policy

statements, recommendations for action, and guidelines for implementation.
• Develops and implements systemwide tuition policies and procedures.
• Supports the University Centers in offering the University’s baccalaureate and

higher degrees to residents of neighbor islands.
• Serves as academic liaison with State and federal educational boards,

stakeholder groups, systemwide University offices, and the All Campus
Council of Faculty Senate Chairs.

• Manages systemwide strategic planning efforts and provides planning
support.

• Serves as the systemwide source of expertise on issues relating to
institutional accountability.

• Serves as liaison with State and national academic educational boards and
other systemwide University offices.

• Provides leadership and direction for institutional research for the ten
campuses of the UH System and maintains the official System of Record for
systemwide student data reporting.

• Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational
delivery.

• Provides leadership and facilitates collaboration for systemwide initiatives and
activities around international engagement.

• Provides leadership in the management of systemwide student affairs.
• Implements a systemwide institutional data governance program to protect

the privacy and security of data and information under the stewardship of the
University.

• Prepares reports, studies, or briefing papers in response to requests from the
Board of Regents, President of the University of Hawai‘i, and local, national,
or international entities.
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 

INTRODUCTION 

The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 

MAJOR FUNCTIONS 

• Develops/revises academic policies and procedures.
• Initiates, coordinates and supports systemwide academic initiatives.
• Provides staff support to the Council of Chief Academic Officers and other

systemwide academic committees.
• Serves as system lead for articulation and transfer among the ten University

campuses.
• Convenes the University Council on Articulation, the Academic Advisors and

Transfer Network and other systemwide academic committees.
• Ensures that academic proposals prepared for Board of Regents or

President’s actions are consistent with University guidelines.
• Serves as the Vice President’s liaison to the All Campus Council of Faculty

Senate Chairs.
• Supports distance learning activities which focus on educational access and

workforce development.
• Convenes the University Center Directors to support the educational needs of

students on neighbor islands for baccalaureate and higher degrees.
• Serves as a resource to campuses in providing planning and policy

interpretation and guidance, monitors systemwide planning initiatives, and
facilitates priority-setting at system and campus levels.

• Researches and consults with University stakeholders and constituents on
emerging academic affairs issues in higher education at the national, State,
and local levels.

• Prepares required academic reports for the Board of Regents, President,
University executives.

• Prepares responses to international, national, and local inquiries and to ad
hoc requests to the Board of Regents, State Postsecondary Education
Commission, and the President on University and State educational policies
and practices.

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 

INTRODUCTION 

The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 

MAJOR FUNCTIONS 

• Leads the University System’s efforts around international engagement;
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• Convenes systemwide international committee to facilitate collaboration
among campuses and develop strategies to achieve UH’s international goals;

• Promotes activities and programs that connect Hawai‘i and the University with
ideas, talent, and economic opportunity from cultures and economies of the
Asia-Pacific region and beyond;

• Advises, and represents the Office of the President and Office of the Vice
President for Academic Planning & Policy with international delegations and
Hawai‘i-based international organizations at local, State, national, and
international venues to extend the University’s profile globally;

• Provides analytical support for planning and policy development;
• Leads strategic initiatives related to the higher education needs of the State

and emerging higher education trends and issues nationally;
• Develops and implements leadership development program at the University;
• Provides executive staff support for the Board of Regents, President, and

Vice President for Academic Planning & Policy;
• Provides legislative coordination for the Vice President for Academic Planning

& Policy;
• Represents the President and Vice President for Academic Planning & Policy

on councils and committees, as assigned;
• Serves as liaison with State agencies and other external stakeholders, as

appropriate, to communicate the University of Hawai‘i’s strategic objectives
with State priorities and planning efforts.

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 

INTRODUCTION 

The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 

The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 

The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 

MAJOR FUNCTIONS 

Information Services Functions 

• Maintains the official records for the reporting of systemwide student data at
the University.

• Designs reports, develops formats, defines terms, and summarizes and
analyzes data to be made available to University administrators and campus
personnel.  Conducts special studies as needed.
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• Monitors key changes in programs, course offerings, and other required
information, and updates master code, lookup tables and a Student Tracking
system used in the generation of systemwide reports from data housed in
administrative databases.

• Develops and coordinates database structures and warehouses, including
system design and systematic data definitions for the ODS and the
University’s student data warehouse and management information reporting
system.

• Designs and develops automated reports and new administrative computer
systems using the latest computer technology (including the World Wide
Web); works with the Information Technology Services Office to streamline
data retrieval, access and reporting.

• Provides timely and convenient access to information about the University to
the public.

Systemwide Data Administration Functions 

• Develops, administers, coordinates and monitors data management
information and data quality on a systemwide basis for the ODS and the
student data warehouse.

• Administers and manages program codes and data element definitions in the
ODS and the student data warehouse to ensure data integrity and
consistency.

• Coordinates, monitors and responds to information needs as required by
University administrators, planners, staff and external agencies, such as other
state departments and federal agencies. Requirements include IPEDS,
Student Right-to-Know, requests from the private sector and special
legislative requests.

• Coordinates and conducts workshops, training sessions and committees to
facilitate the dissemination of information and information analysis to UH
administrators and campus / program directors and their staff as part of the
University’s overall management program.

• Cooperates with other UH offices to produce accurate and timely reports on
University operations, including Human Resources and Financial Aid.

Analytical Services Functions 

• Provides systemwide direction for institutional research.
• Researches and prepares analyses supported by charts and graphs for

management and planning support reports, assessment reports and special
reports as needed.

• Researches, identifies and defines key data elements required for
systemwide data use and analysis; develops policies and procedures
required to systemize data across campuses; disseminates information on
definitions, scope and usage of these data elements.

• Develops and utilizes analytical techniques to support the University’s
institutional and campus-level planning process, including: simulated models;
enrollment projection models; quantitative unit activity and resource indicators
analysis; workload measures; program efficiency measures; quantitative
program review indicators; historical enrollment patterns; institutional
comparisons; student progress and outcomes analysis.

• Researches systemwide indicators and develops analytical data and studies
on the factors affecting University programs. Researches and summarizes the
external benefits directly or indirectly attributable to University programs.

• Provides analytical support, training and consultation to campuses regarding
the data and tables in the ODS and the student data warehouse.  Supports
academic planning and analysis and the utilization of analytical techniques
and systems.
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• Provides technical support and consultation in the training and dissemination
of computer modeling and statistical techniques as required for operations
and strategic planning.

• Supports the University’s efforts in creating and maintaining a statewide
longitudinal data system consisting of student data from K-12, postsecondary
education and the workforce.

HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 

INTRODUCTION 

The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  

MAJOR FUNCTIONS 

• Develops systemwide policies, programs, and initiatives designed to
promote attainment of the Hawai‘i P-20 mission to assure that more of
Hawaii’s people persist through this pipeline.

• Partners with the Hawai‘i Department of Education (HIDOE), the
Executive Office on Early Learning, and the University of Hawai‘i to work
with the P-20 Council to develop a seamless system of educational
delivery to prepare Hawai‘i’s learners for success.

• Advises the Vice President for Academic Planning & Policy and other
University executives on Hawai‘i P-20 plans and initiatives.

• Coordinates, facilitates, and partners in program development and
administration efforts with the University of Hawai‘i System and with
participating State agencies and community stakeholder groups, e.g., the
HIDOE, Department of Labor and Industrial Relations and the Executive
Office on Early Learning.

• Serves as liaison to local, State and federal academic educational entities,
systemwide University offices, HIDOE, the legislature, and community
stakeholder groups.

OFFICE OF STUDENT AFFAIRS (OSA) 

INTRODUCTION 

In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 

The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 
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MAJOR FUNCTIONS 

• Advises the senior University staff on Student Affairs matters.
• Serves as administrative liaison with Board of Regents Committee on

Student Affairs.
• Serves as an advocate for students within the scope and intent of the

Board of Regents, executive policy and the UH System and campus
strategic plans, goals, and objectives.

• In consultation with the Office of Academic Affairs/Planning and Policy,
participates in the development of student affairs policies and coordinates
the implementation of systemwide policies among UH campuses,
including but not limited to residency, admissions, enrollment
management, recruitment, records and registration, financial aid, tuition
waivers, scholarships and tuition differentials.

• In consultation with campus student affairs and student services offices,
develops and facilitates Student Affairs programs that require coordination
among UH campuses, including but not limited to financial aid; counseling;
student employment and cooperative education; career services;
internships; service learning; judicial affairs; residence halls; students with
disabilities; child care; student health insurance; student health services;
student equity and diversity; and international student services.

• Convenes/facilitates meetings of the UH Council of Senior Student Affairs
Officers (CSSAO).

• Works with UH System Student Caucus.
• Monitors campuses’ compliance with federal and State statutes, acts, and

administrative procedures related to Student Affairs programs and
jurisdictions.

• Works with other appropriate UH schools, colleges, and campuses to
collaborate, develop, and facilitate partnerships with pre-K through 20
educational institutions on projects that are mutually beneficial to students
and the community.

• Serves as Certifying Officer for the Western Interstate Commission for
Higher Education – Hawaii.

• The Office of Academic Affairs/Planning and Policy and Office of Student
Affairs work closely and collaboratively in matters related to enrollment
management, admissions, recruitment, records, and registration, financial
aid, tuition waivers, scholarships and tuition differentials.

• The Associate Vice President for Academic Affairs will have jurisdiction
and responsibility for providing leadership for the initiation and
development of academic policies; the Associate Vice President for
Student Affairs will have jurisdiction and responsibility for providing
leadership for coordinating among campuses the implementation of
systemwide student affairs policies.
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I

SYSTEMWIDE ADMINISTRATION
OFFICE OF THE VICE PRESIDENT FOR 

ACADEMIC STRATEGY

POSITION ORGANIZATION CHART

CHART I

Perm
General Fund (UOH 903) 25.00
General Fund (UOH 902)   2.00
General Fund (UOH 904)   5.00
Federal Fund (UOH 904)   4.00

1 Excluded from position count
2  Part of UOH 902 appropriation, reflected organizationally on this chart
3  Part of UOH 904 appropriation, reflected organizationally on this chart
4  Position abolished; pending reorganization

INTERNATIONAL AND STRATEGIC 
INITIATIVES OFFICE

Sr Exec for Intl & Strategic Initiatives4

Operations Coordinator PBB 78889

INSTITUTIONAL RESEARCH AND 
ANALYSIS OFFICE

Director, Inst Res & Analysis   89160
 Academic Program Officer     89570
Admin & Fis Sup Sp PBA 79520
Inst/Policy Analyst PBB 80220
Inst/Policy Analyst PBB 78628
Inst/Policy Analyst PBB 811482

Inst/Policy Analyst PBB 811802

Inst/Policy Analyst PBB 78868
Inst/Policy Analyst PBC 80216

 IT Specialist PBB 78627
IT Specialist PBB 80213
IT Specialist PBB 80223

 Publications Specialist PBB 80677

ACADEMIC AFFAIRS / 
PLANNING AND POLICY OFFICE

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI‘I SYSTEM

President, University of Hawai‘i System 890581

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC STRATEGY

Vice President for Academic Planning & Policy 89051
Private Secretary II SR-22 900029
Institutional/Policy Analyst PBD 80015
  Fiscal Specialist PBB 80049

Assoc VP, Academic Affairs 89262
Academic Program Officer 89542
Admin & Fiscal Support Sp      PBA 78182
Educational Sp                         PBB 78586

HAWAI‘I P-20 PARTNERSHIPS
FOR EDUCATION OFFICE

Hawai‘i P-20 Executive Dir 89467
Inst/Policy Analyst PBB 77256
IT Specialist           PBC 78511
   Database Admin PBB   81776
Senior Admin Officer      PBC   78490
  Fiscal Spec PBB 80144 (N)3

  Research Associate PBB 80269 (N)3

 Admin & Fiscal Supp Sp PBA 80556 (N)3

   Program Spec PBB 810233

Program Manager PBC 802213

 Program Spec PBB 813333

   Program Spec PBB 813853

Inst/Policy Analyst PBB 81302 (N)3

Publication Spec PBB 816233

OFFICE OF 
STUDENT 
AFFAIRS

CHART II

PROPOSED



HAWAI‘I P-20 PARTNERSHIPS 
FOR EDUCATION

INTERNAL 
POSITION ORGANIZATION CHART

COMMUNICATIONS

Communications Officer PBB 78645T
Publications Specialist PBB 81623

STATE BOARD FOR CAREER 
AND TECHNICAL EDUCATION

(BOARD OF REGENTS)

HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION

Hawaii P-20 Executive Director and 
State Director for Career & Technical Education 89467

  Admin & Fiscal Supp Spec PBA 78742T

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI‘I SYSTEM

CAREER AND TECHNICAL 
EDUCATION COORDINATOR 

COUNCIL

DATA

Program Mgr PBC 79805T
Inst/Policy Analyst PBB 77256
IT Spec PBC 78511

    Database Admin PBA 81776
Inst/Policy Analyst PBB 79771T
Inst/Policy Analyst PBB 81302 (N)
Program Spec PBB 81635T

CAREER PATHWAYS

Program Mgr PBC 802212

Program Spec PBB 81333
Program Spec PBB 81385
   Program Spec PBB 79297T
Program Spec PBB 79772T
   Program Spec PBB 79690T
Program Spec PBB 77823T
Program Spec PBB 80103T

 Program Spec PBB 79541T

COLLEGE & CAREER READINESS

Program Mgr PBD 78559T
Program Spec PBB 78491T
Program Spec PBB 78584T
Inst/Policy Analyst PBB 78968T
Program Spec PBB 79079T
Program Spec PBB 79272T
Program Spec PBB 79288T
Program Spec PBB 79515T
Program Spec PBB 80709T

EARLY LEARNING

Program Spec PBB 78704T

ADMIN & COMPLIANCE

Sr Admin Officer PBC 78490
Program Spec PBB 81023
Fiscal Spec PBB 80144 (N)
Research Asst PBB 80269 (N)1

Admin & Fiscal Sup Sp PBA 80556 (N)1

Fiscal Spec PBB 79041T
Inst/Policy Analyst PBB 79258T
Admin & Fiscal Sup Sp PBA 79851T

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC STRATEGY

1 Positions unfunded; to be redescribed and redeployed once funding available
2 Recruited under 78811T; to be converted to 80221 upon reorg approval

COUNTS
General (UOH 903) 5.00
General (UOH 904) 5.00
Federal  (UOH 904) 4.00
Extramural (UOH 903) 25.00

PROPOSED
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STATE OF HAWAI‘I 
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC STRATEGY (OVPAS) 
 

FUNCTIONAL STATEMENT 
 
 

INTRODUCTION 
 
The OVPAS provides executive leadership in setting forth the systemwide academic 
vision and goals for the University of Hawai‘i in collaboration with internal and 
external stakeholders.  It is comprised of five offices: 1) Academic Affairs / Planning 
and Policy; 2) International and Strategic Initiatives; 3) Institutional Research and 
Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20); and, 5) 
Student Affairs. 
 
MAJOR FUNCTIONS 
 

 Leads the student completion agenda for the University of Hawai‘i. 
 Ensures that academic programs and activities meet the needs of students 

and the citizenry of the State of Hawai‘i. 
 Advises the President and University executives on academic matters. 
 Leads a council of campus chief academic officers. 
 Provides leadership and support for systemwide articulation and transfer. 
 Establishes and tracks strategic goals and measures to ensure that the 

University is fulfilling its mission. 
 Develops academic plans, policies and procedures.   
 Formulates mission and planning documents, and prepares policy 

statements, recommendations for action, and guidelines for implementation. 
 Develops and implements systemwide tuition policies and procedures. 
 Supports the University Centers in offering the University’s baccalaureate and 

higher degrees to residents of neighbor islands. 
 Serves as academic liaison with State and federal educational boards, 

stakeholder groups, systemwide University offices, and the All Campus 
Council of Faculty Senate Chairs. 

 Manages systemwide strategic planning efforts and provides planning 
support. 

 Serves as the systemwide source of expertise on issues relating to 
institutional accountability. 

 Serves as liaison with State and national academic educational boards and 
other systemwide University offices. 

 Provides leadership and direction for institutional research for the ten 
campuses of the UH System and maintains the official System of Record for 
systemwide student data reporting. 

 Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the 
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational 
delivery. 

 Provides leadership and facilitates collaboration for systemwide initiatives and 
activities around international engagement. 

 Provides leadership in the management of systemwide student affairs. 
 Implements a systemwide institutional data governance program to protect 

the privacy and security of data and information under the stewardship of the 
University. 

 Prepares reports, studies, or briefing papers in response to requests from the 
Board of Regents, President of the University of Hawai‘i, and local, national, 
or international entities. 
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 
 

INTRODUCTION 
 
The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 
 
MAJOR FUNCTIONS 
 

 Develops/revises academic policies and procedures.   
 Initiates, coordinates and supports systemwide academic initiatives. 
 Provides staff support to the Council of Chief Academic Officers and other 

systemwide academic committees. 
 Serves as system lead for articulation and transfer among the ten University 

campuses. 
 Convenes the University Council on Articulation, the Academic Advisors and 

Transfer Network and other systemwide academic committees. 
 Ensures that academic proposals prepared for Board of Regents or 

President’s actions are consistent with University guidelines. 
 Serves as the Vice President’s liaison to the All Campus Council of Faculty 

Senate Chairs. 
 Supports distance learning activities which focus on educational access and 

workforce development. 
 Convenes the University Center Directors to support the educational needs of 

students on neighbor islands for baccalaureate and higher degrees. 
 Serves as a resource to campuses in providing planning and policy 

interpretation and guidance, monitors systemwide planning initiatives, and 
facilitates priority-setting at system and campus levels. 

 Researches and consults with University stakeholders and constituents on 
emerging academic affairs issues in higher education at the national, State, 
and local levels. 

 Prepares required academic reports for the Board of Regents, President, 
University executives. 

 Prepares responses to international, national, and local inquiries and to ad 
hoc requests to the Board of Regents, State Postsecondary Education 
Commission, and the President on University and State educational policies 
and practices. 

 
 

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 
 
INTRODUCTION 
 
The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 
 
MAJOR FUNCTIONS 
 

 Leads the University System’s efforts around international engagement; 
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 Convenes systemwide international committee to facilitate collaboration 
among campuses and develop strategies to achieve UH’s international goals; 

 Promotes activities and programs that connect Hawai‘i and the University with 
ideas, talent, and economic opportunity from cultures and economies of the 
Asia-Pacific region and beyond; 

 Advises, and represents the Office of the President and Office of the Vice 
President for Academic Planning & Policy with international delegations and 
Hawai‘i-based international organizations at local, State, national, and 
international venues to extend the University’s profile globally; 

 Provides analytical support for planning and policy development; 
 Leads strategic initiatives related to the higher education needs of the State 

and emerging higher education trends and issues nationally; 
 Develops and implements leadership development program at the University;  
 Provides executive staff support for the Board of Regents, President, and 

Vice President for Academic Planning & Policy; 
 Provides legislative coordination for the Vice President for Academic Planning 

& Policy;  
 Represents the President and Vice President for Academic Planning & Policy 

on councils and committees, as assigned; 
 Serves as liaison with State agencies and other external stakeholders, as 

appropriate, to communicate the University of Hawai‘i’s strategic objectives 
with State priorities and planning efforts. 
 
 

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 
 

INTRODUCTION 
 
The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

  
The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 
 
The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 
 
The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 
 
MAJOR FUNCTIONS 
 
Information Services Functions 
 

 Maintains the official records for the reporting of systemwide student data at 
the University. 

 Designs reports, develops formats, defines terms, and summarizes and 
analyzes data to be made available to University administrators and campus 
personnel.  Conducts special studies as needed. 
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 Monitors key changes in programs, course offerings, and other required 
information, and updates master code, lookup tables and a Student Tracking 
system used in the generation of systemwide reports from data housed in 
administrative databases. 

 Develops and coordinates database structures and warehouses, including 
system design and systematic data definitions for the ODS and the 
University’s student data warehouse and management information reporting 
system. 

 Designs and develops automated reports and new administrative computer 
systems using the latest computer technology (including the World Wide 
Web); works with the Information Technology Services Office to streamline 
data retrieval, access and reporting. 

 Provides timely and convenient access to information about the University to 
the public. 

 
Systemwide Data Administration Functions 
 

 Develops, administers, coordinates and monitors data management 
information and data quality on a systemwide basis for the ODS and the 
student data warehouse. 

 Administers and manages program codes and data element definitions in the 
ODS and the student data warehouse to ensure data integrity and 
consistency. 

 Coordinates, monitors and responds to information needs as required by 
University administrators, planners, staff and external agencies, such as other 
state departments and federal agencies. Requirements include IPEDS, 
Student Right-to-Know, requests from the private sector and special 
legislative requests. 

 Coordinates and conducts workshops, training sessions and committees to 
facilitate the dissemination of information and information analysis to UH 
administrators and campus / program directors and their staff as part of the 
University’s overall management program. 

 Cooperates with other UH offices to produce accurate and timely reports on 
University operations, including Human Resources and Financial Aid. 

 
Analytical Services Functions 
 

 Provides systemwide direction for institutional research. 
 Researches and prepares analyses supported by charts and graphs for 

management and planning support reports, assessment reports and special 
reports as needed. 

 Researches, identifies and defines key data elements required for 
systemwide data use and analysis; develops policies and procedures 
required to systemize data across campuses; disseminates information on 
definitions, scope and usage of these data elements. 

 Develops and utilizes analytical techniques to support the University’s 
institutional and campus-level planning process, including: simulated models; 
enrollment projection models; quantitative unit activity and resource indicators 
analysis; workload measures; program efficiency measures; quantitative 
program review indicators; historical enrollment patterns; institutional 
comparisons; student progress and outcomes analysis. 

 Researches systemwide indicators and develops analytical data and studies 
on the factors affecting University programs. Researches and summarizes the 
external benefits directly or indirectly attributable to University programs. 

 Provides analytical support, training and consultation to campuses regarding 
the data and tables in the ODS and the student data warehouse.  Supports 
academic planning and analysis and the utilization of analytical techniques 
and systems. 
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 Provides technical support and consultation in the training and dissemination 
of computer modeling and statistical techniques as required for operations 
and strategic planning. 

 Supports the University’s efforts in creating and maintaining a statewide 
longitudinal data system consisting of student data from K-12, postsecondary 
education and the workforce. 

 
               
 
HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 
                                                                                                                                    

INTRODUCTION 
 
The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  
 
MAJOR FUNCTIONS 
 

 Develops systemwide policies, programs, and initiatives designed to 
promote attainment of the Hawai‘i P-20 mission to assure that more of 
Hawaii’s people persist through this pipeline. 

 Partners with the Hawai‘i Department of Education (HIDOE), the 
Executive Office on Early Learning (EOEL), and the University of Hawai‘i 
to work with the P-20 Council to develop a seamless system of 
educational delivery to prepare Hawai‘i’s learners for success. 

 Advises the Vice President for Academic Planning & Policy and other 
University executives on Hawai‘i P-20 plans and initiatives. 

 Coordinates, facilitates, and partners in program development and 
administration efforts with the University of Hawai‘i System and with 
participating State agencies and community stakeholder groups, e.g., the 
HIDOE, EOEL, and the Department of Labor and Industrial Relations. 

 Serves as liaison to local, State and federal academic educational entities, 
systemwide University offices, HIDOE, the legislature, and community 
stakeholder groups. 

 Provides leadership, direction, and coordination for all career and 
technical education (CTE) in the State and cooperates with other 
institutions or agencies engaged in CTE within the State. 
 

CAREER AND TECHNICAL EDUCATION COORDINATING ADVISORY 
COUNCIL 

 
Makes recommendations to the State Board of Career and Technical 
Education and assists in the development of policies and procedures for the 
administration of career and technical education in the State. 

 
OFFICE OF STUDENT AFFAIRS (OSA) 
 

INTRODUCTION 
 
In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 
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The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 

 
MAJOR FUNCTIONS 
 

 Advises the senior University staff on Student Affairs matters. 
 Serves as administrative liaison with Board of Regents Committee on 

Student Affairs.  
 Serves as an advocate for students within the scope and intent of the 

Board of Regents, executive policy and the UH System and campus 
strategic plans, goals, and objectives. 

 In consultation with the Office of Academic Affairs/Planning and Policy, 
participates in the development of student affairs policies and coordinates 
the implementation of systemwide policies among UH campuses, 
including but not limited to residency, admissions, enrollment 
management, recruitment, records and registration, financial aid, tuition 
waivers, scholarships and tuition differentials. 

 In consultation with campus student affairs and student services offices, 
develops and facilitates Student Affairs programs that require coordination 
among UH campuses, including but not limited to financial aid; counseling; 
student employment and cooperative education; career services; 
internships; service learning; judicial affairs; residence halls; students with 
disabilities; child care; student health insurance; student health services; 
student equity and diversity; and international student services.    

 Convenes/facilitates meetings of the UH Council of Senior Student Affairs 
Officers (CSSAO). 

 Works with UH System Student Caucus. 
 Monitors campuses’ compliance with federal and State statutes, acts, and 

administrative procedures related to Student Affairs programs and 
jurisdictions. 

 Works with other appropriate UH schools, colleges, and campuses to 
collaborate, develop, and facilitate partnerships with pre-K through 20 
educational institutions on projects that are mutually beneficial to students 
and the community. 

 Serves as Certifying Officer for the Western Interstate Commission for 
Higher Education – Hawaii. 

 The Office of Academic Affairs/Planning and Policy and Office of Student 
Affairs work closely and collaboratively in matters related to enrollment 
management, admissions, recruitment, records, and registration, financial 
aid, tuition waivers, scholarships and tuition differentials.   

 The Associate Vice President for Academic Affairs will have jurisdiction 
and responsibility for providing leadership for the initiation and 
development of academic policies; the Associate Vice President for 
Student Affairs will have jurisdiction and responsibility for providing 
leadership for coordinating among campuses the implementation of 
systemwide student affairs policies. 
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April !9,2021

Ms. Bernadette Howard
State Director for Career

and Technical Education
University of Hawaii System

Lunalilo l, Lower Campus Road

Honolulu, Hawaii 96822

Dear Ms. Howard:

RE: Consultation Regarding Proposed Reorganization to Merge the Office of the State
Director for Career and Technical Education (OSDCTE) with Hawaii P-20 Partnerships
for Education (Hawaii P-20|at the University of Hawaii

This is in response to your March 22,202L letter requesting consultation regarding the above-
mentioned reorganization.

We have reviewed the information provided and have no questions. However, we do reserve the
right to revisit this matter and raise any unforeseen issues that may arise when the
reorganization is implemented.

Thank you for the opportunity to provide input. Please contact me at 543-0078 or
jkuwabara@hgea.org if there are any questions.

Sincerely,

7Tf^'r^/"-
Joy Kuwabara

Field Services Consultant

.\iiol.i
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March 22, 2021 
 
Mr. Randy Perreira 
Executive Director 
Hawaii Governmental Employees Association 
888 Mililani Street, Suite 401 
Honolulu, HI 96813 
 
Dear Mr. Perreira: 
 
Pursuant to the HGEA Unit 8 Contract, Article 5 – Personnel Policy Changes and the Hawaii 
Revised Statutes §89-9(c), transmitted herewith for your information is a reorganization proposal 
to merge the Office of the State Director for Career and Technical Education (OSDCTE) with 
Hawaii P-20 Partnerships for Education (Hawaii P-20) at the University of Hawaii. 
 
The purpose of the proposed reorganization is to enhance cohesive communication and 
collaboration among State- and local-level secondary, postsecondary, and business and industry 
partners; enable Hawaii P-20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs; utilize Hawaii 
P-20’s capacity for data use, analysis and sharing to augment the existing work in OSDCTE; and 
reduce duplication of effort and inefficient layers of administrative bureaucracy. 
 
Enclosed are the reorganization proposal’s executive summary, narrative, current and proposed 
functional statements and organization charts, and a table of affected positions for your review. 
Note that the official organizational chart reflects State appropriated positions only; however, we 
are also providing an internal file that reflects all positions, both appropriated and extramural, for 
a complete organizational overview. 
 
The proposal has been discussed with all of the affected employees and they are all agreeable to 
it. Their contact information is attached should you wish to contact them directly. 
 
We anticipate submitting the proposal to the Board of Regents at their May 20, 2021 meeting. 
Please inform us by April 9, 2021 if you wish to meet with us to discuss the proposal. If we do 



 

 

 

Office of the State Director 
for Career and Technical Education

Lunalilo I, Lower Campus Road 
Honolulu, Hawai‘i 96822 
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not hear from you by then, we will presume that you have no comments and will continue to 
proceed with the implementation of this reorganization. If you have any questions on this matter, 
please contact me at <mbhoward@hawaii.edu> or 956-4791. 
 
Sincerely, 
 

 
Bernadette Howard 
State Director for Career and Technical Education 
 
 
c: Stephen Schatz, Executive Director, Hawaii P-20 Partnerships for Education 
 Brenda Shin, Personnel Officer, System Office of Human Resources 
 
Attachments 
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An Equal Opportunity/Affirmative Action Institution

Contact information for the Office of the State Director for Career and Technical Education and 
Hawaii P-20 Partnerships for Education reorganization (affected APT staff only): 
 

Name Email Phone Staff 
Joyce Clapp jclapp@hawaii.edu 956-4789 CTE 
Lois Hamaguchi loishama@hawaii.edu 956-6115 CTE 
Marlene Mattos mmattos@hawaii.edu 956-5485 P-20 
Jean Osumi josumi@hawaii.edu 956-7101 P-20 
Ryan Tanaka rktanaka@hawaii.edu 956-4052 CTE 
Peter Tsuru ptsuru@hawaii.edu 956-5906 CTE 
Sela Unga selaunga@hawaii.edu 956-5770 CTE 
Erin Yagi eyagi@hawaii.edu 956-2271 CTE 
Teri Yamashige teriyama@hawaii.edu 956-3879 P-20 

 
 
 
 
 
 
 
 
 



Reorganization Proposal 
University of Hawaii 
Office of the State Director for Career and Technical Education 
Hawaii P‐20 Partnerships for Education 
 
Executive Summary 
 
I. Purpose: 

Explain the purpose of this reorganization and the anticipated overall impact. 
 
Hawaii P‐20 Partnerships for Education (Hawaii P‐20) is a statewide partnership led by the 
Executive Office on Early Learning, the Hawaii Department of Education (HIDOE) and the 
University of Hawaii. An administrative unit under the Office of the Vice President for Academic 
Strategy, Hawaii P‐20’s main work focuses on strengthening the educational pipeline for all 
students, from early education through postsecondary education and training, with data‐
informed decision making, advocacy, policy coordination, and stakeholder engagement, all in 
support of student achievement. The organization is able to do this by being a catalyst for 
innovative programs, facilitating cross‐agency convenings and communication, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. 
Hawaii P‐20’s partners share a sense of urgency about the need to improve Hawaii’s education 
outcomes in an increasingly global economy, and have established a goal of 55% of Hawaii’s 
working age adults having a 2‐ or 4‐year college degree by 2025. 
 
The Office of the State Director for Career and Technical Education (OSDCTE) provides 
leadership, direction and coordination for all career and technical education in the State and 
cooperates with other institutions or agencies engaged in career and technical education. 
OSDCTE administers the Perkins V federal grant program, including overseeing the State Plan, 
allocating funding to eligible entities, and monitoring grant performance.  
 
The proposed reorganization seeks to merge OSDCTE with Hawaii P‐20 for the purpose of: 
enhancing cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners; enabling Hawaii P‐20 to use its expertise to 
leverage federal, state and private funding to support the development and implementation of 
aligned career pathway programs; utilizing Hawaii P‐20’s capacity for data use, analysis and 
sharing to augment the existing work in OSDCTE; and reducing duplication of effort and 
inefficient layers of administrative bureaucracy. 
 

II. Major Elements of the Proposal: 
Explain or list the key changes being proposed in this reorganization relative to purpose and 
results. 
 
Below are key elements included in the proposed reorganization: 

 The elimination of one Executive/Managerial position, State Director for Career and 
Technical Education (89084), and the associated annual cost savings of $130,000; 

 The assumption of overall leadership and direction for OSDCTE by Hawaii P‐20 Executive 
Director (89467); 

 Changes to reporting lines and direct reports for select OSDCTE and Hawaii P‐20 
positions 



 
III. Resource Impact: 

Explain the resources impacted as a result of the reorganization. If there is no impact, reflect 
“None” for each category as appropriate. 
 
A. Budget: 

i. What is the estimated cost of the reorg? 
 
None. The current budget allocations for both Hawaii P‐20 and OSDCTE are 
sufficient to implement this reorganization.  
 

ii. Are additional funds needed? If so, how will the cost of the reorganization be 
funded? 
 
Implementation of the proposed reorganization will not require additional funds. 

 

iii. Will the reorganization result in cost savings or be cost neutral? 
 
The proposed reorganization will yield annual cost savings of $130,000 in general 
funds due to the elimination of the State Director for CTE position (89084). The 
Hawaii P‐20 Executive Director (89467) will assume overall leadership and direction 
for OSDCTE. 

 

B. Operational: 
 

i. What is the overall impact on faculty and staffing responsibilities, if any? 
 
The Hawaii P‐20 Executive Director (89467) will assume overall leadership and 
direction for OSDCTE. 
 
Duties and responsibilities for the Hawaii P‐20 positions will remain unchanged, 
however, several positions (78490, 78645T, and 79805T) will gain additional direct 
reports. Note that as a result of previous collaboration between OSDCTE and Hawaii 
P‐20, two CTE positions (81302 and 81385) currently report to Hawaii P‐20 positions 
(79805T and 78811T, respectively) for day‐to‐day management and oversight.  
 
Duties and responsibilities for all filled OSDCTE positions will remain unchanged, 
with the exception of new reporting lines to the applicable Hawaii P‐20 manager.  
 
The Associate Director for CTE (80221) position became vacant on January 1, 2021 
when the incumbent retired from the University. Due to the pending reorganization 
and the freeze on permanent positions, this position has not been filled or 
redescribed and will remain vacant until July 1, 2021.  
 
Hawaii P‐20’s Career Pathways Strategy Director (78811T) became vacant on 
January 5, 2021 due to the incumbent’s resignation. This position provides strategic 
direction and oversight of Hawaii P‐20’s career pathways work. Since becoming 
vacant, the position has been redescribed to include duties and responsibilities that 



align with the overall management and direction of the day‐to‐day execution of the 
Perkins V grant, as well as continuing to provide strategic direction for career 
pathways work. The position will be advertised shortly so that there is sufficient 
time to transition the new hire to work with and learn from the State Director for 
CTE (89467) prior to her resignation. However, the extramural funding for the 
Career Pathways Strategy Director (78811T) has terminated due to grant 
completion, and no dedicated extramural funds are available at this time. The 
OSDCTE has agreed to temporarily fund this position with salary savings due to the 
Associate Director of CTE’s vacant position (80221). Upon approval of the reorg, the 
Career Pathways Strategy Director (78811T) will be converted to a permanent 
position by utilizing the Associate Director of CTE’s (80221) permanent count and 
budget. Since both positions are vacant, there is no impact to existing staff. 
 

ii. Will additional faculty/support personnel be required? If so, what is the plan to 
obtain the additional faculty/staffing to successfully implement the reorganization? 
 
Implementation of the proposed reorganization will not require additional 
faculty/support personnel. 

 

iii. Will there be a reduction in faculty/staff? If so, what steps are planned or have been 
taken to ensure proper consultation? 
 
Implementation of the proposed reorganization will result in a reduction of one 
Executive/Managerial position (89084) due to incumbent’s retirement on June 30, 
2021; no consultation is required for this position. No other reductions in temporary 
or permanent staff are anticipated, with the exception of the Career Pathways 
Strategy Director position (78811T) – a temporary, extramurally‐funded position 
which currently has no dedicated funds available and will be converted to a 
permanent position upon approval of the proposed reorganization (refer to section 
B(i) above for explanation). 
 

iv. Identify faculty/staff positions impacted by the anticipated changes. 
 
Below is a listing of all positions currently allocated to the Office of the State 
Director for CTE (OSDCTE). As mentioned, the proposed reorganization seeks to 
merge the functions and positions of OSDCTE to Hawaii P‐20 Partnerships for 
Education. Any additional, anticipated impacts to the positions are specified below. 
(Note: A = Permanent, General Funded; N = Permanent, Federal Funded; E = 
Temporary, Extramural‐Funded) 
 

Position No.  Title  Additional Impact 

89084 (A)  State Director for Career 
and Technical Education 

Position to be abolished 

80221 (A)  Program Manager  New reporting line to 
89467; to remain vacant 
until reorg approved; upon 
approval, count and funds 
to be used to convert 



position 78811T to 
permanent, G‐funded 
position  

80144 (N)  Fiscal Specialist  New reporting line to 78490 

80556 (N)  Admin & Fiscal Support  Vacant; unfunded; new 
reporting line to 78490 

81023 (A)  Program Specialist  New reporting line to 78490 

80269 (N)  Research Associate  Vacant; unfunded; new 
reporting line to 78490 

81385 (A)  Program Specialist  New direct reporting line to 
80221 

81333 (A)  Program Specialist  New direct reporting line to 
80221 

81302 (N)  Institutional/Policy Analyst  New reporting line to 
79805T 

81623 (A)  Publications Specialist  New reporting line to 
78645T 

 
Below is a listing of all positions currently allocated to Hawaii P‐20 – including both 
permanent and temporary extramural – and the impact, if any, to the positions. 
 

Position No.  Title  Additional Impact 

89467 (A)  Hawaii P‐20 Executive 
Director 

Assume overall leadership 
and direction of OSDCTE; 
new direct report: 80221 

78742T  Admin & Fiscal Support 
Specialist 

No impact 

78490 (A)  Senior Administrative 
Officer 

New direct reports: 80144, 
80556, 80123, 80269 

79041T (E)  Fiscal Specialist  Vacant; no impact 

79851T (E)  Admin & Fiscal Support 
Specialist 

No impact 

78742T (E)  Institutional/Policy Analyst  No impact 

78704T (E)  Program Specialist  No impact 

78645T (E)  Communications Officer  New direct report: 81623 

79805T (E)  Program Manager  New direct report: 81302 

81635T (E)  Program Specialist  No impact 

77256 (A) (E)  Institutional/Policy Analyst  No impact 

79771T (E)  Institutional/Policy Analyst  No impact 

78511 (A)  IT Specialist  No impact 

81776 (A)  Database Administrator  No impact 

77823T (E)  Program Specialist  No impact 

78811T (E)  Program Manager  Vacant; unfunded 
(extramural); currently 
under recruitment; to be 
converted to permanent 
upon reorg approval 



80103T (E)  Program Specialist  No impact 

79541T (E)  Program Specialist  No impact 

79772T (E)  Program Specialist  No impact 

79690T (E)  Program Specialist  No impact 

79297T (E)  Program Specialist  No impact 

78559T (E)  Program Manager  No impact 

78491T (E)  Program Specialist  No impact 

79079T (E)  Program Specialist  No impact 

79272T (E)  Program Specialist  No impact 

79288T (E)  Program Specialist  No impact 

78968T (E)  Institutional/Policy Analyst  No impact 

79515T (E)  Program Specialist  No impact 

80709T (E)  Program Specialist  No impact 

78584T (E)  Program Specialist  No impact 

 
C. Space 

 
i. Will additional space outside own resources/allocations be required? 

 
Implementation of the proposed reorganization will not result in additional space 
outside of OSDCTE’s and Hawaii P‐20’s current resources/allocations. 

 
IV. Consultation: 

Explain or list the individuals and groups consulted and the key comments/feedback received. 
 
Executive leadership at the System level (President David Lassner and Chancellor Erika Lacro) 
was consulted with regard to the subject proposal; no comments in opposition were received. 
The Hawaii DOE Superintendent was also consulted and was supportive of the proposal.   
 
Hawaii Governmental Employees Association (HGEA)  
Pursuant to statutory and contractual requirements, HGEA was consulted with regard to the 
proposed reorganization. Pending comments from HGEA; proposal sent 03/22/21 
 
Current CTE staff was consulted to introduce the Hawaii P‐20 Executive Director (89467) and to 
get a high‐level overview of Hawaii P‐20 and the director’s vision of merging the two 
departments. No objections were shared and CTE staff shared an eagerness to phase into a new 
chapter of supporting students across the State.   
 

V. Implementation: 
Explain when and how this reorganization will be implemented. Identify anticipated effective 
date. 
 
The proposed reorganization will be implemented on July 1, 2021. 
 
 

   



Narrative 
 
Changes to the Organization, Functions and Reporting Relationships of Hawaii P‐20 Partnerships for 
Education (Hawaii P‐20). 
 
In accordance with Administrative Procedures A3.101, University of Hawaii Organizational and 
Functional Changes, the following information is provided: 
 
1. Description of the conditions or factors prompting the proposed reorganization, e.g., new program 

requirements, changes in the environment, new legal or policy considerations. 
 
In July 2018, the Strengthening Career and Technical Education for the 21st Century Act was signed 
into law. Commonly referred to as “Perkins V,” the federal law reauthorizes the Carl D. Perkins 
Career and Technical Education Act of 2006, which provides approximately $1.2 billion annually for 
career and technical education (CTE) programs for the nation’s youth and adults. Hawaii receives 
approximately $6.5 million in federal funds, which are primarily divided between secondary and 
postsecondary CTE programs delivered through the Hawaii State Department of Education (HIDOE) 
and the University of Hawaii Community Colleges (UHCC).   
 
Perkins V provides new opportunities to improve CTE and enables more flexibility for states to meet 
the unique needs of their learners, educators and employers. It expands opportunities for every 
student to explore, choose, and follow CTE programs of study and career pathways to earn 
credentials of value. Changes to Perkins V followed trends in related federal legislation – the Every 
Student Succeeds Act (ESSA) and the Workforce Innovation and Opportunity Act (WIOA) – by 
providing more flexibility to states in developing and implementing their CTE programs. In addition, 
Perkins V placed greater emphasis on developing clear connections between programs and labor 
market demand, and expanded accountability subgroups to include services to historically 
underrepresented populations. 
 
Under Perkins V, each eligible agency prepared and submitted a State plan to the U.S. Department 
of Education. Each eligible agency developed its State plan in consultation with key stakeholders, the 
Governor, and other agencies with authority for CTE. Hawaii’s State Plan was developed in 
consultation with many stakeholders across the State – including representatives from the Office of 
the State Director for CTE (OSDCTE), UHCCs, HIDOE, Hawaii P‐20, Workforce Development Council, 
and the Office of the Governor – and was accepted and approved on March 19, 2020.  
 
Perkins V provides Hawaii with the opportunity to develop a creative, strategic vision for CTE that 
fits the State’s unique needs. It also challenges Hawaii to develop safeguards that ensure all 
activities and spending related to CTE support the State’s strategic vision for CTE. As a state, the plan 
was developed with a focus on quality, alignment and industry needs. The plan, along with the 
State’s ESSA and WIOA plans, reflect the collective commitment to building and improving upon a 
career pathways system – a series of connected education and training strategies and support 
services that enable individuals to secure relevant certification and obtain employment within an 
occupational area and to advance to higher levels of future education and employment. 
 
A robust career pathways system engages diverse partners with different funding streams and 
targeted populations; it aligns education and training services offered by a range of state and local 
agencies, and is augmented with support from regional community groups, philanthropic 



organizations and employers. No one individual or entity has singular oversight for career pathways; 
consequently, a well‐designed and implemented system is one in which organizations work together 
– aligning services, supports, and resources – to smooth individuals’ transition into and out of 
education and training programs. State and local leaders must collaborate across organizational and 
agency lines to promote a true statewide vision.  
 
It is important to note that while Perkins V allocates federal funds to states to support CTE, other 
funding sources – including state and philanthropic ones – play a critical role in sustaining and 
expanding high‐quality career pathways at the secondary and postsecondary levels. It is critical that 
Hawaii ensure all funding sources supporting CTE are coordinated and aligned to achieve the State’s 
vision for a high‐quality CTE program that prepares students for in‐demand careers. Historically, 
OSDCTE has functioned primarily as a sub‐granting arm for the Perkins funds – allocating equal 
funding to HIDOE and UHCC to carry out their respective CTE programs – and has had difficulty in 
leveraging and braiding other funds to supplement the federal funds.  
 
The ecosystem of “career‐connected learning” is growing, with new efforts underway in career 
pathways, promising credentials, regional work‐based learning projects and expanded 
apprenticeship models. Hawaii’s state plan includes the development of a system to monitor, 
evaluate and provide feedback to CTE stakeholders regarding implementation progress, 
effectiveness of improvement efforts, and quality of the CTE system and programs from the 
perspective of graduates and employers. However, OSDCTE’s data systems have not kept pace, and 
as a result, state leaders are unable to answer basic questions at the intersection of education and 
the economy that will provide important insight into how well these system improvements 
effectively prepare learners for in‐demand, high‐wage career opportunities and, ultimately, whether 
these learners obtain employment in good jobs.  
 
The development of Hawaii’s state plan revealed duplication of effort between OSDCTE and Hawaii 
P‐20 in engaging and facilitating partners across the State to develop high‐quality, relevant career 
pathways. Over the last few years, Hawaii P‐20’s career pathways initiative has evolved to have the 
same mission, goals, partnerships, stakeholders, and much of the same accountability as OSDCTE. 
This means that both offices are routinely collaborating and meeting with the same partners and 
stakeholders in separate meetings, many times with similar goals and often leading to “meeting 
fatigue” and confusion as to who is leading what.  
 
 

2. Explanation of how the proposed reorganization will address these conditions or factors. 
 
Hawaii P‐20’s mission is to strengthen the education pipeline from early education through 
postsecondary education and training with data‐informed decision making, advocacy, policy 
coordination and stakeholder engagement – all in support of student achievement. As an 
organization, Hawaii P‐20 continually works toward meeting this vision by serving as a catalyst for 
innovative programs, facilitating cross‐agency convenings and communications, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. Hawaii P‐
20 engages directly with partners within the K‐12 and postsecondary systems, as well as with 
educational stakeholders across the State, to ensure that the educational pipeline is vertically 
aligned to meet the needs of industry in Hawaii and to empower individual students to achieve their 
educational and career goals. 
 



Hawaii P‐20 has always focused its efforts on facilitating meaningful collaboration and partnerships 
among educators, administrators and stakeholders throughout the educational pipeline. As 
improvements have been achieved in key P‐20 metrics, such as increases in college credits earned 
by high school graduates and reductions in college remediation rates, Hawaii P‐20 has increased its 
focus on workforce demands. Hawaii P‐20 is partnered with Jobs for the Future as a member of the 
Pathways to Prosperity Network for technical assistance and to provide a national perspective on 
local work happening within the State. Also, through strategic and long‐standing partnerships with 
philanthropic organizations and by leveraging its federal GEAR UP grant, Hawaii P‐20 is leading 
regional and statewide efforts to establish middle and high school career pathways which are 
integrated with the UHCCs and that address regional economic needs.  
 
As the managing partner of the Hawaii Data eXchange Partnership (DXP) – a partnership of State 
agencies that have agreed to share and use data to inform positive change and to support 
continuous improvement of programs and services at all levels of statewide education and 
workforce training – Hawaii P‐20 provides online data dashboards that track average salaries and 
percent of graduates employed by UH degree based on longitudinal data from K‐12 through 
workforce, and produces a variety of resources to help educators and leaders make informed 
decisions about the educational pipeline, including career pathways.  
 
By using data to analyze the extent of success of various programs and initiatives, Hawaii P‐20 has 
been able to pilot programs that impact policies. For example, a case study conducted in 2015 found 
that low‐income students were less likely than their peers to participate in dual credit and that 
transportation and schedule conflicts were two main barriers. To address these barriers and provide 
more support for students, families, and high school administrators, Hawaii P‐20 leveraged private 
foundation funds with GEAR UP federal funds to pilot the Early College model. This model brought 
college courses to high school campuses and provided technical assistance for high school and 
college counselors. As demonstrated by Hawaii P‐20’s own analysis and an external evaluation, low‐
income students who participated in the pilot were more likely to enroll and persist in college 
compared to their peers. Hawaii P‐20 shared these outcomes widely, and in the 2017 legislative 
session the Hawaii State Legislature appropriated $1 million per year in general funds to support 
and expand the Early College program. This demonstrates Hawaii P‐20’s ability to use data, pilot 
programs and leverage private, federal and state resources to support successful programs and to 
facilitate system change. 
 
Hawaii P‐20 also facilitated the enactment of policy changes to reduce math and English 
remediation in college. After HIDOE adopted the Smarter Balanced Assessment (SBA), Hawaii P‐20, 
working collaboratively with leadership at HIDOE and UH, used longitudinal data to inform a 
comprehensive placement policy which all 10 UH campuses adopted in Fall 2016. The policy allows 
students to use 11th grade SBA scores and/or the grade earned in Hawaii P‐20’s newly developed 
math transition course to place directly into college‐level math courses without having to take 
remedial courses. Hawaii P‐20 also worked to develop an English Language Arts transition course. 
The development of these courses was undertaken through Hawaii P‐20’s ability to leverage federal 
and philanthropic grants to achieve improvements in the education pipeline. 
 
Merging OSDCTE with Hawaii P‐20 is a solution to create synergy and clarity for the education 
ecosystem in Hawaii, while reducing redundancy, increasing capacity for data analysis and fusing 
compliance requirements with strategic direction. Because of Hawaii P‐20’s successful work in 
facilitating collaboration and affecting change, plus its significant work in federal and private grant 



management and execution, Hawaii P‐20 is the organization best positioned to innovate, scale and 
sustain career pathway programs across the State. 
   

3. Description of how the organization’s operational, organizational, functional and programmatic 
relationships will be affected, including impact on services to students, other target groups and 
relationships with other segments of the university. 
 
There is no anticipated negative impact on services to students, other target groups and 
relationships with other segments of the university. In fact, this reorganization is envisioned to 
effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners to develop and implement high‐quality 
CTE programs and programs of studies.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs from 
secondary to postsecondary education, scale up work‐based learning opportunities, and 
address labor market demands to support Hawaii’s economy. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE to generate a set of key policy questions focused on “career‐connected 
learning” in Hawaii that, if addressed, could provide actionable insights on ways in which to 
improve Hawaii’s education and training systems. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy inherent 
when separate offices share common goals and initiatives. 

 
4. Discussion of the efficiencies, service improvements or other benefits that will be achieved as a 

result of the reorganization. 
 

Please refer to responses to items 2 and 3. 
 

5. Complete description of the resource requirement or savings associated with the reorganization, 
including funding, positions, space, equipment and other resources. 
 
No additional costs are associated with this reorganization proposal; an estimated $130,000 in 
salary costs will be reduced from OSDCTE’s annual general fund budget beginning July 1, 2021 due 
to the State Director for CTE’s (89084) planned retirement on June 30, 2021. Once the incumbent 
has retired, the position will be abolished and the funds and count will revert to UH System. Hawaii 
P‐20’s Executive Director (89467) will assume overall leadership and direction for OSDCTE as of July 
1, 2021.  
 
No additional space, equipment or other resources are being requested. Existing space, equipment 
and other resources from both OSDCTE and Hawaii P‐20 will be utilized to execute the 
reorganization.  
 

6. Explanation of the sources of resources needed to implement the reorganization, e.g., reallocation 
from within the program or major unit, or new revenue. 
 



No additional resources are being requested to implement the reorganization. OSDCTE’s existing 
general and federal funds are sufficient to implement the reorganization. Where allowed, Hawaii P‐
20 will leverage available grant funds to supplement CTE resources. 
 

7. Discussion of the programmatic impacts of the proposed reorganization on the university. 
 
As mentioned, merging OSDCTE with Hawaii P‐20 will effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy. 
 



S T A T E  O F  H A W A I I U N I V E R S I T Y O F  H AWA I I   OFFICE O F 
STATE DIRE CTO R FOR  CAREER AND TECHNICAL EDUCATION 

FUNCTIONAL STATEMENT. Reviewed July 2, 2020 

CAREER AND TECHNICAL EDUCATION 
COORDINATING ADVISORY COUNCIL  

Makes recommendations to the State Board for Career and Technical 
Education and assists in the development of policies and procedures for the 
administration of career and technical education in the State. 

OFFICE OF THE STATE DIRECTOR FOR CAREER 
AND TECHNICAL EDUCATION  

Provides leadership, direction, and coordination for all career and technical 
education in the State and cooperates with other institutions or agencies 
engaged in career and technical education. 

• Prepares and revises as necessary the State Plan for Vocational Education.

• Establishes objectives and priorities consistent with the State Board policies.

• Oversees the allocations of Federal funds to various State agencies and
prepares and submits budgets and reports to State and Federal authorities for
the continuance, promotion, and advancement of career and technical
education programs.

• Assists in the improvement of articulation among operating agencies and
various stakeholders.

• Administers the accountability of core indicators and measures of
performance.

• Plans, develops, and administers statewide career and technical education
research projects which relate to career and technical education in the State.

FISCAL SERVICES 

• Provides the budgetary and fiscal support to the Office and reports financial

CURRENT



statements to appropriate federal, University, and State entities. 

• Assists in management of human resource policies and procedures. 

 ADMIN and FISCAL SUPPORT 

 Reviews, writes, coordinates, and attends to matters of administrative  
  detail and disposes of any such matters for the Director of Career and  
  Technical Education (CTE). 
 
  Develops, plans, and coordinates meetings and schedules, and  
  documents meeting minutes. 
 
  Serves as office manager and oversees and organizes the facility,  
  supplies, equipment, student assistants, and files and record keeping  
  systems. 
 
  Manages CTE publications inventory and order fulfillment. 
 
  Assists the Fiscal Specialist in preparing and processing procurement,  
  fiscal and travel documents in on-line electronic systems in accordance  
  with established policies and procedures. 
 
   
 WORK-BASED LEARNING COORDINATOR 
 
Leads efforts related to K-16 work-based learning opportunities and workplace training,  
including working with organizations to coordinate work-based learning experiences. 
 
• Works collaboratively with administrators at the University of Hawaii, the Hawaii 

State Department of Education,  
• other state/federal agencies & local and national businesses or professional 

associations. 
•  
• Leads efforts to align workforce expectations with secondary and post-secondary career 

readiness preparation programs  
• to address workforce needs and to ensure student success through the educational 

pipeline and into the workforce. 
•  
• Serves as the Hawaii P-20 liaison for the Hawaii State Department of Education's 

Connect to Careers (C2C) Initiative. 
•  
   



 
 CTE & WORKFORCE DATA SUPPORT 

 
Develop & maintain a knowledge base of data from various sources: Hawaii Dept 
of Education, Career & Technical Education (CTE), unemployment insurance, & 
UH, as part of the Hawaii Data eXchange Partnership (DXP) statewide 
longitudinal data system. 
•  
• Serve as a resource to the end users of the DXP by providing functional and technical 

information and  
• analysis on data use, inquiries on the data access processes and appropriateness of data 

for user needs. 
•  
• Provide data validation to maintain data accuracy and troubleshoot complex data 

problems. 
•  
• Perform complex queries to extract data for ad hoc data requests/studies and use of 

pivot table functionality or  
• statistical software to create cross-tabulation and other statistical analyses. 
•  
• Conduct data analysis and mapping from various source systems from education, CTE,  
• workforce programs, and applicable state agencies. 
•  
• Provide comprehensive analysis, reporting and written summaries;  
• design, create and update statistical tables and graphs or other visual representation of 

data;  
• incorporate tables and graphics in report format to support important findings. 
•  
 
 
 COMMUNICATIONS, OUTREACH, & MARKETING 

• Coordinates programs, activities, and services relating to special populations 
and nontraditional employment and training. 

• Coordinates statewide career and technical education marketing efforts. 

• Coordinates communications efforts pertaining to the Office and delivery 
of career and technical education programs, activities, and services. 

•  

• CTE CIVIL RIGHTS 

• Promotes and ensures civil rights compliance with regard to federal and State 



requirements. 
 
 Administers the Methods of Administration of Civil Rights 
Compliance   in CTE as described in the Federal Regulations. 
 
 Prepares complete, technically correct reports for the state report to  
 OCTAE and for the annual report of compliance activities and 
findings   for audit purposes and/or submission to the US 
Department of    Education, Office of Civil Rights. 

 
 EXTERNAL AFFAIRS 

• Coordinates the planning, development, and logistics of statewide meetings 
designed to improve career and technical education programs in line with  
WIOA, ESSA, and Perkins legislation. 

• Serves an the State Office intermediary on Career Pathway Programs 
coordination between the HIDOE and the UHCCS  

• Researches, investigates, and disseminates information about career and 
technical education to various constituencies at the local, state, and national 
levels. 

 
 MEDIA SUPPORT 
 
  Designs and prepares reports, brochures, programs, publications, etc.  
  for printing with in-house or with external vendors for various  
  target audiences including educational institutions, government agencies  
  and the public. 
 
  Provides advanced professional work in the design, development,  
  operation and maintenance of departmental and state-wide, on-line  
  media for CTE.  
 
   Serves as liaison to staff, institutions, and other agencies with  
  media needs. 
 
  Develops and maintains a balanced comprehensive collection  
  of print media, non-print media, and technology to support  
  CTE Staff, Vendors, DOE and CC’s. 
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC PLANNING & POLICY (OVPAPP) 

FUNCTIONAL STATEMENT 

INTRODUCTION 

The OVPAPP provides executive leadership in setting forth the systemwide 
academic vision and goals for the University of Hawai‘i in collaboration with internal 
and external stakeholders.  It is comprised of five offices: 1) Academic Affairs / 
Planning and Policy; 2) International and Strategic Initiatives; 3) Institutional 
Research and Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i 
P-20); and, 5) Student Affairs. 

MAJOR FUNCTIONS 

• Leads the student completion agenda for the University of Hawai‘i.
• Ensures that academic programs and activities meet the needs of students

and the citizenry of the State of Hawai‘i.
• Advises the President and University executives on academic matters.
• Leads a council of campus chief academic officers.
• Provides leadership and support for systemwide articulation and transfer.
• Establishes and tracks strategic goals and measures to ensure that the

University is fulfilling its mission.
• Develops academic plans, policies and procedures.
• Formulates mission and planning documents, and prepares policy

statements, recommendations for action, and guidelines for implementation.
• Develops and implements systemwide tuition policies and procedures.
• Supports the University Centers in offering the University’s baccalaureate and

higher degrees to residents of neighbor islands.
• Serves as academic liaison with State and federal educational boards,

stakeholder groups, systemwide University offices, and the All Campus
Council of Faculty Senate Chairs.

• Manages systemwide strategic planning efforts and provides planning
support.

• Serves as the systemwide source of expertise on issues relating to
institutional accountability.

• Serves as liaison with State and national academic educational boards and
other systemwide University offices.

• Provides leadership and direction for institutional research for the ten
campuses of the UH System and maintains the official System of Record for
systemwide student data reporting.

• Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational
delivery.

• Provides leadership and facilitates collaboration for systemwide initiatives and
activities around international engagement.

• Provides leadership in the management of systemwide student affairs.
• Implements a systemwide institutional data governance program to protect

the privacy and security of data and information under the stewardship of the
University.

• Prepares reports, studies, or briefing papers in response to requests from the
Board of Regents, President of the University of Hawai‘i, and local, national,
or international entities.

CURRENT
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 
 

INTRODUCTION 
 
The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 
 
MAJOR FUNCTIONS 
 

• Develops/revises academic policies and procedures.   
• Initiates, coordinates and supports systemwide academic initiatives. 
• Provides staff support to the Council of Chief Academic Officers and other 

systemwide academic committees. 
• Serves as system lead for articulation and transfer among the ten University 

campuses. 
• Convenes the University Council on Articulation, the Academic Advisors and 

Transfer Network and other systemwide academic committees. 
• Ensures that academic proposals prepared for Board of Regents or 

President’s actions are consistent with University guidelines. 
• Serves as the Vice President’s liaison to the All Campus Council of Faculty 

Senate Chairs. 
• Supports distance learning activities which focus on educational access and 

workforce development. 
• Convenes the University Center Directors to support the educational needs of 

students on neighbor islands for baccalaureate and higher degrees. 
• Serves as a resource to campuses in providing planning and policy 

interpretation and guidance, monitors systemwide planning initiatives, and 
facilitates priority-setting at system and campus levels. 

• Researches and consults with University stakeholders and constituents on 
emerging academic affairs issues in higher education at the national, State, 
and local levels. 

• Prepares required academic reports for the Board of Regents, President, 
University executives. 

• Prepares responses to international, national, and local inquiries and to ad 
hoc requests to the Board of Regents, State Postsecondary Education 
Commission, and the President on University and State educational policies 
and practices. 

 
 

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 
 
INTRODUCTION 
 
The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 
 
MAJOR FUNCTIONS 
 

• Leads the University System’s efforts around international engagement; 
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• Convenes systemwide international committee to facilitate collaboration 
among campuses and develop strategies to achieve UH’s international goals; 

• Promotes activities and programs that connect Hawai‘i and the University with 
ideas, talent, and economic opportunity from cultures and economies of the 
Asia-Pacific region and beyond; 

• Advises, and represents the Office of the President and Office of the Vice 
President for Academic Planning & Policy with international delegations and 
Hawai‘i-based international organizations at local, State, national, and 
international venues to extend the University’s profile globally; 

• Provides analytical support for planning and policy development; 
• Leads strategic initiatives related to the higher education needs of the State 

and emerging higher education trends and issues nationally; 
• Develops and implements leadership development program at the University;  
• Provides executive staff support for the Board of Regents, President, and 

Vice President for Academic Planning & Policy; 
• Provides legislative coordination for the Vice President for Academic Planning 

& Policy;  
• Represents the President and Vice President for Academic Planning & Policy 

on councils and committees, as assigned; 
• Serves as liaison with State agencies and other external stakeholders, as 

appropriate, to communicate the University of Hawai‘i’s strategic objectives 
with State priorities and planning efforts. 
 
 

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 
 

INTRODUCTION 
 
The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

  
The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 
 
The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 
 
The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 
 
MAJOR FUNCTIONS 
 
Information Services Functions 
 

• Maintains the official records for the reporting of systemwide student data at 
the University. 

• Designs reports, develops formats, defines terms, and summarizes and 
analyzes data to be made available to University administrators and campus 
personnel.  Conducts special studies as needed. 
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• Monitors key changes in programs, course offerings, and other required 
information, and updates master code, lookup tables and a Student Tracking 
system used in the generation of systemwide reports from data housed in 
administrative databases. 

• Develops and coordinates database structures and warehouses, including 
system design and systematic data definitions for the ODS and the 
University’s student data warehouse and management information reporting 
system. 

• Designs and develops automated reports and new administrative computer 
systems using the latest computer technology (including the World Wide 
Web); works with the Information Technology Services Office to streamline 
data retrieval, access and reporting. 

• Provides timely and convenient access to information about the University to 
the public. 

 
Systemwide Data Administration Functions 
 

• Develops, administers, coordinates and monitors data management 
information and data quality on a systemwide basis for the ODS and the 
student data warehouse. 

• Administers and manages program codes and data element definitions in the 
ODS and the student data warehouse to ensure data integrity and 
consistency. 

• Coordinates, monitors and responds to information needs as required by 
University administrators, planners, staff and external agencies, such as other 
state departments and federal agencies. Requirements include IPEDS, 
Student Right-to-Know, requests from the private sector and special 
legislative requests. 

• Coordinates and conducts workshops, training sessions and committees to 
facilitate the dissemination of information and information analysis to UH 
administrators and campus / program directors and their staff as part of the 
University’s overall management program. 

• Cooperates with other UH offices to produce accurate and timely reports on 
University operations, including Human Resources and Financial Aid. 

 
Analytical Services Functions 
 

• Provides systemwide direction for institutional research. 
• Researches and prepares analyses supported by charts and graphs for 

management and planning support reports, assessment reports and special 
reports as needed. 

• Researches, identifies and defines key data elements required for 
systemwide data use and analysis; develops policies and procedures 
required to systemize data across campuses; disseminates information on 
definitions, scope and usage of these data elements. 

• Develops and utilizes analytical techniques to support the University’s 
institutional and campus-level planning process, including: simulated models; 
enrollment projection models; quantitative unit activity and resource indicators 
analysis; workload measures; program efficiency measures; quantitative 
program review indicators; historical enrollment patterns; institutional 
comparisons; student progress and outcomes analysis. 

• Researches systemwide indicators and develops analytical data and studies 
on the factors affecting University programs. Researches and summarizes the 
external benefits directly or indirectly attributable to University programs. 

• Provides analytical support, training and consultation to campuses regarding 
the data and tables in the ODS and the student data warehouse.  Supports 
academic planning and analysis and the utilization of analytical techniques 
and systems. 

 



 
 

5 
OVPAPP: 7/01/16 

• Provides technical support and consultation in the training and dissemination 
of computer modeling and statistical techniques as required for operations 
and strategic planning. 

• Supports the University’s efforts in creating and maintaining a statewide 
longitudinal data system consisting of student data from K-12, postsecondary 
education and the workforce. 

 
               
 
HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 
                                                                                                                                    

INTRODUCTION 
 
The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  
 
MAJOR FUNCTIONS 
 

• Develops systemwide policies, programs, and initiatives designed to 
promote attainment of the Hawai‘i P-20 mission to assure that more of 
Hawaii’s people persist through this pipeline. 

• Partners with the Hawai‘i Department of Education (HIDOE), the 
Executive Office on Early Learning, and the University of Hawai‘i to work 
with the P-20 Council to develop a seamless system of educational 
delivery to prepare Hawai‘i’s learners for success. 

• Advises the Vice President for Academic Planning & Policy and other 
University executives on Hawai‘i P-20 plans and initiatives. 

• Coordinates, facilitates, and partners in program development and 
administration efforts with the University of Hawai‘i System and with 
participating State agencies and community stakeholder groups, e.g., the 
HIDOE, Department of Labor and Industrial Relations and the Executive 
Office on Early Learning. 

• Serves as liaison to local, State and federal academic educational entities, 
systemwide University offices, HIDOE, the legislature, and community 
stakeholder groups. 

 
 
OFFICE OF STUDENT AFFAIRS (OSA) 
 

INTRODUCTION 
 
In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 
 
The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 
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MAJOR FUNCTIONS 
 

• Advises the senior University staff on Student Affairs matters. 
• Serves as administrative liaison with Board of Regents Committee on 

Student Affairs.  
• Serves as an advocate for students within the scope and intent of the 

Board of Regents, executive policy and the UH System and campus 
strategic plans, goals, and objectives. 

• In consultation with the Office of Academic Affairs/Planning and Policy, 
participates in the development of student affairs policies and coordinates 
the implementation of systemwide policies among UH campuses, 
including but not limited to residency, admissions, enrollment 
management, recruitment, records and registration, financial aid, tuition 
waivers, scholarships and tuition differentials. 

• In consultation with campus student affairs and student services offices, 
develops and facilitates Student Affairs programs that require coordination 
among UH campuses, including but not limited to financial aid; counseling; 
student employment and cooperative education; career services; 
internships; service learning; judicial affairs; residence halls; students with 
disabilities; child care; student health insurance; student health services; 
student equity and diversity; and international student services.    

• Convenes/facilitates meetings of the UH Council of Senior Student Affairs 
Officers (CSSAO). 

• Works with UH System Student Caucus. 
• Monitors campuses’ compliance with federal and State statutes, acts, and 

administrative procedures related to Student Affairs programs and 
jurisdictions. 

• Works with other appropriate UH schools, colleges, and campuses to 
collaborate, develop, and facilitate partnerships with pre-K through 20 
educational institutions on projects that are mutually beneficial to students 
and the community. 

• Serves as Certifying Officer for the Western Interstate Commission for 
Higher Education – Hawaii. 

• The Office of Academic Affairs/Planning and Policy and Office of Student 
Affairs work closely and collaboratively in matters related to enrollment 
management, admissions, recruitment, records, and registration, financial 
aid, tuition waivers, scholarships and tuition differentials.   

• The Associate Vice President for Academic Affairs will have jurisdiction 
and responsibility for providing leadership for the initiation and 
development of academic policies; the Associate Vice President for 
Student Affairs will have jurisdiction and responsibility for providing 
leadership for coordinating among campuses the implementation of 
systemwide student affairs policies. 
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC PLANNING & POLICY (OVPAPP) 

FUNCTIONAL STATEMENT 

INTRODUCTION 

The OVPAPP provides executive leadership in setting forth the systemwide
academic vision and goals for the University of Hawai‘i in collaboration with internal
and external stakeholders.  It is comprised of five offices: 1) Academic Affairs /
Planning and Policy; 2) International and Strategic Initiatives; 3) Institutional
Research and Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i
P-20); and, 5) Student Affairs.

MAJOR FUNCTIONS 

 Leads the student completion agenda for the University of Hawai‘i.
 Ensures that academic programs and activities meet the needs of students

and the citizenry of the State of Hawai‘i.
 Advises the President and University executives on academic matters.
 Leads a council of campus chief academic officers.
 Provides leadership and support for systemwide articulation and transfer.
 Establishes and tracks strategic goals and measures to ensure that the

University is fulfilling its mission.
 Develops academic plans, policies and procedures.
 Formulates mission and planning documents, and prepares policy

statements, recommendations for action, and guidelines for implementation.
 Develops and implements systemwide tuition policies and procedures.
 Supports the University Centers in offering the University’s baccalaureate and

higher degrees to residents of neighbor islands.
 Serves as academic liaison with State and federal educational boards,

stakeholder groups, systemwide University offices, and the All Campus
Council of Faculty Senate Chairs.

 Manages systemwide strategic planning efforts and provides planning
support.

 Serves as the systemwide source of expertise on issues relating to
institutional accountability.

 Serves as liaison with State and national academic educational boards and
other systemwide University offices.

 Provides leadership and direction for institutional research for the ten
campuses of the UH System and maintains the official System of Record for
systemwide student data reporting.

 Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational
delivery.

 Provides leadership and facilitates collaboration for systemwide initiatives and
activities around international engagement.

 Provides leadership in the management of systemwide student affairs.
 Implements a systemwide institutional data governance program to protect

the privacy and security of data and information under the stewardship of the
University.

 Prepares reports, studies, or briefing papers in response to requests from the
Board of Regents, President of the University of Hawai‘i, and local, national,
or international entities.
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 
 

INTRODUCTION 
 
The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 
 
MAJOR FUNCTIONS 
 

 Develops/revises academic policies and procedures.   
 Initiates, coordinates and supports systemwide academic initiatives. 
 Provides staff support to the Council of Chief Academic Officers and other 

systemwide academic committees. 
 Serves as system lead for articulation and transfer among the ten University 

campuses. 
 Convenes the University Council on Articulation, the Academic Advisors and 

Transfer Network and other systemwide academic committees. 
 Ensures that academic proposals prepared for Board of Regents or 

President’s actions are consistent with University guidelines. 
 Serves as the Vice President’s liaison to the All Campus Council of Faculty 

Senate Chairs. 
 Supports distance learning activities which focus on educational access and 

workforce development. 
 Convenes the University Center Directors to support the educational needs of 

students on neighbor islands for baccalaureate and higher degrees. 
 Serves as a resource to campuses in providing planning and policy 

interpretation and guidance, monitors systemwide planning initiatives, and 
facilitates priority-setting at system and campus levels. 

 Researches and consults with University stakeholders and constituents on 
emerging academic affairs issues in higher education at the national, State, 
and local levels. 

 Prepares required academic reports for the Board of Regents, President, 
University executives. 

 Prepares responses to international, national, and local inquiries and to ad 
hoc requests to the Board of Regents, State Postsecondary Education 
Commission, and the President on University and State educational policies 
and practices. 

 
 

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 
 
INTRODUCTION 
 
The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 
 
MAJOR FUNCTIONS 
 

 Leads the University System’s efforts around international engagement; 
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 Convenes systemwide international committee to facilitate collaboration 
among campuses and develop strategies to achieve UH’s international goals; 

 Promotes activities and programs that connect Hawai‘i and the University with 
ideas, talent, and economic opportunity from cultures and economies of the 
Asia-Pacific region and beyond; 

 Advises, and represents the Office of the President and Office of the Vice 
President for Academic Planning & Policy with international delegations and 
Hawai‘i-based international organizations at local, State, national, and 
international venues to extend the University’s profile globally; 

 Provides analytical support for planning and policy development; 
 Leads strategic initiatives related to the higher education needs of the State 

and emerging higher education trends and issues nationally; 
 Develops and implements leadership development program at the University;  
 Provides executive staff support for the Board of Regents, President, and 

Vice President for Academic Planning & Policy; 
 Provides legislative coordination for the Vice President for Academic Planning 

& Policy;  
 Represents the President and Vice President for Academic Planning & Policy 

on councils and committees, as assigned; 
 Serves as liaison with State agencies and other external stakeholders, as 

appropriate, to communicate the University of Hawai‘i’s strategic objectives 
with State priorities and planning efforts. 
 
 

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 
 

INTRODUCTION 
 
The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

  
The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 
 
The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 
 
The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 
 
MAJOR FUNCTIONS 
 
Information Services Functions 
 

 Maintains the official records for the reporting of systemwide student data at 
the University. 

 Designs reports, develops formats, defines terms, and summarizes and 
analyzes data to be made available to University administrators and campus 
personnel.  Conducts special studies as needed. 
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 Monitors key changes in programs, course offerings, and other required 
information, and updates master code, lookup tables and a Student Tracking 
system used in the generation of systemwide reports from data housed in 
administrative databases. 

 Develops and coordinates database structures and warehouses, including 
system design and systematic data definitions for the ODS and the 
University’s student data warehouse and management information reporting 
system. 

 Designs and develops automated reports and new administrative computer 
systems using the latest computer technology (including the World Wide 
Web); works with the Information Technology Services Office to streamline 
data retrieval, access and reporting. 

 Provides timely and convenient access to information about the University to 
the public. 

 
Systemwide Data Administration Functions 
 

 Develops, administers, coordinates and monitors data management 
information and data quality on a systemwide basis for the ODS and the 
student data warehouse. 

 Administers and manages program codes and data element definitions in the 
ODS and the student data warehouse to ensure data integrity and 
consistency. 

 Coordinates, monitors and responds to information needs as required by 
University administrators, planners, staff and external agencies, such as other 
state departments and federal agencies. Requirements include IPEDS, 
Student Right-to-Know, requests from the private sector and special 
legislative requests. 

 Coordinates and conducts workshops, training sessions and committees to 
facilitate the dissemination of information and information analysis to UH 
administrators and campus / program directors and their staff as part of the 
University’s overall management program. 

 Cooperates with other UH offices to produce accurate and timely reports on 
University operations, including Human Resources and Financial Aid. 

 
Analytical Services Functions 
 

 Provides systemwide direction for institutional research. 
 Researches and prepares analyses supported by charts and graphs for 

management and planning support reports, assessment reports and special 
reports as needed. 

 Researches, identifies and defines key data elements required for 
systemwide data use and analysis; develops policies and procedures 
required to systemize data across campuses; disseminates information on 
definitions, scope and usage of these data elements. 

 Develops and utilizes analytical techniques to support the University’s 
institutional and campus-level planning process, including: simulated models; 
enrollment projection models; quantitative unit activity and resource indicators 
analysis; workload measures; program efficiency measures; quantitative 
program review indicators; historical enrollment patterns; institutional 
comparisons; student progress and outcomes analysis. 

 Researches systemwide indicators and develops analytical data and studies 
on the factors affecting University programs. Researches and summarizes the 
external benefits directly or indirectly attributable to University programs. 

 Provides analytical support, training and consultation to campuses regarding 
the data and tables in the ODS and the student data warehouse.  Supports 
academic planning and analysis and the utilization of analytical techniques 
and systems. 
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 Provides technical support and consultation in the training and dissemination 
of computer modeling and statistical techniques as required for operations 
and strategic planning. 

 Supports the University’s efforts in creating and maintaining a statewide 
longitudinal data system consisting of student data from K-12, postsecondary 
education and the workforce. 

 
               
 
HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 
                                                                                                                                    

INTRODUCTION 
 
The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  
 
MAJOR FUNCTIONS 
 

 Develops systemwide policies, programs, and initiatives designed to 
promote attainment of the Hawai‘i P-20 mission to assure that more of 
Hawaii’s people persist through this pipeline. 

 Partners with the Hawai‘i Department of Education (HIDOE), the 
Executive Office on Early Learning (EOEL), and the University of Hawai‘i 
to work with the P-20 Council to develop a seamless system of 
educational delivery to prepare Hawai‘i’s learners for success. 

 Advises the Vice President for Academic Planning & Policy and other 
University executives on Hawai‘i P-20 plans and initiatives. 

 Coordinates, facilitates, and partners in program development and 
administration efforts with the University of Hawai‘i System and with 
participating State agencies and community stakeholder groups, e.g., the 
HIDOE, EOEL, and the Department of Labor and Industrial Relations. 

 Serves as liaison to local, State and federal academic educational entities, 
systemwide University offices, HIDOE, the legislature, and community 
stakeholder groups. 

 Provides leadership, direction, and coordination for all career and 
technical education (CTE) in the State and cooperates with other 
institutions or agencies engaged in CTE within the State. 
 

CAREER AND TECHNICAL EDUCATION COORDINATING ADVISORY 
COUNCIL 

 
Makes recommendations to the State Board of Career and Technical 
Education and assists in the development of policies and procedures for the 
administration of career and technical education in the State. 

 
OFFICE OF STUDENT AFFAIRS (OSA) 
 

INTRODUCTION 
 
In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 
 



PROPOSED 
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The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 

 
MAJOR FUNCTIONS 
 

 Advises the senior University staff on Student Affairs matters. 
 Serves as administrative liaison with Board of Regents Committee on 

Student Affairs.  
 Serves as an advocate for students within the scope and intent of the 

Board of Regents, executive policy and the UH System and campus 
strategic plans, goals, and objectives. 

 In consultation with the Office of Academic Affairs/Planning and Policy, 
participates in the development of student affairs policies and coordinates 
the implementation of systemwide policies among UH campuses, 
including but not limited to residency, admissions, enrollment 
management, recruitment, records and registration, financial aid, tuition 
waivers, scholarships and tuition differentials. 

 In consultation with campus student affairs and student services offices, 
develops and facilitates Student Affairs programs that require coordination 
among UH campuses, including but not limited to financial aid; counseling; 
student employment and cooperative education; career services; 
internships; service learning; judicial affairs; residence halls; students with 
disabilities; child care; student health insurance; student health services; 
student equity and diversity; and international student services.    

 Convenes/facilitates meetings of the UH Council of Senior Student Affairs 
Officers (CSSAO). 

 Works with UH System Student Caucus. 
 Monitors campuses’ compliance with federal and State statutes, acts, and 

administrative procedures related to Student Affairs programs and 
jurisdictions. 

 Works with other appropriate UH schools, colleges, and campuses to 
collaborate, develop, and facilitate partnerships with pre-K through 20 
educational institutions on projects that are mutually beneficial to students 
and the community. 

 Serves as Certifying Officer for the Western Interstate Commission for 
Higher Education – Hawaii. 

 The Office of Academic Affairs/Planning and Policy and Office of Student 
Affairs work closely and collaboratively in matters related to enrollment 
management, admissions, recruitment, records, and registration, financial 
aid, tuition waivers, scholarships and tuition differentials.   

 The Associate Vice President for Academic Affairs will have jurisdiction 
and responsibility for providing leadership for the initiation and 
development of academic policies; the Associate Vice President for 
Student Affairs will have jurisdiction and responsibility for providing 
leadership for coordinating among campuses the implementation of 
systemwide student affairs policies. 
 



STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I

SYSTEMWIDE ADMINISTRATION
OFFICE OF THE VICE PRESIDENT FOR 

ACADEMIC PLANNING & POLICY

POSITION ORGANIZATION CHART

CHART I

Perm
General Fund (UOH 903) 25.00
General Fund (UOH 902)   2.00
General Fund (UOH 904)   5.00
Federal Fund (UOH 904)   4.00

1 Excluded from position count
2  Part of UOH 902 appropriation, reflected organizationally on this chart
3  Part of UOH 904 appropriation, reflected organizationally on this chart
4  Position abolished; pending reorganization

INTERNATIONAL AND STRATEGIC 
INITIATIVES OFFICE

Sr Exec for Intl & Strategic Initiatives4

Operations Coordinator PBB 78889

INSTITUTIONAL RESEARCH AND 
ANALYSIS OFFICE

Director, Inst Res & Analysis   89160
 Academic Program Officer     89570
Admin & Fis Sup Sp PBA 79520
Inst/Policy Analyst PBB 80220
Inst/Policy Analyst PBB 78628
Inst/Policy Analyst PBB 811482

Inst/Policy Analyst PBB 811802

Inst/Policy Analyst PBB 78868
Inst/Policy Analyst PBC 80216

 IT Specialist PBB 78627
IT Specialist PBB 80213
IT Specialist PBB 80223

 Publications Specialist PBB 80677

ACADEMIC AFFAIRS / 
PLANNING AND POLICY OFFICE

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI`I SYSTEM

President, University of Hawai‘i System 890581

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC PLANNING & POLICY

Vice President for Academic Planning & Policy 89051
Private Secretary II SR-22 900029
Institutional/Policy Analyst PBD 80015
  Fiscal Specialist PBB 80049

Assoc VP, Academic Affairs 89262
Academic Program Officer 89542
Admin & Fiscal Support Sp      PBA 78182
Educational Sp                         PBB 78586

HAWAI‘I P-20 PARTNERSHIPS
FOR EDUCATION OFFICE

Hawai‘i P-20 Executive Dir 89467
Inst/Policy Analyst PBB 77256
IT Specialist           PBC 78511
   Database Admin PBB   81776
Senior Admin Officer      PBC   78490
  Fiscal Spec PBB 80144 (N)3

  Research Associate PBB 80269 (N)3

 Admin & Fiscal Supp Sp PBA 80556 (N)3

   Program Spec PBB 810233

Program Manager PBC 802213

 Program Spec PBB 813333

   Program Spec PBB 813853

Inst/Policy Analyst PBB 81302 (N)3

Publication Spec PBB 816233

OFFICE OF 
STUDENT 
AFFAIRS

CHART II

PROPOSED



HAWAI‘I P-20 PARTNERSHIPS 
FOR EDUCATION

INTERNAL 
POSITION ORGANIZATION CHART

COMMUNICATIONS

Communications Officer PBB 78645T
Publications Specialist PBB 81623

STATE BOARD FOR CAREER 
AND TECHNICAL EDUCATION

(BOARD OF REGENTS)

HAWAII P-20 PARTNERSHIPS FOR EDUCATION

Hawaii P-20 Executive Director and 
State Director for Career & Technical Education 89467

  Admin & Fiscal Supp Spec PBA 78742T

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAII SYSTEM

CAREER AND TECHNICAL 
EDUCATION COORDINATOR 

COUNCIL

DATA

Program Mgr PBC 79805T
Inst/Policy Analyst PBB 77256
IT Spec PBC 78511

    Database Admin PBA 81776
Inst/Policy Analyst PBB 79771T
Inst/Policy Analyst PBB 81302 (N)
Program Spec PBB 81635T

CAREER PATHWAYS

Program Mgr PBC 78811T
Program Spec PBB 81333
Program Spec PBB 81385
   Program Spec PBB 79297T
Program Spec PBB 79772T
   Program Spec PBB 79690T
Program Spec PBB 77823T
Program Spec PBB 80103T

 Program Spec PBB 79541T

COLLEGE & CAREER READINESS

Program Mgr PBD 78559T
Program Spec PBB 78491T
Program Spec PBB 78584T
Inst/Policy Analyst PBB 78968T
Program Spec PBB 79079T
Program Spec PBB 79272T
Program Spec PBB 79288T
Program Spec PBB 79515T
Program Spec PBB 80709T

EARLY LEARNING

Program Spec PBB 78704T

ADMIN & COMPLIANCE

Sr Admin Officer PBC 78490
Educational Spec PBB 80123
Fiscal Spec PBB 80144 (N)
Research Asst PBB 80269 (N)*
Admin & Fiscal Sup Sp PBA 80556 (N)*
Fiscal Spec PBB 79041T
Inst/Policy Analyst PBB 79258T
Admin & Fiscal Sup Sp PBA 79851T
Fiscal Spec PBB 79041T

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC PLANNING & POLICY

* Positions unfunded; to be redescribed and redeployed once funding available

COUNTS
General (UOH 903) 5.00
General (UOH 904) 5.00
Federal  (UOH 904) 4.00
Extramural (UOH 903) 24.00

PROPOSED
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2021 Budget/Funding Bills

HB 200 HD1 SD1 CD1 (Saiki)
RELATING TO THE STATE BUDGET
Appropriates funds for the operating and capital improvement budget of the Executive 
Branch for fiscal years 2021-2022 and 2022-2023.
Position:  Comments
Update:  Transmitted to Governor
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2021 Budget/Funding Bills (Operating Budget)
Board CD1

Campus Description FY22 FY23 FY22 FY23 

UH Mānoa UH Mānoa Athletics $ 3,600,000 $ 3,600,000 

UH Hilo UH Hilo Athletics $    400,000 $    400,000 

UH Community Colleges Hawaiʻi Promise Program $    700,000 $    700,000 

UH Mānoa Add (3) Positions and Funds for HIMB $       197,228 $       197,228 

UH Mānoa Reduce (1) filled position and funds $      (343,800) $      (343,800)

UH Hilo Add Funds for Athletics $       105,895 

UH Mānoa Transfer funds to new Cancer Center Program ID $   (3,098,055) $   (3,098,055)

Cancer Center (new) Transfer-in from Mānoa $    3,098,055 $    3,098,055 

UH West Oʻahu Add (2) Positions and Funds $       164,394 $       164,394 

UH Community Colleges Add (3) Positions and Funds $       160,000 $       220,000 

UH Mānoa Reduce Funds $ (35,600,000) $ (30,000,000)

JABSOM Reduce Funds $   (1,200,000) $   (1,200,000)

UH Hilo Reduce Funds $   (2,280,000) $   (2,280,000)

UH West Oʻahu Reduce Funds $   (1,080,000) $   (1,080,000)

UH Community Colleges Reduce Funds $   (4,600,000) $   (4,600,000)

UH Systemwide Support Reduce Funds $   (3,391,232) $   (3,391,232)

Total $ 4,700,000 $ 4,700,000 $ (47,867,515) $ (42,313,410)

V-Funded Add-ons

CD1 

Campus Description FY22 FY23 

UH Mānoa Add Funds for UHERO $    1,200,000 

Aquarium Add Funds for Waikīkī Aquarium $    1,000,000 

UH Community Colleges Add Funds for Hawaiʻi Promise $    1,300,000 $    1,300,000 

4
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2021 Budget/Funding Bills (Operating Budget)

• Legislature decided to cease general fund support for Athletics programs at Mānoa 
($3,600,000) and Hilo ($400,000).  Funding will be eliminated in the upcoming biennium.

• Hawaii Promise Program will not receive the $700,000 augmentation in general funds 
($1,800,000 in recurring general funds in the budget) but will receive $1,300,000 each year 
of the biennium in American Rescue Plan Act (ARPA) funds.

• New Program ID for Cancer Center created (UOH115).  This will not significantly alter 
current funding allocations from Mānoa (UOH100), and it is unclear why the Legislature felt 
the need to create this new Program ID.

• Mānoa was reduced significantly more than the other units, and was the only unit to receive 
the full amount of the Governor’s pre-session proposed 15% reduction.

Campus Governor's 15% 
Reduction CD1 Reduction FY22 %age of 

Governor's Cut
Mānoa $                 (35,600,000) $             (35,600,000) 100%
JABSOM $                   (3,000,000) $               (1,200,000) 40%
Hilo $                   (5,700,000) $               (2,280,000) 40%
West Oʻahu $                   (2,700,000) $               (1,080,000) 40%
Community Colleges $                 (23,000,000) $               (4,600,000) 20%
System Administration $                   (8,478,080) $               (3,391,232) 40%
Total $                 (78,478,080) $             (48,151,232) 61%

General appropriation bill reflects disproportionate general fund reductions.

5
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2021 Budget/Funding Bills (CIP Budget)
Board CD1 

Campus Project Title FY22 FY23 FY22 FY23 

UH Systemwide Support Renew, Improve, and Modernize 110,500,000 110,500,000 51,800,000 47,640,000 

UH Community Colleges Capital Renewal & Deferred Maintenance 25,000,000 25,000,000 25,000,000 -

UH Community Colleges Minor CIP 25,000,000 25,000,000 15,000,000 20,000,000 

UH Hilo Renew, Improve, and Modernize 24,000,000 13,500,000 1,300,000 

UH Mānoa Mānoa Mini Master Plan Phase 2 60,000,000 - 35,000,000 35,000,000 

UH Community Colleges Honolulu CC Technology Renovations 15,000,000 - 15,000,000 

Aquaria Waikīkī Aquarium 1,500,000 9,000,000 1,500,000 

UH Community Colleges ADA Upgrades 14,000,000 14,000,000 

UH West Oʻahu Renew, Improve, and Modernize 3,000,000 3,000,000 3,500,000 

UH Community Colleges Windward CC Agripharmatech Bioprocessing Facility 3,000,000 - 3,000,000 

UH Mānoa Central Admin Facility with Parking 4,000,000 -

UH West Oʻahu Planning Projects 500,000 500,000 

UH Community Colleges Kapiʻolani CC - Kokiʻo 2,500,000 30,000,000 

UH Community Colleges Maui College Vocational Tech - 2,000,000 

UH Mānoa CTAHR - Waialeʻe Research Station 1,600,000 

UH Hilo Mauna Kea Telescope Removal (Hoku Kea) 900,000 

UH Community Colleges Resource and Education Center 42,500,000 

UH Systemwide Support Makai Research Pier 5,550,000 

UH Mānoa Lyon Arboretum 1,200,000 

UH Community Colleges Proof of Concept for Maui Health System 500,000 

Total 288,000,000 232,500,000 203,350,000 102,640,000 

Additional projects - either not General Obligation Bonds or not in UH

Campus Project Title FY22 FY23 

UH Hilo Renew, Improve, and Modernize (V-Funds) 8,700,000 

Warehouses for Dept. of Agriculture 28,000,000 
6
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2021 Budget/Funding Bills (CIP Budget)

• Overall amount of $203.35 million for FY22 and $102.64 million for FY23 is 
decent, although certain items received less than requested funding and there 
are other projects that were not requested by the Board.

• Less than half of the requested amount for Renew, Improve, and Modernize 
(RIM) funding for UH System.

• Only first year funding ($1.5 million) for Waikīkī Aquarium.
• $10.0 million more for Mānoa Mini Master Plan Phase 2 than requested.
• $42.5 million for a Resource and Education Center is not a UH-sponsored or 

planned project, and therefore, its UH-related purpose is unknown at this time.
• $28.0 million appropriated in the Department of Agriculture for Warehouses 

with UH as the expending agency for those funds.

7

Aggregate CIP appropriations level positive, but specific CIP items are 
questionable.



HB 1296 HD1 SD2 CD1 (Luke)
RELATING TO STATE FUNDS
Part I: Repeals the Hawaii tobacco prevention and control trust fund and transfers unencumbered 
balances to the general fund on 6/30/2025.  Specifies that Hawaii tobacco settlement special fund 
moneys shall only be deposited into the university revenue-undertakings fund until 7/1/2033.  
Prohibits any contract for the management of Hawaii tobacco prevention and control trust fund 
moneys from extending beyond 6/30/2025.  Imposes a $4,300,000 cap on Hawaii tobacco 
settlement special fund.  Requires report to the legislature twenty days prior to the convening of 
the regular sessions of 2022, 2023, 2024, 2025, and 2026 on expenditures from Hawaii tobacco 
prevention and control trust fund moneys. 
Part II:  Makes an emergency appropriation to provide funds for the state comprehensive 
emergency medical services system for expenses related to collective bargaining and other 
current expenses. 
Part III:  Establishes and funds two permanent and five temporary full-time equivalent positions in 
the office of the governor. 
Part IV:  Requires all departments and the University of Hawaii to reimburse fringe benefit costs 
for non-general funded positions.  Specifies that the cigarette tax revenues deposited to the credit 
of the cancer research special fund shall only be used for capital expenditures and only until 
7/1/2041.  Ceases deposits of cigarette tax revenues into the emergency medical services special 
fund on 7/1/2021. 
Part V: Establishes a threat assessment team program. 
Part VI:  Funds one full-time equivalent position in the department of human resources 
development.
Position:  Oppose
Update:  Transmitted to Governor 8

2021 Budget/Funding Bills
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2021 Budget/Funding Bills
HB 1297 HD2 SD2 CD1 (Luke)
RELATING TO STATE FINANCES
Appropriates funds for statewide collective bargaining costs. 
Position:  Support
Update:  Transmitted to Governor

HB 1298 HD1 SD1 CD1 (Luke)
RELATING TO STATE FUNDS
Transfers to the general fund the excess balances of various non-general funds from various 
state departments and agencies.  Requires each department to annually submit to the 
Legislature program measures, costs elements, and accounting reports for all non-general 
funds under its control.  Effective 6/30/2021.
Position:  Comments
Update:  Transmitted to Governor

HB 1299 HD1 SD1 CD1 (Luke)
RELATING TO NON-GENERAL FUNDS
Repeals various non-general funds of:  AGR, ATG, BUF, BED, CCA, DEF, DOE, HHL, HTH, 
HMS, LBR, LNR, PSD, TRN, UOH, JUD; and HPHA.  Implements recommendations of the 
auditor.  Transfers most unencumbered balances to the credit of the general fund.
Position:  Oppose
Update:  Transmitted to Governor



TECHNOLOGY TRANSFER/COMMERCIALIZATION/CHIEF PROCUREMENT OFFICER/CANCER 
CENTER (Omnibus Bill)
SB 589 SD2 HD2 CD1 (Kim)
RELATING TO THE UNIVERSITY OF HAWAII
PART I:  Establishes the UH cancer center in statute as the cancer research center of Hawaii.   
Requires the director of the cancer center to be appointed by the board of regents upon 
recommendation of the provost of UH-Manoa and with the concurrence of the UH president.  
Requires the cancer center to be administratively affiliated with the John A. Burns school of medicine.   
Requires the director of the cancer center and the dean of the school of medicine to report and be 
accountable to the provost of UH-Manoa.  Requires funds expended from the tuition and fees special 
fund or research and training revolving fund for the school of medicine or cancer center to be used for 
educational or research and research-related purposes only. 
PART II: Requires UH to develop a plan for the school of medicine and cancer center to achieve 
greater operational efficiencies.  Requires the UH president to submit a progress report to the 
legislature before the 2023 regular session. 
PART III:  Extends the sunset of Act 38, SLH 2017, exempting UH's technology transfer activities 
from certain provisions of the state ethics code to 6/30/2024.  Prohibits technology transfer activities 
in which UH employees have a conflict of interest.  Requires board of regents to report employee 
conflicts to the legislature. 
PART IV: Extends the sunset of Act 39, SLH 2017, establishing UH's innovation and 
commercialization initiative program to 6/30/2024.  Prohibits program activities in which UH 
employees have a conflict of interest.  Requires UH to report employee conflicts to the legislature. 
PART V: Extends the sunset date of Act 42, SLH 2018, allowing the UH president to act as UH's 
chief procurement officer for procurement contracts under chapter 103D, HRS, to 6/30/2024. 
Position:  Oppose certain parts/Support certain parts
Update:  Transmitted to Governor

2021 Legislative Package
and other similar measures
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2021 Legislative Package
and other similar measures
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BACKGROUND CHECKS
SB 1220 SD1 (Kouchi)
RELATING TO CRIMINAL HISTORY RECORD CHECKS
Adds the University of Hawaii to the list of agencies that are authorized to conduct 
criminal history record checks on current or prospective employees, whose positions or 
duties are related to the security of campus facilities and persons. 
Position:  Support
Update:  Transmitted to Governor

CONFERENCE CENTER FUND
SB 1222 SD2 HD1 CD1 (Kouchi)
RELATING TO THE CONFERENCE CENTER REVOLVING FUND
Expands the scope of the conference center revolving fund for the University of Hawaii at 
Hilo.  Authorizes the chancellor of the University of Hawaii at Hilo to expend funds from 
the revolving fund.  Exempts the expenditure of moneys from the fund from bidding 
requirements under the Hawaii public procurement code.  Requires the chancellor of the 
University of Hawaii at Hilo to submit annual reports of the revolving fund to the 
legislature.
Position:  Support
Update:  Transmitted to Governor



2021 Legislative Package
and other similar measures
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BOARD OF REGENTS
SB 1225 SD1 HD1 CD1 (Kouchi)
RELATING TO THE UNIVERSITY OF HAWAII BOARD OF REGENTS INDEPENDENT 
AUDIT COMMITTEE
PART I: Allows the chairperson of the independent audit committee (IAC) of the University 
of Hawaii board of regents to be selected in a manner consistent with its bylaws.  Clarifies 
that the responsibility of the IAC as to the university's enterprise risk management is to 
oversee, rather than engage in the pertinent operations.  Exempts from chapter 91 and   
part I of chapter 92, HRS, discussions between the IAC and internal or external auditors on 
matters that should remain confidential in accordance with nationally recognized best 
practices for independent audit committees.  Allows the IAC chairperson to determine 
whether IAC discussions that are exempt from chapter 91 and part I of chapter 92, HRS, 
may be held without the presence of the president or the chief financial officer of the 
university. 
PART II:  Requires the IAC to report to the board of regents significant issues pertaining to 
university operations and programs found in audit reports that warrant corrective or 
remedial action.  Requires the board of regents to ensure that necessary actions are 
implemented, and the underlying significant issue is appropriately corrected and remedied.  
Position:  Support
Update:  Transmitted to Governor



2021 Select Bills of Interest
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Board of Regents
SB 1034 SD1 HD2 CD1 (Kouchi)
RELATING TO SUNSHINE LAW BOARDS
Authorizes boards to use interactive conference technology to remotely conduct meetings 
under the State's open meetings law.  Amends the requirements for public notices of 
board meetings and for in-person board meetings held by interactive conference 
technology.  Requires the Office of Information Practices to assess the implementation of 
meetings held using interactive conference technology and submit a report of its findings 
to the Legislature.  Effective 1/1/2022.
Position:  Support
Update:  Transmitted to Governor



2021 Select Bills of Interest
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Aloha Stadium
HB 1348 HD2 SD2 CD1 (Johanson)
RELATING TO THE STADIUM DEVELOPMENT DISTRICT
Establishes the stadium development special fund.  Provides for the abolishment of the 
stadium special fund.  Revises the general development guidance policies for the 
stadium development district and clarifies the respective roles of the stadium authority 
and Hawaii community development authority in the development of the stadium 
development district.  Broadens the powers and duties of the stadium authority, including 
authorizing the stadium authority to acquire and hold title to real property.  Exempts land 
to which the stadium authority holds title from the definition of "public lands."  Authorizes 
the stadium authority, with approval from the governor, to delegate to other state 
agencies implementation of capital improvement projects, including the transfer of funds, 
under certain conditions.  Adds two members to the stadium authority.  Amends the 
general bond authorization made by Act 268, Session Laws of Hawaii 2019.  Makes the 
financial disclosures of members of the stadium authority public records.
Position:  Support
Update:  Transmitted to Governor



2021 Select Bills of Interest

15

Tuition Waivers/Scholarships
HB 1291 HD1 SD2 CD1 (Ohno)
RELATING TO SCHOLARSHIPS
Allows applicants to the University of Hawaii who earned a high school diploma from a 
public high school in the State with a cumulative grade point average of 3.0 and also 
provides evidence that they qualified for and received special education services for two 
or more years during enrollment in grades seven through twelve to be eligible for the 
Hawaii state scholars program.
Position:  Comments 
Update:  Transmitted to Governor



2021 Select Bills of Interest
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UH Assets
HB 1280 HD2 SD2 (Nishimoto)
RELATING TO THE NATURAL ENERGY LABORATORY OF HAWAII AUTHORITY
Transfers to the natural energy laboratory of Hawaii authority operational authority over 
the makai research pier located at the southeast corner of Oahu.  Authorizes the director 
of finance to issue general obligation bonds for the natural energy laboratory of Hawaii 
authority to repair and upgrade the makai research pier.
Position:  Support
Update:  Failed to meet legislative deadline

SB 628 SD2 HD2 CD1 (Baker)
RELATING TO THE TRANSITION OF THE OAHU REGIONAL HEALTH CARE 
SYSTEM FROM THE HAWAII HEALTH SYSTEMS CORPORATION INTO THE 
DEPARTMENT OF HEALTH
Among other things, commences the transfer of the Oahu regional health care system in 
its entirety from the Hawaii health systems corporation to the department of health.   
Requires the department of health to consult with the University of Hawaii regarding 
programs at Leahi hospital and Maluhia.
Position:  Support
Update:  Transmitted to Governor



2021 Select Resolutions of Interest
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Mauna Kea
HR 33 HD1 (Tarnas)
CONVENING A WORKING GROUP TO DEVELOP RECOMMENDATIONS FOR A 
GOVERNANCE AND MANAGEMENT STRUCTURE FOR MAUNA KEA.
Position:  Comments
Update:  HR 33 HD1 Adopted by the House

RCUH
SCR 183 SD1 HD1/SR 148 SD1 (Kim)
REQUESTING THE UNIVERSITY OF HAWAII TO CONVENE A TASK FORCE TO 
EXAMINE AND ASSESS ITS ARRANGEMENT FOR SERVICES WITH THE RESEARCH 
CORPORATION OF THE UNIVERSITY OF HAWAII.
Position:  Comments
Update:  SR Adopted by the Senate

SCR Failed to be adopted



2021 Select Resolutions of Interest

18

Academic Tenure
SCR 201 SD1 HD1 (Kim)
URGING THE UNIVERSITY OF HAWAII AND UNIVERSITY OF HAWAII 
PROFESSIONAL ASSEMBLY TO CONVENE A TASK FORCE TO EXAMINE AND 
ASSESS THE UNIVERSITY OF HAWAII TENURE SYSTEM FOR RESEARCHERS AND 
OTHER NON-INSTRUCTIONAL FACULTY, AND COMPENSATION STRUCTURE OF 
FACULTY ENGAGED IN ACTIVITIES SUPPORTED BY EXTRAMURAL FUNDING AND 
GRANTS, IN COMPARISON TO PEER HIGHER EDUCATION INSTITUTIONS ACROSS 
THE UNITED STATES; AND PROPOSE THE BEST PRACTICES TO BE 
IMPLEMENTED BY THE UNIVERSITY OF HAWAII.
Position:  Comments
Update: Senate adopted HD1



Other Concurrent Resolutions Adopted
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HCR 102 HD2
REQUESTING THE OFFICE OF PLANNING, IN COLLABORATION WITH VARIOUS 
AGENCIES, TO DEVELOP A PLAN TO ESTABLISH A STATE GEOLOGICAL SURVEY IN 
HAWAII.  Lead:  UHM-HIGP

SCR 242 SD1 HD1
REQUESTING THE CONVENING OF A CREATIVE RESURGENCE TASK FORCE TO BUILD 
AND FOSTER CREATIVITY AND INNOVATION THROUGH THE ARTS, CULTURE, AND 
HUMANITIES.  Lead:  VPAS

SCR 246 SD1 HD1
REQUESTING THAT A WORKING GROUP BE CONVENED TO DEVELOP 
RECOMMENDATIONS FOR IMPLEMENTING THE REVITALIZING ECONOMY AND 
AGRICULTURE LEADERSHIP INITIATIVE.  Lead:  UHM-CTAHR



2021 Board of Regent Nominees
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GM 785 Submitting for consideration and confirmation to the Board of Regents of the 
University of Hawai'i, Gubernatorial Nominee, WILLIAM HANING III, for a term to 
expire 06-30-2026.

GM 786 Submitting for consideration and confirmation to the Board of Regents of the 
University of Hawai'i, Gubernatorial Nominee, DIANE PALOMA, for a term to expire 
06-30-2026.

GM 787 Submitting for consideration and confirmation to the Board of Regents of the 
University of Hawai'i, Gubernatorial Nominee, WAYNE HIGAKI, for a term to expire 
06-30-2026.

Update:  All nominees were confirmed unanimously by the Senate on 4/22/2021



HB 33 HD1 SD2  Amends the composition of members of the information technology 
steering committee to include one member to be appointed by the President of the 
University of Hawai‘i.  Lead:  CIO

HB 1284 HD2 SD2 CD1 Establishes within the department of human services an            
all-claims, all-payer data center steering committee, which includes the President of the 
University of Hawai‘i, or the President's designee, to oversee and provide direction for the 
all-claims, all-payer database and data center within the health analytics program.       
Lead:  UHM-SOCSCI

HB 1322 HD1 SD2 Establishes the trauma-informed care task force, which includes a 
faculty member from JABSOM to be appointed by the dean of JABSOM, to develop and 
make recommendations for trauma-informed care in the State.  Lead:  UHM-JABSOM

SB 1421 SD2 HD2 CD1 Establishes the dual use technology task force, which includes 
one representative from UH, to explore how dual use technology can be used to promote 
economic recovery and diversify the State's economy.  Lead:  VPRI

HCR 91 Requesting the Hawai‘i Emergency Management Agency to convene a resiliency 
health disaster task force, which includes the UH President, or the President’s designee, to 
develop a coordinated statewide resiliency health disaster plan.  Lead:  VPA

Legislative 
Task Forces/Working Groups/Committees
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SCR 201 SD1 HD1 Urging UH and UHPA convene a task force to examine and assess the 
UH’s tenure system for researchers and other non-instructional faculty and compensation 
structure of faculty engaged in activities supported by extramural funding and grants.  
Lead:  VPAS

SCR 242 SD1 HD1 Requesting a creative resurgence task force be convened to build and 
foster creativity and innovation through the arts, culture, and humanities in the State.  The 
task force shall include faculty members from UHM, UHH, and UHWO.  Lead:  VPAS

SCR 246 SD1 HD1  Requesting the Chairperson of the Hawaiian Homes Commission to 
convene a Revitalizing Economy and Agriculture Leadership working group, which includes 
the Dean and Director for Research and Cooperative Extension at CTAHR, to consider and 
develop recommendations regarding the implementation of the Revitalizing Economy and 
Agriculture Leadership initiative.  Lead:  UHM-CTAHR

Legislative 
Task Forces/Working Groups/Committees
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• April 29 – Adjournment Sine Die

• June 21 – 35th day after Sine Die (intent to veto)

• July 6 – 45th day after Sine Die

(sign, veto, allow to become law without signature)

Legislative Calendar
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HR 6 HD1
REQUESTING THE LEGISLATIVE REFERENCE BUREAU, IN CONSULTATION WITH THE 
JOHN A. BURNS SCHOOL OF MEDICINE AT THE UNIVERSITY OF HAWAII AT MANOA AND 
DEPARTMENT OF HEALTH, TO CONDUCT A STUDY ON THE CUMULATIVE HEALTH 
EFFECTS OF PERSISTENT URBAN NOISE IN HONOLULU.

HR 76
REQUESTING THE HAWAII EMERGENCY MANAGEMENT AGENCY CONVENE A 
RESILIENCY HEALTH DISASTER TASK FORCE TO DEVELOP A COORDINATED STATEWIDE 
RESILIENCY HEALTH DISASTER PLAN.

HR 85 HD2
REQUESTING THE OFFICE OF PLANNING, IN COLLABORATION WITH VARIOUS 
AGENCIES, TO DEVELOP A PLAN TO ESTABLISH A STATE GEOLOGICAL SURVEY IN 
HAWAII.

HR 95 HD1
URGING THE DEPARTMENT OF AGRICULTURE, DEPARTMENT OF HEALTH, DEPARTMENT 
OF LAND AND NATURAL RESOURCES, AND UNIVERSITY OF HAWAII TO DEVELOP AND 
IMPLEMENT A MOSQUITO CONTROL PROGRAM THAT USES WOLBACHIA BACTERIA TO 
REDUCE MOSQUITO POPULATION LEVELS THROUGHOUT THE STATE.

Other Single Chamber Resolutions Adopted

A1



HR 99 HD1
REQUESTING THE CONVENING OF A WORKING GROUP TO DETERMINE THE GAPS IN 
ACCESS TO HEALTH CARE AND THE POTENTIAL ROLE ADVANCED PRACTICE 
REGISTERED NURSES MAY PLAY IN ADDRESSING THESE GAPS.

HR 100 HD1
REQUESTING THE LEGISLATIVE REFERENCE BUREAU TO CONDUCT AN ANALYSIS OF 
ADVANCED PRACTICE REGISTERED NURSES AND PHYSICIAN ASSISTANTS.

HR 113 HD1
REQUESTING THE ESTABLISHMENT OF A BURIAL SITES WORKING GROUP TO REVIEW 
AND RECOMMEND IMPROVEMENTS TO THE ISLAND BURIAL COUNCILS.

HR 138 HD1
REQUESTING THE DEPARTMENT OF HUMAN SERVICES; DEPARTMENT OF HEALTH, VIA 
THE BEHAVIORAL RISK FACTOR SURVEILLANCE SYSTEM; AND DEPARTMENT OF 
EDUCATION, VIA THE YOUTH RISK BEHAVIOR SURVEILLANCE SYSTEM, TO COLLECT 
INFORMATION ON THE SEX, SEXUAL ORIENTATION, AND GENDER IDENTITY AND 
GENDER EXPRESSION OF RESPONDENTS, INCLUDING RESPONDENTS WHO ARE 
UNDER THE SUPERVISION OF THE COURTS AND THE HAWAII YOUTH CORRECTIONAL 
FACILITY.

Other Single Chamber Resolutions Adopted

A2



SR 8 SD2
CONVENING A TASK FORCE TO ADDRESS IMPLEMENTATION OF HAWAII'S STATE LAW 
COROLLARY TO TITLE IX TO STRENGTHEN HAWAII'S EFFORTS TO END CAMPUS-BASED 
SEXUAL VIOLENCE AND GENDER DISCRIMINATION.

SR 31 SD1
REQUESTING THE DEPARTMENT OF AGRICULTURE TO ESTABLISH A KONA AREA 
AGRICULTURAL WORKING GROUP TO PROMOTE AGRICULTURE, ECONOMIC 
DEVELOPMENT, AND HOUSING.

SR 38 SD1
SUPPORTING AN ECONOMIC TRANSITION THAT COMBATS CLIMATE CHANGE AND 
INCORPORATES CIRCULAR ECONOMY GOALS ROOTED IN ALOHA AINA PRINCIPLES.

SR 52 SD1
REQUESTING THE AUDITOR TO CONDUCT A SUNRISE ANALYSIS ON LICENSING AND/OR 
CERTIFICATION OF COMMUNITY HEALTH WORKERS.

SR 131 SD1
URGING STATE DEPARTMENTS AND ATTACHED AGENCIES TO TRAIN THEIR BOARDS 
AND COMMISSIONS.

Other Single Chamber Resolutions Adopted

A3



SR 133
URGING THE DEPARTMENT OF HUMAN RESOURCES DEVELOPMENT TO REEXAMINE 
THE QUALIFICATIONS FOR STATE POSITIONS THAT ARE CURRENTLY VACANT AND 
REPLACE THE QUALIFICATION OF A BACHELOR'S DEGREE WITH AN ASSOCIATE 
DEGREE OR CERTIFICATE, WHERE APPLICABLE.

SR 169 SD1
URGING THE EXECUTIVE AND LEGISLATIVE BRANCHES OF THE STATE OF HAWAII TO 
PROMOTE AND REALIZE THE VISION AND FULL POTENTIAL OF THE GLOBAL ALLIANCE 
FOR INTERNATIONAL COLLABORATION IN SPACE INITIATIVE AND EXPLORE WAYS TO 
PROVIDE STATE ADMINISTRATIVE AND FUNDING SUPPORT FOR THE INITIATIVE, IN 
CONSULTATION WITH THE HAWAII SPACE INDUSTRY INNOVATION PROGRAM AND 
GOVERNOR ARIYOSHI FOUNDATION.

SR 171 SD1
REQUESTING THE OFFICE OF HAWAIIAN AFFAIRS TO ESTABLISH THE BURIAL SITES 
WORKING GROUP TO EXAMINE THE BURIAL SITES PROGRAM UNDER THE 
DEPARTMENT OF LAND AND NATURAL RESOURCES' STATE HISTORIC PRESERVATION 
DIVISION.

Other Single Chamber Resolutions Adopted

A4



SR 172 SD1
REQUESTING THE DEPARTMENT OF HEALTH TO CONVENE A MEDICINAL PSILOCYBIN 
AND PSILOCIN WORKING GROUP TO EXAMINE THE MEDICINAL AND THERAPEUTIC 
EFFECTS OF PSILOCYBIN AND PSILOCIN OR DEVELOP A LONG-TERM STRATEGIC PLAN 
TO ENSURE THE AVAILABILITY OF MEDICINAL PSILOCYBIN AND PSILOCIN OR 
PSILOCYBIN-BASED AND PSILOCIN-BASED PRODUCTS THAT ARE SAFE, ACCESSIBLE, 
AND AFFORDABLE FOR ELIGIBLE ADULT PATIENTS.

SR 174 SD2
URGING THE DEPARTMENT OF HUMAN RESOURCES DEVELOPMENT AND DEPARTMENT 
OF EDUCATION TO ESTABLISH AND OFFER A QUALIFIED ROTH CONTRIBUTION 
PROGRAM TO THEIR RETIREMENT PLAN PARTICIPANTS.

SR 201 SD1
REQUESTING THE CONVENING OF A CREATIVE RESURGENCE TASK FORCE TO BUILD 
AND FOSTER CREATIVITY AND INNOVATION THROUGH THE ARTS, CULTURE, AND 
HUMANITIES.

SR 205 SD1
REQUESTING THAT A WORKING GROUP BE CONVENED TO DEVELOP 
RECOMMENDATIONS FOR IMPLEMENTING THE REVITALIZING ECONOMY AND 
AGRICULTURE LEADERSHIP INITIATIVE.

Other Single Chamber Resolutions Adopted

A5



SR 206 SD1
REQUESTING THAT A WORKING GROUP BE CONVENED TO DEVELOP 
RECOMMENDATIONS TO FACILITATE HOMESTEAD AGRICULTURAL DEMONSTRATION 
PROJECTS IN THE STATE.

SR 208
REQUESTING THE BOARD OF EDUCATION TO AUTHORIZE AN E-SPORTS PROGRAM FOR 
PUBLIC HIGH SCHOOLS IN THE STATE.

SR 217 SD1
URGING THE DEPARTMENT OF AGRICULTURE TO IDENTIFY HOW COFFEE BERRY 
BORER AND COFFEE LEAF RUST ENTERED INTO HAWAII AND MEASURES TO PREVENT 
THE FLOW OF THESE INVASIVE SPECIES INTO THE STATE TO PROTECT THE ONGOING 
VIABILITY OF HAWAI‘I'S COFFEE INDUSTRY.

Other Single Chamber Resolutions Adopted

A6



Item VIII. 
Executive Session 

 

ITEM TO BE 
DISCUSSED IN 

EXECUTIVE 
SESSION 



UNIVERSITY OF HAWAII AT MANOA Office of the Dean

I 2404 Maile Way

S H f D L E R UHlVErS T Y J HAWAh Honolulu, Hawai’i 96822 USA

OARfl OF rrrc Phone:(808)956-8377
F ‘ -

COLLEGE OF B USIN ESS Web: www.shidler.hawaii.edu

International Excellence
• 21 MAY 1 4 P2 :49

V. Vance Roley
Dean

Firs t-lawaiian Bank Chair
of Leadership and Management

May 12. 2021 (Revised)

MEMORANDUM
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BOR Chair
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Vice Chancellor for Administration. Finance and Operations

V. Vance Ro Ie
FROM: V. Vance Roley

Dean and First Hawaiian Bank Chair of Leadership and Management

SUBJECT: REQUEST SPECIAL SALARY ADJUSTMENT FOR DR. QIMEI CHEN, ASSOCIATE DEAN

SPECIFIC ACTION REQUESTED:

It is requested that the Board of Regents approve a UH Foundation endowment funded salary supplement in
the amount of $50,016 ($4,168 monthly) for Dr. Qimei Chen, Senior Associate Dean for Academic Affairs,
Harold and Sandy Noborikawa Endowed Chair of Entrepreneurship, Marketing, and Information
Technology. The additional compensation is dependent on the availability of the UH Foundation funding
source.

RECOMMENDED EFFECTIVE DATE:

May 21, 202!

ADDITIONAL COST:

No additional costs are associated with this request as this salary supplement is funded by endowment funds
through University of Hawaii Foundation.

An Equal Opportunity/Afiirrnative Action institution



Benjamin Kudo
May 12, 2021
Page 2

PURPOSE:,

To seek approval for an endowment funded salary supplement for Dr. Qimei Chen to recognize her
endowed chair role and for retention purposes in effort to reduce the compensation disparity between
Dr. Chen’s regular 15 faculty appointment and her Executive/Managerial position appointment. Since
August 1, 2020, she has been appointed as the Harold and Sandy Noborikawa Endowed Chair of
Entrepreneurship, Marketing, and Information Technology while concurrently serving as the Associate
Dean. This is one of Shidler’s five endowed Chairs.

BACKGROUND:

Pursuant to Board of Regents’ Policy, RP 9.212, Executive and Managerial Personnel Policies, requests
for salary adjustments, other than annual salary adjustments, for merit, equity or retention basis that
exceed the maximum of the range set forth in the Salary Schedule shall require Board approval.

According to Executive Policy, RP 9.2 12, University of Hawaii desires to attract and retain competent
and experience personnel and to offer compensation that is competitive with the appropriate market. As
stated in the Board of Regents approved memo dated April 14, 2015, Dr. Chen had a proven record of
excellence in research, teaching and service when she stepped into the position as the Associate Dean.
Over the past 7 years, her contribution to the Shidler College of Business is invaluable and her
administrative record is impeccable. Beyond the daily operational demands of her position, her
involvement, to name a few, has also been vital in Shidler’s AACSB accreditation in 2015 and again in
2020; in all tenure, promotion, contract renewal and post-tenure review processes; in every recruitment
and retention of top talent; in transformation of spaces such as faculty lounge, PhD lounge and Dean’s
Annex; in materializing new program initiatives, e.g. specialized master programs; in promoting
intercollegiate collaboration such as iLab, Better Tomorrow Seminar Series, and Sustainability
curriculums; and in welcoming back the School of Travel Industry Management and chaperoning the TIM
faculty and curriculum. With her effort, integrating TIM School to Shidler’s most recent AACSB
accreditation was seamless.

As the Senior Associate Dean for Academic Affairs, Dr. Chen’s position calls for research leadership. She
demonstrates just that not only through mentoring faculty and providing systematic new faculty
orientation, but her own record of research excellence. She has published 55 peer- reviewed articles, has
close to 15,000 Google Scholar citations and has been consistently ranked among the top ten influential
researchers in her field. For example she has been ranked twice as the 9th key influencer in the field of
Internet advertising research together with scholars such as David Aaker (ranked No. 16, E.T. Grether
Professor of Marketing and Public Policy, Haas School of Business, UC Berkeley); John Deighton
(ranked No. 21, Harold M. Brierley Professor of Business Administration at Harvard Business School);
and Joe Alba (ranked No. 28, Distinguished Professor, Warrington College of Business Administration,
University of Florida), etc.. She is also a leading expert in research methods and has years of industry
experience working for/with multinational corporations such as Siemens AG, MediaOne Group (Corncast
MO Group), Neilson Media Center, General Mills, 3M and DDB Worldwide. She is the recipient of many
prestigious international research awards such as the Juran Fellowship from the Joseph M. Juran Center
for Research in Supply Chain, Operations, and Quality; the S. Tamer Cavusgil Award from the American
Marketing Association and the Best Article Award from the Journal of Consumer Research. Her award
winning JCR paper is ranked as the number one most-cited article in the history of the Journal of
Consumer Research, a Financial Times Top 50 Journal.

Her citation record indicates that her research has diffused across all business disciplines and other
disciplines including Education, Environmental Research, Food Safety, Language, Medicine,
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Neurolmaging, Nursing, Pharmacy, Psychology, STEM and Tourism. Given her research reputation,
since 2020, she has been invited by the European Science Foundation to be part of the ESF College of
Expert Reviewers to assess proposals and fellowship applications from many global scholarly and
business communities in various fields including the European Space Agency, the HERA Consortium, the
GRAPHENE flagship, the Research Foundation — Flanders (FWO), the Universities of Bordeaux, Ghent,
Lille, Aix-Marseille, Luxembourg, Naples, Piemonte Orientale, and Turin as well as the AXA Research
Fund and the Region Grand Est (France). Given her research excellence and contribution to the College,
Dr. Chen has been appointed as the Shidler College Distinguished Professor from 2010-2013, the Jean B.
Rolles Distinguished Professor from 2013 to 2020 and since August 1, 2020, the Harold and Sandy
Noborikawa Endowed Chair of Entrepreneurship, Marketing, and Information Technology while
concurrently serving as the Associate Dean.

After serving as Department Chair for 8 years, Dr. Qimei Chen was appointed to serve as the Interim
Associate Dean in 2014 and then the Board of Regents approved her appointment as the Associate Dean
for Academic Affairs on May 21, 2015 with a 12-month salary of $225,000. She has received the modest
EM annual salary increases when eligible, however her current EM salary of $251,964 falls below the
equivalent of her faculty salary. Given her EM position, she was not able to receive overload from her
endowment in the past six years even though she has devoted many vacation leaves, holiday leaves,
nights and weekends to work on research and directing PhD dissertation studies. She has published 17
journal articles since 2015 and her research productivity and impact are in par with nearly all other Chair
and Professorship holders. Further, although Dr. Chen has a stellar teaching record, her EM position also
keeps her from overload teaching opportunity. By comparison, her appointment as the Associate Dean for
Academic Affairs on May 21, 2015 by the Board of Regents carries a 9-month 15 fallback salary of
$203,856 effective July 1,2015 and this amount increases with all UHPA collective bargaining increases
per EP 9.215. As of March 1,2021, her 9-month 15 fallback salary is $241,536.00 and will be at
$246,372.00 on August 1,2021. This translates to a 12-month equivalent faculty compensation of
$328,496 with endowment and teaching overload, resulting a compensation shortfall of at least $76,532 in
her current Senior Associate Dean position.

The Noborikawa Endowed Chair is one of Shidler’s five endowed Chairs. Income generated from the
principal Chair endowments sometimes has been used as supplemental salary for the Chair holders to help
offer market-level compensation. Since the University desires to attract and retain competent and
experienced personnel and to offer compensation that is competitive with the appropriate market, the best
source of comparable salary data is the annual survey done by the College’s accreditation organization,
the Association to Advance Collegiate Schools of Business (AACSB) International. Data for the
AACSB’s 2020-2021 Salary Survey were collected in the fall of 2020 and reported by academic
discipline. The requested salary supplement in the amount of $50,016 will bring Dr. Chen’s total
compensation to $301,980, which helps reduce the compensation disparity between Dr. Chen’s regular IS
faculty appointment and her EM appointment. This total compensation is still well below the median total
compensation of $367,196 when including only 9-month Associate Dean Appointment data and is similar
to $294,205 weighted average median when including both 9-month and 12-month Associate Dean
appointments for Associate Deans in all public universities with Ph.D. programs (Attachment B) and far
below the median total compensation of $484,559 ($373,335 weighted average median when including
both 9-month and 12-month Associate Dean appointments) for Associate Deans in top Public 21 business
schools College used for comparison purposes (Attachment C).

Since the 9-month Associate Dean appointment is more in line with the Academic Affairs and research
nature of Dr. Chen’s appointment, we further examined those appointments’ percentile information. The
proposed total compensation of $301,980 for Dr. Chen falls just below the 30th percentile of $302,116
(shown as $228,400 base as 75.6% of total compensation) for all public universities with Ph.D. programs;
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and far below even the 10th percentile of $345,588 (shown as $235,000 base as 68% of total
compensation) for top Public 21 business schools. Dr. Chen’s international reputation, as demonstrated by
her Google Scholar research citations and several prestigious research awards she has received nationally
and internationally, as well as her administrative service record, rank her among the highly sought after
faculty members and administrative talent the Shidler College of Business strives to recruit and retain.

Dr. Chen’s administrative leadership has helped college to further advance and achieve its goals, and her
continued dedication to research has resulted in her recognition as the Harold and Sandy Noborikawa
Endowed Chair of Entrepreneurship, Marketing, and Information Technology while as Associate Dean.
She has been able to be successful in both aspects and it is justified to provide the supplemental salary
which is dependent on the availability of the UH Foundation funding source. Retaining Dr. Chen will
enable our college to continue our overall initiatives as well as strengthen the research portfolio of the
college faculty.

A separate request has been made to President to allow her to retain her faculty fallback rights to her 15
tenured position as long as she remains in an EM appointment.

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve an endowment funded salary supplement in the
amount of $50,016 ($4,168 monthly) for Dr. Qirnei Chen, Senior Associate Dean for Academic Affairs,
Harold and Sandy Noborikawa Endowed Chair of Entrepreneurship, Marketing, and Information. The
additional compensation is dependent on the availability of the UHF funding source.

Attachments: Chen CV
AACSB Salary Survey Report — All accredited business schools with Ph.D. programs
AACSB Salary Survey Report —21 top business schools at U.S. public universities



Attachment A

CURRICULUM VITAE

QIMEI CHEN
Harold and Sandy Noborikawa Endowed Chair
of Entrepreneurship, Marketing, and Information Technology
Professor of Marketing
Senior Associate Dean for Academic Affairs
Shidler College of Business
University of Hawaii at Manoa
2404 Maile Way, C303
Honolulu, HI 96822
Phone: 808-956-7446
Fax: 808-956-9886
Email: gi mei(dhavai i .edu

EDUCATION
Ph. D. University of Minnesota (Twin Cities) 2001
M.A. University of Minnesota (Twin Cities) 1999
B.A. NanjingNornial University (China) 1994

ACADEMIC POSITIONS
University ofHawaii at Manoa, Shidler College of Business, Honolulu, Havaii
Since 2020, Harold and Sandy Noborikawa Endowed Chair in Entrepreneurship, Marketing and
Information Technology
2013-2020, Jean E. Rolles Distinguished Professor
2010-2013, Shidler College Distinguished Professor
Since 2010, Professor of Marketing
2006-2009, Shidler College Distinguished Associate Professor
2006-2009, Associate Professor of Marketing
200 1-2005, Assistant Professor of Marketing

Japan-America Institute ofManagement Science, Honolulu, Hawai
2002-03 Summer, 2006-07 Summer, Affiliated MBA faculty

University ofMinnesota at Thin Cities, Carlson School of Management, Dept. of IDSc

2000-200 1, Teaching Specialist

University ofMinnesota at Twin Cities, Carlson School of Management, Dept. of IDSc

1998-2001, Research Associate

University ofMinnesota at Twin Cities, Mithun Office of Advertising, SJMC

1997-2000, Research Assistant

INDUSTRY EXPERIENCE
MediaOne Group, Minneapolis, MN

1998, Market Analyst

Sino Field Trading Limited, Hong Kong



1995—I 997, Project Manager

Siemens AG, Erlangen, Germany

1994—1995, Assistant to the SPPA Deputy General Manager

TEACHING EXPERIENCE

IDSC 3001 Management of Information Systems
MKT 321 Marketing Research
MKT 362 Internet Marketing
MKT 363 Customer Relationship Management
EMBA, VEMBA, NIMBA Distance Education, DLEMBA BUS623: Marketing Management
CHEMBA MKT 690: Advanced Seminar in Marketing: Chinese Marketing Systems
USIMBA, VEMBA, NIMBA, Day MBA, Night MBA
MKT 658: Advanced Seminar in Marketing: US Marketing in the InfonTlation Age
MKT 702: Cross-Cultural Consumer Behavior Ph.D. Seminar

GRANTS/AWARIS/HONORS

2020 College of Expert Reviewers appointed by European Science Foundation

2017 Distance Learning--EMBA Professor of the Spring 2017 Semester
2016 Shirley M. Lee Research Award, Shidler College of Business

2014 Shirley M. Lee Research Award, Shidler College of Business’

2014 Best Short Course Instructor Award for Society for Medical Decision Making
Conference

2013 Winner of the Journal of Consumer Research Best Article Award
2013 Co-Investigator, NIH/FDA Grant ($500,000) with P. Pokhrel, T. Herzog, P.

Fagan and I Pagano from University of Hawaii Cancer Center
2009 University Fellow, Hong Kong Baptist University

2008 5. Tamer Cavusgil Award, American Marketing Association

2007 Shirley M. Lee Research Award, Shidler College of Business

2006 University Research Council Excellence in Research Award (top-two runner-up)

2005, Advisory Professor, Fudan University, Shanghai, China
2004-2005 UH CBA Distinguished Research Award

2005 UH CBA Faculty Productivity Grant

2005 UH CBA Faculty Research Grant

2005 CIBER Research Grant, CBA, UH at Manoa

2004 CIBER Research Grant, CBA, UH at Manoa

2004 University Research Council Faculty Travel Fund, UH at Manoa

2003 MSI (Marketing Science Institute) Research Award
2002 CIBER Research Grant, CBA, UH at Manoa

2001 CIBER Research Grant, CBA, UH at Manoa

2000-2001 Elliston Scholarship, College of Liberal Arts, U of Minnesota

2000-2001 Graduate School Fellowship, U of Minnesota

2000 Joseph M. Juran Fellowship Award, Joseph M. Juran Center for Leadership in Quality

2000 Ralph D. Casey Dissertation Research Award, U of Minnesota
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2000 Mark Kriss Graduate Research Award, U of Minnesota

2000 Distinguished service award from Management of Information Science Research

Center, Carlson School of Management, U of Minnesota

PUBLICATIONS
1St Most Cited Marketing Paper across all top 20 Marketing Journals in the past 4 years
(ww.marketi ngscience.org, Spring 2014)
#1 Most Cited Paper* in Journal ofConsumer Research
(http://www.jstor.org/action/showMostCitedArticles?journalCode=jconsrese&)
*“Most Cited” lists the articles in this journal that have been cited most frequently within the past
three years. The number of citations is calculated using data from CrossRef and JSTOR. This list is
updated monthly.
#2 Most Cited Article in the history of the Journal ofConsumer Research
http:llj cr.oxfordjournals.orglarticles!most-cited
2 Most Cited Contributor in Internet-related Research in advertising journals. Journal of
Advertising, Fall 2006)
9th Most Cited Contributor in Internet-related Research in all leading journals in marketing,
advertising and communication combined among 1,045 scholars. (Journal ofAdvertising, Fall 2006)
9111 Key Influencer in the field of Internet advertising research (Journal ofAdvertising, Spring
2008)

Journal Publications

1. Chen, Qirnei, Yi He, Miao Ru and Jaisang Kim “Navigating Relationship Norms: An
Exploration of How Content Strategies Improve Brand Valuation Over Time,’ forthcoming,
Journal ofAdvertising (B in Shidler List)

2. You Ya, Yi He and Qimei Chen, Our Conditional Love for the Underdog: The Effect of
Brand Positioning and the Lay Theory of Achievement on eWOM,” forthcoming, Journal of
Business Research (B in Shidler List)

3. You Ya, Yi He and Qimei Chen and Miao Ru, The interplay between brand relationship
norms and ease of sharing on electronic word-of-mouth and willingness to pay,” forthcoming,
Information & Management (A* in ABDC list)

4. Miao Hu, Jie C hen, Qimei Chen and Wei He Pays Off to be Authentic: An Examination of
Direct versus Indirect Brand Mentions on Social Media”, forthcoming, Journal ofBusiness
Research (B in Shidler List)

5. Pohlmann, Attila. and Qimei Chen (2020), “BTS: further development and validation of the
consumption gender scale”, Journal of Consumer Marketing, Vol. ahead-of-print (A in
ABDC list)

6. He, Y., Ju, I., Chen, Q., Alden, D., Zhu, H. and Xi, K. (2019), “Managing negative word-of
mouth: the interplay between locus of causality and social presence”, Journal ofServices
Marketing, Vol. ahead-of-print (A in ABDC list)
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7. Ju, llyoung, Yi He, Qimei Chen, Wei He, Bin Shen, and Sela Sar (2017) The Mind-Set to
Share: An Exploration of Antecedents of Narrowcasting Versus Broadcasting in Digital
Advertising.’ Journal ofAdvertising, 46(4): 473-486. (B in Shidler List)

8. He, Yi, Miao I-lu, Qimei Chen, Dana L. Alden, Wei He (2017) “No Man is an Island: the
Effect of Social Presence on Negative Word of Mouth Intention in Service Failures,”
Customer Needs and Solution, 4(4), 56-67.

9. Zhu. Linlin, Yi He, Qimei Chen and Miao Hu (2017) It’s the Thought that Counts: The
Effects of Construal Level Priming and Donation Proximity on Consumer Response to
Donation Framing,” Journal of Business Research, 76(July): 44-5 1. (B in Shidler List)

10. He, Yi, Qirnei Chen, Ruby P. Lee, Yonggui Wang, and Attila Pohlmann (2017), “Consumers’
Role Performance and Brand Identification: Evidence from a Survey and a Longitudinal Field
Experiment,” Journal ofhiteractive Marketing, 38, 1-11. (Lead Article) (B in Shidler List)

11. Nariswari, Angeline and Qirnei Chen (2016) “Siding with the underdog: is your customer
voting effort a sweet deal for your competitors?” Marketing Letters. 27(4, December), 701 -

713. (B in Shidler List)

12. Alden Dana L.. James Kelly, James Youn and Qimei Chen, (2016) “Predictors of Brand
Website Interactivity in the U.S., China, and South Korea,” Journal ofBusiness Research.
69(12, December), 5909-5916. (B in Shidler List)

13. He, Yi, Qirnei Chen, and Dana L. Alden (2016) “Time Will Tell: Managing Post-Purchase
Changes in Brand Attitude,” Journal of the Academy ofMarketing Science. 44(6, November),
79 1-805. (A in Shidler List)

14. Lee, Ruby P., Qimei Chen and Nathan Hartmann (2016), “Enhancing Stock Market Return
with New Product Preannouncernents: The Role of Information Quality and Innovativeness,”
Journal ofProduct Innovation Management. 33(4, July), 455-47 1. (A- in Shidler List)

15. Pokhrel, P., Fagan, P., Herzog, T.A., Chen, Q., Muranaka, N., Kehi, L., & Unger, J.B. (2016)
“E-cigarette Advertising Exposure and Implicit Attitudes among Young Adult Non
smokers.” Drug and Alcohol Dependence. 1:163: 134-140.

16. He, Yi, Qirnei Chen, Ruby Lee and Leona Tam (2016) “Managing Sub-Branding Affect
Transfer: The Role of Consideration Set Size and Brand Loyalty,” Marketing Letters, 27(1),
103-1 13. (B in Shidler List)

17. Alden Dana L., John Friend, Angela Lee, Marieke De Vries, Ryosuke Osawa, and Qimei
Chen, (2015) “Culture and Medical Decision Making: Health Care Consumer Perspectives in
Japan and the U.S.,” Health Psychologi’. 34(12), 1133-1144.

18. Sheng Maggie, Nathan I-Iartmann, Qirnei Chen and Irene Chen (2015). The Synergetic Effect
of MNC Management’s Social Cognitive Capability on Tacit Knowledge Management -

Product Innovation Ability Insights from Asia. Journal of International Marketing, 23 (2),
94-110.

19. Chen, Qirnei, Yi He and Dana Alden (2014) “Social Presence in Service Failure: Why it
Might not be a Bad Thing,” Customer Needs and Solution. 1(4), 288-297.
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20. Zhao, Xinshu, John G. Lynch and Qimei Chen (republish 2014) “Reconsidering Baron and
Kenny: Myths and Truths About Mediation Analysis,” Journal ofConsumer Research:
Celebrating 40 years of the Journal of Consumer Research at
http://jcr. oxfordjo urnals. org/content/jcrs-40th-anniversary

21. He Yi, Qirnei Chen and Xiongwen Lu, (2013) “Brand Adaptation and Revitalization,”
International Journal ofStrategic Management. 13(3), P. 107.

22. He, Yi, Qimei Chen and Dana L. Alden, (2012) Consurnption in the Public Eye: The
Influence of Social Presence on Service Experience,” Journal ofBusiness Research, 65(3),
302-3 10.

23. He, Yi, Qimei Chen and Dana L. Alden, (2012) Socia1 Presence and Service Satisfaction:
The Moderating Role of Culture Value-Orientation, Journal of Consumer Behavior, 11(2),
170-176.

24. Lee, Ruby P., Gillian Naylor, and Qirnei Chen (2011) Linking Customer Resources to
Finn Success,” Journal ofBusiness Research, 64(4), 394-400.

25. Zhao, Xinshu, John G. Lynch and Qimei Chen (2010) Reconsidering Baron and Kenny:
Myths and Truths About Mediation Analysis,” Journal of Consumer Research. 3 7(August),
197-206. (Lead Article)
Winner of the Journal of Consumer Research 2013 Best Article Award
Most cited paper published in marketing journals 2010 to 2014.
(featured in Decision Science News Navigate the Bermuda Triangle of Mediation Analysis”

by Dan Goldstein, Principal Research Scientist in Microeconomics and Social Systems,
Yahoo Research; http://seanrnullen.com/, and has been adopted into the research
methodology Ph.D. seminars in universities such as Penn State U and University of Missouri)

26. Alden, Dana, Yi He and Qimei Chen (2010), “Service Recommendations and Customer
Evaluations in the International Marketplace: Cultural and Situational Contingencies,”
Journal ofBusiness Research. 63 (1), 3 8-44.

27. Merz, Michael, John Peloza, and Qimei Chen (2010), “Standardization or Localization?
Using Corporate Philanthropy to Build the Reputation of Global Firms,” International
Journal ofNonprofit and Voluntary Sector Marketing, 15, 233-252.

28. Chen, Qirnei, Dana L. Alden and Yi He, (2010) “The Boomerang Effect of Self-Referencing
in Negative Health Message Communication,” Journal ofAcademy ofBusiness and
Economics, 10(2)

29. Phillips, Joanna, David A. Griffith, Stephanie M. Noble and Qimei Chen (2010), ‘Synergistic
Effects of Operant Knowledge Resources,’ Journal ofServices Marketing, 24(5), 400-411.

30. Lee, Ruby P. and Qimei Chen (2009), “The Immediate Impact of New Product Introductions
on Stock Price — The Role of Firm Resources and Size,” Journal ofProduct Innovation
Management, 26(1), 97-107.
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31. Lee, Ruby, Qimei Chen and Xiongwen Lu, (2009) “In Search of Platforms to Increase Market
Responsiveness: Evidence from Foreign Subsidiaries” Journal ofInternational
Ivlarketing, 17(2), 59-73.

32. Alden, Dana and Qimei Chen (2009). “The Role of Negative Emotions on Adolescent
Evaluation ofClinical Reproductive Healthcare Services,” Journal ofApplied Social
Psychology, 39(9). 2023-2044.

33. Chen. Qirnei, Yi He. Xinshu Zhao and David Griffith (2008). “Sources of Product
Information for Chinese Rural Consumers-——The first glance,” International Journal of
Advertising. 27(1). 67-97.

34. Chen, Qimei. Shelly Rodgers and Yi He, (2008) “A Critical Review of E-Satisfaction,”
American Behavioral Scientist, Special Issue on “Psychology and the New Media, “ 52(1), 38-
59.

35. Lee. Ruby, Qirnei Chen, Dackwan Kim and Jean L. Johnson (2008), “Knowledge Transfer
Between Multinational Corporations’ Headquarters and Their Subsidiaries: Influences on and
Implications for New Product Outcomes,” Journal of International Marketing, 16(2), 1—3 1.
(Lead Article)
Winner of the 2008 S. Tamer C’avusgil A ‘ard. The S. Tamer C’avusgil Award is for the
paper published in Journal ofInternational Marketing during 2008 making the greatest
contribution to marketing practice. In addition, this article is also featured in a Marketing
News cutting edge article entitled “The Ties That Bind” on June 15, 2008

36. Chen, Qimei, Hong-Mel Chen and Rick Kazman, (2007) “Investigating Antecedents of
Technology Acceptance of Initial eCRM Users Beyond Generation X: the Role of Cultural
Seif-Construal,” Electronic Commerce Research. 7(3/4), 315-340.
(Ranking: 2/62 Quality E-Comrnerce Journals)

37. Rodgers, Shelly, Qimei Chen, Ye Wang, Ruth Rettie and Frank Alpert (2007), “The Web
Motivation Inventory: Replication, Extension and Application to Internet Advertising”
International Journal ofAdvertising, 26(4), 447-476.

38. Shen, Fuyuan, and Qimei Chen (2007), “Contextual Priming and Applicability: Implications
for Ad Attitude and Brand Evaluations,” Journal ofAdvertising. 36(1), 69-81.

39. Rodgers, Shelly, Qimei Chen, Margaret Duffy, and Kenneth Fleming (2007), “Media Usage
as Health Segmentation Variables,” Journal of Health Communication, 12(2), 1-16. 2005
Impact Factor: 0.802 Ranking: 17/55 (Information Science & Library Science), 17/42
(Comm un i cation)

40. Chen, Hong-Mci, Qimei Chen and Rick Kazrnan (2007) “The Affective and Cognitive
Impacts of Perceived Touch on Online Customer’s Intention to Return in the Web-based
eCRM Environment,” Journal ofElectronic Commerce in Organizations. 5(1), 69-91.

41. C hen, Qimei, and Shelly Rodgers (2006), “Development of an Instrument to Measure Web
Site Personal it)’,” Journal of Interactive Advertising. 7(1).

42. Griffith, David A., Stephanie M. Noble and Qimei Chen (2006) “The Performance Implications
of Entrepreneurial Proclivity: A Dynamic Capabilities Approach.” Journal ofRetailing. 82(1),
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51-62.
(This article received a Research Brief by: Siemens, Jennifer C. (2006) “Minding the Store: Are
Entrepreneurial Retailers More Successful?” Academy ofilvlanagement Perspectives (FT4O),
20(4), 116-118.)

43. Chen, Qimei, Shelly Rodgers and William D. Wells (2005) “Learning from Pop Culture: A
Study Comparing Actual and Fictional Cell Phone Users Validates the New Research Method
of Telethnography” Marketing Research, 1 7(4), 26-3 1.

44. Rodgers, Shelly, and Qimei Chen (2005) Internet Community Group Participation:
Psychosocial Benefits for Women with Breast Cancer” Journal of Computer-Mediated
Communication, Special Issue on Online Communities: Design, theoiy and practice, 1 0(4).
(Because of its innovativeness and potential value of helping this special online consumer
segment, this article has attracted much media attention. Some of its press releases were
featured at: http://www.research.missouri.edu/news/stories/050216 cancer.htrn
http://www.nurseweek.com/news/ShowNews.asp?25 1822) (Google Scholar Citation=303)

45. Chen, Qimei, David A. Griffith and Fuyuan Shen (2005) “The Effects of Interactivity on
Cross-Channel Communication Effectiveness,” Journal ofInteractive Advertising. Special
Issue on Interactivity and Its Relationship to Advertising, Marketing and Communication,
5(2) Spring.

46. Chen, Qimei, David A. Griffith and Fang Wan (2004) “The Behavioral Implications of
Consumer Trust across Brick-and-Mortar and Online Retail Channels” Journal ofMarketing
Channels, 11(4), 59-85.

47. Chen, Qirnei, Shelly Rodgers and William D. Wells (2004) “Better than Sex: A Gender Scale
for Market Segmentation,” Marketing Research, Winter, 16-2 1.

48. Griffith, David and Qimei Chen (2004) “The Influence of Virtual Direct Experience on
Online Ads Message Effectiveness,” Journal ofAdvertising, 33(1), 55-69.
(This publication has already been utilized by firms such as Easy2 Technologies to promote
their rich retail solutions. More information about this utilization could be found in
http://www.eas2.corn/rich-retail-increases-value.asp)

49. Chen, Qimei and Hong-Mei Chen (2004) “Exploring the Success Factors of eCRM Strategies
in Practice,” Journal ofDatabase Marketing and Customer Strate Management, 11(4),
333-343.

50. Rodgers, Shelly and Qimei Chen (2002) “Investigating Practitioners’ Post-Adoption
Attitudes Toward Internet Advertising,” Journal ofAdvertising Research. 42(5); pp. 95-104.

51. Chen, Qimei, Sandra Clifford and William D. Wells (2002) “Attitude Toward the Site II—
New Evidence,” Journal ofAdvertising Research, 42(2,; pp. 3 3-45

52. Williams, Jennifer, Qimei Chen and Ronald J. Faber (2002) “Across Time and Space: A
Comparison of American and Chinese Nostalgic Advertising Appeals,” Kentucky Journal of
Communication, 21(2), 93-116.
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53. Wells, William D. and Qimei Chen (2000) “The Dimensions of Commercial Cyberspace,” Journal
ofInteractive Advertising, 1(1) Fall. (This research has been quoted by a leading strategic
communication agency—Devine & Pearson Inc.)

54. Chen, Qirnei and William a Wells (1999) “Attitude Toward the Site.” Journal of.4dvertising
Research, 39(5); Pp. 27-38.

55. Chen, Qimei and William D. Wells (1998) “The Wisdom of Two Sages: Design Business Model by
Combining Sun Tzu and Confucius,” Asian Journal ofCommunication, 8(2): pp. 1 68-1 93.

Book cIiaptei

1. Pohlmann, Attila, and Qirnei Chen (2017) Easy Loving: Understanding Affect in Social Media.”
In Digital Advertising. pp. 439-445. Routledge.

2. Lee. Ruby. P. and Qiinei Chen (2009) “Between Information System Integration and Performance,
What are the Missing Links?” in “Handbook of Business Practices and Growth in Emerging
Market”, World Scientific Publishing Company PTE Ltd.

3. Chen, Hong-Mei, Qimei Chen and Rick Kazrnan “From High Tech to High Touch: The Effects of
Perceived Touch on Online Customers’ Intention to Return,” in “Consumer Behavior,
Organizational Development and Electronic Commerce: Emerging Issues for Advancing Modern
Socioeconomic (Advances in Electronic Conimerce Book Series,), Hershey, PA: IGI Global.

4. Rodgers, Shelly and Qirnei Chen (2007) “The Interactive Advertising Model: Additional Insights,’
in D. W. Schumann and E. Thorson (eds.) Internet Advertising: Theoiy and Practice, Chapter 11,
Mahwah, NJ.: Lawrence EriBaurn Associates.

5. Chen, Qirnei (2004) “Objective and Perceived Complexity and Their Impacts on Internet
Communication,” in Web Svstenis Design and Online Consumer Behavior, (ed.) Yuan Gao: Idea
Group, Inc., 93-116.

6. Chen, Qirnei and William D. Wells (2000) “Attitude Toward the Site.” reprinted in Internet
Marketing: Readings and Online Resources (ed.) Paul Richardson: IRvin!McGraw-Hill Inc.), 176-
190.

Book Edited/Translated

E-Service, Speed, Technology & Price Built Around Service, (2001) Nanjing: SouthEast Publishing
House (Edit and Translate 202 pages).

Refereed Conferences/conference Proceedings

1. He, Yi, Qimei Chen, Leona Tarn, and Ruby Lee (2012). “Sub-Branding Affect Transfer: The
Role of Product Category Crowdedness and Brand Loyalty.” (abstract) Proceedings in 2012
AMA Summer Educators’ Conference, Chicago. IL.
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2. Alden, Dana L, and Qirnei Chen (2012), “Building a Theory-Based Network of Antecedent
Mediators and Consequences of Patient Decision Aid Exposure,” (abstract) Society for
Medical Decision Making, European Meeting, Oslo, Norway.

3. Zhao, Xinshu, Qirnei Chen and Bing Tong (2011) “Does c’ Test Help, Anytime? —On
Communication Fallacy ofEffect to Mediate,” Top Three Faculty Paper Award,
Communication Theory & Methodology Division, Association for Education in Journalisni
and Mass Communication, St. Louis, MO August 10-13, 2011.

4. He, Yi, Qimei Chen and Dana L. Alden (2011), “Untangling Social Presence Effects on
Customer Reactions to Service Failure,” ( abstract) Proceedings in 2011 AMA Summer
Educators Conference, San Francisco, CA.

5. He, Yi and Qimei Chen (2011), “The Effect of Fit on Hedonic Adaption,” (abstract)
Proceedings in 2011 AMA Winter Educators Conference, Austin, Texas.

6. He, Yi, Qimei Chen and Dana L. Alden (2011), “Social Presence and Service Satisfaction:
The Role of Independent Seif-Construal,” (abstract) Proceedings in 2011 AMA Winter
Educators’ Conference, Austin, Texas.

7. Chen, Qimei, Dana L. Alden and Yi He, “The Boomerang Effect of Self-Referencing in
Negative Health Message Communication,” International Academy of Business and
Economics Conference, Las Vegas, October 2010.

8. He, Yi, Qimei Chen and Dana L. Alden (2010) “Verbalizing or Visualizing Metaphors? The
Moderating Effects of Processing Mode and Temporal Orientation,” extended abstract in
Advances in Consumer Research, vol. 36.

9. He, Yi, Qirnei Chen and Dana L. Alden (2010) “The More the Merrier: Imagined Social
Presence and Service Failure,” extended abstract in Advances in Consumer Research, vol. 36.

10. He, Yi, Qimei Chen and Dana L. Alden, (2009) “Future or Present: The Effect of Cultural
Priming on Metaphoric Appeals,” (abstract) Proceedings in American Academy of
Advertising 2009 Asian-Pacific Conference, Beijing, China.

11. Lee, Ruby, Qimei Chen, and Jean L. Johnson (2008) “Implications of marketing program
implementation on firm performance: evidence from the retailing industry,” 2008 AMA
Summer Educators’ Conference, San Diego, CA.

12. Peloza, John, Michael Merz and Qirnei Chen (2008) “Standardization vs. Localization of
Finns’ Corporate Philanthropy Strategies When Entering Foreign Markets,” “Globalization
and Corporate Responsibility” 2008 Academy ofMai*eting Science Annual Conference,
Vancouver, BC, Canada.

13. Gardner, Elizabeth L., Petya Eckler, Shelly Rodgers and Qimei Chen (2008) “Seeking health
information online: Motivation and choice in online media” The 2ndAnnual National
Conference on Health Communication, Marketing and Media, Atlanta, GA.

14. Lee, Ruby, Qirnei Chen, and Xiongwen Lu (2008) “Setting a Platform to Enhance Foreign
Subsidiaries’ Market Responsiveness,” 2008 Academy ofi’vlarketing Science Annual
Conference, Vancouver, BC, Canada.

9



15. He, Yi, Qirnei Chen and Dana L. Alden (2007) “Bystanders Don’t Just Stand By: The
Influence of Social Presence on Service Experience” extended abstract to be published in
Advances in Consumer Research, vol. 34.

16. Merz, Michael and Qirnei Chen (2007) “The Lifestyle Consumer Confidence Index:
Detecting the UndercuiTents and Dynamics of Consumer Confidence,” extended working
paper abstract to be published in Advances in Consumer Research, vol. 34.

17. Lee, Ruby, Qirnei Chen, Daekwan Kim, and Jean L. Johnson (2007) “Enhancing New
Product Outcomes through Knowledge Transfer within MNC Networks,” 2007 AMA Summer
Educators’ Conference, Washington DC.

18. Merz, Michael and Qimei Chen (2007) “Detecting the Undercurrents and Dynamics: Public
Policy Implications of Understanding Micro-Level and Longitudinal Consumer Confidence,”
2007 Marketing & Public Policy Conference, Washington DC.

19. Peloza, John, Michael Merz and Qimei Chen (2006) “Using Corporate Philanthropy to Build
the Reputation of Global Firms,” ‘Globalization and Corporate Responsibility” 2”
International Conference on Corporate Social Responsibility, Berlin, Germany.

20. Alden, Dana L., Yi He and Qirnei Chen (2006) “Integrating Social Normative Antecedents in
Customer Satisfaction Models: Situational and Cultural Influences,” special session, 2006
AMA Summer Educators’ Conference, Chicago, IL.

21. Lee, Ruby, Qirnei Chen and Jean L. Johnson (2006) “Managing the Challenge of
Globalization through Knowledge Transfer and Knowledge Creation: From A Network and
Contingency Perspective,” Institute for the Study of Business Market Bi-Annual Academic
Conference, Kellogg School of Management Conference Center, Northwestern University,
August, 3-4, Chicago, IL.

22. Rodgers, Shelly, Qirnei Chen, Ken Fleming. Margaret Duffy, Jiyang Bae, and Crystal
Lumpkins (2006) “Multiple Health Inforniation Sources and Arthritis: A Segmentation
Analysis of Midwesterners,” 2006 Bridging the Quality Gap Conference, April 27-28,
Columbia, MO.

23. Rodgers, Shelly, and Qimei Chen (2006) “Spammed If You Do, Spammed If You Don’t!--The
Influence of Sparn Knowledge on ApproachlAvoidance Behaviors,” Proceedings of2006
American Academy ofAdvertising Conference, Reno, Nevada.

24. Lee, Ruby P. and Qirnei Chen (2006) ‘Role of Firm Resources and Characteristics on Market
Valuation ofNew Product Announcements,” 2006 AMA Winter Educators’ Conference, St.
Petersburg, FL.

25. Merz, Michael and Qimei Chen (2006) “Consumers’ Internet and Internet Consumers:
Exploring Internet-based Electronic Decision Aids,” extended working paper abstract to be
published in Advances in Consumer Research, vol. 33.
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26. Chen, Hong-Mel, Qimei Chen and Rick Kazrnan (2005) “The Affective and Cognitive
Impacts of Perceived Touch on Online Customer’s Intention to Return in the Web-based
eCRM environment,” WeB 2005, the Fourth Workshop on e-Business, Las Vegas, Nevada.

27. Rodgers, Shelly, Qimei Chen, Ken Fleming. Margaret DufiS,, Jiyang Bae, and Ciystal Lumpkins
(2005) “Multiple Health Inforniation Sources and Arthritis: A Segmentation Analysis of
Midwesterners,’ The 55th Annual Conference ofthe International Communication Association,
iVew York, iVY (Paper was selected as one ofthree top paper au’ards in the interactive paper
session)

28. Chen, Qirnei and Shelly Rodgers (2005) “How Much Sky are We Holding? Portrayals of Women
in American and Chinese Mass Media,” 2005 hiternational Studies Association Conference,
Honolulu, HI.

29. Griffith, David A., Stephanie Noble and Qirnei Chen (2005), “The Performance Implications
of Synergistic Knowledge Resource Effects in Differing Environmental Conditions,” 2005
AM4 Winter Educators’ Conference, Kathleen Seiders and Glenn B. Voss (eds)., American
Marketing Association, Volume 16, 77-78.

30. Shen, Fuyuan, and Qirnei Chen (2004) “Applicability of contextual primes and its impact on brand
evaluations,” 200-I Conference ofthe Societyfor Consumer Psycholo Honolulu, HI.

31. Chen, Qirnei, Fuyuan Shen and Xinshu Zhao (2004) “The Effects of Interactivity on Cross-Channel
Corn munication Effectiveness,” 2004 American Academy ofAdvertising Conference, Baton Rouge,
Louisiana. Abstract published in Proceedings ofthe 2004 Conference of the American Academy of
Advertising p. 254.

32. Chen, Qimei, David Griffith and Fang Wang (2004) “The Cany-Over Effects of Online-Consumer
Trust in Multi-Channel Retailing,” 200-I American Marketing Association Winter Marketing
Educators’ Conference. Scottsdale, Arizona.

33. Chen, Qirnei and Liming Guan (2002) “The Effect of New Product Announcements on Analysts’
Earnings Forecasts,” Marketing Science Institute Conference: Measuring Marketing Productivity:
Linking Marketing to Financial Returns.

34. Chen, Qirnei and William D. Wells (2001) “.com Satisfaction and .com Dissatisfaction: One or Two
Constructs,” Advances in Consumer Research, vol. 28: pp. 34-39.

35. Wells, William D. and Qimei Chen (2000) “Internet Users’ Attitudes Toward Advertising and
Related Institutions: An Update and Two New Segmentations,” Proceedings ofthe 2000 Conference
ofthe American Academy ofAdvertising.

36. Williams, Jennifer, Qirnei Chen and Ronald Faber (2000) “Across Time and Space: A Comparison
of American and Chinese Nostalgic Advertising Appeals,” 2000 Conference of the American
Academy ofAdvertising.

11



37. Wells, William D. and Qimei Chen (2000) The Internet and Psychological Well-being—A Follow-
up Study with National Data,” Proceedings of the 2000 Conference of the Society for Consumer
Psychology,

38. Sun, Tao, Qirnei Chen, Tammy Fang and Stella Liang (1999) “A Tale of Two Cities—A Buying
Behavior Perspective.” Advances in Consumer Research, vol.27: PP. 155-167.

39. Wells. William D. and Qirnei Chen (1999) ‘Surf’s Up—Differences between Web Surfers and Non-
Surfers: Theoretical and Practical Implications,” Proceedings of the 1999 Conference of the
American Academy ofAdvertising, pp.1 15-26.

40. Fiebich, Christina, Qimei Chen and Jennifer Williams (1998) Political Advertising and Candidate
Appraisal: How Political Advertisements Prime Voters to Evaluate Candidates and Influence Vote
Choice,” Proceedings oft/ic 1998 AFJMC.

41. Wells, William D. and Qirnei Chen (1998) Melodies and Counterpoints: American Thanksgiving
and the Chinese Moon Festival,” Advances in Consume,’ Research, vol.26: pp. 555-561.

Newspuper/Other Article

Chen, Qimei. Shelly Rodgers and William D. Wells (2006) “Telethnography Proves Itself
Legitimate.” Mai*eting News, 40(2), 62-64.

Chen, Qirnei (2003, October 26) “Using Ancient Wisdom in Modern International Marketing.’
Star Bulletin. Pacific Perspective.

Chen, Qimei (2003, July) ‘Utilize the Wisdom of Ancient Sages in Modern Marketing.” Research
Issues. Global Marketing SIG, Am en can Marketing Association.

ACADEMIC SERVICE

Keynote Speeches:
2020 Invited as the Featured Speaker by Penn State U for Shenzhen University Workshop on
Advertising Research (cancelled due to Covid-19)

2019 Invited as the Featured Speaker by Penn State U for Shenzhen University Workshop on
Advertising Research (didn’t go due to schedule conflict)

2014 Hawaii Society for Business Professionals on Social Media and Internet.

2006 Irnegroup (Iranian Marketing Enterprise) 3rd International Marketing conference on The
Modem Advertising Techniques (Dubai, United Arab Emirates) (featured together with
professor GerardI Tel/is, Neely Chair Profrssor ofAmerican Enteiprise, and Director ofthe
Center for Global Innovation, at the Marshall School ofBusiness, the LhuversTh’ ofSouthern
Calfàrnia; and Dr Patrick Dtxon, Chairman ofGlobal Change Ltd iiho was described as a
“Global Change Guru” by the Wall Street Journal cind has been ranked as one oft/ic uorld
20 most inJluential business thinkers alive today)

2003 ICSS (A’Iexico) International Conference on Computer Sciences and Systems

2002 SSGRR-2002 (L 4quila, Italv.)International Conference on Advances in Infrastructure
for Electronic Business, Science, and Education on the Internet (featuring together with
Jerome Friedman—Nobel Laureate in Physics 1990from Massachusetts Institute of
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Tec/molo Laboratoiyfor Nuclear Science, and Travor Gruen-Kennedyfrom CITRIXwho is
Listed among TOP-25 Internet contributors)

2000 Associate Seminar, Management of Information Science Research Center, Carison
School of Management, U of Minnesota, Findingsfrom NSF c-Commerce Research Project

Editorial Review Boards:
Journal of Current Issues & Research in Advertising (2009 to present)
Journal ofAdvertising (2020 to present)

Board of Reviewers:
Consumer Needs and Solutions (2013 to present)

Advisory Board
Innovative Marketing (2010 to present)
Blue Hawaiian Lifestyle (2010 to present)
Travel2Change (2015 to present)

Ad-Hoc Reviewing:
Journal ofBusiness Research (since 2016)

Journal ofConsumer Research (since 2003)
Journal ofAdvertising (since 2000)

Journal ofInteractive Marketing (since 2006)

Journal ofInternational Marketing (since 2009)
International Journal ofHuman Computer Studies (since 2002)

Journal ofComputer-Mediated Communication (since 2006)

Sex Roles: A Journal ofResearch. (since 2005)
American Marketing Association Winter/Summer Educators Conference (since 2002)
American Academy of Advertising Conference (since 2002)

Society for Consumer Psychology Winter Conference (2001)

Association of Education in Journalism and Mass Communication Conference, New Media
Technolo’ Division (1999)

International Service:
Commentator, Inter-disciplinary Approach to the Successful Aging Society: Medical
health management, sustainable economic growth and humanity society, Kobe University
Special Session Chair in Cause/Sustainability Marketing, China Marketing International
Conference, 2021 GuangZhou, China
Special Session Chair in Cause/Sustainabi lity Marketing, China Marketing International
Conference, 2020 online due to Covid-19. (scheduled).
Advisoiy Professor, School of Journalism (joint appointment with School of Management),
Fudan University, Shanghai, China (2005)

University Fellow, HongKong Baptist University, Hong Kong, China (2008-2009)

National Service:
Program Committee, Association for Consumer Research, 2021
Instructor, Short Course for Society for Medical Decision Making Conference, October
2020 Virtual.
Consultant, Obama Presidential Center Proposal at Hawaii
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Consultant, Alan Wang’s Restaurants’ Global Operation
Panelist: Social Media and the Internet - The Changing Face of Business, Hawaii Society
of Business Professionals (HSBP), October 2014.
Session Chair/Moderator, 201 8 American Academy ofAdvertising Conference, March
2018, New York.
Session Chair/Moderator, 2016 American Academy ofAdvertising Conference, March
2016, Seattle. WA.
Instructor, Short Course for Society for Medical Decision Making Conference. June 2014
at Antwerp. Belgium; October 2014, Miami FL, USA.
Conference Coordinator and Session Moderator, 2013 American Academy ofAdvertising
Global Conference, Honolulu, Hawaii.
Session Chair, 2008 Academy ofMarketing Science Annual Conference, Vancouver, BC.
Canada.
Track Co-Chair. 2008 Academy oji’vlarketing Science Annual ConJirence, Vancouver, BC.
Canada.

Research Committee Member, American Academy of Advertising (2003 to present)
International Advertising Education Committee Member, American Academy of
Advertising (2001)

lndustiy Relations Committee Member, American Academy of Advertising (2001)

Discussant. 2007 AMA Summer Educators Conference. Washington. DC. (2007)

Session Chair. 2006 AMA Summer Educators Conference, Chicago. IL. (2006)

Session Chair, 2006 AMA Winter Educators Conference. St. Petersburg. FL. (2006)

Panelist, American Academy of Advertising Conference, Special Topic: InteractivTh’ (2004)

Panelist. American Academy of Advertising Conference, Special Topic: Viewer Reu’ardin
C’yberspace (2000)

Panelist, Midwest Communication Research Conference (1999)

Radio Show Appearance, THINKTECHHAWAII, Hawaii Public Radio, Guest Commentaiy
2002

Marketing News, “TV Guide” by Michael Fielding 40(15), (September 15, 2006)
Honolulu Advertiser interview, “Costco’s Iwilei Store Top Outlet in Chain” (July 29, 2007)

Pacific News Bytes magazine interview, “Web-based Retailing,” (January, 2008)

Marketing News, “The Ties That Bind” (June 15, 2008)

University Service:

UH Manoa Better TolnolTow Speaker Series (2017 to now)

Sustainable Cities Initiative Panelist, School of Architecture (2018)

iLab Committee (2015-2016)

Tenure and Promotion Review Committee (2010-2011), (2014-2015)

Teacher Education Committee for Business and Marketing Education, College of Education

Executive Board Member, Center for Chinese Studies, University of Hawaii at Manoa (2006

to 2008)

Chair, Chung-Fong & Grace Ning FLind in Chinese Studies Award Committee, CCS, UH
(2006 to 2008)

Faculty Member, Center for Chinese Studies, University of Hawaii at Manoa (2002 to present)
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Member, the UHM SONDH MS/MBA Advisory Council, School ofNursing & Dental
Hygiene (2007 to now)

Shidler College of Business Service:

Senior Associate Dean for Academic Affairs (since 2020)

Associate Dean for Academic Affairs (since 2014)

Chair, Department of Marketing (2006 to 2014)
Member, UH TPRC (2011)

Member, Ph.D. Program Committee (2003-2006)

Faculty Adviser, American Marketing Association UH Chapter (2002 to 2006)

Member, UH Marketing Department Recruiting Committee (2004, 2006)

Member, UH Shidler, Research Fund Development and Award Committee, (2005)

Judge, China International MBA Chinese Language Event (2007-2008)
Member, UH Shidler Curriculum Program Committee (2006 to 2014)

Member. UI-I Shidler Dean’s Advisory Committee (2006 to present)

Member, UH Shidler Scholarship Task Force (2006 to2014)

Thesis Committees:
Adviser, Honor Project, Jeremy Uota, Highest Honor earned, December 2004
Member, Master Thesis Committee (Communication), Sarah Reeves
Member, Master Thesis Committee (TIM). Takayuki Katsura, graduated, July 2006
Member. Dissertation Committee, Charles Chen, graduated December 2010
Member, Dissertation Committee, Rod Ruggiero
Member, Dissertation Committee, Naveen Amblee, graduated, May 2008
Member, Dissertation Committee, Kevin D. Lo, graduated, May 2007
Member, Dissertation Committee, Eugene Kim, graduated, July 2004
Member, Dissertation Committee, Kawpong Poloyorot, graduated, May 2003
Co-Chair, Dissertation Committee, Yi He, graduated, May 2008
Co-Chair, Dissertation Committee, Michael Merz, graduated, May 2008
Member, Dissertation Committee, Hyekyung 1-Iwang, graduated, May 2012
Member, Honor Project, Vanessa Henao
Member, Doctorate of Architecture Dissertation Committee, Maryam Abhari, May 2014
Chair, Dissertation Committee, Attila Pohlmann, graduated, May 2014
Member, Dissertation Committee, Hoang Do, December 2018
Member, Dissertation Committee, Stacia Garlach, proposal defended, ongoing
Co-Chair, Dissertation Committee, Sakawrat Kitkuakul, proposal defended, ongoing
Co-Chair, Dissertation Committee, Jaisang Kim, proposal defended, ongoing
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Attachment B
Staff Compensation & Demographics Survey (SCDS): Salaries:
Administrative

Report Parameters

Focus School Univer5ity of Hawaii at Manoa, Shidier College of Business

Comparison Group PublicPhdlO9
Group Size 109 Schools
Year 2020-21

Currency USD

Key
NI Number of Incumbents.
NS = Number of Schools. Statistics will not display if Number of Schools is less than 5.

- More than 150% of the group median
- Less than 75% of the group median

Only positions reporting data are displayed.

DataDirect data are to be treated as CONFIDENTIAL

CodelTitle A. Focus B. Comparison Group Statistics As Avg. as % Additional Percentiles
Values of Bs

N Avg Avg BaseSal Avg NI NS BaseSal 10 20 30 40 60 70 80 90
Base Base Base
Sal Sal Average Median Std. Sal Average Median

as%
Dev.

as%
of of

Total Total
Comp Comp

9 Months

Associate 270.5 277.6 82.0 75.6 53 25 146.3 204,5 228,4 260.9 303.5 325.0 336.9 362.6
Dean

12 Months

Associate i 252.0 23B.4 235.0 75.9 90.5 155 62 105.7 107.2 150.0 172.6 189.9 215.6 252.0 267.5 291.3 324.9
Dean

Policies:

Limited Use

This report is designed to provide a context for review and to inform strategic planning. If this report or any data contained within are
applicable to AACSB International accreditation activities, they should be used only for those activities relevant to the host school. A school’s
performance on statistical measures relative to comparison group schools can inform judgment regarding accreditation and continuing
improvement, but these measures do not substitute for the judgments of peer-reviewers. Users at member institutions receiving this report
may duplicate and distribute this information only for employees of the institution, and for members of governance and advisory boards. All
ownership and title to software, reports and copyrights will remain with AACSB International or the applicable licensor(s). Use of AACSB
International information should be in accordance with any laws applicable to the institution in which the user is employed.

Confidentiality

Users at member institutions receiving this report may not in any way publish data or information provided by or about any individual institution
other than its own. Users agree to refrain from any action, and not to condone the action of a third party, that would result in the disclosure of
data or information contained in this report. AACSB International reserves the right to withhold information or reporting that does not contain
appropriate data diversity, to protect the underlying information or prevent directly or indirectly exposing participant data points considered
confidential at the school level.

Disclaimer

Individual AACSB members are responsible for the accuracy of any data and information they submit to AACSB International. Any errors or
omissions that may be present in the reported data or information are derived from the original source or the institution making such data or
information available, and are not the responsibility of officers or staff of AACSB International.

This report was generated by AACSB DataDirect on March 23, 2021 03:18 PM. © 2021 AACSB International.

Page 1 of 1 - March 23, 2021 - © 2021 AACSB International



Attachment C
Staff Compensation & Demographics Survey (SCDS): Salaries:
Administrative

Report Parameters

Focus School University of Hawaii at Manoa, Shidler College of Business

Comparison Group Public2l
Group Size 21 Schools

Year 2020-21

Currency USD

Key
NI = Number of Incumbents.
NS = Number of Schools. Statistics will not display if Number of Schools is less than 5.
e - More than 150% of the group median

- Less than 75% of the group median
Only positions reporting data are displayed.

DataDirect data are to be treated as CONFIDENTIAL

Code/Title A. Focus B. Comparison Group Statistics As Avg. as % Additional Percentiles
Values of Bs

N Avg Avg Base Sal Avg NI NS Base Sal 10 20 30 40 60 70 80 90
Base Base Base
Sal Sal

Average Median Std. Sal
Average Median

as %
Dev. as %

of of
Total Total
Comp Comp

9 Months

Associate 324.7 329.5 58.9 68.0 21 8 235.0 273.7 292.5 312.9 336.2 340.0 374.3 406.2
Dean

12 Months

Associate 1 252.0 277.7 254.3 106.7 89.7 26 7 90.8 99.1 150.0 200.0 223.5 242.0 288.0 311.8 336.4 422.8
Dean

Policies:

Limited Use

This report is designed to provide a context for review and to inform strategic planning. If this report or any data contained within are
applicable to AACSB International accreditation activities, they should be used only for those activities relevant to the host school. A school’s
performance on statistical measures relative to comparison group schools can inform judgment regarding accreditation and continuing
improvement, but these measures do not substitute for the judgments of peer-reviewers. Users at member institutions receiving this report
may duplicate and distribute this information only for employees of the institution, and for members of governance and advisory boards. All
ownership and title to software, reports and copyrights will remain with AACSB International or the applicable Iicensor(s). Use of AACSB
International information should be in accordance with any laws applicable to the institution in which the user is employed.

Confidentiality

Users at member institutions receiving this report may not in any way publish data or information provided by or about any individual institution
other than its own. Users agree to refrain from any action, and not to condone the action of a third party, that would result in the disclosure of
data or information contained in this report. AACSB International reserves the right to withhold information or reporting that does not contain
appropriate data diversity, to protect the underlying information or prevent directly or indirectly exposing participant data points considered
confidential at the school level.

Disclaimer

Individual AACSB members are responsible for the accuracy of any data and information they submit to MCSB International. Any errors or
omissions that may be present in the reported data or information are derived from the original source or the institution making such data or
information available, and are not the responsibility of officers or staff of AACSB International.

This report was generated by AACSB DataDirect on March 23, 2021 03:17 PM. © 2021 AACSB International.

Page 1 of 1 - March 23, 2021 - © 2021 AACSB International



University of Hawai‘i Board of Regents 

R E S O L U T I O N  
 

1 

21-04 

Honoring University of Hawai‘i Regent 
Michelle Tagorda 

 

WHEREAS, Michelle Tagorda was born in Hilo, Hawai‘i, and exemplifies the quality of 
Hawai‘i’s public education system as a graduate of Keaau High School and the University of 
Hawai‘i at Mānoa where she earned a bachelor of arts degree in biology, bachelor of science 
degree in psychology, and a master’s degree of public health in social and behavioral health 
sciences; and 

WHEREAS, while a student at the University of Hawai‘i at Mānoa, Michelle Tagorda engaged 
in numerous campus and student activities, including serving on the Campus Center Board where 
she worked to ensure that Campus Center Complex renovations, including the establishment and 
construction of the Warrior Recreation Center, provided students with an experience to gather, 
collaborate, and enjoy student life; and 

WHEREAS, Michelle Tagorda has been the consummate student advocate, dedicating herself to 
the service of both undergraduate and graduate students through academic advising and inspiring 
students to pursue rewarding careers in public health and beyond; and 

WHEREAS, driven by a passion for public health, Michelle Tagorda worked collaboratively 
with the university and various health care organizations on a broad range of matters including 
the measuring and understanding of cultural characteristics related to health; bringing to light 
issues surrounding the social determinants of health; and supporting high school seniors in 
facilitating classroom programs on physical activity and healthy nutrition as preventative 
measures for obesity, as well as assisting in the development of a new bachelor of arts in public 
health degrees in her capacity as the Office of Public Health Studies undergraduate academic 
advisor; and 

WHEREAS, Michelle Tagorda has served as an officer on the board for the public health student 
organization, Hui Ola Pono, and remains active in the Hawai‘i Public Health Association; and 

WHEREAS, in 2014, Governor Neil Abercrombie appointed Michelle Tagorda as the student 
member of the University of Hawai‘i Board of Regents, and in 2016 she was appointed by 
Governor David Ige to the Board of Regents, representing the island of O‘ahu; and 

WHEREAS, during her tenure on the Board, Regent Tagorda served on many committees 
including the committees on Academic and Student Affairs, for which she served as both Chair 
and Vice-Chair; Budget and Finance; Intercollegiate Athletics, for which she served as Vice-
Chair; Personnel Affairs and Board Governance, for which she served as Chair; Planning and 
Facilities, for which she served as both Chair and Vice-Chair; and Research and Innovation; as 
well as affiliated organizations; and 

NOW, THEREFORE, BE IT RESOLVED, that the Board of Regents of the University of 
Hawai‘i extends its heartfelt gratitude and appreciation to Regent Michelle Tagorda for her 
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dedicated service, guidance, and invaluable contributions to the University of Hawai‘i and the 
State of Hawai‘i; and 

BE IT FURTHER RESOLVED that the Board of Regents wishes Michelle a warm mahalo, 
extends to her its aloha and best wishes for continued success and happiness, and expresses its 
hope that she continue to enjoy life outside of the Board of Regents through her extracurricular 
activities as well as continued service to the University as an advisor. 

Adopted by the Board of Regents 
University of Hawaiʻi  
________________, 2021 
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Honoring University of Hawai‘i Regent 
Jan Naoe Sullivan 

 

WHEREAS, Jan Naoe Sullivan was born in Honolulu, Hawai‘i, graduated from the University 
Lab School, and attended the University of Colorado, earning a bachelor of arts degree in 
sociology; after returning home, she attended the William S. Richardson School of Law at the 
University of Hawai‘i at Mānoa, where she earned a juris doctorate; and 

WHEREAS, Jan Naoe Sullivan has enjoyed an illustrious career practicing land use law with her 
late-father Roy Takeyama; serving as Director of the City and County of Honolulu Department 
of Land Utilization where she oversaw its complete reorganization into the current Department 
of Planning and Permitting; and culminating in her current role as the Chief Operating Officer of 
Oceanit, an internationally recognized company dedicated to blending interdisciplinary science, 
technology, engineering, and innovative thinking to benefit our global community; and 

WHEREAS, Jan Naoe Sullivan has held key leadership positions in a variety of organizations; 
chaired the Hawai‘i Community Development Authority; served on numerous boards and 
commissions including the boards of the Hawai‘i Nature Center and Enterprise Honolulu and the 
Honolulu Charter Commission; and was a founding member of the Mutual Housing Association 
of Hawai‘i; and 

WHEREAS, in 2011, Governor Neil Abercrombie appointed Jan Naoe Sullivan to the University 
of Hawai‘i Board of Regents, representing the island of O‘ahu, and in 2016 was reappointed by 
Governor David Ige; and 

WHEREAS, during her tenure on the Board, Regent Sullivan served on a number of committees 
including the committees on Academic and Student Affairs; Budget and Finance, for which she 
served as Chair; Planning and Facilities, for which she served as Vice-Chair; Research and 
Innovation, for which she served as both Chair and Vice-Chair; and University Audits (now 
known as Independent Audit); as well as numerous task groups and affiliated organizations; and 

WHEREAS, while serving on the Board, Regent Sullivan also spearheaded a number of policy 
changes resulting in positive long-term impacts on the University, particularly in the areas of 
budget and finance, and research and innovation; and 

WHEREAS, Regent Sullivan notably followed in her father’s footsteps by serving as Chair of 
the Board of Regents from July 2016 through June 2018, and also served in the capacity of Vice-
Chair for several terms; and 

NOW, THEREFORE, BE IT RESOLVED, that the Board of Regents of the University of 
Hawai‘i extends its heartfelt gratitude and appreciation to Regent Jan Naoe Sullivan for her 
dedicated service, guidance, and invaluable contributions to the University of Hawai‘i and the 
State of Hawai‘i; and 
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BE IT FURTHER RESOLVED that the Board of Regents wishes Jan a warm mahalo, and 
extends to her its aloha and best wishes for continued success and happiness with her husband 
Patrick, and their children Matthew and Tarah. 

Adopted by the Board of Regents 
University of Hawaiʻi  
________________, 2021 



Undergraduate Research Informing a

Community College Strategic Plan:

Evaluating the Second Cohort of the

Pāoa Indigenous Research Program
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It starts 
with a 
logic model.

2



Program:   Pāoa Indigenous Research Logic Model 
Situation: Kapiʻiolani Community College (KCC) needs to increase inclusivity in its approach to strategic planning and undergraduate research.
Assumptions: KCC will support efforts of undergraduate research by allocating appropriate resources (time, money, people).
External Factors: Long-held beliefs of who has the power to create policy and shape metrics; UH Systemwide planning & initiatives.

INPUTS OUTPUTS OUTCOMES
STUDENTS: Undergraduate 
Researchers; Participants.

STAFF/FACULTY:  
Undergraduate Research 
Experiences (URE) 
Coordinator;  Native Hawaiian 
Student Success Counselor;  
Research Analyst; 6 Advisors 
from Various Disciplines; 
Student Success Council.

FUNDING: National Science 
Foundation Money for 
Researchers

MATERIALS: Google Suite for 
Slides, Spreadsheets, etc.

PARTNERS: Campus 
administration, employees, 
students, e.g.  Authorized 
Governance Organizations, 
committees, etc.)

ACTIVITIES PARTICIPATION SHORT MEDIUM LONG

Students produce fall
and spring end-of-the -
semester posters for the 
URE Fair with support 
from Pāoa 
Undergraduate 
Researchers, Advisors, 
Coordinators 

Students continue to 
share their research 
(autoethnography; data 
from focus groups 
and/or interviews) in 
town halls, campus-wide 
gatherings outside of 
URE Fair

ATTENDEES/AUDIENCE
:
Campus Administrat ion 
(Decision-Makers)

Faculty, Students, Staff 
(Internal Stakeholders)

Neighborhood Residents, 
Employers, Academic 
Accreditat ion Agencies, 
UH Community Colleges
(External Stakeholders)

Integrate Indigenous 
and Western Evaluation 
Frameworks (Evidence: 
Posters and Weekly 
Reflect ions)

Identify Qualitat ive 
Research Methods 
(Autoethnography; 
Focus Groups)

Apply research methods 
to answer quest ions 
about  student  success 
within KCC

Analyze results from 
focus group studies to 
discover themes

Inform strategic plan 
through the reporting of 
findings

Creation of further 
policy and planning 
with greater student  
input  and emphasis on 
evidence

Further inclusion  and 
validity for authentic 
research processesthat  
reflect  the perspective 
and knowledge of the 
populat ions affected by 
policy and planning



EVALUATION QUESTIONS OF INTEREST (FROM PATTON, 2   

● What is being developed?

● How is the intervention adapting to complex, emergent, and dynamic conditions?

● What innovations are emerging and developing, with what effects?

● What’s happening at the interface between what the program is doing and 
accomplishing and what’s going on [sic] the larger world around it?

● What complex systems changes are occurring?

● Do outcomes differ across program approaches, components, providers, or 
subgroups? 4



No One May Be Asking, but here are a few who may benefit..

● Pāoa Program coordinators
● KCC Policymakers
● Principal Invest igators
● Undergraduate researchers, present, past, and future

Intended Users

5



What’s the 
plan to 
assess?

6



Short Term -
Fall 2021 to Spring 2022

● Analyze  samples of weekly reflections from student work from the first week 
to the final week to look for evidence in response to prompts such as “think 
about the readings you did on indigenous assessment and authenticity. How 
did you start to connect those issues, questions and Aloha Framework in what 
you read in the Strategic Plan?” (Delavega, 2021)

● In December 2021, students presented  autoethnography in poster form. 
From those 18 artifacts, the evaluators can use a rubric to measure the extent 
to which students grasped the concept of autoethnography (Richardson, 
2000). The same evaluative method of applying a rubric can be used in May 
2022 with the focus group posters. The scoring from applying rubrics can 
assess whether or not students demonstrated the concepts of these two 
qualitative research methods. 

7



Medium Term
Spring 2022 to Summer 2022

● In January 2022, Pāoa coordinators will document the questions undergraduate 
researchers would like to ask when they conduct focus groups in the spring 
semester. Coordinators will continue to document their findings from weekly 
unstructured group interviews with advisors. These sessions will continue to 
inform any changes or adaptation in curriculum to ensure students and advisors 
are grasping the concepts and process of qualitat ive research and Indigenous 
evaluation strategies to inform strategic planning.

● In March 2022 , Pāoa coordinators will ask for data collection samples from 
undergraduate researchers to see how themes were formed from the student 
focus group sessions. Undergraduate researchers can then begin working on their 
reporting if their discovered themes align with evidence from notes or recordings 
and crit ical thinking as demonstrated. Subsequently in April 2022, reporting of 
findings will be shared with the greater campus community. Coordinators will 
document stakeholder part icipation, such as the number of at tendees and 
questions sparked from the Pāoa reports. These observations will serve as a 
baseline metric for future iterations of planning.

8



Long Term
Fall 2022 and Beyond

● The evaluators of Pāoa can continue to use descriptive stat ist ics to capture 
retention for both students and advisors. For instance, they can see the 
percentage of program participants who seek out addit ional undergraduate 
research opportunit ies or the number of advisors who return for future 
iterations of Pāoa or similar programs. Follow-up surveys with both groups 
can serve as a way to see what shifts in mindset , at t itudes, and engagement 
did or did not occur as a result  of part icipating in undergraduate research.

● Hopefully, the effects and impact of Pāoa will ripple beyond the part icipants 
and into the KCC community as a whole. Observed organizational culture 
changes would include gathering the percentage of other policy and planning 
processes that  include student perspectives. A collection of student, faculty, 
and staff perspectives on the concepts of authenticity, inclusion, and validity 
both before and after the strategic planning process takes place could also 
serve as documented evidence of dynamic or stat ic at t itudes in part icipatory 
action research. This would be relat ively inexpensive and not laborious if 
done with an online platform tool like Consider.it  (n.d.) where opinions could 
be gathered and online dialogue could take place.

9



Measure what 
you value 
instead of 

simply valuing 
what is easily 

measured.
10



Kara Plamann Wagoner | Institutional/Policy Analyst & Strategic Planning Lead | karapw@hawaii.edu

Spring Convocation • January 5th, 2022

from shift to act…
Kapi ʻolani CC 
Strategic Planning 
in 2022



Guess Who?
✓ Male
✓ Born in 1948
✓ Raised in the UK
✓ Married twice
✓ Wealthy & famous
✓ Lives in a Castle



Demographics Only Get Us So Far…



Stories reflect our 
unique experiences.

Theory of Distinction!



Ala Nu‘ukia •  Mission Building

Wha t  do we  do? How do we  do it ?

Who is  it  for? Wha t  va lue  a re  we  
br inging?

From  Pa t r ick Hu ll (2013) h t t p s:/ /www.forbe s .com /sit e s /pa t r ickh u ll/2013/01/10/a n swe r-4-qu e st ion s-to-
ge t -a -gre a t -m ission -s t a t e m e n t

https://www.forbes.com/sites/patrickhull/2013/01/10/answer-4-questions-to-get-a-great-mission-statement


J AN

•Mission  Bu ild in g 
(Now + Bigge r  
Ide a s) 
•Pā oa  Se m e ste r  2

MAR
•Su rve y to  Fa cu lty, 
Sta ff, Stu de n t s  
•Ga th e r in gs with  
Exte rn a l 
Sta ke h olde rs

MAY
•Goa l Se t t in g 
Con fe re n ce

FEB
•Mission  Dra ft  to  
Ca m pu s•Mission  to  
AGO for  a pprova l

APR
•Vision in g 
Con fe re n ce

Where do we go from here?



OCT NOV DEC JAN FEB MAR APR MAY JUN JUL AUG

ELT: 
Prioritization
Allocation of Resources (tying goals & budget)



Finalize & 
Vote to 
Approve 
Fa ll 2022 



With gratitude…
Undergraduate Participatory Action Research

18 Amazing Students - Across Majors, Differing Ages, Some Pāoa Experience, Some New

Advisors (Mentoring & Supporting Students)
Puna Sabagala
Kristie Malterre 
Veronica Ogata
New Faces:
Miki Crutchfield
Donovan Preza
Erica Dias

Student Success Committee (Connecting Research with SSP)
Connect: LaVache Scanlan
Prepare: Porscha dela Fuente
Engage: Amy Shiroma, Korey Nishimoto
Learn: Gigi Yoshida
Achieve: Amy Cook
Thrive: Jeri Poti



With gratitude…
Help for Strategic Planning and Research Committee (SPARC)
Meagan Walker: PhD in Psychology (Faculty Senate)
Youxin Zhang: Expert in Mixed Methods (PhD in Educational Technology)
Annie Thomas: Participant in Assessment in Action (Library Assessment & Student Success)
Jenny Brown: Undergraduate Researcher in STEM, Member of UHCC Strategic Planning 
Council, President of Student Congress
Michaelyn Nakoa: PhD in Educational Psychology (Paoa coordinator)
Vern Ogata: PhD in Education (Student Success Coordinator)



I need your  he lp. :)

Where do we 
go from here?



Mahalo nui!
What are you looking forward to as we embark on a new semester and a new ye
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Quality Focus Essay: Assessment 

Table 35. Assessment  

ACTION PROJECT: Foster and Increase Engagement in the Assessment  of  
Student Learning Outcomes (SLOs) and Service Area Outcomes (SAOs) to Improve Student Learning Assessment 

YEAR 1 FOCUS: Foster and increase engagement (January 2019 - May 2020)  

Desired Outcome: Foster and increase campus engagement to support SLO and SAO assessment 

Action Steps: 
●  Evaluate and update the assessment process under the guidance of an assessment coordinator to best serve the needs of the College 
●  Review and update the Watermark (formerly Taskstream) process to best serve the needs of the College 
●  Review and update how SLO and SAO assessments will be addressed within a five-year cycle and uploaded into Watermark 
●  Create plan to map SLOs and SAOs to revised Institutional Learning Outcomes (ILOs) 
●  Update general education outcomes to align with the revised ILOs 
●  Develop Watermark  queries and reports to produce information that improves assessment and College instructional, student service, and 

academic support activities 
●  Continue innovative professional development workshops and programs such as the Kapi‘olani Research Scholars Projects (KRSP), 

Assessment Colloquia, and program review meta analysis to spark engagement with and improvement of assessment  

Assessment of Outcomes: 
●  Updated assessment process 
●  Updated Watermark process 
●  Department/units/programs provide clear documentation on how their SLOs and SAOs will be addressed within a five-year cycle and 

uploaded into Watermark 
●  Completed plan to map SLOs and SAOs to ILOs 
●  Updated general education outcomes 
●  Creation and production of reports in Watermark to inform useful assessment 
●  Evaluation of professional development workshops and programs demonstrate an increased improvement of engagement  
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Tasks Std Start 
Date 

End 
Date 

Responsible 
Parties 

Resources Current Status 

Evaluate and update 
existing assessment 
process. 

I.B.2.
I.B.5.
I.B.7.

Jan 
2019 

May 
2019 

Assessment 
coordinator, Faculty 
Senate Student 
Learning Outcomes 
Assessment (SLOA) 
Committee, assessment 
coaches, and other key 
stakeholders 

Possible resources for the 
action project might include 
non-instructional teaching 
equivalencies (TEs, “release 
time”) for faculty to 
conduct assessment, staff 
time, technology upgrades 
to improve the storage and 
access to the data 

- The College received a compliance
recommendation from the ACCJC
Commission to improve student
learning outcomes assessment,
which created an urgency to
evaluate our existing assessment
processes. In January 2019, eight
strategies were identified to address
the recommendation. (See ACCJC
Follow Up Report155, pgs. 16-17).

Review and update 
existing Watermark 
(Taskstream) process 

I.B.2.
I.B.5.
I.B.7.

Jan 
2019 

May 
2019 

Assessment 
coordinator, Faculty 
Senate, SLOA 
committee, assessment 
coaches, and other key 
stakeholders 

Additional resources for 
implementing the process 
include the purchase and 
support of software to house 
the learning information 

- The College phased out the
Taskstream assessment management
system156 and replaced it with 
revised versions of the Course 
Learning Reports (CLRs) and 
Learning Assessment Schedule and 
Report (LASR)157. (Faculty Senate) 
- To ensure transparency,
collaboration and accountability, the
newly revised Course Learning
Reports (CLRs) were created as
Google Sheets and stored in
department folders within a
shared drive known to department
chairs as the PAPAYA shared drive,
which stands for Providing
Assistance Preparing All Your
Assessments.
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(See ACCJC Follow Up Report158, 
pgs. 16 and 18). 

Review and update the 
method that will be 
used to assess all 
student learning 
outcomes and service 
area outcomes within a 
five-year cycle. 

Develop a timeline of 
when courses will be 
assessed and how 
(e.g., 20% per year) 
and when assessment 
information will be 
uploaded to 
Watermark. 

I.A.2.

I.A.3.

Jan 
2019 

May 
2019 

Faculty Senate, 
Chancellor’s Advisory 
Council, 
Department/unit/progr
am faculty and staff 
and other key 
stakeholders 

Resources such as TEs may 
be necessary 

Time for consultations with 
assessment coordinator and 
coaches 

- Faculty Senate voted on a new 5-
year Course Learning Reports
(CLRs) assessment cycle159 (fall 
2019- spring 2024), and to 
document the assessment of SLOs in 
20% of courses/SLOs each year, 
ultimately reaching the goal of 
100% of all courses being 
completely assessed at the end of the 
5-year cycle.
- The Comprehensive Program
Review (CPR) (spring 2019) cycle
was changed from a three-year to a
five-year cycle to align with the
five-year course SLO
assessment cycle. All programs shall
complete a comprehensive
program assessment every five
years. The CAC voted to approve
this change to Policy 5.202, Review
of Established Programs on October
8, 2019 (CAC Minutes160).

Determine who will be 
responsible for the 
assessment of SLOs 
and SAOs, and 

I.B.6. Jan. 
2019 

May 
2019 

Discipline and course 
coordinators and 
program coordinators 

- Discipline and course coordinators
were responsible for SLO
assessment and completing the
CLRs and uploading them to the
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uploading assessment 
information to 
Watermark 

PAPAYA Drive. Program 
coordinators were responsible for 
completing PLOs and uploading to 
the Annual Report of Program 
Data161 (ARPDs). 
- The College needs to identify 
service area coordinators to be 
responsible for SAO assessments in 
their areas.  

Create a plan to map 
SLOs and SAOs to 
revised Institutional 
Learning Outcomes 
(ILOs) 

I.B.5. Aug 
2019 

Dec 
2019 

SLOA committee, 
Department/unit/progr
am faculty, staff, and 
other key stakeholders  

The College anticipates no 
new resources needed to 
meet this task 

- Revised CLR forms include 
mapping to the ILOs162. 
- The College needs to identify a 
process to map SAOs to ILOs. 

Update general 
education outcomes to 
align with the revised 
ILOs 

II.A.11. 
II.A.12. 

Jan 
2019 

Dec 
2019 

General Education 
Board and other key 
stakeholders 

Resources might include 
time for faculty to conduct 
the discussion and mapping 
work 
 

- On March 4, 2019163, the Faculty 
Senate assigned the revising of the 
General Education outcomes to the 
Faculty Senate General Education 
committee. 

Develop Watermark 
queries and reports to 
produce useful 
assessment 
information 

I.B.7. Jan 
2019 

  
  
  
  
  

Dec 
2019 

  
  
  
  
  

Assessment 
coordinator, SLOA 
committee, assessment 
coaches, and other key 
stakeholders 

A possible temporary hire 
of a database professional 
or a Watermark consultant 
 
Watermark training for 
assessment coordinator, 
coaches, and other 
stakeholders 

- This was a time of transition from 
Watermark (Taskstream) to CLRs 
and LASRs stored on the PAPAYA 
Drive. 
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Offer innovative 
professional 
development 
opportunities to 
improve and increase 
engagement with 
assessment 

II.A.3. Sept 
2019 

  

Sept 
2019  

Assessment 
coordinator, SLOA 
committee, and other 
key stakeholders 

Resources for stipends, 
food, and other supports 

- After the changes to our 
assessment tools were made in 
spring 2019, in fall 2019, training 
sessions164 were held on how to fill 
out the Course Learning Reports 
(CLRs) and where to store them.  

 

Develop methodology 
to assess effectiveness 
of 2019 action steps 

I.B.7. 
II.A.16. 

Jan 
2019 

Dec 
2019 

Assessment 
coordinator, SLOA 
committee, and other 
key stakeholders 

Existing staff and faculty 
with possible support from 
consultants to accelerate 
progress and understanding 

-  As part of the College’s 
continuous improvement, the 
Faculty Senate Student Learning 
Outcomes and Assessment 
Committee (SLOA) reviewed the 
policies and the tools used for 
assessment documentation and 
reporting (such as the CI + CLR) to 
ensure student learning assessment 
informs decisions at the course, 
program, and 
institutional level. 
(See ACCJC Follow Up Report165, 
pg. 22) 

Prepare and submit 
final evaluation report, 
including an 
evaluation of the 
achievement of the 
2019 action steps and 
next steps 

I.B.4 
I.B.7 

  May 
2020 

Accreditation Work 
Group, 
OFIE 

The College anticipates no 
additional resources needed 
to complete this task 

- ACCJC Follow Up Report was 
submitted on March 2, 2020, 
followed by a virtual peer review 
visit on April 6, 2020. 

 YEAR 2 FOCUS: Improve assessment (August 2020-May 2021)  



 

 

6 

Desired Outcome: Improve assessment of SLOs and SAOs 

Action Steps: 
●  Implement and evaluate updated assessment process 
●  Implement and evaluate updated Watermark process and usage 
●  Implement and evaluate the assessment of SLOs and SAOs for each department/unit/program 
●  Implement plan to map SLOs and SAOs to Institutional Learning Outcomes (ILOs) 
●  Approve updated general education outcomes, and develop a timeline to map SLOs and SAOs to the general education outcomes 
●  Evaluate effectiveness and usefulness of Watermark queries and reports 
●  Evaluate and expand assessment professional development opportunities for faculty/lecturers, staff, and administrators 

Assessment: 
●  Completed evaluation report on the effectiveness of the assessment process with recommendations for improvement 
●  Completed evaluation report on the effectiveness of the Watermark process and a summary of usage, with recommendations for improvement 
●  Completed evaluation report on the assessment of SLOs and SAOs by department/unit/program, highlighting areas of effectiveness and 

recommendations for Improvement 
●  Mapped SLOs and SAOs to ILOs 
●  Approved general education outcomes with a clear timeline for mapping 
●  Completed evaluation report on the effectiveness and usefulness of Watermark queries and reports with recommendations for improvement 
●  Evaluation results on effectiveness of professional development opportunities 

Tasks Std Start  
Date 

End  
Date 

Responsible  
Parties 

Resources Current Status 

Implement and 
evaluate updated 
assessment process 

I.B.5. 
I.B.8. 

Aug 
2020 

May 
2021 

Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders, 
Continuous 
Improvement Work 
Group 

The College anticipates no 
additional resources needed 
to meet this task 

- In July 2020, the Institutional 
Assessment Coordinator left the 
College. 
- The Continuous Improvement (CI) 
Work Group was instituted by the 
Chancellor (Charter166) to evaluate 
the assessment tools and processes 
established in the previous year. 
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Implement and 
evaluate updated 
Watermark process 
and usage 

I.B.8. Aug 
2020 

May 
2021 

Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders 

Financial resources to retain 
Watermark consultants and 
experts to assist in 
implementation and support 

- Continuing to transition from 
Watermark to CLRs and LASRs 
stored on the PAPAYA Drive. 
However, because of the pandemic, 
the College was in the midst of 
transitioning most of our face-to-
face courses to online and the 
initiatives to move assessment 
forward were delayed.  

Implement and 
evaluate the 
assessment of SLOs 
and SAOs for each 
department/unit/ 
program 

II.A.11. 
II.C.2. 

Aug 
2020 

May 
2021 

Department/unit/prog
ram faculty and staff, 
Faculty Senate, 
SLOA committee, 
and other key 
stakeholders, 
Continuous 
Improvement Work 
Group 

The College anticipates no 
additional resources needed 
to meet this task 

- The CI Work Group worked with 
the Faculty Senate Student Learning 
Outcomes and Assessment 
Committee and made several 
recommendations to the Chancellor, 
which included designating a 
person(s) to support faculty to 
analyze and summarize their course 
SLO assessments to make 
improvements to their programs. 
2020-2021 Continuous CI Report167 
(page 6) 
- Another recommendation was 
directed to the Faculty Senate: A 
sample timeline168 was created to 
ensure the completion of all course 
SLOs in a timely manner. (page 6 in 
the CI Report) 
- The College needs to identify 
service area coordinators to be 
responsible for SAO assessment in 
their areas.  
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Implement plan to 
map SLOs and SAOs 
to Institutional 
Learning Outcomes 
(ILOs) 

II.A.11. 
II.C.2. 

Jan 
2020 

Dec 
2020 

Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders, 
Continuous 
Improvement Work 
Group 

The College anticipates no 
additional resources needed 
to meet this task 

- Mapping course SLOs to PLOs 
was integrated into the Title III 
Huliāmahi169 professional 
development experience for Arts & 
Sciences Concentration/Program 
faculty. (page 7 in the CI Report) 
- A small group of Liberal Arts 
faculty were selected to be a part of 
an AAC&U grant project. Faculty 
mapped their course SLO to Critical 
Thinking, one of the College’s 
ILOs. They created/revised 
assignments and used AAC&U’s 
Critical Thinking VALUE Rubric to 
assess if 
their students met, did not meet, or 
exceeded the benchmark 
of performance (70%). Results and 
faculty experiences can be found in 
this AAC&U report170 on pgs. 15-
16. 
- The CI Work Group recommended 
to Faculty Senate to produce 
training videos and materials for 
faculty to understand the mapping 
process from course SLOs to PLOs 
to Gen. Ed. LOs, and ILOs. (page 7) 
-  A CI Work Group  
recommendation to the Chancellor 
was to support the development and 
implementation of a pilot process in 
Summer 2021 to assess ILOs in Fall 
2021. (page 5) 

https://drive.google.com/file/d/14d6KuPC3WxQhkzVLX882TevmU9QsziFm/view?usp=sharing
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- SAOs have not been mapped to the 
ILOs. 

Approve updated 
general education 
outcomes 

II.A.12. Jan 
2020 

Dec 
2020 

General Education 
Board, Faculty Senate 

The College anticipates no 
additional resources needed 
to meet this task 

- Jan. 2021: General Education 
outcomes171 were updated and 
approved by the Faculty Senate but 
were put on hold as the UH System 
was in discussion on new general 
education requirements for the UH 
system. 
- In summer 2021, the UH system 
embarked on a General Education 
Redesign172 for the entire University 
of Hawai‘i System with 
representatives from each of the 10 
campuses. 

Determine a timeline 
to map course SLOs 
and program learning 
outcomes to the 
revised general 
education outcomes 

I.B.7. Aug 
2020 

May 
2021 

Department/unit/prog
ram faculty and staff, 
and other key 
stakeholders, 
Continuous 
Improvement Work 
Group 

The College anticipates no 
additional resources needed 
to meet this task 

- Mapping SLOs and PLOs to 
general education outcomes is on 
hold while UH System general 
education outcomes are being 
discussed.  
- The CI Work Group recommended 
to Faculty Senate a variety of ways 
for faculty to help students 
understand the importance of course 
SLOs and how it aligns with their 
PLOs, Gen. Ed. LOs, and ILOs (if 
applicable). (page 7)  

Evaluate effectiveness 
and usefulness of 
Watermark queries 

I.B.7. Aug 
2020 

May 
2021 

Department/unit/prog
ram faculty and staff, 
SLOA committee, 

The College anticipates no 
additional resources needed 
to meet this task 

- Learning Assessment Schedule and 
Reports (LASRs) assist department 
chairs and deans to monitor the 
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and reports and other key 
stakeholders 

progress on the completion of the 
course learning reports (CLRs). For 
instance, all of the Languages, 
Linguistics and Literature (LLL) 
Department’s CLRs are linked in the 
LASR173. CLRs that have been 
partially completed are highlighted 
in yellow and the completed CLRs 
are in green.   
- CLR Reports were generated on 
February 1, 2021174 and May 21, 
2021175 

Evaluate the 
effectiveness of 
assessment 
professional 
development 
opportunities 
 
Determine if 
expansion of these 
opportunities is useful 
 
Upon determination, 
expand opportunities 
or revise current ones 

II.A.3. 
II.A.7. 
II.A.16. 

Aug 
2020 
  

May 
2021 

SLOA committee, in 
collaboration with 
administration and 
other key 
stakeholders, 
Continuous 
Improvement Work 
Group 

Resources for stipends, food, 
and other supports to 
increase bandwidth for 
implementation and support 

- A‘o Day176 took place in March 
2021 and was dedicated solely to 
assessment-focused presentations 
and discourse. A survey177 was 
taken to evaluate the effectiveness 
of the assessment day.  
- During A‘o Day, workshops were 
held on creating measurable Service 
Area Outcomes (SAOs). SAOs have 
been uploaded to the PAPAYA 
drive. Currently, departments and 
units are assessing their SAOs 
through their annual Student 
Success Pathway Plans (SSPs). 
- The CI Work Group recommended 
that Faculty Senate plan and 
facilitate hands-on workshop 
sessions on understanding and 
utilizing indigneous ways of 
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assessing. (page 8) 

Prepare and submit 
final evaluation report, 
including an 
evaluation of the 
achievement of the 
2020 action steps and 
next steps 

N/A  May 
2021 

Continuous 
Improvement Work 
Group 

The College anticipates no 
additional resources needed 
to meet this task 

- 2020-2021 Continuous 
Improvement (CI) Report178 -  The 
Continuous Improvement Work 
Group Report to the Chancellor is a 
summary of the continuation of the 
work from the ACCJC Follow-Up 
Report to address the two ACCJC 
compliance recommendations from 
spring 2019 to spring 2020. It 
includes responses from the Faculty 
Senate, the administration and notes 
to the 2021-2022 Work Group.  

 YEAR 3 FOCUS: Close the Loop (August 2021 - December 2021)  

Desired Outcome: Close the loop via monitoring and modification of changes made in 2019 and 2020 to improve assessment of SLOs and SAOs 

Action Steps: 
● Evaluate the overall progress made in all the areas of focus regarding SLO and SAO assessment in 2019 and 2020 
● Make appropriate closing the loop changes based on completed analyses, including campus feedback on the SLO and SAO assessment and 

Watermark processes, mapping of SLOs and SAOs to ILOs and general education outcomes, Watermark queries and reports, and 
professional development opportunities  

● Plan for implementation and evaluation of improvements/changes for 2022  

Assessment: 
● Completed comprehensive evaluation report on the overall progress and effectiveness of the actions and changes implemented in 2019 and 
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2020 with recommendations of improvement and a detailed plan for next steps.  

 

 

Tasks Std Start  
Date 

End  
Date 

Responsible  
Parties 

Resources Current Status 

Evaluate the overall 
progress made in the 
assessment process 

I.B.8. 
II.A.
16. 

Aug 
2021 
 

Dec 
2021 

Accreditation Work 
Group, 
Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

-  In August 2021, a newly created 
Accreditation Work Group 
(Charter179) was created to complete 
the ACCJC Midterm Report and 
continue the work of the 2020-2021 
Continuous Improvement Work 
Group.  

Evaluate the overall 
progress made in the 
Watermark process 

I.B.8. 
II.A.
16. 

Aug 
2021 
 
 
 
 
 
 

Dec 
2021 

Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

- The PAPAYA drive was being 
maintained by the ALO. In fall 
2021, the Faculty Senate SLOA 
committee recommended that 
because instructional learning 
outcomes assessment is driven 
primarily by faculty, a faculty 
member should maintain the 
PAPAYA Drive.  

Evaluate the overall 
progress made in the 
student learning 
outcomes and service 
area outcomes 
assessments 

II.A.
3. 
II.A.
16. 

Aug 
2021 
 
 
 
 

Dec 
2021 

Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

- Progress reports show that some 
departments, particularly Culinary 
Arts and Emergency Medical 
Services (EMS), are not on track to 
complete their CLRs. Culinary Arts 
is in the process of revising the 
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curriculum for each course, which 
delayed the completion of their 
course  assessments. An EMS 
faculty member has joined the 
Faculty Senate Student Learning 
Outcomes and Assessment 
Committee to assist their faculty to 
complete the CLRs.  

Evaluate the overall 
progress made on 
mapping the ILOs and 
general education 
outcomes to SLOs and 
SAOs 

II.A.
11. 
II.A.
12. 
II.A.
13. 
II.C.2
. 

Aug 
2021 

Mar  
2022 

Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

- A focus on mapping to the ILOs is 
planned for the Spring 2022 
assessment day during Duty Week 
(January 4, 2022) and the Spring 
2022 A‘o Day (February 18, 2022). 
- Starting Spring 2022 (January 21, 
2022), a group of 15 faculty across 
multiple disciplines have agreed to 
participate in a semester-long 
project to assess students’ learning 
and achievement of the College’s 
ILO: Demonstrate an active 
awareness of the Hawaiian Islands 
and the rich diversity of its peoples, 
in particular the values and history 
of the indigenous culture. Each 
faculty has already mapped their 
course SLO to this ILO. 

Evaluate the overall 
progress made in the 
Watermark queries 
and reports 

I.B.8. Aug 
2021 

Dec 
2021 

Department/unit/prog
ram faculty and staff,  
SLOA committee, 
and other key 
stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

- A CLR Review was generated on  
August 3, 2021180. 
- An AA in Liberal Arts program 
assessment report was generated on 
November 1, 2021181. 
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Evaluate the overall 
progress made in 
professional 
development 
opportunities 

I.B.7. 
II.A.
1. 
II.A.
3. 
II.A.
7. 

Aug 
2021 

Dec 
2021 

Faculty Senate, 
SLOA committee, 
Department/unit/prog
ram faculty and staff, 
and other key 
stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

- On August 16, 2021, the 
Chancellor sent an email182 to all 
faculty and staff inviting them to 
Assessment Day During Duty Week 
- The Student Learning Outcomes 
and Assessment Committee 
developed a needs assessment 
survey to inform future resource/PD 
development (survey results183). 
- Faculty Senate recommendation: 
Restructure A‘o Day around more 
intentional and specific assessment 
goals. For instance, set up part of 
the day based on tiers of experience 
with assessment, from novice 
(understanding) to expert 
(innovating). 

Share progress report 
and provide various 
avenues to gather 
input for comments 
and improvements 

I.B.
8. 

I.C.
3. 

Aug 
2021 

Dec 
2021 

Continuous 
Improvement Work 
Group, 
Department/unit/prog
ram faculty and staff, 
SLOA committee, 
and other key 
stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

- The CI Work Group184 report 
included recommendations to the 
Chancellor for 2021-2022: Continue 
to collaborate with key campus 
stakeholders to support the 
completion of  assessments for 
courses, programs, General Ed. 
outcomes, ILOs and SAOs; and 
identify responsible parties and 
accountability measures.  

Make appropriate 
closing the loop 
changes based on 
completed analyses 

II.A.
1. 
II.A.
7. 

Aug  
2021 

Dec 
2021 

Accreditation Work 
Group, Faculty 
Senate, Staff Council 
SLOA committee, 

The College anticipates no 
additional resources needed 
to meet this task 

- On September 13, 2021, the 
Accreditation Work Group sent a 
memo185 to the Chancellor 
identifying a gap in assessment 
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and campus feedback 
of the processes and 
next steps 

and other key 
stakeholders 

coordination. 
- On September 17, 2021, the 
Chancellor sent a memo186 in 
response to the Faculty Senate 
Chair, Faculty Senate Student 
Learning Outcomes and Assessment 
(SLOA) Committee Chair and Vice 
Chair, and Staff Council Chair. 
- On October 14, 2021, the Faculty 
Senate Chair, SLOA Chair and Vice 
Chair and Staff Council Chair 
responded with a memo187 to the 
Chancellor. 

Plan for 
implementation and 
evaluation of 
improvements/ 
changes for 2022 

I.B.5. Aug 
2021 

Dec 
2021 

Department/unit/prog
ram faculty and staff, 
Faculty Senate, Staff 
Council, SLOA 
committee, and other 
key stakeholders 

The College anticipates no 
additional resources needed 
to meet this task 

- On November 21, 2021, the 
Chancellor responded to the Faculty 
Senate Chair, SLOA Chair and Vice 
Chair and Staff Council Chair with a 
memo188. 
On December 16, 2021, the Faculty 
Senate Chair, SLOA Chair and Vice 
Chair and Staff Council Chair 
responded with a memo189. 
- On January 19, 2022[1],  the 
Chancellor scheduled a town hall 
meeting190 to hear directly from the 
faculty and staff. Responses191 from 
the meeting were used to implement 
new processes with greater 
participation from the campus 
community. 

Prepare and submit I.B.4. Aug Dec Accreditation Work The College anticipates no The ACCJC Midterm Report 
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final evaluation report, 
including an 
evaluation of the 
achievement of the 
2020 action steps and 
discussion of next 
steps 

I.B.7. 2021 2021 Group additional resources needed 
to meet this task 

documents an analysis of the 
College’s assessment efforts 
throughout the three phases of the 
QFE. 

 



HuliāmahiIII ILO P roject
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Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 1 Recommendation 1

ILOs (General)

● What is an ILO and how do 
other colleges assess ILOs?  
Are there other models that 
can help Kapi‘olani CC to 
develop its assessment of 
ILOs?

● Difference between course 
SLO, Program SLO, GenEd 
SLO, ILO?

● 5 W’s
○ What are ILOs?
○ What is the purpose of ILOs?
○ How are ILOs different from SLOs?
○ Are courses expected to  meet all 

ILOs?
○ How are ILOs different from GenEd 

Learning Outcomes?
● Clearly stated differences between all of 

the ILOs is needed.



Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 2 Recommendation 2

ILOs (General)

● Will all classes have to assess 
each ILO?  If so, this would 
increase the number of course 
SLOs?  It would add substantially 
more work for faculty, placing 
the burden solely on them.

● What about the possibility of capstone 
courses as the means to assess ILOs?

● The role of the entire college in assessing 
ILOs, especially at the highest levels of 
administration must be discussed as this is 
not just a faculty responsibility.  What level 
of accountability and involvement does 
everyone at the college have?



Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 3 Recommendation 3

ILOs (General)

● KapCC Course Learning Report 
Course, Gen Ed, Institution 
outcomes - Faculty input the data 
for assigned courses.

● Could this data be used to capture 
which courses and programs have 
assignments that are aligned with 
the ILOs?

● Create a visual representation of 
the data to see how each ILO is 
being addressed to make 
improvements.

● This task should not be assigned to 
faculty without compensation. 
Ideally admin should take the lead.



Concern 1 Recommendation 1

ILO 3

Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

“My concern is that the current ILO #3 assumes a 
common understanding of certain phrasing, such 
as “active awareness” and “indigenous culture.”  
The latter phrase assumes a recognition of a 
culture existing  before interaction with Europeans 
yet prior to the Hawaiian language being written 
down, oral tradition was the mode of 
communication.  Oral tradition, while rich, 
authentic, and personal, is often not preserved for 
our general population. Therefore, it would be 
challenging to glean the values and history of this 
indigenous culture.

I personally would appreciate a 
deeper understanding of what is 
meant by “indigenous culture.”   This 
understanding could be inculcated 
with lessons in Hawaiian language and 
culture.  These lessons ideally would 
be supported by the college so that 
our teaching duties would not be 
compromised.



Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

Concern 2 Recommendation 2

ILO 3

● For faculty who are not experts in the 
field of Hawaiian Studies, creating and 
assessing ILO 3 requires greater 
knowledge in the area, which the 
college does not provide.  It is assumed 
that all faculty have the requisite 
expertise needed for assessment of ILO 
3.

● The college should provide faculty 
opportunities to develop said 
expertise. For example, as a historian 
what would best help me is to be given 
six credits of TEs to take two Hawaiian 
history classes to learn both the 
content as well as the most recent 
scholarship, the cannons, debates, etc.



Concern 3 Recommendation 3

ILO 3

Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

● If faculty are to create and assess 
ILO 3, there needs to be experts 
and resources on campus to assist 
them.  This should not be the 
responsibility of existing faculty 
added to their already significant 
workloads.

● Administration needs to develop in 
consultation with faculty what kinds 
of resources and who will serve as 
Native Hawaiian experts will be 
determined.

● Possibly faculty whose courses are 
very under-enrolled might be 
appointed, but there must be 
supervision and accountability.



HuliāmahiIII ILO P roject
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Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 1 Recommendation 1

ILOs (General)

Though a bit off topic for this particular exercise, it 
does address two issues that apply generally - the 
difficulty of defining and measuring. 

Concern: What exactly is meant by creative 
thinking and how do we measure it?

There are many different ways to think about and 
teach creative thinking, but there has been little 
discussion about it at the campus level. 

One recommendation is to have the institution 
define what it understands by the term “creative 
thinking” as well as ways to measure it.



Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 2 Recommendation 2

ILOs (General)

Data collection requires top-level administrative 
coordination. We want to collect institution-level 
data, but the UH Course Evaluation System (CES) 
functions at the course level.

Recommend having institution-level questions in 
the CES that addresses each of the ILOs.  Having 
individual faculty members add ILO-related 
questions at the course-level would make data 
tracking and analysis more difficult than if we 
had a common set of predefined institution-level 
questions for all students using the CES.  These 
can serve as a portal before students get to their 
course-level questions.



Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 3 Recommendation 3

ILOs (General)

The leading/stem sentence is very complex. Is this 
measurable? Who is responsible for this 
assessment? ILOs in their current state appear 
more aspirational. 

Instead of outcomes, using more practice-
based/scenario language would provide exposure 
without the higher demands of attainment.

Consider using and/or in the first statement.

Outcome demands assessment. Develop a system 
to capture this information, see Recommendation 
#2.



Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

Concern 1 Recommendation 1

ILO 3

Demonstrate active awareness of
● Hawaiian Islands and
● Rich diversity and
● Its peoples

In particular,
● Values and
● History

of the indigenous culture.

1. Subcategories included (e.g., history, diversity, 
values) not present in other ILOs. 

2. Language creates a more narrow outcome.
3. Confusing.

● What is the intent of the learning outcome?

● Clarify this ILO, use different wording to make it less 
restrictive and to broaden scope.

● Language example: 
“...rich diversity” and “its peoples,” in particular, 
“values and history of the indigenous culture.” 

1. One of these or all of these?
2. Does specifying “indigenous culture” negate 

“rich diversity” and “its peoples?”

● Allow programs to interpret a more broad ILO.



Concern 2 Recommendation 2

ILO 3

Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

Institutional commitment/blueprint in maintaining 
the support and broadening the connection of this 
ILO across campus for students.

● Continued training at all levels:
○ Faculty 
○ Staff
○ Student employees

● Access to resources 
○ Library 
○ Guest speakers
○ Off-campus huaka‘i



HuliāmahiIII ILO P roject
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Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 1 Recommendation 1

ILOs (General)

No defined plan in place to carry out ILOs.

Examples: exactly how ILOs are integrated, 
assessing ILOs, determining how students are to 
attain ILOs - in classes, through student activities, 
measurements integrated into coursework, faculty 
and staff, total student experience, etc.?

Develop a plan to carry out ILOs.
Dedicate a position/resources
Administrative follow-through in addressing



Within professional, civic, and personal contexts, and in the pursuit of their current individual learning goals, KCC students are able to:
1) Use critical and creative thinking and reasoning.
2) Communicate clearly and appropriately.
3) Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, in particular the values and history of the 

indigenous culture.
4) Make contributions to their communities.

Concern 2 Recommendation 2

ILOs (General)

No defined way of assessing student learning in 
relation to ILOs

● During their learning experience. Are 
they achieved in classes, student 
activities, etc?

● Or at the end of their educational 
experience at KCC?

Determine a way to assess studentsʻ learning 
experiences during and throughout their 
educational experience at KCC in relation to ILOs:

Decision needs to be made on the ways that this 
should be done:

● Self-report: graduation, exit interview, 
survey, etc. 

● Student learning data
● etc.
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Concern 3 Recommendation 3

ILOs (General)

Inconsistency with tone and wording of ILOs vs 
PLOs/SLOs makes mapping troublesome.

● ILO wording appears to apply WHILE taking 
courses at KCC. SLOs are worded to apply at 
course completion. 

○ SLOs: “After successfully 
completing this course, you will be 
able to:”

○ ILOs:  “KCC students are able to:”
● ILOs as written apply to all KCC students as 

a group. SLOs apply to each student 
individually.

ILOs need to be examined and rewritten if we 
want effective mapping to courses and programs.

● Change “KCC students are able to: “ to 
“each KCC graduate is able to”

● Non-graduates, in-progress students, and 
those who take a few courses for fun 
can’t be expected to be “able” to 
demonstrate the existing ILOs.



Concern 1 Recommendation 1

ILO 3

Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

We donʻt believe this ILO is attainable (as written). 
What is meant, what is the intention, and what 
are we really wanting students to learn/come out 
with?

Specifically, the “history of the indigenous culture” 
element of this ILO may not be attainable through 
KCC courses, unless the student is specifically 
taking a Hawaiian or Hawaiian studies course.

Re-examine and rewrite this ILO.

Example: 
What is meant by “history”?  Could “history” be 
replaced with “practices” in order to be more 
attainable?
What exactly is meant by “indigenous culture”?  
Could “indigenous” be replaced with “Native 
Hawaiian” in order to be more clear and explicit?



Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

Concern 2 Recommendation 2

ILO 3

Faculty may not feel well-equipped in courses to 
address ILO3 (as written)

● Would faculty be responsible for becoming 
knowledgeable about ILO3 subjects?

● In relation to indigenous culture and history, 
may feel not well-equipped

Determine the ways that ILOs will be addressed 
outside of courses, such as through campus 
activities and social events.

When appropriate (when and if course content is 
connected with ILO3 (as written), instructional 
faculty can address this ILO.
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Concern 1 Recommendation 1

ILOs (General)

We are concerned that this is a workload issue as 
faculty are already tasked with assessing course 
Student Learning Outcomes (SLOs), department 
SLOs, Program SLOs and now Institutional SLOs. 

We would encourage the administration to either 
a.) hire a dedicated Assessment Coordinator or b.) 
task faculty who are not fulfilling their workload to 
do assessment. Otherwise the same individuals 
are (over)tapped to do this institutional service. 
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Concern 2 Recommendation 2

ILOs (General)

Is it accurate to assess for this Institutional 
Learning Outcome (ILO) on a course level. 

We would encourage the administration to 
consider assessing students at the BEGINNING and 
END of their time at Kapi’olani CC (when they 
graduate, before they transfer/withdraw) to 
holistically assess their growth. 
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Concern 3 Recommendation 3

ILOs (General)

We are concerned that some disciplines/fields 
may not be as conducive to incorporating and 
assessing this ILOs in their course/activities (e.g. 
counseling, library services)

The expectations of the administration should be 
clearly articulated for specific 
fields/programs/disciplines. 
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Concern 4 Recommendation 4

ILOs (General)

We are wondering if assessing ILOS should be 
done not on a course-level but rather before 
graduation/transfer if these are to be a reflection 
of a student’s holistic development or growth that 
is a reflection of their cumulative experience at 
Kapi’olani CC. 

This needs to be addressed by the administration 
at the very beginning before we have faculty do 
data collection at the micro-level when this is 
actually a macro-level assessment. 
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Concern 5 Recommendation 5

ILOs (General)

Our concern is whether counselors can have a 
more defined method of implementing ILOs. Since 
we do not utilize assignments, there should be a 
more counselor-specific activity/strategy that can 
be measured.If this will be an expectation in 
dossier submissions we would be concerned how 
we could show student competence and/or 
progress in ILOs.

One thought is as students are evaluated on their 
competence levels of ILOs, they could be asked 
about their relationship with their counselor, and 
perhaps how much of an influence they have had 
on that ILO. 
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Concern 6 Recommendation 6

ILOs (General)

Is it possible to assess an ILO concerning 
Indigenous knowledge using the western 
framework we typically use for assessment on this 
campus?

1. We need more robust and ongoing 
conversations about how we assess 
Indigenous knowledge on the campus. 
Provide opportunities for collaboration 
of peers and rich conversations of the 
process, which is the OUTCOME 

2. Allow alternate forms of evidence: Each 
faculty (teaching and non-teaching) 
member has anecdotal evidence of how 
students have reached ILO 3 or any ILO



Demonstrate an active awareness of the Hawaiian Islands and the rich diversity of its peoples, 
in particular the values and history of the indigenous culture.

Concern 1 Recommendation 1

ILO 3

We are concerned that some disciplines/fields 
may not be as conducive to incorporating and 
assessing this ILOs in their course/activities (e.g. 
counseling, library services)

1. The expectations of the administration 
should be clearly articulated for specific 
fields/programs/disciplines. 

2. Lowering # students in each class, would 
allow for small group discussions that 
would support students reaching the ILO 
3
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2022 Annual Fiscal Report
Pacific Islands, Public Institutions

Reporting Year: FY 2020-2021
Final Submission

03/29/2022

Kapi
4303 Diamond Head Road

Honolulu, HI 96816

General Information

# Question Answer

1. Confirm College Information Confirmed

2. System Organization name University of Hawaii Community Colleges

2. Additional Information:
"System Organization" refers to the entity that files financial statements, state and federal reports; allocates funds to the accredited college; is
audited by outside auditors; and is ultimately responsible for the fiscal viability of the accredited college. In the case of the PIPI colleges, the
System Organization is either a university or a government entity.

3.

Contact information for Chief Business Officers

a. Name of College Chief Business Officer (CBO) Brian Furuto

b. Title of College CBO Vice Chancellor of Administrative Services

c. Phone number of College CBO 8087349531

d. E-mail of College CBO bfuruto@hawaii.edu

e.
Name of System Organization CBO, if different than the College
CBO

Michael Unebasami

f.
Title of System Organization CBO, if different than the College
CBO

Associate Vice President for Administrative Affairs

g. Phone number of System Organization CBO 808-956-6280

h. E-mail of System Organization CBO mune@hawaii.edu

3. Additional Information:
h. This email will be copied on the final report once it has been approved by the CEO.]

System Organization Data - Revenue

4. System Organization fiscal year: from first day of July to last day of June

5.

REPORT-2 REPORT-1 REPORT

a. Annual General Fund and Tuition & Fee Revenue $ 207,227,278 $ 208,128,415 $ 210,816,445

b. Revenue from other unrestricted sources (non-General Fund) $ 23,624,951 $ 22,975,378 $ 34,888,685

i.  Describe primary source of Revenue listed in 5.b. (foundation, rents, transfers in from other funds, etc.)

Year   Description Amount Sustainable/One-time

REPORT-2   Other appropriated non-general funds $ 23,624,951 Sustainable

REPORT-2

REPORT-1   Other appropriated non-general funds $ 22,975,378 Sustainable

REPORT-1

REPORT   Other appropriated non-general funds $ 20,696,933 Sustainable

REPORT   HEERF $ 14,191,752 HEERF
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5. Additional Information:
(headings) In this report, the terms "REPORT", "REPORT-1" and "REPORT-2" refer to the most recently completed fiscal year prior to 12/31/2021
and the two previous years.

a. The “General Fund” is the general operating fund or account that is not subject to specific restrictions from the funding sources; it usually
contains the salary and benefit costs for the vast majority of college employees; the CEO/CFO/CBO usually can move available budgeted funds
among the expenditure accounts without governing entity priority approval

b. These revenues could include donations, facilities rental, concert receipts and other college-generated revenue that is available to fund
operations.

6.

REPORT-2 REPORT-1 REPORT

a. Net Beginning Balance available to fund operations $ 56,100,003 $ 59,822,841 $ 69,747,218

b. Net end of the year Operational Balance (unspent and
uncommitted funds)

$ 59,822,842 $ 69,747,218 $ 102,455,767

6. Additional Information:
(headings) In this report, the terms "REPORT", "REPORT-1" and "REPORT-2" refer to the most recently completed fiscal year prior to 12/31/2021
and the two previous years.

Beginning Balance refers to any funds carried over from the previous fiscal year, or other funds that will be available in addition to the Annual
Operating Revenue of Allocated Budget in 5a. For example, in some organizations budgeted funds are funds that had been allocated to the
college in the prior year but which were not expended are added to the college’s next year’s available funds or allocated budget.

Annual Operating Expenditures

7.

REPORT-2 REPORT-1 REPORT

a. Total Operating Expenditures $ 227,869,040 $ 223,025,401 $ 208,272,313

b. Total annual Operating Personnel Costs $ 171,732,910 $ 164,705,376 $ 154,897,859

c.
Other Operating Current Expenditures
[Total Expenditures - Personnel Costs (a - b)]

$ 56,136,130 $ 58,320,025 $ 53,374,454

7. Additional Information:
(headings) In this report, the terms "REPORT", "REPORT-1" and "REPORT-2" refer to the most recently completed fiscal year prior to 12/31/2021
and the two previous years.

Borrowing

8.
REPORT-2 REPORT-1 REPORT

Did the System Organization borrow funds for cash flow purposes? No No No

9.

Total System Organization Borrowing\Debt REPORT-2 REPORT-1 REPORT

a. Short-Term Borrowing (less than one year) $ 0 $ 0 $ 0

b. Long Term Borrowing $ 68,417,000 $ 65,507,000 $ 59,024,000

10.

REPORT-2 REPORT-1 REPORT

a.
Did the System Organization issue long-term debt instruments
during the fiscal year noted?

No No No

b. What type(s) N/A N/A N/A

c. Total amount $ 0 $ 0 $ 0

11.
REPORT-2 REPORT-1 REPORT

Debt Service Payments (General Operating Fund) $ 2,991,111 $ 7,807,793 $ 4,672,040

8. to 11. Additional Information:
(headings) In this report, the terms "REPORT", "REPORT-1" and "REPORT-2" refer to the most recently completed fiscal year prior to 12/31/2021
and the two previous years.

Cash Position

12.
REPORT-2 REPORT-1 REPORT

System Organization end of fiscal year Cash Balance (unencumbered
cash):

$ 59,822,842 $ 69,747,218 $ 102,455,767

12. Additional Information:
(headings) In this report, the terms "REPORT", "REPORT-1" and "REPORT-2" refer to the most recently completed fiscal year prior to 12/31/2021
and the two previous years.
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13. Does the system organization prepare multi-year cash flow projections during the year? Yes

Annual Audit Information

14.

Date annual audit report for the REPORT fiscal year was electronically submitted to accjc.org, along with the
institution's response to any audit exceptions

3/28/2022

NOTE: Audited financial statements are due to the ACCJC no later than the end of the 9th month following the close of the
fiscal year. A multi-college organization may submit a single district audit report on behalf of all colleges in the organization
that are accredited by the ACCJC.

15.

Summarize Material Weaknesses and Significant Deficiencies from annual audit report (enter n/a if not applicable):

REPORT-2 N/A

REPORT-1 N/A

REPORT N/A

15. Additional Information:
(headings) In this report, the terms "REPORT", "REPORT-1" and "REPORT-2" refer to the most recently completed fiscal year prior to 12/31/2021
and the two previous years.

Other Information

16.

REPORT-2 REPORT-1 REPORT

a. College Budgeted or Planned number of Students 16,879 16,772 14,375

b. College Actual number of Students 14,784 14,239 13,408

16. Additional Information:
Student count at System Organization level as defined in the Self-Study; headcount, full-time, full-time equivalent, etc.

17.

a.
During the reporting period, did the College or System Organization settle any contracts with employee
bargaining units?

No

b. Did any negotiations remain open? No

c. Describe significant fiscal impacts:

Most collective bargaining requirements are covered by general fund appropriations from the State.

College Data

18.

COLLEGE DATA (for a single college, use the same answers as in the above System Organization sections )

REPORT-2 REPORT-1 REPORT

a. College Budgeted or Planned number of Students 4,452 4,422 3,632

b. College Actual number of Students 3,887 3,590 3,435

18. Additional Information:
Student counts as defined in the College’s Self-Study; headcount, full-time, full-time equivalent, etc.

19.

REPORT-2 REPORT-1 REPORT

a.
Unrestricted budget or operating resources allocated to the
College by the System Organization

$ 1,084,126 $ 818,102 $ 223,093

b.
College end of fiscal year Unrestricted Cash Balance
(unencumbered cash)

$ 7,637,162 $ 8,840,083 $ 16,933,658

20.

REPORT-2 REPORT-1 REPORT

At the end of the fiscal year what was the amount, if any, of general
fund or operating budget allocation that was unspent by the
College?

$ 1 $ 0 $ 0

18. to 20. Additional Information:
(headings) In this report, the terms "REPORT", "REPORT-1" and "REPORT-2" refer to the most recently completed fiscal year prior to 12/31/2021
and the two previous years.
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21.
What percentage of any ending fund balance or allocation does the System Organization allow the College to
carry-over into the following fiscal year?

100 %

22.

Cohort Year
2016

(Published
fall 2019)

Cohort Year
2017

(Published
fall 2020)

Cohort Year
2018

(Published
fall 2021)

USDE official cohort Student Loan Default Rate (FSLD) (Cohort
3-year rate) [if not applicable, put n/a]

14 % 8.7 % 7.2 %

23.

College Data: Were there any executive or senior administration leadership changes at the college during the
report year?

No

Please describe the leadership change(s)

23. Additional Information:
Senior administrative leadership generally includes the Chief Executive Officer (CEO) of the college and any administrators who report to that
position and/or sit on the CEO’s cabinet or executive committee. ‘Senior executive leadership’ always includes the chief business official, chief
financial officer of the college.

The data included in this report are certified as a complete and accurate representation of the reporting institution.

Click to Print This Page

ACCJC | Contact Us

� 2010 ACCJC

ACCJC Annual Fiscal Report https://survey.accjc.org/fiscalreport/Pacific/final_view.php

4 of 4 4/5/2022, 1:45 PM

javascript:window.print()
javascript:window.print()
javascript:window.print()
http://www.accjc.org/
http://www.accjc.org/
https://survey.accjc.org/fiscalreport/Pacific/contactus.php
https://survey.accjc.org/fiscalreport/Pacific/contactus.php


 

     
  

   

          

         

          

      

       

          

   

  

 

     

         

     

    

    

     

        

              

         

           

    

           

  

  

    

         

        

          

                

               

 

 

   

              

        

          

Chancellor’s Advisory Council Meeting Minutes 
Date: Tuesday, April 9, 2019 
2:30-4:30 p.m. 
Place: Kopiko 127B/128 

CAC Advisory Council Members: Lisa Aganon, Kevin Andreshak, Karen Boyer, Kelli Brandvold, Candy 

Branson, Sarah Bremser, Laure Burke, Martin Chong, Jerilynn Enokawa, Dave Evans, Bob Franco, Shirl 

Fujihara, Brian Furuto, Carl Hefner, Carol Hoshiko, Grant Itomitsu, Lisa Kanae, Justin Kashiwaeda, 

Deneen Kawamoto, Susan Kazama, No‘eau Keopuhiwa, Sheila Kitamura, Kapulani Landgraf, Karl Naito, 

Nāwa`a Napoleon, Veronica Ogata, Joe Overton, Louise Pagotto, John Richards, Shannon Sakaue, 

Annie Thomas, Jan Thurman, Allyson Villanueva, Cathy Wehrman, Don Westover, Joanne Whitaker, 

Amy Patz Yamashiro, 

and Jeff Zuckernick. 

Absent: Don Westover, Jeff Zuckernick 

Guests: Linh Hoang Poe, Lisa Yamamoto, Jennifer Bradley, Craig Spurrier, Jamie Sickel, Austin 

Anderson, Sherrie Emerson, Stan Fichtman 

Call to order - Chancellor Pagotto 

Interim Vice Chancellor for Student Affairs No‘eau Keopuhiwa was introduced. 

Spotlight - Kim Koide Iwao 

In fall 2018, the Kapi‘olani CC Estate Planning Clinic was launched. 
● They provide pro bono legal assistance to the community. The students prepare the documents, 

under the supervision of Kim, a licensed attorney. 

● Can faculty and staff be clients? Yes, by appointment only. 

Approval of minutes - Chancellor Pagotto 

Action: The minutes from the CAC meeting on March 12, 2019, and April 2, 2019, were 

unanimously approved. 

AGO Updates 

Student Congress, Allyson Villanueva, President: 

● The Student Congress Spring Survey has 857 responses. The goal is 1,000 responses. 

● Openings for next year’s Executive Team are for Secretary and Public Relations. The president 

requested that the faculty encourage their students to apply for positions in Student Congress. 

● For the U-Pass in fall 2019, students will be charged the fee if they take one or more class (face-

to-face) on our campus. The system was not able to apply the code for only home-based 

students. 

Staff Council, Kevin Andreshak, Chair: 

● Staff Council’s Ask Me Anything session with the Chancellor will be April 10, 2019, at 10am in 

Kopiko 127B/128. Brunch will be served. Craig Spurrier is providing the food. 

● Panda Express fundraiser is on April 23rd at Kahala Mall. They receive 20% of the proceeds. 



       

       

 

     

           

                

                

 

            

        

          

            

           

      

 

     

                

               

          

              

         

             

        

              

           

 

       

            

          

            

             

 

        

       

            

             

           

               

          

            

       

         

 

              

          

● May 14 is the next birthday celebration. 

● Staff survey closes tomorrow April 10, 2019. 

Faculty Senate, Candy Branson, Chair: 

● Reminder to Department Chairs that the course evaluation system deadline is the end of May. 

● At the end of the week, there is a meeting to align the Repeat Course Policy systemwide. 

● Academic Renewal Policy - if a student had a low GPA in the past, the colleges are considering 

academic forgiveness. 

● There is a faculty senate proposal on Kalāhū (professional development seminar for faculty on 

‘āina-based curriculum in courses). Hallmarks were created for an ‘āina-based designation. 

Senators will send the proposal to their Departments by Friday, April 12. Feedback on the ‘āina-

based program is needed. The Faculty Senate action request is asking for an ‘āina-based related 

course designation to formalize the ‘āina-based curriculum that is already being used in classes. 

● The last Faculty Senate meeting is in May. 

‘Aha Kalāualani, Kapulani Landgraf, Pani: 

● Kāhili Kū - 2,250 feather picks were completed. 9 feather picks will be on each wire branch. 250 

branches will need to be completed by May 3rd. Friday, May 3rd, 9:00 a.m.-12:00 p.m. at the 

Great Lawn Tent in front of ‘Ohi‘a, the kāhili will be assembled. 

● For a commissioned portrait of Queen Kapi‘olani, the College is raising funds to reach $8,500 by 

May 1, 2019. The Chancellor has issued a challenge. The Chancellor will match contributions 

from faculty and staff, dollar for dollar, up to $4,250. Donations can be taken online as well. 

● Colette Higgins created a video on Queen Kapi‘olani. Share it widely - Queen Kapi‘olani 
● Oli and Hawai‘i Pono‘ī workshops are continuing on Wednesdays, April 10, 17, 24, May 1 and 

April 12 for faculty, staff and administrators at 12:15-1:15pm at the Great Lawn near the Koki‘o 

building. 

Budget Next Steps - Louise Pagotto and Brian Furuto 

● The Chancellor thanked all who attended the budget meeting on April 2nd. There were many 

suggestions. The spreadsheet of ideas was shared with the CAC. Some of the suggestions are 

not easily done. We will pick the ones that are more doable from the suggestions. 

● Even if we did all the suggestions, there’s no guarantee that we would reach the $2.9 million in 

reductions. 

● The Vice Chancellor for Administrative Services Brian Furuto reviewed the revised budget 

timeline, which will be sent electronically to the members. 

● Revised budget forms will be sent to the members by April 15. 

● From May 15, there will be budget meetings to discuss the budget in a deeper way with individual 

departments. A Google Doc will be sent to sign up for a meeting. 

● July 15, a tentative final budget allocation will be distributed. Between July 15 and Sept. 15, the 

College’s budget may be adjusted by the Governor’s office, UH, and UHCC. 
● Sept. 15, any adjustments will be made to the budget allocations. 

● Oct. 15, the budgets are uploaded to KFS. 

● Dec. 15, quarterly budget reviews will take place to track our progress. 

● Why do we do final budgets in October? The Colleges don’t get the final allocation from the 
system until around September 15. The UH President’s office gets the appropriation from the 

https://youtu.be/irxoEBY8k9A


              

      

           

   

 

      

     

     

       

       

     

       

       

      

   

      

    

  

           

            

  

         

    

           

      

          

       

     

             

         

   

       

            

          

     

   

    

           

         

     

  

            

              

       

legislature - UH900. Then the UHCC office gets their allocation - UH800. Then the 7 campuses 

and the UHCC office share the appropriation. 

● Jan. 1-Feb. 15, a revised PAIR/ARF process will be used. No details on the revised process have 

been discussed. 

● The 3 new budget forms are 

1. TFSF Base budget and above base 

■ Base is permanent employees and operating expenses. 

■ Above base expenses are casual hires, lecturers, student employees, overload, 

unbudgeted temporary positions, and additional operating expenses. 

2. Above base requests (justification for above base requests) 

■ Does the request support unit priorities? 

■ Does the request support administrator area priorities? 

■ Does the request support campus priorities? 

■ Justification and comments to address: 

● Impact of not receiving funds 

● How does this improve your program? 

● Other 

3. TFSF FY20 “Base Plus” Final allocation including projected above base for FY 21-22. 

● Include technology in the 3-year budget review. An excel spreadsheet will go to the CELTT 

Coordinator. 

● Each department/unit/area will receive a pre-populated sheet budget based on last year’s 

allocation (including the 20% reduction). 

● Question: Are we looking at other ways to cut instead of cutting casual hires, unbudgeted temps 

and students? These cuts will have a huge impact for CELTT. 

Response: Tough decisions will be made especially for those who service the whole 

campus. Can services be consolidated? Can we do without some services? Decisions 

will be made carefully. 

● A CAC Budget Committee composed of AGOs and members of CAC will be convened. They will 

be tasked to look at revenue generating and cost reduction options and to make 

recommendations on the budget. 

● Each account code will have a separate budget sheet. 

● A request was made to see the college’s allocations and actuals over a period of 5 or more years 

on one sheet to review the historical pattern on what was allocated and the actuals. 

● Will we be able to see each other’s budgets so we can help each other? That information is 

provided to the Chancellor and Vice Chancellors. 

Vacancy procedure - Louise P. 

A revised vacancy procedure (Appendix A) was emailed to CAC with a list of the positions that were 

approved to fill. Those positions were in process prior to this discussion or the vacancies occurred after 

August 5. Not all positions were filled. 

25 positions were approved. 

● Going forward, follow the revised vacancy procedure and complete the Request to Fill form. 

● The Request to Fill form and SF-1 will need to be submitted to Chancellor’s office. Then it goes to 
the Executive Leadership Team (ELT) (formerly the Administrative Staff Council), which are the 



        

             

            

  

       

          

        

        

         

            

          

            

               

     

    

                

 

        

             

             

       

                

  

              

      

      

          

         

             

    

           

             

             

           

       

             

                 

     

             

           

           

       

              

  

Chancellor, Vice Chancellors, Deans, and Executive Assistant to the Chancellor. The 

administrator who oversees the unit that is requesting the position, will recuse her or himself. 

● The recommendation will be made to the Chancellor and the Chancellor will make the final 

decision. 

● Vacancy Procedure K9.495 will need to be revised. 

● Question: Is our administrative structure the same with the other Community Colleges? All have 

Chancellors, Vice Chancellors, and some Deans. Leeward CC and Honolulu CC have a different 

structure. The Vice Chancellor for Academic Affairs supervises the Dean for Students. The Dean 

for Student Affairs and the Vice Chancellor for Student Affairs have the same pay scale. 

● Comment: When hiring a faculty or staff, there is a procedure to follow but when there is a 

vacancy for an administrator, there is no delay in filling the position. 

● If you have retirements, the position needs to go through the vacancy process. 

● The SF-1 normally gets signed by the fiscal administrator before it gets to the administrators. Now 

it will go first to the administration. 

Technology Update - Karl Naito 

● At the last CAC meeting, a request was made to submit technology requests for the next fiscal 

year. 

● The CELTT Coordinator will be working with the Deans and Vice Chancellors for prioritization. 

Decisions will need to be made on how best to allocate the limited resources for technology. 

● The priority will be to support computer labs that are used by a broad spectrum of students, then 

to support computers for programs, and lastly, course technology requests. 

● If an employee leaves or retires, email the CELTT Coordinator. The computers will be prepped for 

reuse. 

● Computers or other technology that are bought by grant funds belong to the College not by the 

person who received the grant. 

Student Success 3.0 - Louise Pagotto and Veronica Ogata 

● The Chancellor thanked those who completed the Student Success Pathway (SSP) Plans 2.0. 

SSP 3.0, which is the 3rd version of the SSPs, is being launched (Appendix B). 

● SSP 3.0 is specifically aligned with the Quality Focus Essay (QFE) on Engagement. The other 

QFE is on Assessment. 

● This SSP will be focusing on 2 areas: course success rates and re-enrollment fall to spring. Every 

instructional program must address what the program will do to improve course success rates by 

program or by discipline. What is your course success rate for your program area? You will 

receive the fall to spring re-enrollment rates for your program/discipline. It is recorded in your 

ARPDs but it will be prepopulated in your SSP. 

● The baseline for course success rates is 70%. 75% is the stretch goal. If your area is already at 

70%, increase by 2% more. If you are not at 70%, your goal is to reach 70%. What are you going 

to do to increase the numbers? 

● The goal for fall-to-spring re-enrollment is 75%. Your SSP 3.0 goal will be to improve SLOs or 

SAOs. Choose an explicit goal for the SSP. This year, because we are doing Comprehensive 

Program Reviews (CPRs), your goals in the CPR can inform your SSP 3.0 goals. 

● CPRs are due May 1. SSP 3.0 is due May 15. 

● Liberal Arts will receive the data for the concentrations to allow faculty to take ownership for their 

areas. 



                

       

        

       

     

      

               

           

      

     

       

  

          

         

           

      

      

  

● Collaboration is one of the main goals of the QFE on engagement. Part of the SSP will be to 

collaborate within departments and units. We need to engage others to increase the number. 

● Does the 70% goal for the course completion include withdrawals? Withdrawals are removed. 

The information is on the IEM page. 

Chancellor updates - Louise Pagotto 

● April 23 - Accreditation Town Hall 

● April 30 - last visit from VP John Morton at 2-4pm in ‘Ōhi‘a 118. There will be reception for John 

from 2pm. John was Kapi‘olani CC’s Provost, then Chancellor and then he went to UH System. 
● May 1 - Comprehensive Program Reviews (CPRs) are due 

● May 10 - Commencement 

● May 15 – SSP 3.0 is due. 

Announcements from the floor 

● Linh Hoang Poe, UH Foundation Developer, congratulated Sheila Kitamura, Health Sciences 

Chair, on receiving an endowed scholarship for Dental Assisting students. 

● A major gift from the Hawaii 5-0 group was awarded to New Media Arts. 

● New Media Arts students won Pele awards again this year. 

● There is an animation festival in May. 
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Appendix A 

Office of the Chancellor 

April 8, 2019 

memorandum 

To: Executive Leadership Team 

Subject: Spring 2019 Vacancies and Beyond 

I met with Brian, Shirl Fujihara, and Kelli Brandvold on March 6, 2019. At that time we reviewed the 
list of vacancies, the list of positions that we had prioritized, and the institutional priorities. We 
acknowledged that two actions needed to be taken: (1) decide which positions would be filled and 
(2) determine the process for filling vacancies going forward. Both actions were taken based on 
principles. As we elaborate our vacancy procedures given our current context, we are hereby 
suspending the procedures outlined in K9.495 until such time as new procedures have been finalized 
and K9.495 can be updated. 

Filling Vacancies in Spring 2019 

Attached you will find the vacant positions that have been approved to fill. They include 
(1) vacant positions that were in process and (2) positions that became vacant after August 5, 2018, 
and have been approved for filling based on institutional or program priorities. 

Vacancies in the attached list that existed prior to August 5, 2018, can be filled beginning July 1, 
2019. The recruitment process can begin now. 

Positions, other than those in the attached list, that became vacant after August 5, 2018, and are 
included in the College’s FY 19 budget can be filled upon approval to fill following the procedures 
below. 

Important note: For every position that will be filled, the department chair, unit head, or 

immediate supervisor is asked to submit in writing, where current personnel expenses will be 

reduced and by how much, wherever possible. For example, if an instructional faculty position is 

being filled, 27 TEs of lecturer pay should be removed from the budget allocation for that 

department. Please submit a memo identifying the planned reductions with the SF-1 to fill the 

position. 

4303 Diamond Head Road 
Honolulu Hawai‘i 96816-4221 

Telephone: (808)734-9565Facsimile: (808)734-9162 
Website: www.kcc.hawaii.edu 

An Equal Opportunity/Affirmative Action Institution 

http:www.kcc.hawaii.edu
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Filling All Vacancies Going Forward 

We must use the same principles to fill vacancies as we are currently using to reduce costs: what are the 
campus priorities? What are the unit priorities? Is the position serving either of those priorities? Is the position 
essential or is there 
another way to fulfill those responsibilities? These questions are included in a revised 
Request to Fill a Critical Position form (attached). 

To ensure that we remain budget conscious as well as meet the goal of maintaining transparency and inclusion, 
below is the procedure for requesting to fill a new position or an existing vacancy in the unit: 

1. The department chair, unit head, or immediate supervisor must complete the revised Request 
to Fill a Critical Position (“Critical to Fill”) in consultation with the members of the unit. 

2. The Critical to Fill form along with the position description and SF-1 (“materials”) will be 
submitted to the Chancellor for an initial assessment. 

3. The materials will then be submitted to the Executive Leadership Team for review and 
deliberation. The executive who has oversight of the vacant positions under review will recuse 
her/himself from the deliberation. 

4. The Executive Leadership Team will make a recommendation to the Chancellor based upon 
whether the position meets criteria established in the Critical to Fill form. 

5. If the Executive Leadership Team recommends filling the position, the request is submitted to 
the Chancellor for final disposition. The Chancellor has the final decision. 

Approvals to fill vacant positions will be noted in the Executive Leadership Team meeting minutes and 
will be distributed to the campus. 

Louise Pagotto 

Chancellor 

C: Department chairs Unit Heads 
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Appendix B 

memorandum 
April 2, 2019 

To: Chancellor’s Advisory Council 

Subject: Student Success Pathway 3.0 

In 2017, the College launched the Student Success Pathway. Each department, program, unit, and Authorized 

Governance Organization (AGO) created goals and action plans to improve student success. In addition, committees 

were formed to focus on each phase of the Student Success Pathway (SSP). 

Spring 2018 marked the second year of implementing the SSP plan. The SSP 2.0 template was revised and improved 

based on feedback from faculty and staff. SSP 2.0 focused on the attainment of the College's performance funding 

measures, included due dates, and allowed for more flexibility in so far as individual faculty and staff could elect to 

complete and implement their own SSP plans. 

Congratulations on having completed SSP 2.0. The results of your endeavors will be compiled to update the College’s 

Strategic Plan. 

SSP 3.0 is ready for implementation and aligns with the College’s Engagement Quality Focus Essay (QFE), which focuses 

on: (1) improving course success rates and fall-to-spring re-enrollment rates; and (2) strategies that include 

collaboration across and within departments, units, and programs. SSP 3.0 goals for instructional programs must focus 

on improving two measures: course success rates and fall-to-spring re-enrollment rates, and strategies should promote 

collaborative efforts. 

For all CTE programs, the AA in Hawaiian Studies and the AS in Natural Sciences, the course success rates and fall-to-

spring re-enrollment rates are included in the program’s ARPD and will be prepopulated in their SSP 3.0. The SSP 3.0 

template for the four Arts & Sciences departments will be prepopulated with the AA in Liberal Arts fall-to-spring re-

enrollment rate and department’s course success rate, as calculated by OFIE. In addition, the AA in Liberal Arts 
concentrations will each get their own SSP 3.0, prepopulated with the course success and fall-to-spring re-enrollment 

rates for students who have identified themselves as concentrators. 

4303 Diamond Head Road 
Honolulu Hawai‘i 96816-4221 

Telephone: (808)734-9565 
Facsimile: (808)734-9162 

Website: https://www.kapiolani.hawaii.edu 
An Equal Opportunity/Affirmative Action Institution 

http:https://www.kapiolani.hawaii.edu


 

 

 

  

 

  

 

   

   

 

   

 

 

  

   

    

 

 

   
 

  
 

 

 
 

  
 

 

 

  
  

 

 

  
 

 

 

 

 

 

 

 

The institution-set standard for course success rate is 70%, with the aspirational goal of 75%. Programs and 

departments whose course success rate already exceeds 75% must set an improvement goal at least 2% higher than 

their current rate. 

The institution-set standard for fall-to spring re-enrollment rate is 75%. Programs whose fall-to-spring re-enrollment 

rate already exceeds 75% must set an improvement goal at least 2% higher than their current rate. 

For non-instructional programs, the SSP 3.0 goals must focus on improving student learning outcomes, improving 

service area outcomes, or improving the College’s capacity to meet the Engagement QFE or 2015-2021 Strategic Plan 

benchmarks. 

This year, we will have the ability to integrate our planning efforts. All programs are completing their Comprehensive 

Program Reviews (CPR) by May 1, 2019. Action items in the CPR can be included as additional goals for SSP 3.0. All 

completed SSP 3.0 plans are due on May 15, 2019. 

Department/Unit/Program Send Completed SSP Plans to: 

Arts & Sciences, Health Sciences, Nursing, 
Culinary, BLT, HOST, Continuing Ed & Community 
Relations 

Respective Dean, department chair/unit head, 
program coordinator (if applicable), and Student 
Success (SS) Coordinator 

CELTT, LLR, Admin. Services, Student Affairs 
programs 

Respective Vice Chancellor and SS Coordinator. 

AGO Chairs, SS Council Chair, Marketing, HIC, and 
Executive Leadership Team 

Chancellor and SS Coordinator 

Title III project directors Title III Principal Investigator and SS Coordinator 

Louise Pagotto 

Chancellor 



Academic Affairs Council (AAC) Minutes  
September 17, 2019 
Kopiko 127B/128 

 
 
Purpose of AAC 
The purpose of this council is to make recommendations to the Vice Chancellor for Academic 
Affairs. The AAC serves as a forum for discussions on the impact of policy, and for problem-
solving for operational matters in the areas of instructional activities, student services, workforce 
development and continuing education.  
 
Committee Members:  

Present: Lisa Aganon, Maria Bautista, Candy Branson, Sarah Bremser, Laure Burke, Leigh 
Dooley, Dave Evans, Carl Hefner, Carol Hoshiko, Grant Itomitsu, Lisa Kanae, Sheila 
Kitamura, Anne Matute, Karl Naito, Nāwaʻa Napoleon, Joe Overton, Amy Patz-Yamashiro, 
Devon Peterson, Kara Plamann-Wagoner, S. Pope, Lisa Radak, Sheldon Tawata, Anna 
Thomas, Donald Westover, Louise Yamamoto, Jeff Zuckernick  
Absent: Amy Cook, Shaun Kiyabu, Veronica Ogata, John Richards,  
Others Present: Carrie Glenn, Kristie Malterre, Shannon Sakaue, Joanne Whitaker,  

 
Call to Order:  
Interim VCAA Bautista called the meeting to order at 1:31 p.m.  
 
Approval of AAC Minutes from August 20, 2019 
Action: The August 20, 2019 minutes were approved with a correction to one name on the third 
page, “Ginny” Yoshida was corrected to “Gigi” Yoshida.   
 
Agenda Items 
CLRs, LASRs and ARPD Analysis (Joanne Whitaker, ALO) 
Joanne spoke about the two campus tracks/plans in place for continuous improvement. Joanne 
presented a PowerPoint (ATTACHED) with details on how to use the CLR saved each year and 
placed in the appropriate department folder.  After discussion, the suggestion for each 
department was to use their own department in the PAPAYA drive. 
 
Fall CLRs are due January 10, 2020 for inclusion in the report.  This year OCET and Admin are 
included in the report.  Deans and DCs should remind faculty.  This is an experimental year.  The 
ARF process has not yet been worked out. 
  
Faculty Senate Syllabus Sample, Candy Branson 
Candy presented a sample of a Faculty Senate suggested page of information that would precede 
all other content in each syllabus. An ADA statement also needs to be included at the beginning 
of a syllabus. Candy emphasized that the recommendation regarding content should not be 
confused with a recommendation for format.  ATTACHED to the minutes are Faculty Senate 
Resolution 1819, a memo from the Chancellor in support of the recommendation, as well as a 
sample of the recommended first page of a syllabus. 
 



Questions arose on the storage location of the syllabi. IVCAA Bautista asked how many 
departments store syllabi each semester on Google Drive, how many departments store syllabi 
each semester on Laulima, how many departments stored syllabi somewhere else?   
 
The Chaminade website was mentioned as an example of being transparent and having syllabi 
available to students, faculty, staff online.  A sample of the Windward CC syllabus template is 
ATTACHED. 
 
CLEP Exams (Shannon Sakaue, Carrie Glenn) 
Shannon and Carrie distributed handouts (ATTACHED) and presented information about the 
College Level Examination Program minimum scores as well as Kapi‘olani credits available.  
West O‘ahu administers the CLEP exams on O‘ahu.  Leeward Community College is also on the 
CLEP list.  More information is available at https://clep.collegeboard.org 
 
Running Start & Early College Dual Credits Updates (Sheldon Tawata) 
Sheldon shared that Kapi‘olani is ranked 8th out of the 10 campuses in number of early College 
and Running Start students enrolled.  Leeward is ranked #1.  Radford HS has students who are 
working on an ASC in Sustainability.  Next classes for Kaimuki are SP 151 and MAT 103 next 
Spring, PACS 108 and MATH 135 next fall.  Running Start is offering HLTH 125 online. 
 
Internal Survey Results and Next Steps – Postponed to next AAC meeting 
 
Updates/Announcements from the Floor 
 
Spring 2020 SOC reminders for Department Chairs and Department Secretaries 
S. Pope distributed hard copies of the Spring 2020 SOC reminders for Department Chairs and 
Department Secretaries.  The catalog courses (MSWord format) for use in class availability in 
202030 were emailed to DCs and department secretaries earlier. 
 
Final Lecturer Budget for Fall 2019 
Maria Bautista requested that DCs submit their final lecturer budget for Fall 2019 by the end of 
this week, September 20th, 2019. 
 
Next AAC meeting is scheduled for October 15, 2019 from 1:30-3:00 at Kopiko 127B/128 

https://clep.collegeboard.org/


2019-2020 CLR Report - Updated February 1, 2021 
 
 

Department Number of 
SLOs/CLRs 
Assessed 

Status of Courses 

Arts and Humanities 140 Courses/ 
7 courses 
assessed  

ART 128 (started), ART 249, ART 258, ART 293, 
MUS 106 (started), REL 150, REL 222, ES 101, HIST 
151 (started), HIST 152 (started), HIST 222, HIST 
231 (started), HIST 232 (started), HIST 241 (started), 
HIST 242 (started), HIST 282 (started), HIST 284 
(started), HIST 288 (started) 

BLT 70 courses/ 
18 courses 
assessed 

ENT 125, ENT 130, ENT 150, ITS 128, ITS 129, ITS 
142, ITS 227, ITS 293, ITS 381, LAW 101, LAW 105, 
LAW 111, LAW 131, LAW 141, ACC 137, ACC 251C, 
ACC 293, BUS 250 

Culinary 26 courses/ 
0 courses 
assessed - 
Done 

CULN 272 (started) 

EMS 26 courses/ 
0 courses 
assessed - 
Done 

 

Health Sciences 159 courses/ 
0 courses 
assessed 
Done 

 

HOST 19 courses/  
4 courses 
assessed - 
Done 

HOST 150, HOST 259, HOST 261, HOST 265 

LLL 82 courses/ 
10 courses 
assessed - 
Done 

CHN 101 (started), CHN 102 (started), CHN 201 
(started), CHN 202 (started), CHN 290 (started), 
COM 201 (started), EALL 261 (started), EALL 262 
(started), ENG 209 (started), ENG 271N, ENG 272B, 
ENG 272M (started), ENG 273C, FR 101, FR 102, 
HAW 101 (started), HAW 102 (started), HAW 201 
(started), HAW 202 (started), HAW 290, JPN 290, 
KOR 201, LING 150 (started), SLT 102 (started), SLT 
103 (started), SLT 202B (started), SLT 203B 
(started), SLT 290 (started), SPAN 101, SPAN 102 

https://docs.google.com/spreadsheets/d/10KPeB2E2iBtRrMMgiEBrZzYUj8n4J4ohbV9n667qBjc/edit?usp=sharing
https://docs.google.com/spreadsheets/d/16Ji-esbgEp-wQfVO9ejaTnJWn-h-SMb6IvVFj6ygOF8/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1f30yGNbHb3duXNyRecSuhae7zAeEulajFDsvmssJy6A/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1BGTmfB1e4oxa_0owEMx4cZT8sjQepgqY-s09xeVzeeQ/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1MqABS2uPQQsP-OKFMCreVSvc2E1j5vb67a_uTG_g_QI/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1VtiageaVH1pvPNttM-_sYi8OLtnOxZgx9s3I3ejzTXc/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1D6ZVDIZPnPtAxm4Swn6FrgMHHTOocZlNt67Itn5PSxQ/edit?usp=sharing


Math & Sciences 104 courses/ 
15 courses 
assessed 

BIO 172, BIO 172L, CHEM 100, CHEM 161, ICS 111, 
ICS 141, ICS 211, ICS 212, ICS 241, MATH 78, 
MATH 115, MATH 88, OCN 201, OCN 201L, PHYL 
141, PHYL 142 (started), PHYL 142L (started), PHYL 
160 (started), PHYL 160L (started), PHYS 100 
(started), PHYS 100L (started), PHYS 152 (started), 
PHYS 152L (started), PHYS 272 (started), PHYS 
272L (started), PHYS 274 (started) 

Nursing 26 courses/ 
7 courses 
assessed 

NURS 132, NURS 133, NURS 210, NURS 220, 
NURS 320, NURS 9, SURG TECH  

OCET 
(Click on the LASR 
tab on the bottom of 
the page) 

8 courses/ 
2 courses 
assessed 

HLTH 3801 (started), HLTH 3811 (started), HLTH 
3812 (started), HLTH 3813 (started), HLTH 3814 
(started), PD-CCSH, PD-CHPTG 

Social Sciences 46 courses/ 
2 courses 
assessed 

ECON 131, FAMR 230 

Total 706 courses/ 
65 courses 
assessed 
(9.2% 
completed) 

5-year course assessment period (2019-2024). 
Spring 2021 will mark the end of the 2nd year. We 
should have 40% of CLRs completed so we will have 
100% done at the end of the 5th year. 

 

https://docs.google.com/spreadsheets/d/1gTaDRM3tID3a922xtZ1AqFL3zj20bkIm_8vBqwm7B7Q/edit?usp=sharing
https://docs.google.com/spreadsheets/d/13es7i86suKEIDnaHvSsYo70ksLM-Ka7Ojhr2zXscLA4/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1xGJ3QJGbES6SMevQKJF04YZFh2VxIMooBjRbSIR4IFE/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1o9yABqnnwwgqc-_lrAOBtPybfrlxMELvqGt37w4QoOQ/edit?usp=sharing
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ASSOCIATION OF AMERICAN COLLEGES AND UNIVERSITIES   v

The coronavirus pandemic took an unprecedented toll on American higher education, with the most profound 
effect on community colleges. While nationwide enrollment at colleges and universities declined about 3.5 percent 
in spring 2021, community college enrollment dropped by 9.5 percent, according to the National Student 
Clearinghouse Research Center. As with health outcomes, COVID-19 had a disparately negative impact on 
communities of color in higher education. Black and Latinx students, who constitute about 40 percent of com-
munity college enrollment, experienced a 19 percent and 16 percent drop, respectively. And though community 
college enrollment tends to surge during economic downturns, many existing and prospective students saw no 
need to engage in either job training or retraining in an environment where there simply were no jobs.

Even prior to the pandemic, at least 40 percent of community college students left before earning a degree or 
certificate. These numbers have been fueled by a burgeoning skepticism regarding the return on investment of a 
college degree and a growing economic segregation. Despite statistics revealing that, over a career, graduates 
with an associate’s degree earn on average $7,300 more per year than people with just a high school diploma, 
students constrained by urgent financial needs may resort to the short-term benefits of an immediate job offer 
over the long-term benefits of a college degree. COVID-19 served as an additional catalyst for widening gaps in 
access, opportunity, achievement, and outcomes, leading to growing concern over the prospect of a lost generation 
of students. 

Nevertheless, from these challenges has emerged a moment of enormous opportunity to revolutionize and 
reimagine higher education in ways that respond to the equity mandate arising from the intersecting crises of a 
global pandemic, financial recession, and moment of racial reckoning in America. There is much to be learned 
from the events that have unfolded since the inception of the Strengthening Guided Pathways and Career Success 
by Ensuring Students Are Learning project in 2019. COVID-19 has reaffirmed the importance of integrating the 
teaching of science and technology with the humanities and social sciences. It has also brought into stark relief 
the significance of all students having practice applying knowledge and skills to real-world problems within the 
context of the workforce, not apart from it. 

In addition, the increasing polarization and partisanship reflected in culture wars around vaccine and mask 
mandates, as well as debates over the extent to which it is permissible to infringe on individual liberty for the sake 
of the public good, foregrounds why it is more critical than ever to engender in students the capacity to speak 
across differences. In a world where there are no agreed-upon facts, discerning the truth, thinking critically, 
analyzing and interpreting data, working on teams, and engaging in moral imagination are essential. As it turns 
out, these are the skills central to a twenty-first-century liberal education and those that employers identify as 
most important for career success. Yet, according to the 2021 employer survey from the Association of American 
Colleges and Universities (AAC&U), How College Contributes to Workforce Success: Employer Views on What 
Matters Most, less than half of employers think college graduates are “very well prepared” in these areas. 

Paths to Success: How Community Colleges Are Strengthening Guided Pathways to Ensure Students Are 
Learning offers a roadmap for positioning students for success in work, citizenship, and life by facilitating 
institutional transformation that centers on equitable access to high-impact practices, identifying salient learning 
outcomes, and fostering meaningful assessment. Indeed, the twenty colleges showcased in this publication 
illustrate how guided pathways programs can fulfill the promise of American higher education while preparing 
students to confront the unscripted problems of the future in a world none of us can fully predict. AAC&U is 
proud to partner with each of these institutions as we strive to achieve our shared objectives around promoting 
liberal education, equity, and quality in service to democracy.    

—Lynn Pasquerella, President of the Association of American Colleges and Universities

Foreword
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Introduction

Strengthening Guided  
Pathways and Career  
Success by Ensuring  
Students Are Learning
Tia Brown McNair

In 2018, the Association of American Colleges and Universities 
(AAC&U) launched a multiyear project, Strengthening Guided 
Pathways and Career Success by Ensuring Students Are 
Learning, in collaboration with the Center for Community 
College Student Engagement (CCCSE) to build institutional 
capacity and to develop resources that will help institutions 
strengthen their student learning efforts as part of the guided 
pathways framework for student success. As articulated in the 
2015 publication Redesigning America’s Community Colleges: 
A Clearer Path to Student Success, guided pathways is a frame-
work that supports institutional transformation with student 
success at the center based upon a structured experience:

1. Mapping pathways to student end goals
2. Helping students choose and enter a program pathway
3. Keeping students on path
4. Ensuring that students are learning

Early evaluation findings from institutions that are imple-
menting guided pathways indicated that campus efforts were 
progressing around the first three pillars of the framework, but 
additional work was needed to support capacity-building around 
the fourth pillar, ensuring students are learning. Thus, this 
project emerged in partnership with CCCSE.

Through a competitive selection process and in consulta-
tion with the project’s national advisory group, AAC&U 
selected twenty community colleges that were implementing 
guided pathways but desired to deepen their work on 
student learning structured around three primary objectives:

• To contribute to the existing research for the ensuring 
students are learning component of the guided pathways 
framework and a set of professional development tools 
for institutions to measure success

• To develop an evidence-based process for examining 
teaching and learning outcomes within the guided 
pathways framework at the institutional level

• To work collaboratively with faculty to improve 
learning and quality in pathways programs to help 
students understand defined credential competencies 
and the alignment with employability skills. 

As part of this effort, CCCSE led a refresh of the core 
components for the ensuring students are learning pillar:

• Scaled, high-quality, program-relevant, applied learning 
experiences

• Intentional and sustained student engagement
• Evidence-based, high-impact teaching practices  

across modalities
• Institution-wide commitment to equity-minded, 

asset-based teaching improvement
• Quality assessment of program learning outcomes  

that lead to credentials, further education, and/or 
gainful employment

The campus narratives included in this publication provide 
an overview of the institutional activities to implement these 
refreshed components and to achieve the project objectives.

As part of the selection process, all of the campuses com-
pleted baseline assessments on high-impact practices, equity in 
student outcomes, direct assessment of student learning, student 
engagement efforts, and institutional efforts that demonstrate 
commitment to equity. Campus teams participated in AAC&U’s 
2019 Institute on High-Impact Practices and Student Success 
to develop action plans to guide their project work, including 
identifying selected pathways and learning outcomes as the focus 
for their institutional work. Over the course of the project, 
campus teams participated in meetings, webinars, and trainings, 
where resources were shared and discussed, as well as professional 
development opportunities focused on direct assessment of 
student work products as part of AAC&U’s Valid Assessment 
of Learning in Undergraduate Education (VALUE) initiative. 

During this project, the nation faced multiple crises, 
including COVID-19 and mounting racial and social injustices. 
As the campuses shifted to virtual learning, the project activities 
had to be suspended, but the dedication and commitment of 
the participating campuses prevailed and the implementation 
of curricular enhancements continued in fall 2020. In the 
midst of everything, the campus teams participated in 
structured interviews with leaders from CCCSE, completed 
evaluation surveys, and provided valuable insights for the 
resources that will be released from this project, including a 
project evaluation research report and web-based teaching, 
learning, and assessment framework. 

Thank you to the participating campuses, the project 
team at CCCSE, the national advisory group, and our funders 
for joining us on this journey. 

Tia Brown McNair is vice president for diversity, equity, and student 
success and executive director of the Truth, Racial Healing & 
Transformation Campus Centers at AAC&U.
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Amarillo College

High-Impact Activities to 
Advance Equity
Tina M. Babb

Amarillo College is one of twenty community colleges 
selected to participate in the Strengthening Guided Pathways 
and Career Success by Ensuring Students Are Learning project 
led by the Association of American Colleges and Universities. 
Through the work of our faculty, staff, and administrators, 
we have established collaborative partnerships to scale and 
sustain our work to ensure students are learning.

One of the first lessons we learned as we began our project 
was that many faculty on campus were already using 
high-impact practices (HIPs) such as writing-intensive 
projects in their courses.  However, HIPs—shown by a 
variety of research to improve student outcomes and feelings 
of belonging—were not reaching all of our students. We 
needed a way to see how faculty were defining these practices, 
how they were being used in the classroom, and whether 
faculty were learning these engagement techniques through 
our Center for Teaching and Learning or at other academic 
workshops or conferences. 

Finally, Amarillo College’s institutional assessments are 
always performed on anonymous, deidentified student work 
artifacts, and the college will be able to disaggregate student 
learning outcomes assessment data according to students’ 
age, race, gender, first-time-in-college status, or status as 
Pell Grant recipients. We needed to find a way to leverage 
technology to identify equity gaps in student learning among 
these demographics and set new equity benchmarks and 
goals. Amarillo College already captured disaggregated data 
on course success, but we wanted to examine this same level 
of detail in learning outcomes results.

Amarillo College’s guided pathways project is led by a 
task force made up of staff and administrators from the Office 
of Institutional Effectiveness, Office of Decision Analytics and 
Institutional Research, and Center for Teaching and Learning. 
The project resulted in several key outcomes.

Developing Professional Learning Cohorts for Faculty 
One of the highlights of this work has been a collaborative 
partnership between the Office of Institutional Effectiveness 
and the Center for Teaching and Learning to establish pro-
fessional learning cohorts. This cohort model offers compen-
sation to faculty to participate in professional development 
opportunities, identify and track successful use of HIPs 
across campus, and integrate teaching strategies with the 
college’s learning outcomes assessment cycle.

Indexing High-Impact Practices Used across the College 
The Center for Teaching and Learning now tracks profes-
sional learning through registration of faculty into profes-
sional learning cohorts. Additionally, faculty are given the 
opportunity to attend assessment and teaching and learning 
conferences and are asked to share with their colleagues what 
they learned and how they implemented the strategies in 
the classroom.

Identifying and Closing Equity Learning Gaps 
Task force members from the Office of Institutional Effectiveness 
and Office of Analytics and Institutional Research mined the 
demographic data on student work artifacts. Using the 
Blackboard Outcomes Assessment application and the 
college’s student information system, we are able to retrieve 
the demographic data on the students and share that with 
the program faculty. 

Scaling Up Student Engagement across Three Programs
Faculty from the Biology, Criminal Justice, and English 
Departments participated in the professional development 
and learning assessment programs. These departments have a 
large impact on institutional assessment in part due to the 
sheer volume of student assessment data they manage. The 
learning outcomes the faculty focused on in this project were 
student engagement (Biology), high-impact practices with 
critical thinking components (Criminal Justice), and written 
communication (English).

Faculty in the Biology Department implemented two 
assessment methods to ensure students are learning: (1) surveys 
distributed in courses within the Biology major and (2) “KWL” 
charts that help students to reflect on what they know at the 
beginning of the course, what they want to learn in the course, 
and what they have learned by the conclusion of the course. 

Overall, Biology students enjoyed the integration of the 
KWL charts in the classroom. The following are samples of 
student comments:

We needed a way to see how faculty  

were defining high-impact practices,  

how these practices were being used  

in the classroom, and how we could 

leverage technology to identify equity  

gaps in student learning among  

different demographics.
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“I enjoy the KWL sheet. It makes me think about the lecture 
beforehand and helps organize my thoughts. It also provides 
additional information from other students and presents 
questions that I may not have thought about. Overall, I 
enjoy the assignment.”

“I do enjoy the KWL sheet. It really helps connect the dots. 
I find it quite amazing how we know nothing at the 
beginning of a unit, but at the end we can really answer every 
question we had based on information being taught to us. 
This is a great method and you should continue to use it.”

The Biology professor participating in the project has used 
this method since the spring 2020 semester and continues to use 
it based on positive student feedback received. In the most 
recently taught course section, only one student disagreed there 
were benefits of using the KWL method, while 94 percent of the 
students found this method to be helpful to their course success.

Additionally, data from surveys collected from Biology 
students reflect the students’ sense of belonging and engage-
ment in the eight-week course. The data show that students 
strongly agree that they had the ability to retain information, 
had the opportunity to build a connection with the instructor, 
felt engaged with the material, and could tell a difference 
between lessons that were more interactive and those that 
used a traditional lecture style of teaching. However, the 
ability to make connections with classmates received a slightly 
lower rating (see fig. 1). 

This class was similar to others in its level of engagement and enjoyment.

I was able to retain information.

I was able to build a connection with my instructor that provided easy communication.

I was able to build a connection with classmates that provided continuous learning outside the class.

I felt engaged with the material.

Material was presented in a manner that was easily understood.

 I could tell a difference between lessons with a video and question session and traditional-style lessons.

Figure 1. Averages of Survey Responses from Biology Students

Faculty in the Criminal Justice program measured real-world 
applications using several engaging pedagogies such as 
writing-intensive work and a capstone project. Faculty also 
used the Transparency in Learning and Teaching (TILT) 
framework developed by Mary-Ann Winkelmes, executive 
director of the Center for Teaching and Learning at Brandeis 
University, as a tool to make their teaching and assignments 
more transparent and improve student success.

The assessment used by the Criminal Justice program faculty 
was a prison design project in the Systems and Practices course. 
Ninety-six percent of the students in this course demonstrated 
a “basic understanding” of the subject matter, critical thinking 
and analysis skills, evidence of self-reflection, and discussion of 
real-world applications. The remaining 4 percent of students 
scored in the highest “exemplary” category and demonstrated 
an “advanced understanding.”

The English program faculty assessed their corequisite 
model (developmental education students paired with English 
composition students) using a research paper to measure 
students’ written communication. The work by the English 
faculty serves as a pilot project for Amarillo College to begin 
the disaggregation of learning outcomes assessment data by 
gender, race, ethnicity, GPA, Pell Grant status, and first-time-
in-college status. This work also serves as the foundation to 
scale up high-impact practices and assessment to other programs 
institution-wide. 

Tina M. Babb is director of institutional effectiveness at Amarillo College.
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Chattanooga State  
Community College 

A Focus on Completion
Julius D. Dodds

pathway aid students in preparing for these specialized 
programs of study at Chattanooga State or for transfer to a 
four-year university or college.

The Health Sciences pathway includes a number of gateway 
courses in the first semester that affect student progression, 
persistence, retention, and degree completion. However, the 
course that consistently has the most negative impact on 
student progression and persistence in Health Sciences programs 
is Human Anatomy and Physiology I (BIOL 2010). Of 

course, this concerned all Biology faculty members, who 
continued to struggle with high course dropout rates and 
low student success rates. In addition, the College Success 
for Health Sciences first-year experience (CSHS 1000) is 
another required course in the Health Sciences pathway. The 
course was designed as an extended orientation and explora-
tion of health professions and continues to undergo revisions 
to meet the needs of new students in the pathway. 

Recognizing the importance of increasing the number 
of college graduates, and especially people of color, in the 
health services professions in local and state communities, 
it was imperative that the college address the low course 
success rates of these major gateway courses. Consequently, 
increasing student learning outcomes in both the CSHS 
1000 and BIOL 2010 courses was ideal for our assessment 
of student learning in the Ensuring Students Are Learning 
project. Through intentional and sustained student 
engagement and high-impact teaching practices in both 
courses, the project sought to increase the student learning 
outcomes and student progression in the subsequent 
required courses.

Under the leadership of Karen Eastman, head of the 
Life Sciences Department, the structural design of the 
BIOL 2010 lab and lecture courses has been revised to a 
cohort model. The new design matches the instructors of 
the lab and lecture courses, who coordinate to align course 
objectives and monitor student learning assessment 
outcomes together as a team. This redesign harmonized the 
lecture and lab by successfully coordinating the class 
readings, lectures, and lab assignments and experiments. 

High-impact practices have been a cornerstone of Chattanooga 
State Community College’s Focus on Completion (FoC) 
project since it launched in 2015. Focus on Completion 
strategically integrated service learning, undergraduate 
research, ePortfolios, and first-year seminars (such as a 
College Success course). In addition, Chattanooga State 
adopted the Community College Research Center’s guided 
pathways model, which transformed the way the college 
viewed student engagement and credential obtainment.

The Strengthening Guided Pathways and Career Success 
by Ensuring Students Are Learning project that began in 
2019 was an opportunity for Chattanooga State to focus its 
attention on one of its most popular pathways, Health 
Sciences and Professions, which leads to an associate of 
science degree. The Health Sciences pathway is the most 
declared course of study at Chattanooga State, with 
approximately 42 percent of each freshman class selecting 
this pathway while they complete general education 
requirements that prepare them for more specialized and 
highly selective programs. Electives within the Health Sciences 

Recognizing the importance of increasing 

the number of college graduates, and 

especially people of color, in the health 

services professions in local and state 

communities, it was imperative that the 

college address the low course success 

rates of major gateway courses.
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Together, the instructors of each course section selected 
assignments to be enhanced and assessed during the Ensuring 
Students Are Learning project. Each lab instructor enhanced 
the same laboratory assignment in the fourth week of classes 
(osmosis experiments) by redesigning the questions, prompts, 
and experiments. Student work was graded according to a 
rubric adapted by the lab instructors. Two outcome measures 
were used to assess student learning outcomes in the newly 
designed course and lab experiments: lab critical thinking 
skills and the end-of-term grades. The end-of-term success 
rate (the percentage of students earning grades of A, B, or C) 
for all student subgroups increased from fall 2018 to fall 
2019 by 10 percentage points. While the fall 2020 end-of-
term grades revealed a decrease in the success rates, that 
semester was the college’s first complete term with all online 
or virtual class instruction due to the COVID-19 pandemic. 
The cohort model has been scaled up and includes courses 
offered at Chattanooga State’s satellite campuses. 

Matt Ragghianti, an instructor in the Nursing and Allied 
Health Division, was responsible for creating the assignment 
redesign for the CSHS 1000 course. In this course, students 
are required to explore two or more careers in the health 
services field and record their exploration process in written 
or electronic forms throughout the first six weeks of the 
course. Subsequently, students must present their findings 
and final career selection to their classmates via posters, 
PowerPoint presentations, videos, songs, or other formats. 
The presentation notes provide evidence of the critical 
thinking skills used in the process of identifying, researching, 
and presenting their final career choice. Student course success 

rates for the CSHS 1000 course consistently range between 
65 and 67 percent. Though the fall 2020 term was the college’s 
first complete term with all online or virtual class instruc-
tion, the end-of-term success rate for the course remained at 
67 percent.

In conclusion, teaching faculty are intentionally developing 
course activities and assignments that motivate and engage 
students in learning. Improving critical thinking skills in 
both the CSHS 1000 and BIOL 2010 courses has allowed 
students to experience success and gain a deeper understand-
ing of their potential for success earlier in their programs of 
study. The skills learned in these courses will be valuable as 
students progress through other required courses in the 
pathway. Early indications reveal that the enhanced delivery 
model in the Human Anatomy and Physiology I course and 
the redesigned writing assignments in the College Success for 
Health Sciences course have provided evidence of student 
learning in the Health Sciences pathway.

Julius D. Dodds is director of academic retention at Chattanooga State 
Community College.
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Community College  
of Baltimore County

Paving the Way  
for Transfer and  
Career Success 
Danielle James and Jennifer Kilbourne

The Community College of Baltimore County (CCBC) is 
a large, multicampus institution located in suburban Maryland. 
The college serves over fifty-five thousand students and offers a 
variety of degrees, certificates, and workforce certificates. The 
CCBC curriculum links students to one of several guided 
pathways to help them define their academic and career goals. 

One of the six defined pathways is General Studies (GS), 
enrolling 21 percent of our for-credit undergraduate students. 
The learning outcomes for GS are composed of lifelong 
learning “soft skills” (e.g., written and oral communication) 
and higher-order thinking skills (e.g., critical analysis, 
scientific or logical reasoning) required to live and work in 
a global society. 

CCBC focused our participation in the Strengthening 
Guided Pathways and Career Success by Ensuring Students 
Are Learning project on the GS pathway. GS students have 
unique needs and challenges in identifying a career plan, 
developing an academic plan that flows seamlessly into 
four-year partner institutions, and building connections to 
a community of students and faculty with shared interests. 

Prior to this project, CCBC had a robust review process 
for career education programs such as Nursing, but these 
reviews did not extend to typical transfer programs that prepare 
students to continue their studies at four-year institutions. 
Not having a process in place meant students in transfer 
programs were overlooked when the college worked to identify 

program-specific goals and targets for retention and completion. 
CCBC must ensure that the outcomes in place for GS students 
meet the needs of transfer institutions and build the skills 
needed in today’s workforce. Our primary goals for the project 
included (1) assessing GS outcomes through the program review 
process and developing intervention strategies to improve 
student learning; (2) increasing participation in high-impact 
practices (HIPs) in highly enrolled general education courses; 
and (3) disaggregating data about the integration of HIPs, 
including examining effects on achievement gaps.

During the 2019–20 academic year, participants in the 
Ensuring Students Are Learning project, including the GS 
program coordinator, faculty teaching GS courses, and adminis-
trators from several areas of the college, completed the first GS 
program review. We collected data on curricula, enrollment, 
student performance, retention rates, faculty-student ratios, 
transfer and articulation opportunities, and employment 
outlook. This informed the development of intervention 
strategies to drive success for GS students. The review process 
identified a number of areas for improvement: 

1. Some students were taking a series of courses that did 
not give them a foundation for a major at any of our 
four-year partner institutions. 

2. Students who were “undecided” lacked the necessary 
career support to guide them to majors and careers.

3. Retention and completion rates for GS students were 
slightly lower than retention and completion rates for 
the college overall. 

4. Students were not connected to faculty or other 
learners with shared interests.  

Based on those findings, we are designing nine new 
pathways that will connect GS students, upon admission, 
to a transfer or career interest that best fits their needs and 
aspirations. This restructuring provides an opportunity for 
students to commit to a path that meets both transfer and 
career goals. Future efforts will include the integration of 
advising, career planning, and faculty mentoring for GS students.

CCBC also created a series of curriculum maps that align 
existing GS coursework with the new pathways. These 
curriculum maps streamline course selection by providing 
two or three courses as recommendations for students instead 
of the myriad options that make it difficult for students to 
stay on track. With these recommendations, students can 
put together a cohesive program that prepares them to move 
directly into programs at four-year institutions with fewer 
lost credits. A map for truly “undecided” GS students embeds 
a three-credit career exploration course. 

CCBC also focused on analyzing the infusion of HIPs in 
high-enrollment general education courses. HIPs are used in 
the classroom to boost student engagement, success, and 
retention. According to a 2013 study by Ashley Finley and Tia 

Not having a process in place meant 

students in transfer programs were 

overlooked when the college worked to 

identify program-specific goals and 

targets for retention and completion. 

CCBC must ensure that the outcomes in 

place for students meet the needs of 

transfer institutions and build the skills 

needed in today’s workforce.
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Brown McNair, Assessing Underserved Students’ Engagement in 
High-Impact Practices, HIPs can lead to deeper student 
learning and engagement. This is especially impactful for 
traditionally underserved populations. General education 
courses, which serve as the backbone for a less-structured 
program of study, were targeted as an effective area to 
infuse HIPs. 

The Ensuring Students Are Learning project permitted 
CCBC to develop and expand a data dashboard that tracks 
disaggregated success and retention rates for students 
participating in HIPs-infused course sections. When we 
examined data from HIPs-infused course sections versus 

other sections, HIPs students were retained to the next semester 
at higher rates than non-HIPs students. That advantage ranged 
from 8 to 13 percentage points, depending on the course, 
and each difference was statistically significant (see fig. 1). 

The project also examined the course success rates 
(defined as earning a grade of A, B, or C) of White and 
African American students in HIPs and non-HIPs sections. 
While the results were mixed, there was a strong pattern of 
closing achievement gaps across courses. Most notably, there 
was a large course success gap in non-HIPs sections of 
Psychology 101, with 75 percent of White students and 
47 percent of African American students earning a successful 
grade (a gap of 28 percentage points). However, in HIPs 
sections, the achievement gap narrowed to 17 percentage 
points (73 percent for White students and 56 percent for 
African American students). While there is still much work 
to accomplish, these data are encouraging (see table 1). 
They also support the need to disaggregate data to ensure 
gaps such as these are not overlooked. 

Working with the Ensuring Students Are Learning project 
has helped CCBC make great progress toward ensuring GS 
students meet their desired transfer and career goals. This 
essential work to support GS student success is ongoing. 

Danielle James is chair of social sciences, and Jennifer Kilbourne is 
dean of curriculum and assessment—both at the Community College 
of Baltimore County.

Figure 1: Retention Rate Comparisons between HIPs and Non-HIPs Course Sections
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Table 1: Gaps in Course Success Rates for White  
and African American Students in Psychology 101

Non-HIPs 
Sections HIPs Sections

Total 62% 66%

White 75% 73%

African American 47% 56%

Gap 28% 17%

 Biology 110 English 101 Communications 101 Psychology 101 College-Wide

78% 69% 75% 67% 78% 67% 71% 58% 63%

HIPs           Non-HIPs
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Crafton Hills College

Supporting Student  
Engagement and  
Success in Math
Josh Robles and Giovanni Sosa

Our goal at Crafton Hills College is to develop and imple-
ment strategies that result in meaningful gains in student 
learning and student success. In the Strengthening Guided 
Pathways and Career Success by Ensuring Students Are Learning 
project, the Math Department’s method for accomplishing 
this goal has been through high-impact practices (HIPs) tied 
directly to classroom instruction and instructional support 
activities (e.g., tutoring and supplemental instruction). Despite 
the challenges posed by working almost exclusively in an online 
environment during the COVID-19 pandemic, our college’s 
faculty and staff have developed clear pathways for student 
success. Such work includes the practical application of HIPs via 
professional learning opportunities for faculty, the development 
and assessment of student learning outcomes directly tied to the 
overarching curriculum goals of the Math Department, and 
the swift transition of our instructional support departments 
(especially our tutoring center) to a remote environment while 
still maintaining (and enhancing) the available support ser-
vices to students. Given the critical role of our college’s Math 
Department in leveraging these resources, the focus of this 
narrative is to highlight these departmental efforts.

Key Outcome: High-Impact Practices in Math
The focus of the Math Department has remained on using 
the professional learning that its faculty receives to strengthen 
its corequisite courses, namely by implementing collabora-
tive assignments, projects, and applied learning experiences. 
The department has hosted community of practice (CoP) 
meetings that allow both part-time and full-time faculty 
members to contribute and collaborate on classroom tech-
niques. Through these meetings, instructors have built a large 
pool of resources such as project assignments and in-class 
activities focused mainly on algebra and statistics courses. 
Another focus of the department has been on keeping students 
engaged outside of the classroom, and directed learning 
activities (DLAs) continue to serve as a core component of 
such efforts. DLAs require students to visit the tutoring 
center, acting as a pseudo-intrusive advising technique since 
students are required to meet with tutors outside of class. 
Indeed, the active use of tutoring, particularly embedded 
in-class tutoring, is a cornerstone of the department’s approach 
to enhancing student learning in an array of its course offerings. 

In fact, the department has found that embedded tutors help 
to facilitate student interaction with faculty, particularly in 
cases when students feel apprehensive about approaching 
instructors directly. 

The Math Department has also revamped and streamlined 
its process for assessing student outcomes. Each course 
learning outcome is now tied to program and institutional 
outcomes. During one of the CoP meetings, instructors were 
guided as they used techniques to effectively assess student 
outcomes. Such learning outcomes work has resulted in 
increased efforts to create interactive classrooms with an 
emphasis on presenting material in new ways to enhance clarity 
and understandability.

Additionally, this academic year, the department (among 
others) participated in online convenings of the California 
Community College Equity Leadership Alliance led by the 
University of Southern California’s Race and Equity Center. 
Five members of the Crafton Hills College community have 
attended these meetings, which feature discussions about 
race and equity. Those who have attended are now working 
to disseminate the content across the campus. Workshops 
have been formed for our campus in-service professional 
development days, at our monthly all-campus Zoom meetings, 
and in many other venues. Topics have ranged from specific 
in-class scenarios, such as techniques tied to being sensitive 
with accurately using students’ names, to broad campus-based 
initiatives such as a campus climate survey.

Evidence of Effectiveness 
Such trainings have resulted in tangible differences in how 
courses are taught. This is perhaps most notable in how the 
Math Department teaches statistics. The statistics course now 
offers students a more writing-intensive experience. While 
students are still required to perform statistical operations, 
course assignments are more intentionally designed to help 
students tell broader stories based on their findings and have 
thought-provoking discussions about the theoretical impli-
cations of such work. The course also exposes students to 
research across a broad range of disciplines. This high level 
of engagement is present both in and out of the classroom. 
The department also implements projects throughout the 
course, culminating in a final project. The department 
believes that such efforts have contributed to the largest 
year-to-year increase in course success rates (from 54.4 percent 
in the 2018–19 academic year to 62.7 percent in 2019–20) 
and the sharpest year-to-year decline in course withdrawal rates 
(from 15.2 percent in 2018–19 to 10.6 percent in 2019–20) 
that it has observed in the last five years.

Josh Robles is assistant professor of mathematics, and Giovanni Sosa is 
dean of institutional effectiveness—both at Crafton Hills College.
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(Valid Assessment of Learning in Undergraduate Education) 
rubric from the Association of American Colleges and 
Universities (AAC&U). FLCC contracted a diverse team of 
assessors, and we established a baseline assessment of written 
communication in 200-level courses over two years of data 
collection from 2015 to 2016. Overall, only 23 percent of 
our students were graduating from FLCC as proficient writers 
in their fields. We had our work cut out for us.

First, we leaned into our budding data analysis and 
institutional research capacity to disaggregate our data so we 
could glean insights from a range of factors. While we hadn’t 
yet developed a dashboard system to allow stakeholders a 
means of visually tracking and analyzing key data points, 
we nonetheless broke out results manually by rubric criteria, 
students’ programs of study, general education writing 
performance, race, and gender, as well as students’ status as 
first-generation students, Pell Grant recipients, or veterans. 
In addition, we hadn’t yet instituted a structured means 
through which colleagues could use these data to support 
more informed conversations and decision making about 
teaching and learning. But again, we pushed forward, tailoring 
highly visual reports to render results intelligible to different 
audiences for different purposes and carving out time to work 
with each of them.

Because the project’s work was highly customized, coaching 
took many forms; we met colleagues wherever they were in 
the process and provided support as necessary. We built 
extensive resources that included our iteratively annotated 
assessment rubric (highlighting questions asked and indicators 
looked for when assessing specific criteria within different 

disciplines), assignment templates, and a range of strategies 
so faculty could work on their own and check in for feedback. 
Underlying all of this work was a commitment to ensuring 
faculty agency throughout the process. Coaching stayed firmly 
in its lane as an inquiry-driven process, offering stakeholders 
opportunities to consider for themselves what learning means, 
what it looks like, and who the intended learner is within 
their various disciplines.

Investments in technology and time primed our success in 
moving our assessment projects beyond the initial institutional 

Finger Lakes Community College

Creating a Culture of  
Assessment through  
Meaningful Conversations 
Nani Nehring Bliss, Debora Ortloff, and Patricia Thompson

Establishing an authentic culture of assessment requires 
advocates to be in for the long haul. Twenty years ago, assess-
ment was an acknowledged part of the accreditation process at 
Finger Lakes Community College (FLCC), but it was largely 
seen as a procedural afterthought, a time-killing process of 
mandated box-checking and documentation. It was the price 
we had to pay in order to keep the doors open so that the real 
work of teaching and learning could continue. Not until 
2013 was the slow-growing institutional commitment to 
assessment transplanted into fertile soil. That year, answering 
calls from both state and regional accreditors, the college’s 
leadership hired a full-time director of academic assessment 
and established a strategic plan that included a goal to 
improve graduates’ proficiency in written communication, a 
move that required the assessment of writing in 200-level 
courses in all programs. As the college became committed to 
creating a comprehensive campus-wide learning framework, 
it funded All Write, a multiyear project to support writing 
development and assessment across the curriculum. Working 
in parallel, these efforts would finally help assessment take 
deeper root across campus, shifting from an intermittent 
requirement to an ongoing, transformative practice.

These efforts required a couple of years to lay the ground-
work. In that time, the academic assessment initiative worked 
through shared governance processes to comprehensively 
reform curricula at all levels—course, program, and institu-
tion—to a wholly outcomes-based learning framework that 
not only met various accreditation requirements but also 
established core values held by our academic community. 
Concurrently, the All Write project focused on creating space 
for diverse faculty learning communities to consider writing 
expectations, pedagogy, curricula, and assessment at different 
levels within their disciplines. In time, written communication 
was ensconced as one of four institution-wide outcomes within 
our learning framework, and the two initiatives merged.

The next few years were devoted to alignment and capacity 
building. Under the auspices of a new Office of Assessment, 
Planning, and Continuous Improvement, work on the 
learning framework took shape as peer-to-peer faculty 
coaching to help programs prioritize, map, and align to the 
framework. A cross-disciplinary team honed a written 
communication rubric based on a corresponding VALUE 

Faculty and staff now benefit from access 

to a range of campus resources for 

support with all stages of assessment 

work, from mapping and scaffolding 

courses to assignment design; artifact 

collection; and the analysis, sharing, and 

meaningful use of data.
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had a foundation on which serious curricular and assessment 
reform could continue. As the college pivoted toward 
adopting aspects of guided pathways frameworks, we found 
ourselves ready for the next step: AAC&U’s Strengthening 
Guided Pathways and Career Success by Ensuring Students 
Are Learning project. This opportunity has enabled us to 
move more quickly and deliberately through this expansion—
moving from the institutional-level assessment of writing to 
shared program-area assessment. 

One example of an expansion under this project is a unique 
assessment project within our relatively large Department of 
Environmental Conservation and Horticulture. The department 
designated one 200-level course, Ecology, to assess student 
writing as well as various program learning outcomes. This 
created a rare opportunity to bring the department together 
as a whole to consider outcomes at many levels. Similar to 
the institutional work to assess written communication, 
conservation faculty worked together to construct a single 
rubric that could be interpreted from various programmatic 
perspectives. The entire process has sparked valuable 
conversations among departmental faculty about what they 
want students to be able to demonstrate, how and when specific 
learning is developed, and how it can be measured best. 

In all, the Ensuring Students Are Learning project has 
provided critical funding that has allowed us to continue to 
pursue our support of an authentic and sustainable culture of 
assessment at FLCC that fosters collegial dialogue, relies on 
evidence about our learners and their development, and 
shapes curricular and pedagogical decision making. We are 
heartened to witness how these efforts have helped engender 
a significant cultural shift on campus. We have transitioned 
from a focus on teaching to a focus on learning; from 
independent, close-minded teaching practices to those that 
value collaboration, openness, and continuous improvement; 
and from a sense that assessment is mandated, top-down 
busywork to an understanding that it is vital to the success of 
programs, their faculty and staff, and, most importantly, the 
students we all serve.

Nani Nehring Bliss is institutional learning outcomes coordinator, 
Debora Ortloff is vice president of strategic initiatives and assessment, 
and Patricia Thompson is assistant professor of environmental 
conservation—all at Finger Lakes Community College.

level into program work. In five years, we had increased our 
capacity for data analysis, developed an in-house assessment 
platform, and contractually dedicated three full teaching and 
learning days (TLDs) each year to authentic assessment 
work. Altogether, faculty and staff now benefit from access 
to a range of campus resources for support with all stages of 
assessment work, from mapping and scaffolding courses to 
assignment design; artifact collection; and the analysis, 
sharing, and meaningful use of data. The work is further 

captured in narrative-based portfolios in which programs’ 
stakeholders tell their stories and record their examination 
of trends in student demographics and development. TLDs 
prompt the difficult and messy work of collaborative 
reflection, but the results are tangible: we are telling our 
stories about how we’re continuously working to better 
understand who our students are and what they need in order 
to genuinely learn and feel consistently supported as they 
pursue educational pathways at our institution.

By our fifth year of strategic curricular and pedagogical 
investment in written communications and assessment infra-
structure, we could claim significant improvements. Writing 
results were up steadily, from 23 percent to 40 percent 
proficiency, and, perhaps even more importantly, we now 

The Ensuring Students Are Learning project 

has allowed us to continue supporting  

an authentic and sustainable culture of 

assessment at Finger Lakes Community 

College that fosters collegial dialogue, 

relies on evidence about our learners and 

their development, and shapes curricular 

and pedagogical decision making.
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Houston Community College 

Assessing Student  
Engagement in  
the Liberal Arts 
Misha Turner, Betty Fortune, and Andrea Burridge 

To support its efforts to improve teaching practices and 
student learning experiences, Houston Community College 
(HCC) focused recent guided pathways activities around 
one area of study (Liberal Arts, Humanities, and Education) 
and two specific courses (the English 1302 gateway course 
and Government 2306 capstone course). The rationale for 
this focus stemmed from the fact that this area of study is a 
high-enrollment program as part of the HCC core curricu-
lum. The English 1302 course was selected in order to assess 
student learning near the beginning of students’ program 
pathway (approximately 25 percent completion), while the 
Government 2306 course could assess learning near the end 
(approximately 75 percent completion). The goals were to 
increase student success rates in both courses; to ensure 
parity in persistence, success, learning, and completion rates 
for students of color and their peers; and to increase student 
success rates by 2 percent for all students enrolled in the 

selected courses. Considering that the English 1302 and 
Government 2306 courses have historically had equity gaps 
in student outcomes achievement and thus have the poten-
tial to make a large impact on student learning and success, 
this project provided HCC with the opportunity to improve 
teaching practices and enrich the learning experiences of 
large numbers of students at the college. 

In order to launch the Strengthening Guided Pathways 
and Career Success by Ensuring Students Are Learning 
project, a team composed of Government and English course 
faculty, curriculum and assessment leaders, success and 
completion leaders, student services staff, and faculty of 
educational policy administration assembled in the summer 
of 2019. The team developed strategies for implementing an 
action plan and creating professional development activities 
to support this work. To further support the project, team 
members participated in the 2019 Institute on High-Impact 
Practices and Student Success led by the Association of 
American Colleges and Universities (AAC&U). Team members 
learned how to develop the necessary processes for collecting 
student work artifacts and evidence of learning, improving 
teaching and learning, and further engaging in discussions 
about student success. The HCC leadership team also met to 

develop an action plan to assess learning outcomes, administer 
a survey to English 1302 and Government 2306 faculty 
members to inventory existing high-impact practices used in 
the classroom, gather baseline data, and provide professional 
development to participating faculty members.

After several discussions among HCC administrators and 
leaders of the English and Government departments, the 
team decided to assess students’ proficiency in written 
communication within writing-intensive courses using 
AAC&U’s Written Communication and Critical Thinking 
VALUE Rubrics.

To support English 1302 and Government 2306 faculty 
involved in this activity, the college provided professional 
development opportunities in the fall of 2019, which gave the S
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implementation of the project within several courses during 
the spring 2020 semester, faculty members submitted students’ 
written assignments and artifacts from ten sections of English 
1302 and eight sections of Government 2306 for VALUE 
Institute scoring. 

Examples of the students’ written assignments that faculty 
submitted include an analysis of literature that used the 
Critical Thinking VALUE Rubric to structure the desired 
learning outcome, literature-focused research papers requiring 
three critical sources, a final semester assignment that asked 
students to critically think about ethical problems within 
existing frameworks and the potential for change, and a written 
critical thinking exercise involving an analysis and evaluation 
of components included in the course curriculum. 

The participating faculty members have been highly engaged 
in this work. Below, two faculty members describe the teaching 
and learning experiences in the Ensuring Students Are 
Learning project: 

“I thoroughly enjoyed working with AAC&U. This process 
caused me introspectively to reexamine the benefits of all 
assignments and make a few productive modifications.”

“Understanding the VALUE rubrics more in-depth helped 
me to frame our class discussions, guided me to better frame 
the sequence of my instruction, and allowed me the opportu-
nity to give students feedback, which later proved extremely 
beneficial to them as they continued to write and submit 
their final papers.”

In spring 2021, three faculty members also participated in 
an interview conducted by the Center for Community 
College Student Engagement to share their experiences related 
to a variety of topics, including the Ensuring Students Are 
Learning project, high-impact practices, and equity. In 
conjunction with the faculty members’ continued participation 
in AAC&U activities, four faculty members participated in 
the VALUE Institute online scorer training. 

As part of our next steps, HCC’s associate vice chancellor 
of instruction has been charged by the chief academic officer 
to review and assess the results of the Ensuring Students Are 
Learning activities and develop a plan to scale this work up 
to reach greater numbers of HCC students.

Misha Turner is director of student success decision support; Betty 
Fortune is executive director of success and completion; and Andrea 
Burridge is associate vice chancellor of research, analytics, and decision 
support—all at Houston Community College.

faculty an overview of the project’s learning outcomes assessment 
and discussed the implementation of writing-intensive 
courses as a high-impact practice. The participating faculty 
members were also provided the opportunity to review and 
discuss the Written Communication and Critical Thinking 
VALUE Rubrics. Following the professional development 
activities, the HCC leadership team began creating processes to 
assess student learning in the English 1302 and Government 
2306 courses. To ensure that a broad representation of student 
work products was included, HCC leaders developed a 
sampling plan for faculty to collect student work products 
and writing samples, utilizing guidelines provided by AAC&U. 
The sample was drawn from work completed by students within 
the two most recent academic years. Our team developed a 
representative sample of student work by

• analyzing all assignments used by each faculty member 
teaching in the selected courses;

• utilizing stratified sampling methods in different sections;
• collecting samples at different points along student 

pathways, including English 1302 students with less than 
thirty completed credit hours and Government 2306 
students with more than forty-five credit hours (students 
not meeting these criteria were not sampled); and

• choosing fifty student work artifacts per course. 

As part of our participation in VALUE Institute assessment, 
the six participating faculty members who taught the English 
1302 and Government 2306 courses (three faculty members 
for each course) submitted a summary that included the 
percentage of the final course grade that the students’ assign-
ment represents, the overall assignment difficulty, a brief 
description of the assignment, and written responses about 
whether the assignment was explicitly designed to address 
particular dimensions of the Written Communication VALUE 
Rubric. Although the COVID-19 pandemic affected the 

“Understanding the VALUE rubrics more 

in-depth helped me to frame our class 

discussions, guided me to better frame the 

sequence of my instruction, and allowed 

me the opportunity to give students 

feedback, which later proved extremely 

beneficial to them as they continued to 

write and submit their final papers.” 

—Houston Community College  

Faculty Member
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Indian River State College

Transformative Teaching  
and Learning
Keara Sodano

Assessment of general education learning outcomes is a 
critical process for ensuring students are learning the broad 
and essential skills for transfer and the workforce. The general 
education learning outcomes at Indian River State College 
(IRSC)—communication, critical thinking, social awareness, 
and problem solving—reflect the foundational skills needed 
for success in education, employment, and public life. These 
skills align closely with the outcomes most valued by employers 
(e.g., oral and written communication, critical thinking, 
ethical judgment, and the ability to work in a team) as high-
lighted in the How College Contributes to Workforce Success: 
Employer Views on What Matters Most report published by 
the Association of American Colleges and Universities 
(AAC&U) in 2021. 

The general education program and associate in arts (AA) 
degree at IRSC are foundational yet loosely interconnected 
and decentralized. Courses for AA degree tracks are distributed 
through departments and disciplines organized in disciplinary 
“meta majors.” This is intentional to allow students to develop 
broad knowledge and skills across the disciplines, think for 
themselves in different contexts, and foster the mental flexibility 
that is essential for problem solving within a rapidly changing, 
diverse, and global economy. 

General education is the largest curricular program at 
IRSC and affects the greatest number of students. Therefore, 
curricular improvements to that program provide the greatest 
impact on learning and some of the most comprehensive 
insights into equity and achievement. But bringing together 
faculty across the humanities, communications, social sciences, 
natural sciences, physical sciences, and mathematics to 
collaborate on a general education curriculum is challenging. 

The purpose of IRSC’s Strengthening Guided Pathways 
and Career Success by Ensuring Students Are Learning 
project was to assess the critical thinking skills of IRSC 
students within courses using high-impact practices such as 
collaborative learning and intensive writing. A sample of 
students who had completed either 25 percent or 75 percent 
of the AA degree was drawn from courses associated with the 
Social and Behavioral Sciences meta major to ensure that 
students were learning critical thinking within this guided 
pathway. The project developed a plan for faculty profes-
sional development for intentional assignment design and 
high-impact practices that would be scaled across courses 

within the AA degree. The ultimate goal was to design a 
general education curricular experience for students that is 
high-quality, relevant, engaging, culturally responsive, and 
structured to support completion of the AA degree along 
any of its guided pathways. The intent was to leverage general 
education learning outcomes, high-impact teaching prac-
tices, and assessment to ensure that students are learning the 
essential knowledge and skills throughout the loose network 
of courses, faculty, and departments. 

Coaching was used to support faculty within the Social 
and Behavioral Sciences meta major to align the critical 
thinking outcome to faculty teaching and assessment practices. 
The coaches’ role was to promote reflection about teaching 
practices, help faculty set goals to improve learning, and help 
them stay on track with those goals. Three coaches were each 
assigned three faculty. Coach assignments were made after 
reviewing project applications, which gathered interests, 
needs, and current resources of faculty applicants. A coaching 
checklist was developed outlining steps in the process and 
possible coaching questions to ensure consistency among the 
coaches. Coaches met with faculty cohorts throughout the 
fall 2019 semester for spring 2020 implementation and again 
in fall 2020 for spring 2021 implementation. Coaches asked 
probing questions: “What would a demonstration of student 
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and learning throughout the semester, allowing students to 
practice knowledge and skills for eventual mastery. In 
addition, students became active and internally motivated 
participants in the learning process. Another faculty 
participant celebrated the achievements of our process and 
her students: “I ended up revising the project based on your 
feedback and implemented the case study this semester. The 
students ROCKED it! The quality of the final project and 
the students’ experiences of doing the collaboration were 
beyond anything I expected.”

Artifacts of student work were collected from participating 
courses and sent to AAC&U’s VALUE Institute for external 
review and scoring using the Critical Thinking VALUE Rubric. 
As a result of this project, participating faculty will be able to 
assess students’ critical thinking in order to develop more 
evidence-based, high-impact teaching practices within their 
courses. Piloting the coaching model of transformative 
professional development was important because it developed 
a systematic process for engaging with this challenging work. 
This model and process can be scaled up to include all faculty 
teaching courses within the AA degree to ensure that 
students have high-quality, program-relevant applied learning 
experiences and sustained student engagement throughout 
their curricular experience.

Keara Sodano is a professor in the School of Education at Indian River 
State College. 

learning of critical thinking look like in your discipline? Can 
you help me understand what you are currently doing to 
support students’ demonstration of critical thinking? What 
would it mean for students if your work on alignment between 
the outcome, assignment, and teaching practice improves?” 
Coaches became partners with faculty in a thought-provoking 
and creative process that was often transformative, inspiring 
both parties to maximize their potential. 

Coaches promoted deep learning as well as the inten-
tional and transparent design of assessments and teaching 
practices. These were considered high-leverage areas of focus 
that had the greatest potential for improving the experience 
and outcomes of students. Coaches sought high-leverage 
areas because they had the greatest potential to spill over into 
other areas to improve the experience of both the student 
and professor. One faculty participant reported that “as a 
result of this project, I started some movement towards more 
authentic learning and assessment in all my courses.” 
Coaching supported the development of common language 
and understanding of AAC&U’s Critical Thinking VALUE 
(Valid Assessment of Learning in Undergraduate Education) 
Rubric that was used for assessment. Faculty planned for 
intentionality between outcomes, assessments, and teaching 
practices. Coaches supported faculty in adopting transparent 
teaching and learning methods that explicitly focused on 
showing students how and why they were learning course 
content in particular ways, an important aspect of helping 
students break down their own learning. According to the 
Transparency in Learning and Teaching (TILT) framework 
developed by Mary-Ann Winkelmes, executive director of 
the Center for Teaching and Learning at Brandeis University, 
transparent design requires that faculty discuss the purpose, 
tasks, and criteria for success in each assignment with 
students before they start to do the work. As a result of the 
coaching, faculty were able to effectively scaffold teaching 

Coaches promoted deep learning, guided 
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achievement of student learning outcomes, particularly critical 
thinking, in concentration courses. 

As part of the Strengthening Guided Pathways and Career 
Success by Ensuring Students Are Learning project, our campus 
team focused on developing an evidence-based approach to 
examine students’ critical thinking in concentration courses. In 
2020, the project’s leadership team collaborated with seven 
faculty across several concentration pathways—Psychology, 
Economics, Education, Computer Sciences, and Engineering— 
to implement this project. These pathways employed various 
HIPs such as global learning and diversity, undergraduate 
research, and collaborative assignments and projects.

The faculty worked closely with our team to modify 
course assignments at the beginning of the project and again 
when, in spring 2020, the COVID-19 pandemic forced 
faculty to transition courses entirely online. Faculty used 
AAC&U’s Critical Thinking VALUE (Valid Assessment of 
Learning in Undergraduate Education) Rubric to assess if 
their students met, did not meet, or exceeded the benchmark 
of performance (70 percent; see fig. 1). These results, along 
with the faculty observations that follow, provide solid 
evidence of student learning.

Faculty Observation: Undergraduate Research in 
Educational Psychology (Chantelle Awana)
One of my students surveyed K–12 students and found several 
factors that contributed to their anxiety in school, including 
social anxiety, selective mutism, and obsessive-compulsive 
disorder. She concluded her research report by providing 
recommendations for teachers to reduce students’ anxiety by 
providing emotional support, teaching self-calming techniques, 
allowing students to have breaks, and providing them with 
consistent routines and schedules. 

All of my students are required to volunteer in a school 
setting, but due to the pandemic, I redesigned my assignment 
to have students conduct research using a survey instead of 
carrying it out in-person. This modification posed two 
primary setbacks: (1) ensuring that my students understood 
online survey research design, the validity of this method, 
and how to create nonbiased, nonleading survey questions, 

Kapi‘olani Community College

No Ke Kauhale Ke Kuleana.
In Our House, Student 
Learning Is Everyone’s  
Responsibility
Veronica F. Ogata, Nawa’a Napoleon, Chantelle Awana, 
Rumi C. Y. Heine, Lisa Miller, and Jacob Tyler

Lupe (kite) flying is an ancient Hawaiian practice. Kahuna 
(priests) of old Hawai‘i would use the lupe to ensnare the 
spirit of a departed individual and help move the spirit to the 
next life. In our recent guided pathways project at Kapi‘olani 
Community College (KapCC), faculty were asked to awaken 
their lupe and capture the critical thinking outcomes that 
help our students move to the next level of scholarship.

KapCC’s values are guided by kūlia, or creating mean-
ingful curricula and learning experiences that serve as a 
foundation for all students to stand on and move forward, 
and kuleana, or sharing a common responsibility to 
support the future of our students, college, community, 
land, and sea.

Summary of the KapCC Guided Pathways Project
For over two decades, KapCC has used high-impact practices 
(HIPs) in courses to foster and enrich students’ active 
engagement and learning. Since 2016, when we first imple-
mented a guided pathways framework across the college, 
faculty have been diligently implementing HIPs in their 
concentration courses, which act as career and transfer pathways 
for students. However, after completing a campus inventory 
prior to attending the Association of American Colleges and 
Universities (AAC&U) Institute on High-Impact Practices 
and Student Success, our team realized that we lacked specific 
evidence that demonstrated the effectiveness of HIPs for the 

Figure 1. Percentage of Students Who Exceeded the Benchmark of Performance
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data usage in social media. She was able to broaden her world-
view, articulate the complexity of the issue, hypothesize 
possible solutions, and discuss potential pitfalls in those 
solutions. The assignment that I had originally designed for 
this project, an in-person group activity, did not happen due 
to the COVID-19 pandemic. I had to rapidly convert my 
course from face-to-face to online over our spring break. As 
an alternative, I created an assignment where students were 
asked to watch the movie The Social Dilemma and write an 
essay regarding the issues discussed in it. Particularly, they 
were asked to think critically about how they, as future tech-
nology workers, would be inheriting the challenge of repair-
ing current social issues arising from data mining, targeted 
advertising, and instant information access. They were then 
asked to discuss their level of responsibility (as technologists) 
for unintended side effects of technology and what, if any-
thing, they would do to alleviate these problems. The level of 
introspection and deep critical thought the students revealed 
in their essays impressed me greatly.

Faculty Observation: Undergraduate Research in 
Foundations of Inclusive Education (Rumi C. Y. Heine)
Through my student’s completion of a literature review and 
interview, she learned about the triumphs and challenges of 
inclusive practices and was able to take an informed “next 
step” to move inclusion forward in the state of Hawai‘i.  
She expressed, “A teacher’s low self-evaluation of their teach-
ing capabilities can lead to poor teaching and negative opin-
ions about inclusive education. As a future teacher, I believe 
that self-confidence and educating yourself can yield positive 
outcomes. I also need to advocate for better education systems 
that will ensure the successful inclusion of all students.” 

As schools shut down during the pandemic, I remodified 
my assignment to allow students to conduct their in-person, 
in-classroom interviews via Zoom, Google Meet, or FaceTime. 
This was difficult, as teachers in the K–12 settings were also 
adjusting to teaching virtually. I then expanded the options 
for carrying out their interviews via email or phone so that 
students could complete their assignments in a timely manner.

Conclusion
Our KapCC team wants to emphasize the value and impor-
tance of this project. Amid the pandemic and contending 
with a multitude of circumstances, this project helped us to 
stay the course together and not lose sight of our kuleana 
(responsibility), as faculty and as an institution, for our students.

Veronica F. Ogata is a student success coordinator and education 
program coordinator, Nawa’a Napoleon is dean of arts and sciences, 
Chantelle Awana is a special education instructor, Rumi C. Y. Heine is 
an education instructor, Lisa Miller is an information and communi-
cations sciences instructor, and Jacob Tyler is a science and engineering 
instructor—all at Kapi‘olani Community College.

and (2) students having access to teachers and students to 
participate in their surveys. As many students struggled to 
find participants to take their survey, some interviewed their 
peers or posted their survey on social media to obtain responses.

“By conducting this research, I learned about how family 
problems affect students mentally and emotionally through-
out their school life. Being able to learn about what people 
went through forced me to adjust my mindset to provide 
additional support needed in the classroom,” an Educational 
Psychology student said.

Faculty Observation: Collaborative Learning in Basic 
Circuit Analysis (Jacob Tyler)
One group of students got into a lively discussion about 
whether or not a particular design would work. At one 
point, they began sketching their circuits on the whiteboard 
and running through calculations to validate their design. 
Once one member convinced the other two it would work 
and they built and tested it, the student exclaimed, “I’m an 
electrical god!” This work is usually done in an in-person lab, 
but I moved my lab online because of COVID-19. The break-
out feature in Zoom allowed students to continue their work 
in teams and design a circuit for a specific function. This 
assignment was the fourth lab experiment, so with each 
successive experiment, I provided less and less instruction 
and guidance. I made sure students were aware of this 
approach and the reason for it. I provided them with a copy 
of the VALUE Critical Thinking Rubric during the first lab 
so that the goal they were aspiring to reach was clear. 

Faculty Observation: Diversity and Global Learning  
in Intro to Computer Science II (Lisa Miller)
My student demonstrated an understanding of several 
dimensions of the complex problem of automated, targeted 
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Kilgore College

Assessment of  
Student Learning in  
Workforce Programs
Mario Cantu, Ron Doss, Ursula Dyer, Kelly Kaemmerling, 
Staci Martin, Alesha O’Steen, and Kenya Ray

Kilgore College is located in the Piney Woods region of East 
Texas. The geographical area of the city of Kilgore encompasses 
the “world’s richest acre,” where the greatest concentration of 
oil derricks stood during the Texas oil boom. The region has a 
history deeply rooted in the petroleum and processing industry 
and is home to Eastman Chemical Company. Kilgore College 
is the region’s leading provider of technical education. 

Kilgore College’s Strengthening Guided Pathways and 
Career Success by Ensuring Students Are Learning project 
was designed to create and implement a more systematic 
approach and process for the assessment of workforce programs 
similar to the ongoing assessment of the college’s general 
education courses. The pathway selected for the project was 
Industrial Technology, with an initial focus on three specific 
programs: Instrumentation and Electrical Technology, 
Industrial Maintenance Technology, and Process Technology. 
Each program is robust in its curriculum, is designated as a 
“validated partnership program” by Eastman Chemical 
Company, and is supported by other industry partners. A fourth 
Industrial Technology program, Corrosion Technology, was 
added to the project in spring 2020. 

The programs incorporate both internships and a 
Troubleshooting capstone course within their respective 
curricula. High-impact practices were enhanced or added 
within the capstone courses. Student work artifacts were 
collected from each program’s culminating assignment. One 
hundred artifacts were submitted to the VALUE (Valid 
Assessment of Learning in Undergraduate Education) 
Institute to be scored for evidence of critical thinking using 
VALUE rubrics.

In Industrial Maintenance Technology, students were 
exposed to troubleshooting through the use of an online 
simulation that portrays a tank mixing process. They were 
given a written assignment to test their understanding of the 
troubleshooting process for potential problems that could occur. 
Students also built a real-life, working mixer unit to match 
the simulation unit. Adding high-impact practices in lab 
activities prior to the culminating writing assignment clearly 
presented many benefits. First, the students completed the 
simulation assignments more quickly than ever before. Second, 
grades for the Troubleshooting capstone course showed 

improvement as a result of this course revision. The percentage 
of students earning an A in the course went from 40 percent to 
71 percent. Finally, students commented on how well they 
grasped the material. The next step will be to get feedback on 
how they have used this knowledge in the workplace. 

The Instrumentation and Electrical Technology program 
also saw small improvements following the completion of the 
first troubleshooting project assessment. In order to solve the 
troubleshooting problem, students had to design a flowchart 
and propose a solution. Prior to the project, the instruction 
focused on how to design troubleshooting flowcharts and a 
working system. In the end, some students (15 percent) 
demonstrated mastery, and some (60 percent) performed 
adequately, while others (25 percent) performed poorly. These 
results indicated that flowcharting needed to be incorporated 
earlier within the troubleshooting criteria to allow for more 
focus on problem solving. 

The Instrumentation and Electrical Technology program 
saw small improvements after completing the second 
troubleshooting project assessment. The second group was 
given a different assignment, which entailed using a program-
mable logic controller (PLC) to identify a system error and 
provide a solution. The majority of students were successful 
with this assignment. The A students (45 percent) successfully 
identified the error and solution. The B students (35 percent) 
and C students (20 percent) did not identify all system 
errors. These results indicated that more troubleshooting 
examples needed to be introduced during PLC programming 
instruction. Adding the examples should improve learning in 
the future.

The Process Technology program redesigned lab instruc-
tion and assignments to incorporate more critical thinking 
practice. Students in the capstone Troubleshooting course 
were trained to analyze and explain their solutions. The form 
used to grade the assignment was aligned with the critical 
thinking rubric created for this project. The Process 
Technology program realized small improvements in the 
development of the students’ ability to critically think. Two 
student groups have now completed this redesigned course 
content. Of the first group, 88 percent achieved a passing 
score (As, Bs, and Cs) for the culminating assignment. Of 
the second group, 74 percent achieved a successful score for 
the same assessment. Although the training and instruction 
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Future plans for the project include on-campus artifact 
scoring and incremental scaling to eventually encompass all 
workforce programs. The college has received student work 
artifact assessment scores from the VALUE Institute. The 
anticipation is that the results will reveal equity gaps. This 
information should inform the college of areas where 
potential efforts can affect improvement in learning. Data 
from two additional sources—on-campus artifact scoring 
and an institutional student survey designed to identify 
equity gaps—will be analyzed and used to correlate or 
complement information gleaned from the VALUE Institute 
results. The VALUE Institute scorer training that some 
instructors completed during the course of the project will 
be leveraged to conduct the on-campus scoring.  

The Ensuring Students Are Learning project has afforded 
many opportunities for professional development with the 
Association of American Colleges and Universities, including 
the VALUE Institute scorer training, Institute on High-Impact 
Practices and Student Success, webinars, and project meetings. 
The college has gained assessment experience, knowledge 
about rubric-based assessment, and understanding of addi-
tional data sources that should provide information regarding 
equity gaps. A template for scaling up our assessment in the 
workforce programs has been established to identify equity 
gaps and to improve teaching and learning. Kilgore College 
is now better equipped to ensure students are learning in its 
workforce programs.

Mario Cantu is an instructor of instrumentation and electrical 
technology, Ron Doss is lead instructor of process technology, Ursula 
Dyer is assessment coordinator and program director and instructor of 
radiologic science, Kelly Kaemmerling is assistant department chair of 
industrial technologies and lead instructor of industrial maintenance 
technology, Staci Martin is vice president of institutional planning, 
Alesha O’Steen is department chair of industrial technologies and lead 
instructor of instrumentation and electrical technology, and Kenya 
Ray is lead instructor of corrosion technology—all at Kilgore College.

for the two groups were similar, it was undetermined as to 
why fewer students in the second group were successful. To 
promote greater success, more emphasis has been placed on 
the requirement for students to include a more substantial 
and supported rationale for their decisions. The program is 
gradually adding more critical thinking basics into other 
courses. This approach will allow strategies to be introduced 
at an earlier stage in the program so that future students will 
be able to practice and develop these important skills in 
greater depth. 

The Corrosion Technology program redesigned two 
assignments to help students demonstrate proficiency as 
critical thinkers based on the performance descriptors outlined 
in AAC&U’s Critical Thinking VALUE Rubric. One of the 
assignments is a case study activity that is completed in the 
capstone course of the certificate of completion program, 
while the other assignment is a troubleshooting activity that 
is completed in the capstone course of the associate of 
applied science degree program. The case study activity is an 
assignment in which students examine a pipeline scenario. 
One hundred percent of the students earned a successful 
score for this assignment, compared with only 91 percent in 
the previous year. Although there are no previous data to 
compare the results with, 100 percent of students earned a 
successful score on the troubleshooting assignment. The 
rubric that was developed for these assignments will be used 
to assess different course assignments further.
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of a common rubric and two specific relevant writing 
prompts. Feedback on the common rubric was provided by 
both the faculty member and the assigned writing support 
coach or tutor. The writing coaches worked closely with 
disciplinary faculty members, and the faculty members took 
the responsibility for educational outcomes and engaged in 
creative and innovative teaching practices. Overall, this 
project includes intentional and sustained efforts to engage 
students’ workforce readiness through the development of 
writing skills. 

The three goals of MDC’s Strengthening Guided Pathways 
and Career Success by Ensuring Students Are Learning Project 
were to (1) examine the practices adopted to improve stu-
dents’ written communication, (2) analyze specific equity 
gaps in students’ performance, and (3) make inferences about 
whether we were able to improve students’ writing. To opera-
tionalize the project, we organized our work into the follow-
ing four components: faculty focus groups, student surveys, 
student focus group interviews, and data analysis of students’ 
written artifacts. During this pathways project, student 
artifacts were collected and scored by trained evaluators using 
double-blind scoring methods during both in-person and 
remote sessions. Although raters were not aware of whether 
they were scoring a first assignment or second assignment, 
the student artifacts represented a matched cohort sample, 
allowing for the examination of learning over time. 

In an effort to use the scoring data in a meaningful and 
actionable way, data dialogues using a collaborative inquiry 
model were conducted to better understand student 
performance and discuss ways to improve teaching processes. 
The practice symbolizes a cultural shift to put data at the 
center and cultivate a perspective of curiosity about student 
learning. Eventually, the approach allowed conversations to 
shift away from themes about college readiness to discussions 
about examining the system and how systematic changes 
could better facilitate equitable mastery of the student 
learning outcomes. 

Miami Dade College

Strengthening  
Guided Pathways in  
the School of Justice
Barika Barboza, Caryn Horwitz,  
and Zulfikar (Dennis) Kalam

The Miami Dade College (MDC) mission is to change lives 
through accessible, high-quality teaching and learning expe-
riences. A core value of the college is providing an environ-
ment that challenges students and empowers them to attain 
their academic and career goals. 

MDC is a majority-minority institution that enrolls a 
larger population of Hispanic students than any other college 
or university in the country. Hispanic students represent 
75 percent of the total student population, and Black 
non-Hispanic students make up another 15 percent. Nearly 
half (48 percent) of our students are non-native English 
speakers. The diversity of MDC’s student population led to a 
five-year college-wide focus on helping students strengthen 
their written communication skills. 

MDC’s recent guided pathways project examined student 
learning outcomes from the Do the Write Thing: Writing 
for the Real World initiative in MDC’s School of Justice 
(SoJ). SoJ student demographics include a higher percentage 
of African American students (24.5 percent) compared with 
the college-wide student population (15 percent). Therefore, 
this initiative was uniquely situated to serve a particular 
academic pathway while also informing future improvements 
to institutional practices.

The Do the Write Thing initiative included SoJ faculty 
and learning resources staff who focused on efforts to strengthen 
the culture of writing through planned professional develop-
ment, coordinated teaching practices, embedded learning 
supports, high-quality assessment strategies, and dialogues 
about data. Alignment of the written communication 
learning outcome was examined at the project, program, 
and institutional levels. 

The project was an implementation of a mini high-impact 
practice as a writing-intensive framework. The writing-to-
learn framework disrupted dominant pedagogical practices 
within the curriculum, with management by faculty members 
and support from embedded writing coaches and tutors. 
Many SoJ faculty members expressed that they had a lack of 
skill or desire to “become a writing instructor,” yet there was 
a strong commitment to improving the culture of writing 
within the discipline through collective dialogue and decisions. 
Ultimately, this project resulted in the collaborative design 
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academic goals, aligning with MDC’s mission to increase 
academic effectiveness.

In addition to assessing student learning related to the 
main written communication learning outcome, the project 
also incorporated a holistic approach to gathering qualitative 
assessment data, including student, faculty, and support staff 
perspectives to fully clarify the quality of the educational 
experience of the learner. So far, this pathways work has 
helped to refine a comprehensive approach to ensuring 
students are learning. Although this work is not completed 
yet, stakeholders now have a technique for unpacking 
components, observing changes in student performance, and 
improving student learning. MDC intends to replicate the 
methodology for other pathways. At an institution as large as 
MDC, where the demands on faculty time are great and the 
need to innovate is immediate, having an established process 
that examines both student performance data and the 
assessment process as a whole is fundamental to long-term 
student learning success.

Barika Barboza is director of learning and program evaluation, 
Caryn Horwitz is professor of criminal justice, and Zulfikar (Dennis) 
Kalam is professor of criminal justice—all at Miami Dade College.

During the data conversations conducted throughout 
2020, the Do the Write Thing project, and subsequent 
inquiries, the college promoted consensus building that led 
to collaborative action by the faculty members. The project 
had marked improvements for students’ written communica-
tion skills, with 67 percent of SoJ students scoring proficient 
or exemplary in assessments of their second assignment 
compared with 51 percent of students who scored proficient 
or exemplary on their first assignment. SoJ faculty imple-
mented this specific program to help students achieve their 
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field while exploring contemporary issues. Students attended 
sessions in a conference-style format that included presentations 
by professionals in law enforcement, courts, and correctional 
facilities. The course’s assessment resulted in eighty-three 
student work artifacts being uploaded to the VALUE (Valid 
Assessment of Learning in Undergraduate Education) 
Institute for external assessment using VALUE rubrics.

“Our students come from diverse backgrounds and some 
may not have the opportunity to network, gain experience, 
and learn from professionals in the criminal justice system,” 
said Heloisa DaCunha, a Criminal Justice faculty member. 
“Many students are not exposed to the field on their own, so 
we created that opportunity. The goal of this course was to 
bring together subject matter experts to provide the same 
learning environment for everyone.”

Key outcomes included applying critical thinking to 
identify contemporary criminal justice issues and research 
local and national career opportunities, including require-
ments related to education and prior work experience. 
Assignments included students’ reflections on their experi-
ences in the course. Successful completion of a four-part 
assignment ensured that students were learning. We analyzed 
data on student grades and compared the results with 
student demographics in the course. The data showed that 
80 percent of Asian students received an A, 43 percent of 
Hispanic and White students received an A, and 23 percent 
of Black students received an A. The department will conduct 
an intensive study to determine deterrents to Black student 
success and alter the design of the course and assessment to 
improve student success rates. 

Transparent Assignments in the  
Early Childhood Education Program
For our guided pathways project, the Early Childhood 
Education program chose to examine an assignment and 
assess how well it aligned with program goals and outside 
accreditation and state requirements. Department faculty 
wanted to take full advantage of this opportunity to create a 
high-impact assignment that allows students to integrate 
and apply major concepts, principles, theories, and research 
related to child development that they have learned in their 
coursework. For the assignment, students observe and assess 
the development of a child between the ages of four months 
and five years.

Faculty redesigned the assignment to enhance students’ 
learning and engagement by explicitly defining the learning 
benefits to students—the purpose, skills practiced, content 
knowledge gained, tasks to be completed, and criteria for 
success—as described in the Transparency in Learning and 
Teaching (TILT) framework created by Mary-Ann Winkelmes, 
executive director of the Center for Teaching and Learning at 
Brandeis University. The revised assignment has been piloted 
across multiple sections within the department. 

Middlesex Community College

Ensuring All Students  
Are Learning through  
Critical Assessment 
Judith R. Hogan, Heloisa DaCunha,  
Ronald Brevard, Nathan Percival, Michelle Dobrin, 
Kathleen Sweeney, and Ellen Grondine

The priority of Middlesex Community College (MCC) is to 
ensure that all students experience success. For its Strengthening 
Guided Pathways and Career Success by Ensuring Students Are 
Learning project, MCC chose to evaluate the quality and equity 
of student learning within the Criminal Justice, Early Childhood 
Education, and Information Technology Cybersecurity 
programs. Each program analyzed disaggregated assessment 
data to assess the learning of all students. Furthermore, all 
programs have embedded applied learning experiences. 

MCC created an action plan, including a comprehensive 
inventory of high-impact practices (HIPs) and a subsequent 
gap analysis of missing practices in each program. HIPs were 

assessed for equitable student learning. Professional development 
activities included immersion in implicit bias training and the 
impact of this bias on teaching and learning. An institutional 
research team presented data specific to the three programs 
and created a data dashboard outlining student statistics 
delineated by race on metrics such as program enrollment; 
graduation rates; course success rates; retention; and students’ 
Pell Grant eligibility, gender, and status as veterans.

Student Engagement in the  
Criminal Justice Program
In an effort to use HIPs to improve student learning, Criminal 
Justice faculty developed a two-day, one-credit course in which 
students interacted with professionals in the criminal justice 
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and gender, White male students had the highest GPAs while 
Black male students had the lowest GPAs. Black women, 
who are one of the most underrepresented groups in 
cybersecurity, had the second-highest GPAs (tied with men 
who did not identify as either Black or White). These results 
reinforced the department’s commitment to developing the 
talent needed to overcome traditional diversity challenges in 
the cybersecurity field. Future plans include analyzing all data 
on students who enter the program to identify patterns within 
different groups related to retention and academic success. 

MCC educators must continue to engage in critical 
conversations about equity, equality, and racial justice. 
Going forward, faculty mentors will share their methods for 
reviewing assessment data, help programs identify trends in 
their data, and suggest possible strategies to remedy student 
learning inequalities and inequities. Ensuring equitable 
learning for all students in our programs is at the core of our 
college’s strategic mission.

Judith R. Hogan is dean of business, legal studies, and public service; 
Heloisa DaCunha is professor of criminal justice; Ronald Brevard is 
professor of criminal justice; Nathan Percival is professor of informa-
tion technology; Michelle Dobrin is professor of education; Kathleen 
Sweeney is dean of science, technology, engineering, and mathematics; 
and Ellen Grondine is dean of education and K–16 partnerships—all 
at Middlesex Community College.

Related to student engagement, the education department 
project examined student satisfaction through comments 
students made in their reflections on the project:

“This observation project has . . . changed my thinking 
about child development because of all the knowledge 
I have gained about it. I now tend to find myself analyzing 
and interpreting certain things children do in a completely 
different way.”

“Going into this project, I did not realize how much it 
would affect me. I figured studying a child would be a bit 
complex, but not heavily impactful to my own life. . . . I 
now understand how I . . . was shaped into the person I am. 
Seeing the theories in action in this project, I was able to 
create new knowledge for myself no book could offer.”

“I now understand why different theorists created the 
theory they did.” 

“I will likely refer to this project as needed throughout 
my career.”

Writing-Intensive Projects in the  
Information Technology Cybersecurity Program
The Information Technology Cybersecurity (ITC) program 
increased writing intensity in the Introduction to Information 
Technology course to improve student outcomes. Some 
course assignments within the ITC program had required 
students to conduct primary research and write a short report 
on their findings, but students were expected to complete 
these assignments outside of class with little to no formative 
assessment. They were graded only on the complete assign-
ment and were not helped with the writing in the class. The 
program changed this practice to help students better com-
plete the assignment and increase their ability to communicate 
in writing. Faculty members teaching the course incorporated 
more direction into the assignment and included a formative 
assessment of the students’ work in order to improve under-
standing of the assignment, keep students on track to meet 
the learning outcomes, and ideally keep them engaged in 
the course.

Based on the grades from the assignment, students achieved 
a slight improvement in their grades across the board. There 
was no noticeable difference in grades between different 
ethnicities or genders. It is clear that the adjustment helped 
students succeed on the assignment. A higher percentage of 
students completed the course, so it is possible that the 
adjustment led to a greater completion rate. However, there 
are no data to support this, and the sample size was too small 
to make firm conclusions.  

The student population in the ITC program is not signifi-
cantly different from the population served by the college 
overall. However, when data were disaggregated by ethnicity 
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research—with each HIP overseen by its own faculty coordina-
tor. MCC’s participation in the Ensuring Students Are Learning 
project both coincided with and fostered the faculty-led 
establishment of MCC’s High-Impact Practices Committee 
in 2019—a body comprising all HIP coordinators, the assis-
tant director of assessment, and the dean of humanities and 
social sciences. This aligning of initiatives effected the transition 
from disparate coordination of the college’s HIPs to a more 
effectual, collective approach to HIP course designation, assess-
ment, scaling, and training. “We now have this group where 
we’re pulling together different applied learning strategies, differ-
ent high-impact strategies, and we’re learning from each other,” 
said Maria Brandt, professor of English and coordinator of 
the undergraduate research HIP.  

In just over a year, the High-Impact Practices Committee 
has already developed standard protocols for HIP course 
designation and assessment as well as meaningful professional 
development opportunities through the college’s Winter 
Teaching Institute and Professional Development Week. A 
critical goal of these efforts is to create a more equitable 
educational experience for all students by cultivating the 
comprehensive adoption of HIPs among faculty. MCC’s 
participation with the Ensuring Students Are Learning project 
has fortified its understanding that the noncognitive challenges 
faced by our students, which include work, familial, and 
personal responsibilities, often preclude them from register-
ing for HIP-designated classes because they simply cannot fit 
them into their busy schedules. It is therefore clear that equity 
in this area can only be achieved if these opportunities are 
built into program requirements and learning outcomes rather 
than existing as an option for those students with the time 
and flexibility to take one of a small number of HIP offerings. 

Monroe Community College

Institutionalizing  
Equity Consciousness 
through Collaboration
Michael Jacobs and Kimberley Collins

Monroe Community College (MCC) has embraced the 
Strengthening Guided Pathways and Career Success by 
Ensuring Students Are Learning project as a catalyst to integrate 
ongoing initiatives related to high-impact practices (HIPs), 
learning assessment, and institutional equity. 

Prior to its participation in the project, MCC supported 
myriad programs and endeavors in these three interconnected 
areas. As is the case at many colleges and universities, these 
initiatives largely existed in silos, with different departments 
and divisions working independently to achieve overlapping 
goals. Through its participation in the Ensuring Students Are 
Learning project, however, the college has made significant 
strides in achieving cross-disciplinary and cross-divisional 
collaboration, thus streamlining and bolstering our efforts 
toward scaling HIPs, strengthening assessment, and ensuring an 
equity-minded approach to all areas of teaching and learning. 

The Impact of High-Impact Practices Collaboration
For decades, the college has offered a range of HIPs across 
disciplines—specifically writing-intensive courses, service 
learning, learning communities, and undergraduate 
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Current efforts include the expansion of HIPs as well as the 
widespread adoption of collaborative and applied learning 
approaches. To this end, the High-Impact Practices 
Committee hosted an institution-wide conference on applied 
learning in spring 2021.

Equity and Learning Assessment
MCC’s participation in the VALUE (Valid Assessment of 
Learning in Undergraduate Education) Institute, in which 
trained external scorers evaluate student work artifacts using 
VALUE rubrics, will undoubtedly prove to be a transforma-
tive experience as the college develops more effective and 
equitable assessment models at the course, program, and 
institutional levels. Moreover, the college’s approach to the 
VALUE Institute serves as a model for cross-disciplinary, 
assessment-focused, and equity-minded collaboration. 
Members of the High-Impact Practices Committee, which 
represents five distinct academic disciplines, worked closely 
with members of the Biology faculty to develop common 
assignments for participating classes. An integral feature of 
this assignment was the implementation of the Transparency 
in Learning and Teaching (TILT) assignment design framework 
developed by Mary-Ann Winkelmes, executive director of the 
Center for Teaching and Learning at Brandeis University. 
Following this framework, MCC faculty clearly explain the goals, 
tasks, and assessments for each assignment, including the 
learning outcomes and criteria outlined in the Critical Thinking 
VALUE Rubric. “If students are engaged and understand why 
things are important,” explained Tori Matthews, assistant 
professor of biology, “they typically glean more from the class.”  

The success of MCC’s VALUE Institute project has 
catalyzed the development of an interdepartmental and 
interdisciplinary general education assessment process for 
the entire college—one that will ultimately yield a more 
coherent and equitable educational experience for our students. 
MCC’s participation in the VALUE rubric scorer certification 
program, which seven members of the faculty and staff have 
completed, has also inspired a more equity-conscious 
approach to assessment. “The rubric scorer training, which 
emphasized a real asset-based approach to looking at 
students’ work, was really valuable,” said Catharine Ganze-
Smith, associate professor of English and faculty liaison to 
the Schools of Arts & Humanities and Social Sciences & 
Global Studies. “And the asset-based approach is definitely 
an equity-aligned approach.” 

Additionally, assessment guidelines have recently been 
rewritten to emphasize equity-minded policies and practices. 
Accordingly, faculty are now encouraged to provide multiple 
means for students to demonstrate their learning. A workshop 
on equity and assessment, facilitated by the Teaching and 
Creativity Center (TCC) in spring 2021, allowed faculty to 
examine assignments for bias to make them more equitable 
and inclusive. The TCC is the college’s central office for 

faculty professional development and frequently provides 
programming that promotes equity in pedagogy, assessment, 
and curriculum development.

Moving Diversity, Equity, and Inclusion from  
the Periphery to the Center
In recognizing the need to address systemic racism, bias, and 
inequity in all its forms, MCC has made significant strides to 
create a more diverse, inclusive, and equity-conscious campus 
culture. In addition to establishing the Office of Diversity, 
Equity, and Inclusion (DEI) and hiring the college’s first chief 
diversity officer, MCC has supported departments, commit-
tees, and workgroups endeavoring to educate the college 
community on identifying both barriers and opportunities to 
achieving what the Association of American Colleges and 
Universities calls “diversity and inclusive excellence.” As this 
important work continues, the college has recently launched 
an initiative to renew its focus on centralizing DEI within the 
most fundamental component of its institutional mission: 
teaching and learning. Consequently, Andrea Wade, pro-
vost and vice president of academic services, has charged a 
diverse group of faculty, staff, and administrators to facili-
tate a broad augmentation of MCC’s curriculum so that DEI 
is largely reflected in institutional, program, and course 
learning outcomes.  

While the work of this workgroup is in its nascent stages, 
it is informed by established, ongoing efforts from previously 
independent committees, projects, and offices that have been 
integrated. Moreover, its purview is not only curriculum but 
also pedagogy, assessment, and course delivery. “We’re not 
only looking at what faculty are teaching or what the students are 
learning,” Wade said. “We are also evaluating classroom practices 
that might unintentionally create barriers to success or, 
conversely, mindfully provide equitable experiences to foster 
student achievement.” 

To this end, the workgroup will continue progress already 
made by both the Teaching and Creativity Center and the 
Ensuring Students Are Learning project (as part of its participa-
tion in VALUE Institute assessment) to scale the college’s use 
of the TILT framework in multiple areas of pedagogy and 
assessment. This includes upcoming, campus-wide workshops 
on TILT and VALUE rubrics. In a more comprehensive sense, 
the goal is to position DEI as ubiquitous within the broader 
academic activity of the institution. Thus, as stated by Amy 
Burtner, professor of English and acting coordinator of the 
Teaching and Creativity Center, “My sense is that everyone is 
committed to and understands the necessity of making DEI 
part of everything that we do from now on.”

Michael Jacobs is dean of humanities and social sciences, and 
Kimberley Collins is associate vice president of academic services 
—both at Monroe Community College.
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project team leveraged research on the role of high-impact 
practices (HIPs) in deepening student learning to develop an 
action plan to scale up the college’s use of service learning. 
The consistent use of service learning as a graduation require-
ment in the Nursing program, and the program’s plethora of 
written communication assignments, made it a great fit to pilot 
a framework to strengthen existing experiences and assignments.

Through a deep dive of the program’s baseline assessment 
practices, which included an examination of applied learning, 
student engagement, HIPs, and equity, the project team 
identified the clinical courses within the associate’s degree  
in nursing as milestones to the attainment of both technical 
and employability skills. These clinical courses require 
students to practice the skills they learn in the classroom at a 
community partner site and meaningfully reflect on the 
connections between theories and real-life experiences, as 
well as their growth in meeting student learning outcomes 
outlined by the American Nurses Association, as they 
progress through the pathway. For added impact, all students 
on the Green Bay campus are required to complete a 
four-hour service-learning activity in their second year of the 
program. 

Through a collaborative partnership between Nursing 
faculty and the college’s teaching and learning center, the 
project intentionally aligned service learning to a “philoso-
phy of nursing” essay assignment in the fourth-semester 
capstone clinical course. Enhancements were made to help 
instructors more clearly communicate the service-learning 
requirements and the philosophy of nursing paper to create a 
stronger, more direct link between the experience and how it 
forms students’ philosophy of nursing. Further adaptations 
were made in summer 2020 as the team engaged in profes-
sional learning to incorporate equity considerations related 
to students’ field of study.

While direct assessment results were not yet available at 
the time of writing, faculty have anecdotally noted that 
students’ reflections on equity and the new alignment with 
the service-learning activity “have really improved the quality 

Northeast Wisconsin Technical College

Connecting Learning,  
Equity, and Employability 
through Written  
Communication
Trista Loritz, Joanna Spice, Matthew Spindler,  
Beau James, and Kathryn Rogalski

Established in 1912, Northeast Wisconsin Technical College 
(NWTC) is a two-year technical college with three campuses, 
five regional learning centers, and several specialty centers 
throughout a nine-county district. Serving over twenty-four 
thousand students annually, the college offers programs in 
over two hundred high-demand career fields. Ninety-one 
percent of NWTC graduates are employed within six months 
of graduation, and the college is nationally recognized for its 
diversity and student success, winning numerous awards and 
distinctions. Additionally, hundreds of alumni continue their 
education through NWTC’s transfer agreements with over 
forty other colleges and universities. NWTC, home of the 
Eagles, believes everyone—no matter where they are in their 
personal and professional journeys—can soar higher.

Ensuring Students Are Learning
NWTC’s seven employability skills, which cut across disciplines, 
were embedded into course assessment practices in 2010–11. 
Opportunities for guided pathways to strengthen the student 
attainment of these employability skills emerged through 
conversations with community partners and informed the 
college’s 2018–23 strategic goal that “every student will be 
sufficiently competent to be an effective communicator 
(written, oral, and digital).” To align with those goals, NWTC’s 
Strengthening Guided Pathways and Career Success by 
Ensuring Students Are Learning project leveraged and enhanced 
existing practices to develop students’ written communication 
skills within the associate’s degree in nursing and evaluate 
whether high-impact teaching and learning strategies (especially 
service learning and reflective writing) have the efficacy 
needed to scale up the practices.

Key Outcomes of the Project
The Ensuring Students Are Learning project developed a 
framework to shift from individual interpretations of the 
seven employability skills to an institutional interpretation in 
which outcomes are intentionally scaffolded into pathways to 
strengthen student attainment of the skills (see fig. 1). At the 
Association of American Colleges and Universities (AAC&U) 
Institute on High-Impact Practices and Student Success, the 
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dyads of faculty collaborated, conversations with teaching 
and learning center staff prompted further ideas, and the 
participation of academic leaders allowed for continuous 
improvement and scaffolding of ideas.

Second, more opportunities exist to further define and 
connect HIPs to maximize their benefits to students. 
Ensuring HIPs are done well will require large, focused efforts 
to contextualize experiences like service learning and provide 
students with clear goals while they are engaged with 
community partners. Faculty have noted their desire to further 
strengthen the connection between HIPs and student 
learning outcomes.

Finally, continuous improvement doesn’t have to be broad 
but can be found in discrete elements such as single assign-
ments. One instructor noted that ensuring students are learning 
“doesn’t simply mean students are successfully completing 
the assessments. . . . Instead, it means that they are able to 
take those skills and then apply them beyond the assessment 
and classroom to other classes, their careers, etc.”

Trista Loritz is a project manager in the Learning Division, Joanna 
Spice is an assessment coordinator, Matthew Spindler is an instructional 
design consultant, Beau James is a learning high-impact practices 
coordinator, and Kathryn Rogalski is vice president of learning—all at 
Northeast Wisconsin Technical College.

and insightfulness of these essays.” An early quantitative analysis 
of the average word count in student essays shows that they 
increased from 620 words in fall 2019 to 859 words in fall 
2020, suggesting that, with more explicit instruction about 
connecting the service-learning experience to their personal 
philosophies, students had more to write about. 

Although the first pilot provided insights into a possible 
framework that could be used to scale up the teaching and 
learning practices, the project team sought to validate the results 
through a second pilot to further strengthen written communi-
cation within the Nursing pathway. A Nursing instructor 
and a general studies English composition instructor revised 
additional assignments for Nursing students. This second pilot 
also provided an opportunity for members of the project 
team, who had attended rubric scorer training with AAC&U’s 
VALUE (Valid Assessment of Learning in Undergraduate 
Education) Institute, to conduct their own scoring of 
student work artifacts using institutional rubrics.

Lessons Learned 
The Ensuring Students Are Learning project team learned 
several lessons from the two pilot programs. First, a teaching, 
learning, and assessment framework relies on a carefully 
woven support network that connects faculty, the college’s 
teaching and learning center, and academic leadership. Small 

Figure 1. Framework for the Ensuring Students Are Learning Project
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The project began with implementation of ePortfolios 
within Learning Frameworks, a three-credit-hour course 
required of all first-time-in-college students. Students’ 
engagement with the ePortfolio consisted of ongoing 
self-analysis and reflection that eventually led to a statement 
of their personal mission and the initial declaration of their 
chosen educational pathway. “ePortfolios as a learning 
journey through self-expression . . . allow my students to be 
creative in a way that meets their needs, preferences, [and] 
learning styles, and engages all levels of learners,” said 
Yolanda Reyna, an associate professor of the Learning 
Frameworks course.  

The early implementation became a more structured 
first-year pathway designed to reinforce students’ feelings 
of legitimacy as members of the college, formalize their 
goals, and help them map their future academic and career 
pathways. This first-year pathway consisted of six milestones 
for students: 

1. Create a Portfolium (the ePortfolio platform) profile, 
upload a photo, create a tagline and brief introduction, 
and post their first project. 

2. Create a personal mission statement (who they are, what 
they want to achieve, and what they want to contribute). 

3. Connect with their peer advisor.

4. Schedule a conference with their certified staff advisor 
and build their educational plan.

5. Complete their semester-by-semester individual 
success plan.

6. Register for the upcoming semester.

Palo Alto College 

Curation, Creation,  
and Self-Critique in  
Reflective ePortfolios
Elizabeth Tanner, Suzel Molina, and Edlyn de Oliveira

Integrative and reflective ePortfolios ask students to begin 
thinking and writing about their experiences, to make sense 
of their diverse learning, to share their work with others, and 
to clearly articulate the development of their ideas. As a 
creative, versatile platform that appeals to many students, 
ePortfolios can be a fast track to students owning their own 
learning trajectory.

In Palo Alto College’s Strengthening Guided Pathways by 
Ensuring Students Are Learning project, faculty members chose 
to use ePortfolios as the structure that would best support 
reflective and integrative learning. The intended goals of the 
project were for students to (1) recognize and articulate the 
development of their knowledge and skills; (2) create an evolving 
repository of their academic work and experiences; (3) develop 
a resource for future curricula vitae; and (4) understand and 
clearly describe the evolution of their educational pathways 
and career goals.

“We use [ePortfolios] to help us drive our own educa-
tional journey. My dream was to be a writer. I wrote a book 
last semester. I am now a published writer,” said Jonathon 
Rodriguez, a student in the English field of study. “I have 
cerebral palsy. I never had a voice. Now I do.” 

Table 1. Student Engagement with ePortfolios at Palo Alto College

 Data points 187,059 Total number of data points collected for users in this network.

 Total users 3,579 Total number of users in this network.

 Activated users 2,583 Total number of users that have completed onboarding.

 Skills showcased 20,907 Total number of skills being showcased by users in this network.

 Total views 113,450 Total number of profile and project views of users in this network.
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enthusiasm. Students wrote willingly and at length. The 
curation of their self-image and the opportunity to publish 
their work before a community of peers and employers 
seemed to drive the engagement. Faculty created the structure, 
provided advice and feedback, and then simply tried not to 
get in the way. “I am so glad that two of my professors were 
adamant about not only creating a professional site . . . but 
also publishing my projects and essays,” said Italia Barboza, 
a student in the Social Work field of study. “It has also 
helped build my confidence when it comes to my own pieces 
of work.”

Engagement with ePortfolios is rapidly expanding across 
campus. As of June 2021, more than 3,500 student users 
have uploaded over 6,000 projects to the Portfolium platform. 
These projects have helped students make a wide array of 
connections across campus and in their future professional 
fields. Students using ePortfolios have reported finding work or 
experiential learning opportunities at more than two thousand 
jobs and internships (see table 1). 

“Using [ePortfolios] has made an impact on my educa-
tional journey by opening doors for my art,” said Roberta 
Ramos, a sophomore in the Music field of study. “I’m able to 
. . . make connections with some really talented people. It’s 
taught me organization skills and time management. I love 
Portfolium!”

Elizabeth Tanner is vice president of academic success, Suzel Molina is 
a professor of kinesiology, and Edlyn de Oliveira is an instructor of 
music—all at Palo Alto College.

English, Business, Music, Drama, Integrated Reading and 
Writing, and Student Development faculty were early 
adopters of the ePortfolio. As the college held faculty 
workshops to help instructors learn about ePortfolio 
pedagogies, the use of the ePortfolio began to grow across 
other disciplines. 

“In addition to reaping the benefits of more authentic 
assessment in my courses, one of the unexpected joys of 
incorporating ePortfolios has been the window it has opened 
into my students’ lives,” said Melissa Elston, an associate 
professor of English. “I feel like I get to see more of the whole 
person when I read their profiles and provide feedback. It 
keeps the bigger picture in focus: their goals, their journey.”

What faculty saw in their first experiences with ePortfolios 
was an unexpectedly robust level of student engagement and 
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Going forward, our focus at SLCC will be on students 
who are not achieving success by looking at the D, F, and 
withdrawal rates in general education courses compared with 
the distribution of A, B, and C grades in those same courses. 
Given SLCC’s investments in developing data dashboards for 
faculty and administrators, we are now able to disaggregate 
data instantaneously at the course level. This will efficiently 
allow us to visualize equity gaps and work to make the 
necessary structural, curricular, and pedagogical changes to 
reduce and eliminate them. 

The General Education Mapping Project  
The focus on mapping is intended to align signature assign-
ments and reflection prompts to our general education learning 
outcomes. The goal is to create a pool of signature assign-
ments that faculty can incorporate when teaching general 
education courses. 

This college-wide project has rolled out in three phases to 
create and distribute maps for deans, associate deans, and 
faculty within our thirteen general education designations. 
As part of phase one, we asked the deans, associate deans, 
and faculty to identify at least three learning outcomes that 
should be included in signature assignments. In phase two, a 
larger body of faculty reviewed the maps and provided input 
and suggested changes to arrive at a consensus of what should 
be included in a signature assignment. For phase three, we 
conducted assignment design charrettes in the summer of 
2021. Faculty will now use the maps to exchange ideas, revise 
existing assignments, and create a library of signature assignments 
that other faculty can use in general education courses. 

The intent is to improve the learning experience in general 
education courses by having students engage in stronger 
reflection about signature assignments that are directly tied to 
our general education learning outcomes.  

ePortfolio Redesign 
Professor Mark Jarvis piloted a redesign of the ePortfolio 
project in a Lifespan Human Development course beginning 
in January 2020. With a focus on the critical thinking learn-
ing outcome, forty-eight preintervention student ePortfolios 
from 2019 (a control group) were compared with forty-eight 
postintervention ePortfolios from 2020, for a total of ninety-six 
student work artifacts. The pilot project centered on making 
the ePortfolio requirement and signature assignment more 
transparent to students by explaining why SLCC requires the 
ePortfolio and why it is considered a high-impact practice. 
Below, several students comment on the learning experience. 

“I have been completing ePortfolio assignments at SLCC 
for years but did not fully appreciate some of the aims and 
benefits. . . . The portfolio helps students see how all of 
their work is connected. Putting all of your capstone projects 
from all of your various courses in one place helps you see the 

Salt Lake Community College

Disaggregating Data,
Mapping Outcomes, and  
Redesigning Assignments
Michael Young, Emily Dibble, and Mark Jarvis

For its Strengthening Guided Pathways and Career Success 
by Ensuring Students Are Learning project, Salt Lake 
Community College (SLCC) developed an action plan 
focused on signature assignments and reflection in ePortfo-
lios that students create in their general education courses. 
Developed during the Institute on High-Impact Practices 
and Student Success hosted by the Association of American 
Colleges and Universities in 2019, the action plan’s goal is to 

strengthen the ePortfolio assignment to better integrate 
SLCC’s menu-driven general education program in a 
high-impact manner. A secondary goal of the plan is to 
develop more focused assignments and reflections that 
would be more usable in the assessment of student learning. 
In an attempt to better address equity at the college, we have 
attempted to disaggregate assessment data to see how various 
demographic groups experience the ePortfolio assignment.  

Disaggregating General Education Assessment Data 
In our attempts to study equity gaps in 2019 and 2020, we 
learned that there are very few glaring inequities in learning 
outcomes attainment across the sample we studied. This 
conclusion stands to reason, as we sampled students who 
successfully completed their education at SLCC. The small 
gaps we saw could have several causes, including course 
delivery, a lack of focus on the ePortfolio within the course, a 
lack of student or faculty engagement in the signature assign-
ment, and problems with the reflection prompts in general 
education courses. We are confident that future studies like 
this are not likely to produce actionable data. 

The intent is to improve the learning 
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which they would then add to their ePortfolios. This was key 
to making the ePortfolio more functional and effective for 
students in the learning process. Instead of the ePortfolio 
being  a mere “add-on requirement” to the course, the process 
encourages changing students’ perceptions about what it is and 
why we use it. Additionally, and more importantly, scaffolding 
keeps the students grounded in the learning outcomes through-
out the semester as they periodically assess and reflect on their 
progress and build on their prior learning. It is our hope and 
intent to use the information learned from this piloted course 
to provide further pedagogical and curriculum training on 
scaffolding the ePortfolio in our general education courses. 

Conclusion 
The SLCC team appreciates the opportunity to disaggregate 
our assessment data, map our general education learning 
outcomes, and pilot an ePortfolio redesign project. We are 
excited to see the results from this work by implementing 
changes in our pedagogy, closing equity gaps, and using our 
signature assignments to ensure that students are learning.  

Michael Young is associate dean of general education, Emily Dibble is 
ePortfolio coordinator, and Mark Jarvis is associate professor of family 
and human studies—all at Salt Lake Community College. 

value in a well-rounded education, and how it is a foundation 
for developing within your major.”

“This assignment should be a requirement for ALL professors 
every semester. This has helped me better understand the 
ePortfolio process in better detail than I have previously 
learned, and I will now be able to better enhance my 
ePortfolio. . . . By really putting your time into the ePortfolio, 
it gives you a better opportunity for higher success moving 
forward to a university.”

“I honestly have never liked doing my ePortfolio. I have 
always thought it was pointless and did not know why I 
had to do it. . . . I can now see that my classes go together 
and they intertwine with each other. I also now know that 
it is just as good for the professors as it is for the students. 
They are able to see in our reflections if we were able to 
understand what they were teaching.”

“The biggest thing that stood out to me was that it provides 
feedback to your professors. If you write an effective 
reflection, then it helps to give the professors insight into 
how the students experienced the course.”

In addition, the redesigned project scaffolded reflection 
practice with students at key points throughout the semester, 
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of assessment and teaching practices, along with professional 
development to support our goals, were critical to success.

Supporting Learning Outcomes Achievement
Marketable skills are embedded in core curriculum courses 
by aligning and mapping them with the courses’ student 
learning outcomes. At SAC, we assess student learning out-
comes for every course, every course section, and every 
semester. Reviewing AAC&U’s Valid Assessment of Learning 
in Undergraduate Education (VALUE) rubrics and their 
alignment to our marketable skills facilitated discussions on 
the attainment and achievement of these skills within students’ 
academic areas of study. 

In the 2019–20 academic year, SAC’s Marketable Skills 
Assessment Committee (MSAC), led by academic faculty 
and supported by IPPE, reviewed student self-assessment 
data generated by the CCSSE student survey, faculty 
assessment of students’ work within the eLumen software 
platform, and faculty assessment of work from recent graduates 
(also in eLumen) who completed SAC’s core curriculum. 
As seen in figure 1, most students either met or exceeded our 

benchmark achievement score for each marketable skill, but 
there were still areas for improvement. Closer analysis of 
the data showed that (1) students’ self-assessment of their 
achievement often did not align with faculty assessment data, 
and (2) many students had an unclear understanding of the 
marketable skills learning outcomes. Although student achieve-
ment of marketable skills has improved over time, a disconnect 
still exists between student and faculty perceptions.

To close the gap between faculty and student perceptions 
of achievement, a committee of cross-campus faculty discussed 
potential ways to make marketable skills more accessible for 
students. The committee reviewed the questions on market-
able skills that were included in the CCSSE survey, updating 
them for future assessment cycles. In fall 2020, SAC also 
launched the Marketable Skills Blitz Week. In a dedicated 
week each semester, faculty focus on marketable skills and 
how they align with each faculty member’s course. Using a 
portfolio of resources that includes PowerPoint presentations, 
talking points, video trainings, and faculty forums, faculty 
developed individual plans to get their students engaged in 
developing the skills. 

San Antonio College

Refining Institutional  
Processes to Improve  
Student Learning 
Rosalind Ong, Jolinda Ramsey,  
Julie Razuri, and Francisco Solis

At San Antonio College (SAC), a community college in the 
Alamo Colleges District (ACD) in Texas, continuously 
improving strategies to ensure all students are learning is key 
to achieving our mission of helping students reach their full 
potential and preparing them to graduate, transfer, or enter 
the workforce.

The college’s recent work to improve guided pathways 
aligns with ACD’s Alamo Institutes initiative. Each year, 
regional employers who elect to serve as advisory members for 
the institutes identify essential skills that students should 
possess upon graduation in order to enter the workforce or 
transfer to a four-year college or university. At SAC, these core 
competencies are known as marketable skills. 

Over the past several years, SAC has implemented processes 
to further support the alignment of outcomes within guided 
pathways. Using frameworks such as guided pathways to 
inform our processes has ensured that we have a consistent 
vision driving reforms across the college. In addition, our 
institution-wide commitment to using data to inform 
decision-making has led us to review aggregate and disaggre-
gate data about student learning and engagement. During 
our semi-annual institutional assessment event, SAC Scores, 
data on student learning outcomes (from eLumen) are 
analyzed at the faculty/staff, discipline/departmental, and 
institutional levels. In addition to using data on student 
learning from the Community College Survey of Student 
Engagement (CCSSE), faculty and staff also review key 
performance indicators such as retention rates; productive 
grade rates (A, B, or C in the course); and graduation rates 
from the Office of Institutional Research. In the fall of 2019, 
the college added equity to its priorities. While we use the 
data to inform us about student equity, we also go beyond 
these numbers to try to understand the needs of our students. 

Recent collaboration between the Offices of Academic 
Success, Student Success, and Integrated Planning and 
Performance Excellence (IPPE) through the Strengthening 
Guided Pathways and Career Success by Ensuring Students 
Are Learning project resulted in engagement from faculty 
and staff, support from campus leadership, and a commitment 
to collect and evaluate student work. Intentional communi-
cation and conversations about the continuous improvement 
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we are able to engage more faculty in continuous improvement. 
Each discipline is responsible for aligning its assessment 
methods with its courses and documenting that process. 
Disciplines submit information about their processes during 
the semi-annual SAC Scores institutional assessment event. 
Data that faculty commonly share include (1) a review of 
assessments, outcomes, curriculum mapping, and backward 
design methods; (2) documentation of meeting procedures; 
and (3) a description of how faculty take action on findings. 
This has led to institutional dialogue on cycles of improve-
ment and professional development to support disciplinary 
assessment processes.

Moving from the Project to an Institutional Process
Participating in the Ensuring Students Are Learning project 
resulted in the creation of sustainable resources and pro-
cesses that will support efforts to scale our work institu-
tionally. The ongoing improvement of assessment processes, 
the inventory of HIPs used across campus, and professional 
development such as Blitz Week will continue to propel us 
to our goal of ensuring that all students are learning at San 
Antonio College.

Rosalind Ong is coordinator of measurement and evaluation for learning 
assessment, Jolinda Ramsey is learning assessment faculty liaison for arts 
and sciences, Julie Razuri is learning assessment faculty liaison for career 
and technical education, and Francisco Solis is dean of integrated planning 
and performance excellence—all at San Antonio College.

Improving Teaching Practices
Defining high-impact practices (HIPs) was key to our Ensuring 
Students Are Learning project. Faculty across disciplines 
and modalities partnered to incorporate learning experiences 
such as collaborative assignments, undergraduate research, 
and ePortfolios into their curricula, all while aligning these 
practices to the marketable skills. Recently, our focus has shifted 
to the intentionality of HIPs on the student journey and the 
assessment of student artifacts. Incoming SAC students experi-
ence HIPs via a first-year student orientation course that 
includes reflective ePortfolio assignments. This early intro-
duction to metacognition is intentional. As more faculty 
adopt ePortfolios in their courses, we have identified a need 
to provide discipline-specific ePortfolios to sustain student 
engagement and lead them to completion.

SAC’s Teaching and Learning Center provided a central 
location for faculty to engage in HIPs training. The center’s 
web page provides a place for faculty to access resources, sign 
up for training, and submit existing practices to add to SAC’s 
HIPs inventory. The web page also provides access to learning 
assessment resources, tying together teaching and learning 
outcomes assessment practices.

SAC also established faculty professional development 
sessions for faculty across all disciplines to align their assessments 
with the marketable skills. Practices are unique across disciplines, 
so we developed a documentation process that provides an 
overview of commonalities across disciplines while still 
allowing for independent ownership of each discipline’s process. 

By incorporating the alignment of disciplinary assessment 
practices formally into our institutional assessment process, 
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Figure 1.  Achievement of Benchmarks for Marketable Skills in Core Curriculum Courses, 2019–20 
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Ensuring students are learning in pathways, however, requires 
more on-demand opportunities for faculty to use student 
learning outcomes data.

The project team and faculty in the pathways worked to 
enhance the college’s use of the online learning management 
system (LMS) by (1) using each program’s learning outcomes 
to create students’ learning “goals” within the LMS; (2) 
implementing revised rubrics with appropriate alignment to 
the learning outcomes; and (3) accessing on-demand reports 
about student learning following an assessment. 

For example, the Medical Imaging program’s learning 
outcomes were made available within the LMS to support 
the alignment of rubric criteria with appropriate outcomes. 
Immediately after an assessment was completed—even if it 
was conducted across multiple course sections and taught by 
multiple faculty—program-wide reports of student attainment 
of learning outcomes were available to faculty and leaders. 

San Jacinto College

Rubric Revision,  
Data Access, and Continuous  
Improvement of Learning
Chris Duke and Michelle Selk

San Jacinto College’s work on the Strengthening Guided 
Pathways and Career Success by Ensuring Students Are 
Learning project focused on improving learning in academic 
pathways while developing a plan to scale those practices up 
across all college programs. Faculty and leaders in the Medical 
Imaging and Child Development programs collaborated 
with assessment specialists and members of the project team 
to implement improvements to assessment methods, the 
accessibility of student learning outcomes data, and ongoing 
improvement processes. Results of the work provide a model 
for scaling up practices to ensure students are learning.

Improving Assessment Methods
The Medical Imaging and Child Development programs rely 
heavily on rubrics to assess student learning in the pathways. 
The project team worked with assessment specialists and faculty 
leaders to evaluate the rubrics used for assessment and improve 
them as needed. Revisions improved the wording of rubric 
criteria descriptors for each level of performance by requiring 
specific examples of student performance that faculty or other 
evaluators could explicitly identify in a sample of student work. 

The more explicit descriptors improved the rubrics’ quality 
and reliability as assessment instruments to help students 
organize their work and understand the expectations of 
assessments. For example, when revising a rubric based on 
standards from the National Association for the Education 
of Young Children, childhood development faculty worked 
with the project team to modify descriptor language from 
“describes the child and family background” to “provides a 
complete reflection that sufficiently measured development 
and learning,” a more concrete expectation that better informs 
students and the faculty evaluating the work (see table 1). 

Improving Student Learning Outcomes Data
Following the review and revision of assessment rubrics, the 
project focused on improving each program’s access to data 
about student learning in the pathways. Prior to the grant, 
the college relied on a common “annual assessment process” 
for the review of data. Faculty reported their data at the end 
of each semester, results were compiled at the end of each 
academic year, and faculty reviewed their program’s data to 
develop prospective continuous improvements to instruction. FR
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The LMS “goals report” provided a summative, high-level 
perspective of the extent to which students were learning 
outcomes in the pathway; the immediacy of the data made it 
possible for program faculty to focus efforts not on collecting 
data (which used to take multiple weeks of effort) but on 
student learning in pathways and the continuous improve-
ment of instruction. The reports included a variety of metrics 
to facilitate the analysis of the assessment and support faculty 
revisiting course content such as students’ written responses, 
goals of the course, or academic coaching.

Enhancing Continuous Improvement Processes
The Ensuring Students Are Learning project significantly 
contributed to the college’s goal of moving beyond “annual 
assessment processes” to real-time availability of pathway-specific 
learning outcomes data in order to foster immediate instruc-
tional improvements. Using recent assessment data, faculty 
or programs initiated an instructional improvement process 
documented in reports that follow a “plan-do-check-act” 
model. For example, based on student learning data from 
two different cohorts, Medical Imaging faculty planned and 
implemented changes to the language and images used in the 
assessment. In the “check” phase of the improvement, the 
program faculty noted that students’ “low success rate could 

not be attributed to poor question verbiage or image quality,” 
which they had originally considered. The assessment results 
following the change did not achieve the program’s desired 
goals, so the “act” section of the report indicated the next steps 
“to develop a review and practice exam specific to image 
evaluation” with the intent of improving student retention in 
the pathway and learning of that specific outcome. A subse-
quent report was developed to document the second effort 
to improve student learning. The series of reports provided 
information about both in-depth course-level improvement 
and high-level programmatic improvements, thereby funda-
mentally documenting the college’s efforts to ensure students 
are learning in their academic pathways.

Overall, the model developed through the college’s 
Ensuring Students Are Learning project provides a scalable 
approach for all programs to implement improvements to 
assessment methods, access to student learning outcomes 
data, and continuous improvement processes. 

Chris Duke is assistant vice chancellor of accreditation, institutional 
research, and institutional effectiveness, and Michelle Selk is 
manager of academic and technical program effectiveness—both at 
San Jacinto College.

Table 1. Revised Language to the Childhood Development Rubric

Grading Rubric for TECA 1354 
Assignment: Infant Observation Does Not Meet Expectations Meets Expectations Exceeds Expectations

Original

NAEYC Standard 3:
Observing, Documenting, and 
Assessing to Support Young 
Children and Families
3c. In a responsible way
3d. In partnership with families 
and other professionals, to 
positively influence the 
development of every child.

Document does not describe the 
child and family background.  
Document applies little knowledge 
in using the assessment strategies in a 
responsible way in partnership with 
families to positively influence 
children’s development and learning.

Document describes the child and 
family background.  Document 
provides explanation in using the 
assessment strategies in a responsible 
way in partnership with families to 
positively influence children’s 
development and learning.

Document clearly and thoroughly 
describes the child and family 
background.  Document 
thoroughly provides in-depth 
explanations in using the assessment 
strategies in a responsible way in 
partnership with families to 
positively influence children’s 
development and learning.

Revised

NAEYC Standard 3:
Observing, Documenting, and 
Assessing to Support Young 
Children and Families
3d. Knowing about assessment 
partnerships with families and 
with professional colleagues to 
build effective learning 
environments.

Student provided an incomplete 
reflection that minimally measured 
development and learning; reported 
on a few individual characteristics of 
the child based on the Denver 
developmental screening; 
professional recommendations for 
families and colleagues were not 
documented.

Student provided a complete 
reflection that sufficiently measured 
development and learning; reported 
on most of the individual 
characteristics of the child based on 
the Denver developmental 
screening; some professional 
recommendations for families and 
colleagues were documented.

Student provided a thoroughly 
complete reflection that clearly 
measured development and 
learning; reported on all individual 
characteristics of the child based on 
the Denver developmental 
screening; all professional 
recommendations for families and 
colleagues were well documented.
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the caveat that STC would not require all first-time-in-college 
students to take a Learning Framework course. (It would be 
too difficult to carve out the for-credit real estate within a 
sixty-credit associate’s degree.)  

The spring 2020 semester began with the college’s first-ever 
academic affairs “data summit.” Every academic program on 
campus was invited to look at its data (including learning 
outcomes assessment data) and collectively design targeted 
high-impact practices to address areas of concern. Held on 
Valentine’s Day—and comically featuring free buttons reading 
“I  Data”—the event was a success, according to faculty 
feedback. Meanwhile, the Education and Psychology 
departments were preparing for the Ensuring Students Are 
Learning Project: faculty were being prepped and coached on 
launching their high-impact practices and scaling up 
assessment and professional development. 

Then, COVID-19 happened. Everything not absolutely 
“mission-critical” was placed on hold (whether formally or 
informally) as the entire college scrambled to do what every 
college was scrambling to do: move their courses online. The 
postponement also affected AAC&U’s national Ensuring 
Students Are Learning grant, which was extended (finishing 
in fall 2021 rather than fall 2020). 

Hindsight will tell whether this postponement was a 
necessary evil or a blessing in disguise. But for the STC project, 
the spring semester of 2020 was lost—and with it, the summer 
session of 2020—as the college scrambled to pivot to online 
learning. And as the fall 2020 semester approached, no one on 
campus was entertaining innovative projects. The question was, 
rather, what else to cut in order to survive. 

By the time the college hosted its second annual data 
summit (the first to be held fully online) in spring 2021, the 
project’s focus had officially shifted again. Originally conceived 
as a scattered implementation of high-impact teaching and 
learning practices—as well as the assessment and professional 
development practices that would be determined later—the 
project now entails the full-scale revision of learning outcomes 
assessment. Nevertheless, seeds from the original project 
remain: the inventorying of existing high-impact practices in 
the seminar courses coupled with the collaborative creation 
of discipline-agnostic professional development offerings. 
The faculty designing and teaching the Learning Framework 
courses will deliver the high-impact practices and profes-
sional development offerings as samples of strategies that are 
adaptable to any program that wants to improve learning 
outcomes and processes. Were it not for this journey, the 
college would probably be where it was two years earlier: 
namely, looking for a good idea with which to solicit funding 
and resources. The college would like to thank AAC&U for 
its encouragement and patience. 

Christopher Nelson is dean for liberal arts at South Texas College.

South Texas College

Revising Our  
Guided Pathways  
Reform Efforts 
Christopher Nelson

When South Texas College (STC) applied to participate in 
the Strengthening Guided Pathways and Career Success by 
Ensuring Students Are Learning project, our proposal was fairly 
straightforward: three academic programs would radically 
revise their learning outcomes assessment processes  based on 
the analysis of learning outcomes assessment data. The three 
programs targeted would be the associate of arts in business 
degree, the associate of science in mathematics degree, and the 
associate of arts in philosophy degree. As our thinking went, 
if the college could get these three programs—which were not 
seen as “fans” of learning outcomes assessment—invested in 
the process, then the movement toward such revisions could 
become contagious. Funds from the project grant would be 
used to entice the faculty of these programs to participate. 

After officially joining the national Ensuring Students Are 
Learning project, STC sent a team of five faculty and staff 
members (working in advising, learning outcomes assessment, 
institutional effectiveness and assessment, professional and 
organizational development, and the Division of Liberal 
Arts) to the 2019 Institute on High-Impact Practices and 
Student Success hosted by the Association of American 
Colleges and Universities (AAC&U). Thanks to interactions 
with the institute faculty and teams from other participating 
institutions, the focus of STC’s project started to shift. The 
project team recognized that the assessment of new high-impact 
practices would not be realized until a year or two after 
the initial implementation(s). To offer a quicker yield of 
assessment data, the STC team turned its attention toward 
integrating engaging pedagogies and assessment processes 
within an existing high-impact practice in an area seen as 
“discipline agnostic.” The direction of the project narrowed 
to focus on the implementation of new high-impact practices 
within the college’s first-year Learning Framework seminars. 
Faculty in both the Education and Psychology departments 
(which managed and taught these courses) would be only 
too willing to participate. Consequently, the project was, 
quite literally, rewritten on the spot. 

The 2019 fall semester was spent explaining and rallying 
support for this initiative back home in South Texas. The 
participants were locked in, the project ideas were solicited and 
documented, and administrative support was secured—with 
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St. Petersburg College

Building a Stronger  
Foundation for  
Standardized Assessment 
Jason Nicholson and David Monroe

The guided pathways work at St. Petersburg College (SPC) 
has divided students’ disciplinary learning into ten career and 
academic communities. Each community has defined learning 
milestones related to academic and student support activities 
that address barriers or accelerators to student progression. 
The teams designing these activities for each community are 
led by a faculty member, an academic advisor, and a learning 
resources staff member. The work of these “triad” teams is 
supported at all levels of the college. Ultimately, the high-impact 
activities within the pathway communities serve as common 
intellectual experiences for students. Traditionally, SPC has 
assessed these events and activities by taking simple counts of 
participants and administering follow-up surveys. Prior to our 
recent guided pathways work, we had not formally used 
VALUE (Valid Assessment of Learning in Undergraduate 
Education) rubrics to assess specific events or activities. 

For SPC’s Strengthening Guided Pathways and Career 
Success by Ensuring Students Are Learning project, the project 
team intended to assess the impact of these events in a much 
more meaningful way. Specifically, we sought to measure the 
effect of applied learning by assessing the extent to which 
students are attaining learning outcomes by participating in 
designated out-of-class activities. We partnered with faculty 
who teach courses on ethics to incorporate our project work 
into their annual Goree Memorial Ethics Lecture. Our 
planned guest for the event was Todd May, a philosophy scholar 
and noted author who served as a philosophical advisor to 
NBC’s sitcom The Good Place. We planned to offer the event 
both face-to-face and streamed to online participants.  
Each instructor for PHI 1600: Applied Ethics was making 
attendance at the lecture mandatory for one of their course 
sections, and the students would receive a short, standardized 
assignment to complete. From this pool, we would pull one 
hundred student work artifacts—fifty written by students who 
attended face-to-face and fifty written by students who attended 
remotely. By using this approach, we hoped to gauge the 
effectiveness of the high-impact practice across both modalities.  

However, the COVID-19 pandemic changed everything. 
SPC canceled all on-campus events starting on March 16, 
2020; coincidentally, that was the date of the ethics lecture. 
The event was rescheduled for October 5, 2020, but the 
project team decided not to wait until then to assess students’ 

ethical reasoning at an out-of-class event. With the team, 
funding, and faculty support all in place, we just needed 
another event and a new assignment prompt. 

On April 15, 2020, SPC’s Institute for Strategic Policy 
Solutions hosted “Closing the Resilience Gap,” a panel 
discussion on mitigating rising sea levels. The panel included 
an economist, a scientist, and an applied ethicist who discussed 
related issues in their respective fields. The discussion took 
place on Zoom, and a moderator fielded questions from 
participants to help facilitate the dialogue.  

In light of the event change, the assignment instructions 
and questions were modified. Applied Ethics faculty designed 
the assignment’s critical thinking and ethical decision-making 
model, which is based on major learning outcomes for the 
course. These faculty already had experience using the Ethical 
Reasoning VALUE Rubric as a standardized metric of student 
competency and were able to seamlessly align the rubric with 
SPC’s critical thinking outcome without modifying the rubric.

Because the panel discussion took place later in the term, 
many faculty members decided not to require the assignment. 
However, a significant number used it as a substitute for 
holding a final exam, and some offered it as a substantial 
extra credit opportunity. As a result, the potential pool of 
student work artifacts was much smaller than anticipated. 
Furthermore, because all events and instruction had shifted to 
an online environment, there was no option to pull student 
work artifacts created by face-to-face participants. This meant 
the comparison across modalities was no longer possible. 
Student papers in participating course sections were made 
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Finally, members from the triads and other college staff 
attended the one-day AAC&U Summer Institutes Symposium. 
This symposium brought together campus teams who aspire 
to bring high-impact practices, general education reform, 
increased equity, and meaningful assessment strategies to scale 
at their institutions. This will allow for deeper discussion 
between symposium participants and our institute teams as 
they move forward with our pathways work. Together, these 
professional development opportunities will ensure the spirit 
of this work will continue long after the Ensuring Students 
Are Learning project ends.  

Jason Nicholson is student life and leadership coordinator, and David 
Monroe is professor of ethics—both at St. Petersburg College.

anonymous and assigned a number. Using a random number 
generator, one hundred papers were selected and prepared 
for submission to the VALUE Institute for assessment. 

While we awaited the results from the institute, we 
shifted the remaining grant funds from the Ensuring 
Students Are Learning project to professional development, 
with the goal of moving this work forward in other academic 
departments. We are approaching this in a few different 
ways. First, we participated for a second time in the Institute 
on High-Impact Practices and Student Success hosted by the 
Association of American Colleges and Universities (AAC&U). 
We sent a team focused on building a writing across the 
curriculum initiative. The faculty and academic leadership 
selected to attend are the key individuals needed to build 
this program and shepherd it along. The team also included 
key faculty and chairs from many of the general education 
disciplines that are incorporated into the work. The topics 
covered during the institute, along with the opportunity to 
discuss ideas with recognized experts, are greatly assisting the 
team in building a holistic design that incorporates assessment.

We also participated in AAC&U’s 2021 Institute on 
General Education and Assessment. Our focus during the 
institute was a spiritual next step following our work on this 
project. We sent a team that included a faculty member from 
each of our general education disciplines. Led by a key 
faculty member from the Ensuring Students Are Learning 
project to capitalize on the knowledge gained there, the 
team’s overall focus is on incorporating standardized, 
VALUE-based assessment into the structure of our pathways 
in other career and academic communities on campus. By 
adopting similar assessment structures within our practices 
and events, we can begin to do more in-depth comparisons 
across academic departments. 

Using VALUE (Valid Assessment of Learning 

in Undergraduate Education) rubrics, the 

team’s overall focus is on incorporating 

standardized assessment into the  

structure of our pathways in career and 

academic communities on campus.
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Waubonsee Community College 

Building Faculty  
Understanding of Equitable 
Teaching Strategies
Janette Funaro

When Waubonsee Community College joined nineteen other 
community colleges in the Strengthening Guided Pathways 
and Career Success by Ensuring Students Are Learning project, 
our team was excited to help answer important questions 
about our students’ learning in their academic pathways. 

The first pillar of our college’s strategic plan is to enhance 
student equity and success. Thus, efforts to achieve equitable 
outcomes for our students have become a central focus of 
what we do, from our Council on Access and Inclusion, 
which has a mission to create an inclusive campus environ-
ment and provide opportunities for equity-focused organiza-
tional learning, to Association of College and University 
Educators training for faculty, which focuses on inclusivity 
and transparent teaching strategies that support all students. 

Waubonsee’s recent work has included important efforts 
by our faculty to outline program maps for students. By 
honing the focus of student programs and creating detailed 

pathways for each academic area, the faculty played an 
important role in clarifying the academic journey for students. 
Based on these maps, which the college features prominently 
on its website, college staff strategically identified courses 
that needed to be “guaranteed to run” no matter what so that 
students could rely on the schedules they planned for their 
pathways. The college’s assessment team also worked with 
faculty on modified versions of the VALUE (Valid Assessment 
of Learning in Undergraduate Education) rubrics, recently 
completing a pilot assessment using the rubrics. 

In addition, our counseling and advising team is hard at 
work redesigning student support processes. Realizing that 
sometimes the students who need support the most are not 
the ones coming through our advisors’ doors, the redesign 
team made two significant transformational changes. First, 
it shifted from a passive walk-in service model to a proactive 
case management model in which new students are assigned 
an academic and career advisor who follows them from their 
first semester to graduation. Enhanced outreach creates more 
equitable student services at a higher level. Second, the project 
integrated academic and career development support into a 
holistic Office of Academic and Career Advising so that career 
exploration and planning techniques are infused throughout 
the students’ education. Because of its proactive nature, the 
redesign supports improvement of student retention and equity.  

Building from this ongoing work, the college’s goals for 
the Ensuring Students Are Learning project were to measure 
student learning in the English, History, and Biology pathways, 
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on how to support equity-based and high-impact learning, 
both in our new pandemic-affected environment (exploring 
ways to provide this learning remotely) and as we return to 
on-campus learning. The participating faculty are working 
with the college’s Office of Faculty Development and 
Engagement to give faculty the space to support, discuss, and 
collaborate with one another on collaborative, project-based, 
and applied learning. We continue to look for ways to interact 
in meaningful ways to support this type of learning, such as 
hosting book discussions and working more intensively with 
guest speakers during faculty development sessions. Our goals 
today are to continue developing cross-disciplinary, practical, 
and useful strategies to support student learning, as well as to 
create new ways to engage with existing student support projects.

Janette Funaro is former dean for social sciences, education, and world 
languages at Waubonsee Community College. She is dean of arts and 
communication at Diablo Valley College.

in which instructors were using high-impact practices and 
were adept at assessing student learning consistently. We also 
planned to increase the awareness, understanding, and use of 
inclusive teaching strategies among our faculty through quality, 
intensive training. Our overarching goal throughout would 
be to foster improved and equitable outcomes in learning.

During the intensive Institute on High-Impact Practices 
and Student Success hosted by the Association of American 
Colleges and Universities in July 2019, our team of faculty 
and administrators decided we would implement our own 
on-campus faculty institute focusing on equity and high-impact 
assignments. We wanted instruction to come from faculty as 
much as possible and to focus on small, high-impact changes 
first. Our Equity and High-Impact Practices (E-HIPs) 
Institute in fall 2019 was cofacilitated by colleagues from 
another community college and a four-year transfer partner. 

The first day of the E-HIPs Institute focused on develop-
ing inclusive syllabi and teaching practices. This session began 
with a discussion of diversity, equity, and inclusion in teaching 
and then explored practical strategies for improving course 
syllabi, classroom climate, and the integration of students’ 
voices in the classroom. On day two, instructors who facilitate 
Oakton Community College’s faculty credential in high-impact 
practices instructed our faculty on writing-intensive courses, 
problem-based learning, and ways to embed academic skills 
in coursework. They then helped faculty to brainstorm and 
workshop their own high-impact assignments guided by the 
criteria associated with high-impact practices, career-readiness 
competencies identified by the National Association of Colleges 
and Employers, their courses’ learning outcomes, and the 
college-wide learning outcomes. These assignments, which 
were used in spring 2020 courses, could be more easily and 
quickly incorporated into faculty members’ existing courses.

The shift to online learning in spring 2020 due to the 
COVID-19 pandemic was very challenging for our students 
and faculty. Faculty who had planned high-impact assign-
ments needed to make significant adjustments in order to 
implement them or modified versions of them. The pandemic 
and its human and economic toll, which were experienced 
so inequitably, as well as the social upheaval the country 
experienced in response to the murder of George Floyd, had 
us moving our focus to offering more support for our students 
and colleagues and intensifying our efforts to understand 
what makes equity essential to a community college’s 
mission. Our response to the pandemic has also taken our 
teachers and learners to new learning modalities. But with 
vulnerable student populations finding it more difficult to 
remain enrolled, the need for equity-based practices has 
never been more apparent and more urgent. 

As we move forward with our Ensuring Students Are 
Learning project, we realize that continued work is needed 
at the individual instructor and course level, as well as in 
campus-wide structures. Our team’s discussions are focused 
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Participating Institutions 

AAC&U has partnered with community colleges selected to participate in 
the Strengthening Guided Pathways and Career Success by Ensuring Students 
Are Learning project to promote student success and build institutional 
capacity to ensure students are learning. 

In 2019, twenty community colleges were selected through a competitive 
process to participate in the Ensuring Students Are Learning project. 

Amarillo College

Chattanooga State Community College

Community College of Baltimore County Foundation, Inc.

Crafton Hills College

Finger Lakes Community College

Houston Community College

Indian River State College

Kapi‘olani Community College

Kilgore College

Miami Dade College

Middlesex Community College

Monroe Community College

Northeast Wisconsin Technical College

Palo Alto College

Salt Lake Community College

San Antonio College

San Jacinto College

South Texas College

St. Petersburg College

Waubonsee Community College

With support from project funders and in partnership with the Center for 
Community College Student Engagement (CCCSE), the participating 
community colleges have engaged in sustained efforts to build institutional 
capacity, promote and scale equity and quality, and strengthen student 
learning for lifelong success. 

More information on the project can be found at https://www.aacu.org/
strengthening-guided-pathways. 
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Ascendium Education Group is a 501(c)(3) nonprofit organization committed to 
helping people reach the education and career goals that matter to them. Ascendium 
invests in initiatives designed to increase the number of students from low-income 
backgrounds who complete postsecondary degrees, certificates, and workforce training 
programs, with an emphasis on first-generation students, incarcerated adults, rural 
community members, students of color, and veterans. Ascendium’s work identifies, 
validates, and expands best practices to promote large-scale change at the institutional, 
system, and state levels, with the intention of elevating opportunity for all.  
For more information, visit https://www.ascendiumphilanthropy.org.



Coming Fall 2021

New Resources from AAC&U’s
Strengthening Guided Pathways and Career  Success 

by Ensuring Students Are Learning Project

Guided Pathways: Building Capacity to Ensure Students 
Are Learning at Community Colleges will feature several 
articles informed by project participant interviews and 
evaluation survey analysis that highlight the multiyear 
project goals, activities, findings, and recommendations 
for future work. The report will also feature articles about 
the forthcoming Teaching-Learning-Assessment Frame-
work and the campus teams’ participation in AAC&U’s 
VALUE Institute. The research report will be available as a 
downloadable resource on AAC&U’s website.

AAC&U’s Teaching-Learning-Assessment (TLA) Framework 
will be a practical, web-based tool to help institutions build 
capacity to ensure students are learning. Organized into 
five key phases and featuring elements such as campus 
spotlights, campus videos, guiding questions, and team 
activities, the TLA Framework will offer strategies for how 
to successfully implement and scale the fourth pillar of the 
guided pathways model, ensure students are learning. The 
TLA Framework will be openly available as an interactive, 
web-based tool located on AAC&U’s Office of Diversity,  
Equity, and Student Success web page.

For more information on the forthcoming project resources, please contact
Tia Brown McNair at mcnair@aacu.org or Lucie Bonneville at lbonneville@aacu.org.

Guided 
Pathways 
Building Capacity to  
Ensure Students Are Learning  
at Community Colleges

PROJECT FINDINGS

Association of American 
Colleges and Universities

Tia Brown McNair, Ashley Finley,  
Kate McConnell, and Lucie Bonneville

Foreword by Lynn Pasquerella





About AAC&U

AAC&U is the leading national association dedicated to advancing  
the vitality and public standing of liberal education by making quality  
and equity the foundations for excellence in undergraduate education  
in service to democracy. Its members are committed to extending the 
advantages of a liberal education to all students, regardless of academic 
specialization or intended career. Founded in 1915, AAC&U now comprises 
more than 1,000 member institutions—including accredited public and 
private colleges, community colleges, research universities, and 
comprehensive universities of every type and size.

AAC&U functions as a catalyst and facilitator, forging links among 
presidents, administrators, faculty, and staff engaged in institutional and 
curricular planning. Through a broad range of activities, AAC&U reinforces 
the collective commitment to liberal education at the national, local, and 
global levels. Its high-quality programs, publications, research, meetings, 
institutes, public outreach efforts, and campus-based projects help 
individual institutions ensure that the quality of student learning is central  
to their work as they evolve to meet new economic and social challenges. 
Information about AAC&U can be found at www.aacu.org.
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AA in Liberal Arts Program Assessment Report 
AY 2020 – 2021 

Department Chair Version 
November 1, 2021 

 
Summary / Results 
 
Thirty-seven AA in Liberal Arts Program courses completed a Course Learning Report (CLR) for 
AY 2020 - 2021, providing data on a total of 97 course learning outcomes. Of these 37 courses, 
19 submitted data usable for Program Learning Outcome (PLO) assessment purposes in the 
form of either percentages (5 courses) or raw numbers (14 courses) of students meeting a 
specific course learning outcome(s) that was mapped to a specific PLO(s).  
 
Usable data reported as raw numbers were aggregated to obtain an overall percentage of 
students who met course outcomes for the academic year (86%) and by semester (85% in fall, 
90% in spring). These data were also aggregated to assess each Program Learning Outcome:  
 

• Aesthetic Engagement (88%)  
• Communication (87%) 
• Thinking / Inquiry (86%) 
• Integrated Learning (83%) 
• Self and Community (81%) 

 
Usable data reported as only percentages were not aggregated since the number of students 
constituting each percentage could not be determined; lacking these numbers, averaging all the 
percentages would likely yield inaccurate results. The percentage data are therefore reported 
as a range for the academic year (70 - 100%) and by semester (70 - 100% in fall, 90 - 95% in 
spring; note that the spring percentage data are based on a very limited number of courses [1 
course]). 
 
As would be expected in any assessment process, let alone one in the middle of a deadly, global 
pandemic, not everything proceeded as planned. Some of these unplanned events had little to 
no effect on the process ... 
 

• Some courses that were scheduled to assess in fall actually assessed in spring (and vice 
versa). 

• Some courses determined that the existing course outcomes were not assessable and 
used the opportunity to discuss updating them. 

 
... and some had a more detrimental effect, resulting in the reporting of limited or unusable 
data: 
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• Some courses that planned to assess in this academic year were unable to do so or did 
not complete a CLR (34 of 71 courses, or 48%). See Appendix A for details. 

• Some courses reported results from a different academic year (ART 106J, CHEM 161, FR 
101, FR 102, HIST 222, MATH 78, MATH 88) or from a range of academic years (BIOL 
171, OCN 101, ZOOL 200, ZOOL 200L). 

• Some courses reported a range of results for a specific outcome(s), e.g., "70 - 90% of 
students met the outcome," or as a range for each instructor of the course (BIOL 275, 
BIOL 275L, MICR 130, MICR 140, MICR 161). 

• Some courses reported results as a narrative rather than as a number, e.g., "a very small 
percentage of students" (BIOL 171L, ENG 200). 

• Some courses listed resources needed as actions that students needed to perform in 
class, e.g., "participation during the semester," rather than as external resources needed 
to enhance student learning (SPAN 101, SPAN 102). 

• Some courses were not mapped, only partially mapped, or incorrectly mapped to PLOs 
(too many to list). 

 
Next Steps 
 
A number of CLRs included requests for resources based on assessment results. These requests 
(as well as any Next Steps reported) are listed in Appendix B. Hopefully, these requests will be 
considered.  
 
No red flags regarding student achievement of PLOs were raised based on the usable data 
submitted. A number of elements of the assessment process, however, need attention: 
 

• Support mechanisms throughout the assessment process need to be developed to help 
ensure that courses that plan to assess will actually be able to carry out that 
assessment. 

• Professional development will need to be offered to clarify how to complete each 
section of the CLR to help ensure that data usable for program assessment will be 
submitted. 

• Raw number data reporting will need to be stressed more, as aggregation of raw 
numbers appears to be a useful (though time-consuming) method of connecting PLO 
assessment to course learning outcome assessment. 

 
Conclusion 
 
Given the faculty workload imposed by the switch to online / remote instruction induced by the 
COVID-19 pandemic in AY 2020 – 2021, the fact that a little over 50% of the courses that 
planned to complete assessments did so is a positive outcome. Another positive development 
was the submission of raw number assessment results data, which allowed for aggregation of 
course learning outcome assessment data to inform program learning outcome assessment. 
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Appendix A – Course Learning Report (CLR) Completion 
 
(Sorted by course alpha) 
 

LASR AY 
Planned Dept Alpha Number CLR 

Submitted CLR Data   

2020-2021 AH ART 106J Y F18   
2020-2021 AH ART 159 Y Y   
2020-2021 MS BIOL 171 Y S18-F20   
2020-2021 MS BIOL 171L Y narrative   
2020-2021 MS BIOL 275 Y range   
2020-2021 MS BIOL 275L Y range   
2020-2021 MS BOT 101 Y Y   
2020-2021 MS BOT 101L Y Y   
2020-2021 MS CHEM 161 Y S18   
2020-2021 LLL ENG 100 Y Y   
2020-2021 LLL ENG 272M Y Y   
2020-2021 LLL ENG 273C Y Y   
2020-2021 LLL ENG 273N Y Y   
2020-2021 LLL ENG 200 Y narrative   
2020-2021 LLL FR 101 Y F19   
2020-2021 LLL FR 102 Y S20   
2020-2021 LLL FR 201 Y Y   
2020-2021 LLL FR 202 Y Y   
2020-2021 AH HIST 151 Y Y   
2020-2021 AH HIST 152 Y Y   
2020-2021 AH HIST 222 Y F19   
2020-2021 AH HWST 107 Y change slos   
2020-2021 LLL JPN 101 Y Y   
2020-2021 LLL JPN 102 Y Y   
2020-2021 MS MATH 78 Y S19   
2020-2021 MS MATH 88 Y S19   
2020-2021 MS MICR 130 Y range   
2020-2021 MS MICR 140 Y range   
2020-2021 MS MICR 161 Y range   
2020-2021 MS OCN 101 Y F17-21   
2020-2021 AH PHIL 103 Y Y   
2020-2021 AH REL 151 Y Y   
2020-2021 LLL SPAN 101 Y Y   
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LASR AY 
Planned Dept Alpha Number CLR 

Submitted CLR Data   

2020-2021 LLL SPAN 102 Y Y   
2020-2021 LLL SPAN 202 Y Y   
2020-2021 MS ZOOL 200 Y S18-S21   
2020-2021 MS ZOOL 200L Y S18-S21   
2020-2021 AH AMST 201 N     
2020-2021 AH ART 101 N     
2020-2021 LLL ASL 102 N     
2020-2021 LLL ASL 201 N     
2020-2021 MS BIOL 101 N     
2020-2021 MS BIOL 101L N     
2020-2021 MS CE 270 N     
2020-2021 MS CE 271 N     
2020-2021 MS CHEM 161L N     
2020-2021 AH DNCE 150 N     
2020-2021 LLL EALL 271 N     
2020-2021 LLL ENG 209 N     
2020-2021 LLL ENG 272B N     
2020-2021 AH HUM 295 N     
2020-2021 AH HUM 295HS N     
2020-2021 AH HWST 100 N     
2020-2021 AH HWST 207 N     
2020-2021 AH HWST 255 N     
2020-2021 AH HWST 257 N     
2020-2021 AH HWST 270 N     
2020-2021 AH HWST 285 N     
2020-2021 MS ICS 111 N     
2020-2021 MS ICS 211 N     
2020-2021 MS ICS 212 N     
2020-2021 MS ICS 241 N     
2020-2021 MS MATH 82 N     
2020-2021 AH MUS 108 N     
2020-2021 AH MUS 121D N     
2020-2021 AH MUS 121Z N     
2020-2021 AH MUS 183 N     
2020-2021 AH MUS 206 N     
2020-2021 MS SCI 295CS N     
2020-2021 MS SCI 295PS N     
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LASR AY 
Planned Dept Alpha Number CLR 

Submitted CLR Data   

2020-2021 AH THEA 221 N     
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Appendix B – Resource Requests and Next Steps 
 
(Sorted by course alpha) 
 

LASR AY 
Planned Dept Alpha Number 

Outcome 
(does not 

match 
catalog) 

Resources Needed Next Steps 

2020-2021 AH ART 159 1 
Online or face to face training 
in academic research and 
college level writing. 

Suggest use of "Faculty Information Literacy 
Award" (FILA) offered through KCC Library 
staff. 

2020-2021 AH ART 159 2  None 

Students struggle with college level writing 
and research. Establish tutor support, access 
and introduction to library physical and 
online resources. Currently developing 
adjustments to class requirements by 
working with new "Faculty Information 
Literacy Award" (FILA) offered through KCC 
Library staff. 

2020-2021 AH ART 159 3 
Online or face to face training 
in academic research and 
college level writing. 

Suggest use of "Faculty Information Literacy 
Award" (FILA) offered through KCC Library 
staff. 

2020-2021 AH ART 159 6  None 
Group critiques did not function well 
without personal dynamics of in person 
critiques. 

2020-2021 LLL ENG 272M 2 None Create a scaffolded assignment to increase 
literary term practice and usage in analysis. 
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LASR AY 
Planned Dept Alpha Number 

Outcome 
(does not 

match 
catalog) 

Resources Needed Next Steps 

2020-2021 LLL ENG 273C 1 None 

The COVID-19 crisis continues to adversely 
affect students’ day-to-day performance and 
anxiety, as well impacting instructor(s). I 
note this because its impact on assessment 
and how effective or not students are 
learning, retaining, or even able to engage 
with the materials and follow directions 
appears to be taking a toll. The failure to 
meet expectations appears to be pandemic 
related. It is still advised that future faculty 
provide lecture materials to build toward 
writing thoughtful and thorough reading 
reactions to help students improve their 
response to a creative literature and 
authors’ achievements. My 
recommendation is to encourage the 
continued and frequent smaller writing 
reaction exercises that can be expanded to 
meet the artifacts assigned or even longer 
assignments.  

2020-2021 LLL ENG 273N 1 None 

I would like to improve the scores for the 
final revision essay, as I think particular 
score can be improved. As such, I am going 
to assign a higher percentage value to this 
assignment to underscore the importance of 
this particular assignment.  
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LASR AY 
Planned Dept Alpha Number 

Outcome 
(does not 

match 
catalog) 

Resources Needed Next Steps 

2020-2021 LLL ENG 200 1 

Access to submission 
platforms such that allow for 
more effective feedback and 
curriculum delivery, including 
turnItIn.com, Edpuzzle, 
Kahoot, Canva, Loom, Snagit, 
Nimbus, Knowmia. 

Possible Responses Clearer emphasis in 
assignment guidelines on biographical 
writing requirements More direct 
peer/instructor feedback prompts to 
address presence of basic hallmarks of 
biographical writing More student models of 
effective biographical writing during drafting 
and revision process More strongly 
scaffolded exercises defining effective 
details in biographical writing. Teaching 
biography within a clear framework helps 
students focus their storytelling. In many 
cases, this approach might be more helpful 
than introducing a framework later in the 
drafting process, tacking it on to an 
assignment without discussion, or asking 
students to choose one themselves. 

2020-2021 AH HIST 151 1 

A lower maximum student 
enrollment per section. This 
would allow for more practice 
exercises and critical thinking 
assignments to be assigned. 

Develop a handout, possible with a video, on 
how to paraphrase more accurately. 

2020-2021 AH HIST 151 2 

A lower maximum student 
enrollment per section. This 
would allow for more practice 
exercises and critical thinking 
assignments to be assigned. 

None at this time. 

2020-2021 AH HIST 152 1 A lower maximum student 
enrollment per section. This 

Develop a handout, possible with a video, on 
how to paraphrase more accurately. 



 9 

LASR AY 
Planned Dept Alpha Number 

Outcome 
(does not 

match 
catalog) 

Resources Needed Next Steps 

would allow for more practice 
exercises and critical thinking 
assignments to be assigned.  

2020-2021 AH HIST 152 2 

A lower maximum student 
enrollment per section. This 
would allow for more practice 
exercises and critical thinking 
assignments to be assigned.  

Develop a handout, possible with a video, on 
how to paraphrase more accurately. 

2020-2021 LLL JPN 101 1 

Continued funding to provide 
students access to Extempore 
(speaking practice app) will 
help support students in 
reaching the Interpersonal 
Speaking SLO. Continued use 
of tools used this semester 
with follow-up assessment 
next semester to compare 
results may help establish 
data on the effectiveness of 
the use of the tools.  

The results combine synchronous and 
asynchronous classes. Testing methods 
differ with the asynchronous class recording 
their answers in a simulated conversation 
whereas the synchronous class took 
underwent a live oral test which would 
include additional impromptu questions in a 
conversation. Will consider changing the 
Final Oral format for asynchronous class. 

2020-2021 LLL JPN 101 2 

Students have asked if tutors 
are available. This semester, 
peer tutors at the Study Hub 
were not available. 
Apparently, although our 
students often ask about the 
availability of tutoring, they do 
not go to the Study Hub site to 
schedule an appointment for 

Discuss creating a peer tutoring system by 
with students who have completed JPN 101-
202. Request funding for small stipend for 
students. Determine standards, MQ and DQ 
of peer tutors. If funding is not available, 
offer extra credit or additional incentive for 
students to serve as peer tutors. 
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LASR AY 
Planned Dept Alpha Number 

Outcome 
(does not 

match 
catalog) 

Resources Needed Next Steps 

tutoring. Peer tutoring by 
students who have completed 
JPN 101 would be ideal. If we 
could receive funding to set 
up small stipends to create a 
pool of peer tutors who have 
completed JPN 101-202 at KCC 
to serve as peer tutors to 
students taking JPN 101-202, 
that may help improve 
student performance and 
attaining SLOs and retention. 

2020-2021 LLL JPN 102 1 

Continued funding to provide 
students access to Extempore 
(speaking practice app) will 
help support students in 
reaching the Interpersonal 
Speaking SLO. Continued use 
of tools used this semester 
with follow-up assessment 
next semester to compare 
results may help establish 
data on the effectiveness of 
the use of the tools. 

We will use the different types of 
assessments which utilize student's speaking 
skills more spontaneously and compare the 
results. 

2020-2021 AH PHIL 103 1 None Include some extra credit opportunities for 
re-assessing students' understanding 

2020-2021 AH PHIL 103 2 None 
Incorporate a couple of examples 
concerning land restoration projects here in 
Hawaii for students to build the connection 



 11 

LASR AY 
Planned Dept Alpha Number 

Outcome 
(does not 

match 
catalog) 

Resources Needed Next Steps 

2020-2021 AH PHIL 103 3 None 
Modify some writing assignments in such a 
way that helps students be clear and 
articulated in the final exam 

2020-2021 LLL SPAN 101 1 
Participation during the 
semester, asking answering 
questions and readings. 

  

2020-2021 LLL SPAN 101 2 Writing assignments 
throughout semester   

2020-2021 LLL SPAN 101 3 Cultural info each chapter   

2020-2021 LLL SPAN 102 1 
Repetitive practice throughout 
semester with emphasis on 
correct pronunciation 

  

2020-2021 LLL SPAN 102 2 
Smaller writing homework 
tareas that build to a full 
composition. 

  

2020-2021 LLL SPAN 102 3 Cultural Activities at the end 
of all 6 chapters.   
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Notes 
 

• Data were compiled on October 11, 2021. Any assessment information reported after 
that date is not included in this report. 
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CAAC PLO, SLOs and Rubric Final - 2019-2024 PLO #1

2/19/2020

PLO1 SLO and Rubrics draft

PLO1  Career Development and Academic Achievement 
Students will explore and identify their career/major options to make informed decisions about their educational and career goals.

SLO Rubric: Competent Rubric: Developing Rubric: Not Competent

SLO 1a: SWiBAT identify their career interest
Student identified a primary career 
interest.

Student considered career interests but did 
not identify a primary career interest.

Student did not identify any career 
interests.

SLO 1b: SWiBAT distinguish between liberal arts 
and career technical education (CTE) programs and 
the connection to future pathways

Student can identify the key differences 
between a liberal arts and CTE education 
and the connection to future pathways.

Student can identify the key differences 
between a liberal arts and CTE education.

Student cannot identify the difference 
between a liberal arts and CTE education.

SLO 1c: SWiBAT identify a major associated with 
their career interest and/or personal goals

Student identified an academic major that 
leads to their career interest(s).

Student considered academic majors that 
may lead to their career interest(s).

Student did not identify an academic 
major that leads to their career interest(s).

SLO 1d: SWiBAT register for courses applicable to 
their major and/or goals

Student registered and all courses were: 1)
applicable to the primary academic major 
or 2) selected intentionally to meet 
student's goals (i.e. transfer requirements, 
personal needs/interest).

Student registered but not all courses 
were: 1) applicable to the primary 
academic major or 2) selected intentionally 
to meet student's goals (i.e. transfer 
requirements, personal needs/interest).

Student registered, but none of the 
courses were applicable to the primary 
academic major.

SLO 1e: SWiBAT identify steps to transition to their 
next educational/career goal

Student identified all the steps needed to 
transition to the next educational/career 
goal: short and/or long term goals, 
accurate sequence of steps, timeline.

Student identified some of the steps 
needed to transition to the next 
educational/career goal: short and/or long 
term goals, accurate sequence of steps, 
timeline.

Student did not identify any of the steps 
needed to transition to the next 
educational/career goal: short and/or long 
term goals, accurate sequence of steps, 
timeline.

Rev. 9/5/19
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PLO #2 Student Learning Outcome (SLO) and Rubrics draft
PLO 2 Campus, Cultural, & Community Engagement

Students will foster self-understanding, acceptance, appreciation, and respect for diversity through interactions with diverse campus communities.

SLO Rubric: Competent Rubric: Developing Rubric: Not Competent
Campus/Community Resources

SLO 2a - SWiBAT Identify goal/need that supports campus, 
cultural and/or community engagement.

Student identified at least one goal or need. N/A Student did not identify at least one goal 
or need.

SLO 2b - SWiBAT Identify resource(s) to support campus, 
cultural and/or community engagement.

Student identified two or more 
campus/community resources.

Student identified at least one 
campus/community resource. 

Student did not identify any 
campus/community resources.

SLO 2c - SWiBAT Develop a plan to utilize resource(s) to support 
campus, cultural and/or community engagement.

Student developed a plan that included all 
of the following components:                                                                                                 
- Utilize resource(s) to support campus, 
cultural, and/or community engagement.                                                                                 
- Accurate sequence of steps.                                                                                                                                                                             
- Timeline 

Student developed a plan that included two 
of the following components:                             
-Utilize resource(s) to support campus, 
cultural, and/or community engagement.                                                                                                                     
- Accurate sequence of steps.                                                                                                                                                                             
- Timeline 

Student developed a plan that included 
none of the following components:                             
-Utilize resource(s) to support campus, 
cultural, and/or community engagement.                                                                                                                     
- Accurate sequence of steps.                                                                                                                                                                             
- Timeline 

SLO 2d - SWiBAT Implement a plan to utilize resource(s) to 
support campus, cultural and/or community engagement.

Student implemented a plan that included 
all of the following components:                     
-Utilize resource(s) that support campus, 
cultural and/or community engagement.                                                                  
-Accurate sequence of steps                      -
Timeline

Student implemented a plan that included 
two of the following components:                     
-Utilize resource(s) that support campus, 
cultural and/or community engagement.                                                                  
-Accurate sequence of steps                      -
Timeline

Student implemented a plan that included 
none of the following components:                     
-Utilize resource(s) that support campus, 
cultural and/or community engagement.                                                                  
-Accurate sequence of steps                      -
Timeline

SLO 2e - SWiBAT Evaluate their goals/plan to support campus, 
cultural and/or community engagement.

Student evaluated a plan by doing all of the 
following components:                                     
-Identify strengths or weaknesses in plan                                                              
-Identify behaviors that support or do not 
support implementing plan                      -
Identify completion of goals/plan and/or 
adjustments to plan/behaviors for 
improvement  (if applicable)

Student evaluated a plan by doing two of 
the following components:                                     
-Identify strengths or weaknesses in plan                                                              
-Identify behaviors that support or do not 
support implementing plan                      -
Identify completion of goals/plan and/or 
adjustments to plan/behaviors for 
improvement  (if applicable)

Student evaluated a plan by doing one or 
none of the following components:                                     
-Identify strengths or weaknesses in plan                                                              
-Identify behaviors that support or do not 
support implementing plan                      -
Identify completion of goals/plan and/or 
adjustments to plan/behaviors for 
improvement  (if applicable)

Professional Skills

SLO2f - SWiBAT demonstrate professional workskills/ habits (eg. 
accountabaility, follow through, time management) that are 
transferrable to other employment settings. 

Student demonstrates two or more 
professional workskills/habits in campus, 
cultural and/or community settings.

Student demonstrates at least one 
professional workskill/habit in campus, 
cultural and/or community settings.

Students did not demonstrate professional 
workskills/habits.

Cultural Inclusivity

SLO 2g -SWiBAT Identify/examine their own _____________           
- cultural heritage,                                                                                                  
- experiences,                                                                                            
- values and/or                                                                                               
- cultural development stages.

Student articulates their own cultural 
heritage, experiences, values and/or 
cultural development stages.

Student has begun to identify and examine 
their own cultural heritage, experiences, 
values and/or cultural development stages.

Student is not able to identify their own 
cultural heritage, experiences, values 
and/or cultural development stages

SLO2h - SWiBAT will be able to recognize the unique 
_____________  of others.                                                                                        
- cultural heritage,                                                                                            
- experiences, and/or                                                                                                
- values               

Student articulates the cultural heritage, 
experiences, and values of others.

Student has begun to identify and examine 
the cultural heritage, experiences, and 
values of others.

Student is not aware of the cultural 
heritage, experiences or values of others.

SLO2i - SWiBAT demostrate  their individual and collective 
responsibility to create safe, equitable and inclusive 
communities.

Student demonstrates the ability to adjust 
own attitudes and beliefs to promote safe, 
equitable and inclusive communitites.

Student has awareness of own attitudes 
and beliefs and open to promoting safe, 
equitable and inclusive communitites.

Student has awareness of own attitudes 
and beliefs but is resistent to promoting 
safe, equitable and inclusive 
communitites.
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PLO3 SLO and Rubrics draft

PLO 3 Personal Development & Responsibility  
 Students will be actively engaged in their personal growth and development to achieve their life goals. 

SLO Rubric: Competent Rubric: Developing Rubric: Not Competent
Goal Setting

SLO 3a - SWiBAT Identify goal/need that supports personal 
growth and college success

Student identified ast least one goal or need. N/A Student did not identify at least one goal 
or need.

SLO 3b - SWiBAT Identify _______ to support personal growth 
and college success. 
- Resource(s)
- Policies
- Strategies 

Student identified 75% or more 
resources/policies/strategies that support 
personal growth and college success.

Student identified 50-74% of 
resources/policies/strategies that support 
personal growth and college success.  

Student identified 49% or less 
resources/policies/strategies that support 
personal growth and college success.     

SLO 3c - SWiBAT Develop a plan to _____ to support personal 
growth and college success.
- Utilize resource(s) 
- Apply policies to themselves 
- Implement strategies 

Student developed a plan that included all 
of the following components:                     -
Utilize resources/Apply policies/Implement 
strategies that support personal growth 
and college success.                                                              
-Accurate sequence of steps                      -
Timeline

Student developed a plan that included two 
of the following components:                     -
Utilize resources/Apply policies/Implement 
strategies that support personal growth 
and college success.                                                              
-Accurate sequence of steps                      -
Timeline

Student developed a plan that included 
one to none of the following components:                     
-Utilize resources/Apply 
policies/Implement strategies that support 
personal growth and college success.                                                              
-Accurate sequence of steps                      -
Timeline

SLO 3d - SWiBAT Implement a plan to _____ to support 
personal growth and college success.
-Utilize resource(s)
- Apply policies to themselves
-Implement strategies  

Student implemented a plan that included 
all of the following components:                     
-Utilize resources/Apply 
policies/Implement strategies that support 
personal growth and college success.                                                              
-Accurate sequence of steps                      -
Timeline

Student implmented a plan that included 
two of the following components:                     
-Utilize resources/Apply 
policies/Implement strategies that support 
personal growth and college success.                                                              
-Accurate sequence of steps                      -
Timeline

Student implemented a plan that included 
one to none of the following components:                     
-Utilize resources/Apply 
policies/Implement strategies that support 
personal growth and college success.                                                              
-Accurate sequence of steps                      -
Timeline

SLO 3e - SWiBAT Evaluate their goals/plan to support personal 
growth and college success.

Student evaluated a plan by doing all of the 
following components:                                     
-Identify strengths or weaknesses in plan                                                              
-Identify behaviors that support or do not 
support implementing plan                      -
Identify completion of goals/plan and/or 
adjustments to plan/behaviors for 
improvement  (if applicable)

Student evaluated a plan by doing two of 
the following components:                                     
-Identify strengths or weaknesses in plan                                                              
-Identify behaviors that support or do not 
support implementing plan                      -
Identify completion of goals/plan and/or 
adjustments to plan/behaviors for 
improvement  (if applicable)

Student evaluated a plan by doing one or 
none of the following components:                                     
-Identify strengths or weaknesses in plan                                                              
-Identify behaviors that support or do not 
support implementing plan                      -
Identify completion of goals/plan and/or 
adjustments to plan/behaviors for 
improvement  (if applicable)

Values, Beliefs and Behaviors
SLO 3f - SWiBAT Express his/her individual values and beliefs to 
support their purpose and motivation.  

Student expressed through writing, 
verbalizing or other means their values of 
beliefs that support their purpose and 
motivation

N/A Student did not express through writing, 
verbalizing or other means their values of 
beliefs that support their purpose and 
motivation

Health, Safety and Well Being
SLO 3g - SWiBAT Recognize college policies and/or laws that 
support their health, safety and well being.

Student recognized 75% or more college 
policies and/or laws that support their 
health, safety and well being.

Student recognized 50-74% college policies 
and/or laws that support their health, 
safety and well being.

Student recognized 49% or less college 
policies and/or laws that support their 
health, safety and well being.

SLO 3h - SWiBAT Demonstrate awareness of 
strategies/behaviors that support  students’ health, safety and 
well being.

Student expressed awareness of 75% or 
more strategies/behaviors that support 
their health, safety and well being.

Student expressed awareness of 50-74%  
strategies/behaviors that support their 
health, safety and well being.

Student expressed awareness of 49% or 
less strategies/behaviors that support 
their health, safety and well being.
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Notice of Meeting 
UNIVERSITY OF HAWAI‘I 

BOARD OF REGENTS  
Board business not completed on this day will be taken up on another day and time 

announced at the conclusion of the meeting. 

Date: Thursday, May 20, 2021 
Time: 8:30 a.m.  
Place:  Virtual Meeting 

In light of the evolving COVID-19 situation, protecting the health and welfare 
of the community is of utmost concern.  As such, this will be a virtual 
meeting and written testimony and oral testimony will be accepted in lieu of 
in-person testimony.  Meetings may be monitored remotely via the 
livestream pilot project.  See the Board of Regents website for information 
on accessing the livestream:  www.hawaii.edu/bor.  Mahalo for your 
consideration. 

AGENDA 
I. Call Meeting to Order 
II. Approval of the Minutes of the April 15, 2021 Meeting 

III. Public Comment Period for Agenda Items:   
All written testimony on agenda items received after posting of this agenda and up 
to 24 hours in advance of the meeting will be distributed to the board.  Late 
testimony on agenda items will be distributed to the board within 24 hours of 
receipt.  Written testimony may be submitted via the board’s website through the 
testimony link provided on the Meeting Agendas, Minutes and Materials page.  
Testimony may also be submitted via email at bor.testimony@hawaii.edu, U.S. 
mail, or facsimile at (808) 956-5156.  All written testimony submitted are public 
documents.  Therefore, any testimony that is submitted for use in the public 
meeting process is public information and will be posted on the board’s website. 
Those wishing to provide oral testimony for the virtual meeting may register here. 
Given constraints with the online format of our meetings, individuals wishing to 
orally testify must register no later than 7:00 a.m. on the day of the meeting in 
order to be accommodated.  It is highly recommended that written testimony be 
submitted in addition to registering to provide oral testimony.  Oral testimony will 
be limited to three (3) minutes per testifier. 

IV. Report of the President and COVID-19 Update 
V. Report of the University of Hawai‘i Foundation 

VI. Committee Reports 
A. Report from the Committee on Independent Audit 
B. Report from the Committee on Personnel Affairs and Board Governance 
C. Report from the Committee on Planning and Facilities 
D. Affiliate Reports 

mailto:bor@hawaii.edu
http://www.hawaii.edu/bor
http://www.hawaii.edu/offices/bor/archive/index.php
mailto:bor.testimony@hawaii.edu
https://hawaii.zoom.us/webinar/register/WN_ZVe_VzH5QO-Povt8bHg5vQ
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VII. Agenda Items 
A. Consent Agenda 

1. Approval of Authorization to Amend Pre-Closing (Pre-Construction) 
Agreement with Greystar Development Services, LLC for Development of 
a Multi-Family Rental Housing Facility at the Former NOAA Site 

2. Approval of Resolution 21-03 Requesting the Administration of the 
University of Hawai‘i to Pursue an Adjusted Utility Rate Structure for 
Institutions of Higher Education from the Hawaiian Electric Company, Inc. 

3. Amendments to the Bylaws of the Board of Regents Article II.C.1.a., 
Chairperson; Article IV.D. Public Notice of Meetings; Article VI. Voting; and 
Article X.C. Disclosures. 

B. Final Report and Dissolution of the Maunakea Planning Permitted Interaction 
Group and Approval of Resolution to Further Act on Items Relating to 
Maunakea Management and Amend Board of Regents Resolution 19-03 

C. Appointment of a Permitted Interaction Group to Investigate Issues and Make 
Findings and Recommendations to the Board Related to the Review of the 
Maunakea Master Plan and Comprehensive Management Plan 

D. Approval of Lease Between the Agribusiness Development Corporation (as 
Lessor) and the University of Hawai‘i, Wahiawa, O‘ahu (Tax Map Key No.: (1) 
7-4-012:016) 

E. Approval of the Establishment and Naming of the Colonels Stephanie Marshall 
and Charles Miller Endowed Director of Community Partnerships at the School 
of Nursing and Dental Hygiene at the University of Hawai‘i at Mānoa 

F. Approval of the Establishment and Naming of the Queen’s Health Systems 
Endowed Professorship at the School of Nursing and Dental Hygiene at the 
University of Hawai‘i at Manoa 

G. Approval of Faculty Emeritus Status Recommendation for Franklin Kuo 
H. Reorganization Proposal for the Office of the State Director for Career and 

Technical Education 
I. Legislative Update 

VIII. Executive Session (closed to the public): 
A. Personnel and Legal Matters:  (To consider the hire, evaluation, dismissal, or 

discipline of an officer or employee, where consideration of matters affecting 
privacy will be involved, and to consult with the board’s attorneys on questions 
and issues pertaining to the board’s powers, duties, privileges, immunities, and 
liabilities, pursuant to Sections 92-5(a)(2) and 92-5(a)(4), Hawai‘i Revised 
Statutes) 
1. Discussion of Personnel Actions (A-1 for approval) 

mailto:bor@hawaii.edu
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2. Academic Labor United et al. v. Board of Regents of the University of 
Hawai‘i, Hawai‘i Labor Relations Board, and State of Hawai‘i, Case No. 
1CCV-21-0000559 

IX. Agenda Items (continued) 
A. Personnel Actions (A-1 for approval) 
B. Adoption of Resolution Honoring University of Hawai‘i Regent Michelle 

Tagorda 
C. Adoption of Resolution Honoring University of Hawai‘i Regent Jan Naoe 

Sullivan 
X. Announcements 

A. Next Meeting:  July 15, 2021, at a location to be determined 
XI. Adjournment 

ATTACHMENTS 
Attachment A1 – Personnel actions posted for action 
Attachment A2 – Personnel actions posted for information only  
 

mailto:bor@hawaii.edu


Attachment A-1:  Personnel Action for BOR approval.

Attachment A-1, May 20, 2021
1 of 2

Recommendation: That the Board approve the personnel action as recommended.
David Lassner

President

Campus Last Name
First Name & 
Middle Initial Proposed Title Unit Nature of Action Monthly Salary Effective Date

Mānoa Chen Qimei Associate Dean Shidler College of Business

Salary Adjustment of 
$4,168/mo (funded by 
endowed chair at  UH 

Foundation)

$25,165 May 21, 2021

Executive/Managerial



Attachment A:  Pursuant to §89C-4, Hawai‘i Revised Statutes, the following proposed compensation actions for excluded Executive/Managerial are disclosed for purposes of public comment.

  Attachment A-2, May 20, 2021
       2 of 2

Campus Last Name
First Name & 
Middle Initial Proposed Title Unit Nature of Action Monthly Salary Effective Date

System Ogawa Nicole
Interim Associate Director of Human 

Resources
Office of Vice President for 

Administration
Appointment $9,167 July 1, 2021 - June 30, 2022

Mānoa Ceria-Ulep Clementina Interim Dean
School of Nursing and Dental 

Hygiene
Appointment $16,334 July 1, 2021 - June 30, 2022

Mānoa Mirkay Nicholas Interim Associate Dean
William S. Richardson School of 

Law
Appointment $17,962 June 1, 2021 - May 31, 2022

Executive/Managerial



Board of Regents Meeting Minutes of April 15, 2021 - Page 1 of 16 
DRAFT 

DISCLAIMER – THE FOLLOWING ARE DRAFT MINUTES AND ARE SUBJECT TO 
FURTHER REVIEW AND CHANGE UPON APPROVAL BY THE BOARD 

MINUTES 

BOARD OF REGENTS MEETING 

APRIL 15, 2021 

Note:  On January 30, 2020, the World Health Organization declared the outbreak of 
COVID-19 a public health emergency of international concern, subsequently declaring it 
a pandemic on March 11, 2020.  On March 16, 2020, Governor David Y. Ige issued a 
supplementary proclamation that temporarily suspended Chapter 92, Hawai‘i Revised 
Statutes, relating to public meetings and records, “to the extent necessary to enable 
boards to conduct business in person or through remote technology without holding 
meetings open to the public.” 

I. CALL TO ORDER 

Vice-Chair Randy Moore called the meeting to order at 8:31 a.m. on Thursday, April 
15, 2021.  The meeting was conducted with regents participating from various locations. 

Quorum (11):  Chair Benjamin Kudo; Vice-Chair Randy Moore; Vice-Chair Alapaki 
Nahale-a; Regent Simeon Acoba; Regent Kelli Acopan; Regent Eugene Bal; Regent 
Wayne Higaki; Regent Jan Sullivan; Regent Michelle Tagorda; Regent Robert 
Westerman; and Regent Ernest Wilson. 

Others in attendance:  President David Lassner; Vice President (VP) for 
Administration Jan Gouveia; VP for Community Colleges Erika Lacro; VP for Legal 
Affairs/University General Counsel Carrie Okinaga; VP for Research and Innovation 
Vassilis Syrmos; VP for Information Technology/Chief Information Officer Garret 
Yoshimi; VP for Budget and Finance/Chief Financial Officer Kalbert Young; UH-Mānoa 
(UHM) Provost Michael Bruno; UH-Hilo (UHH) Chancellor Bonnie Irwin; UH-West O‘ahu 
(UHWO) Chancellor Maenette Benham; Hawai‘i Community College (HawCC) 
Chancellor Rachel Solemsaas; Executive Administrator and Secretary of the Board of 
Regents (Board Secretary) Kendra Oishi; and others as noted. 

II. APPROVAL OF THE MINUTES 

Regent Wilson moved to approve the minutes of the March 18, 2021, meeting, 
seconded by Regent Sullivan, and noting the excused absence of Chair Kudo, the 
motion carried, with all members present voting in the affirmative. 

III. PUBLIC COMMENT PERIOD 

Board Secretary Oishi announced that the Board Office received written comments 
as follows: 
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Written testimony relating to the proposed reorganization of UHM was received from 
Paul McKimmy on behalf of the Mānoa Faculty Senate, opposing the reorganization, 
and Jaret Leong on behalf of the Mānoa Staff Senate, offering comments. 

Written testimony opposing the proposed reorganization of UHM in part was 
received from Allison Yap. 

Written testimony offering comments on both the proposed reorganization of UHM 
and the final report of the COVID-19 Strategic Response and Economic Recovery 
Permitted Interaction Group was received from David Ross. 

Written testimony in support of the Resolution Requesting a Comprehensive Plan to 
Achieve a Reimagined University of Hawaii was received from Mike Miyahira. 

Written comments in support of the HawCC Nursing Program was received from 
Arthur Sampaga, Jr. 

Written comments regarding HawCC’s community outreach efforts was received 
from Gerald De Mello. 

Written comments in support of the Construction Academy at HawCC was received 
from Liana Prudholm. 

Written comments in support of workforce development and education on Hawai‘i 
Island was received from the Kona-Kohala Chamber of Commerce. 

Written comments related to the HawCC administration was received from the 
Associated Students of the University of Hawai‘i (ASUH) HawCC Student Government 
that included a petition containing 147 names, Jeff Yamauchi, and Helen Nishimoto. 

Late written comments in support of the Construction Academy at HawCC was 
received from Takamine Construction, Inc., Russell Rapoza, Sheila Ann Dagarag, and 
Grant Ka'au'a on behalf of Dean Cevallos. 

Late written comments in support of workforce development and education on 
Hawai‘i Island was received from Suisan Company, Ltd. 

Late written comments in opposition to the proposed reorganization of UHM, in part, 
was received from members of the Study Abroad Council. 

Late written comments expressing concerns with the consultation process for the 
proposed reorganization of UHM was received from members of the Committee on 
Administration and Budget of the Mānoa Faculty Senate. 

Late written testimony in opposition to the final report of the COVID-19 Strategic 
Response and Economic Recovery Permitted Interaction Group was received from 
Jessica Hamad 

Chair Kudo arrived at 8:37 a.m. and proceeded to conduct the remainder of the 
meeting. 
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Written comments may be viewed at the Board of Regents website as follows: 

Written Testimony Comment Received 

Late Written Testimony Comment Received 

Oral testimony regarding the proposed reorganization of UHM was received from 
Paul McKimmy and Jaret Leong, who emphasized points made in their written 
comments. 

Oral testimony regarding the HawCC administration was received from Jeff 
Yamauchi, Craig Kekahuna, Helen Nishimoto, Wendy Laros, TK Wehrsig, and Jessica 
Hamad.  All testifiers emphasized points made in written comments submitted. 

IV. REPORT OF THE PRESIDENT AND COVID-19 UPDATE 

President Lassner provided an update on the university’s current state of affairs with 
regard to the COVID-19 pandemic stating that the university continues to remain vigilant 
to ensure the health and safety of students, faculty, and staff.  He noted the success of 
the university’s COVID-19 mitigation programs and acknowledged the outstanding 
efforts of its COVID response teams who have worked in partnership with the State 
Department of Health (DOH) to address pandemic-related health situations in 
accordance with all Centers for Disease Control and Prevention (CDC) and DOH 
COVID-19 guidelines and protocols.  To date, the university has experienced a total of 
117 confirmed COVID-19 positive cases across all ten of its campuses. 

Administration of the COVID-19 vaccine continues to occur statewide and the 
university remains focused on vaccination efforts for members of the university 
community.  President Lassner stated that all employees of the university have been 
given the opportunity to schedule their vaccinations and that all university students will 
soon become vaccine eligible.  The university is also continuing its public educational 
and outreach efforts to address vaccine hesitancy and allay vaccination concerns. 

As the university nears the end of the spring semester, it continues to actively 
prepare for a more normalized campus experience for its students over the next 
academic year with a projected increase in in-person course instruction and the 
associated increase in levels of engagement between students, faculty, and staff.  
Although it is expected that all university students who are residents of Hawai‘i will have 
been afforded the opportunity to be vaccinated by the end of summer, uncertainty 
remains regarding the vaccination of students from other states and from abroad.  The 
university is contemplating numerous actions to address this issue including the 
provision of vaccinations for unvaccinated individuals arriving on campus; vaccination 
requirements for physical attendance at the university, as well as all faculty and staff; 
mandatory COVID-19 testing for unvaccinated individuals; and regular surveillance 
testing for students who remain on campus such as those in student housing.  However, 
numerous legal considerations regarding any possible actions, as well as questions 
about amendments to CDC and DOH COVID-19 protocols due to an increasingly 
vaccinated population, remain unanswered and the university must remain agile and 
responsive to constant change as it has been over the past year. 

http://www.hawaii.edu/offices/bor/regular/testimony/202104150830/Written_Testimony___Comment_Received_DTS_786.pdf
http://www.hawaii.edu/offices/bor/regular/testimony/202104150830/Late_Written_Testimony___Comment_Received_DTS_786.pdf
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President Lassner stated that there was no additional information on the status of 
Higher Education Emergency Relief Funds (HEERF) since the last board meeting other 
than that the United States Department of Education has provided clarification to a 
university professional organization noting that relief funds from the American Rescue 
Plan Act (ARPA) will be released to states in the coming weeks.  This is not expected to 
affect the university since it continues to expend funds received from previous 
allocations of relief funding and is not currently reliant on ARPA funds in the near term.  
He reiterated, however, that while federal relief funding offers the university a 
tremendous opportunity to make strategic investments and improve its long-term fiscal 
stability, this one-time infusion of federal money will not be sufficient to relieve the 
projected, long-term budget pressures that will be faced by the university. 

Extramural funding for research continues to witness steady growth with over $375 
million being awarded to date this fiscal year even without inclusion of any formula-
based HEERF funding. 

Preliminary indications show some improvement in enrollment although the situation 
remains dynamic.  Summer session enrollment figures have increased with enrollment 
for the 2021 summer session exceeding summer 2020.  Based upon admission 
applications received to date for fall 2020, which is currently the best available metric to 
gauge fall enrollment, it is projected that UHM and UHWO will experience increased 
enrollment and that UHH and the community colleges will experience decreased 
enrollment.  While the decline in applications for admission to the university’s 
community colleges is significant, our declines remain less than national averages.  
President Lassner also noted that community college enrollment figures are not 
indicative of the work they have done with respect to workforce development 
curriculums, which often consist of mainly non-credit coursework and is data which is 
not included in overall enrollment figures.  The administration is continuing to evaluate 
its enrollment reporting to be more inclusive of non-credit education, which is an 
important part of our mission. 

The community colleges are again partnering with Hawai‘i P-20 Partnerships for 
Education (Hawai‘i P-20) to continue the Next Steps to Your Future program (Next 
Steps) which is specifically designed to engage public high school graduates on all 
islands with higher education and career options.  Next Steps is a summer onramp 
program that connects graduating high school seniors to available post-secondary 
education, training, and employment opportunities; offers free career exploration 
classes to eligible students at the community colleges; and includes the Hawai‘i P-20 
Summer Advising Initiative which links high school graduates with personalized advising 
to allow them to make informed decisions and take the critical steps needed to achieve 
their post-high school education plans at no cost.  Through Next Steps, students can 
learn how to navigate college; discover the education and training available at the 
university; determine whether to enroll in college, seek employment, or both; explore 
career options; develop career plans; and identify next steps toward their career and life 
goals.  Enrollment in Next Steps also allows students to begin earning credits toward a 
college degree and provides them with opportunities to pursue scholarship funds 
specifically reserved for program participants.  Interest in this program has been strong 
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with the community colleges engaging over 2,100 students in 2020, and a goal of 
reaching over 4,000 high school seniors this year. 

Hawai‘i P-20 has also been instrumental in the provision of early childhood 
education, which studies have indicated is an important precursor to future success in 
school and life.  Unfortunately, as a state, Hawaiʻi is one of the weakest at providing 
early childhood education.  However, in 2018 and 2019, Hawai‘i P-20 developed and 
implemented a small-scale, free, three-week pilot summer program aimed at helping 
kindergarteners entering the educational system to transition and acclimate to 
classroom routines and social interactions.  The success of this program, which was 
made possible through philanthropic funding, has led the State Department of 
Education to allocate federal stimulus money to expand the program statewide. 

President Lassner highlighted a notable achievement of the university stating that it 
has been selected as a site to host the Overwatch League’s championship competition.  
Overwatch League, a major international and professional Esports gaming league, 
faced numerous challenges in organizing its championship competition this year 
because of teams being spread across the globe.  Inconsistent travel restrictions due to 
the COVID-19 pandemic made the feasibility of holding the international competition in 
a single location unattainable, and slow variable Internet connectivity between 
continents created difficulties in ensuring fair competition between gamers.  Hawai‘i’s 
relative resilience during the pandemic, as well as the university’s mid-Pacific location 
and faster internet connections with Tokyo, led to Overwatch League officials selecting 
UHM as an ideal site to host its championship.  As a result, the top teams in Overwatch 
League’s West Division will be flown to Hawai‘i where they will compete against the top 
teams in Asia.  He noted that this achievement demonstrates the university’s capacity to 
create a new kind of tourism opportunity, as well as provide an opportunity for students 
to participate in a major international competition for a multi-billion-dollar industry. 

Campus Report 

Chancellor Solemsaas noted that HawCC serves approximately 2,400 students on 
campuses in Hilo, Kona, and Honoka‘a, and provided an overview and video 
presentation of the college’s demographics and enrollment statistics, highlighting the 
ethnic diversity of the student body, which has a strong representation of native 
Hawaiian and part-native Hawaiian populations.  It was also noted that HawCC’s 
student body consists primarily of liberal arts majors, a large portion of which intend to 
transfer to a four-year university, followed by individuals enrolled in career and technical 
programs.  She stated that HawCC is devoted to student success and that the success 
of its students matters for Hawai‘i Island because 90 percent of its students are from 
Hawai‘i Island and 78 percent remain on Hawai‘i Island after graduation. 

Despite challenges faced as a result of the large percentage of economically 
disadvantaged households located on Hawai‘i Island, a student population base that is 
spread over a large land mass consisting of metropolitan areas and small towns within 
expansive and remote rural areas, and the lowest number of residents seeking to obtain 
a post-secondary education in the State, HawCC continues to strive to fulfill its 
educational promise to the community and hopes to achieve this by meeting two, self-
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established goals.  These goals include meeting the educational demands of the 
community in relation to workforce needs thereby creating a skilled workforce for 
Hawai‘i Island and improving educational access to students that will allow for increased 
student success.  Chancellor Solemsaas highlighted a number of programs and projects 
that have been implemented to achieve these goals including construction-based, 
educational programs for the development of homes in collaboration with the 
Department of Hawaiian Home Lands, as well as Habitat for Humanity and the Ka‘u 
Dream Project, which is creating purposeful pathways from education to employment for 
students of Ka‘u High School.  HawCC, in collaboration with Hawai‘i P-20, has also 
initiated a dual enrollment career and technical education pathway pilot project in auto 
mechanics at Kealakehe High School, which has shown promising results for college 
and career readiness, and plans to expand this program to include dual credit pathways 
in agriculture, construction technologies, and culinary arts in the coming year. 

Chancellor Solemsaas stated that HawCC must also work to close the digital equity 
gap existing on Hawai‘i Island that has been made evident during the COVID-19 
pandemic by supporting efforts to address the lack of on-island, digital infrastructure; 
increase access to functional digital devices; and improve the digital literacy of both 
students and community members.  Closing this gap will provide an opportunity to 
expand university programs to Hawai‘i Island through distance education which will 
result in offering additional pathways for Hawai‘i Island students to achieve post-
secondary educational success. 

Student Report 

Ms. Helen Nishimoto, President of ASUH-HawCC, gave a presentation on the work 
and achievements of ASUH-HawCC noting that it is one of three governing bodies at 
HawCC and consists of representatives from each of the three campuses, many of 
whom serve on the various campus committees to provide student input on policy and 
other decisions that impact students.  In accordance with its constitution, ASUH-HawCC 
serves as an advocate for all students of the campus community at both the campus 
and university system level and is charged with investigating and reporting on matters 
that are related to students, faculty, staff, and the administration of HawCC.  She shared 
some of the initiatives and activities undertaken by ASUH-HawCC over the past year, 
including holding monthly food distribution events at the Manono and Palamanui 
campuses; sponsoring several domestic violence education activities and providing 
volunteers for the 2020 domestic violence conference; incentivizing participation in the 
electoral process; conducting monthly talk story sessions and podcasts to improve 
communications with students; and introducing resolutions to inform the administration 
of issues affecting students, faculty, and staff of HawCC. 

Referencing a student experience survey conducted by the university system in 
spring 2020, Ms. Nishimoto highlighted a number of academic and personal challenges 
faced by HawCC students during the COVID-19 pandemic including the lack of internet 
access, the unavailability of adequate study spaces, and financial challenges.  Over half 
of HawCC students also noted that they were not comfortable with taking courses online 
and would wait for the return of in-person instruction before resuming their studies. 
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Faculty Report 

David Tsugawa, HawCC Faculty Senate Chair, spoke about the challenges faced by 
faculty members and lecturers at HawCC in adapting to changing instructional 
modalities due to the COVID-19 pandemic, as well as the work undertaken to address 
these challenges and ensure that the educational needs of HawCC’s students were met 
without reducing teaching standards.  He stated that faculty and lecturers realized the 
importance of preparing for the provision of online course instruction as a result of 
difficulties experienced during the spring 2020 semester and worked in collaboration 
with the Instructional Technology and Support Office, Media Services Office, and the 
Faculty Senate’s Faculty Staff Development Committee to develop professional 
development programs and webinars that provided training in, and support for, effective 
synchronous and asynchronous online teaching. 

In addition to improving instructional methodologies, faculty and lecturers embarked 
on initiatives to ensure that the core educational mission of HawCC was met.  One such 
initiative was the establishment of a program to provide no-cost textbooks to students in 
an effort to reduce any economic barriers faced in achieving their educational 
aspirations.  As a result of this effort, 30.3 percent of classes offered in spring 2021 at 
HawCC provided no-cost textbooks with a direct cost savings to students of 
approximately $547,400.  Other initiatives undertaken include the combining of the 
Ka‘ao model, a four-stage process founded in Hawaiian mythology meant to transform 
the student experience, and advancement via individual development for higher 
education strategies, both of which focus primarily on student success, persistence, and 
retention, into the curriculum for first-year HawCC students starting in the fall. 

Mr. Tsugawa also noted that HawCC faculty and lecturers remain committed to 
environmental preservation and sustainability as indicated by work conducted to finalize 
an academic subject certificate program in sustainability for the 2021 academic year. 

Chancellor Solemsaas concluded the campus report by sharing that HawCC is 
celebrating 80 years of providing post-secondary education to the Hawai‘i Island 
community.  She stated that HawCC has been the beneficiary of tremendous 
community support, including the receipt of $1 million from an anonymous, private 
donor, and noted that celebratory activities have been planned with a theme of giving 
back to the community through service. 

Chair Kudo asked Chancellor Solemsaas to comment on concerns raised regarding 
the HawCC administration that were expressed in public testimony received by the 
board.  Chancellor Solemsaas replied that the administration at HawCC continues to 
engage members of the HawCC community, particularly students represented by 
ASUH-HawCC, through monthly meetings in an effort to work collaboratively in serving 
both the students and community.  She explained the approach used by the HawCC 
administration in addressing specific concerns raised regarding the use of federal relief 
funds and the investment of student fees but also acknowledged the need for the 
HawCC administration to make improvements in communicating actions and efforts 
undertaken in a more clear, concise, and transparent manner.  VP Lacro added that she 
meets regularly with representatives from the various campus governance groups to 
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listen to their concerns.  After hearing concerns raised by HawCC students and 
consulting with Regent Acopan, she met with Chancellor Solemsaas to discuss and 
develop a path forward to address and improve communication issues at HawCC.  
Additional meetings will also be held with students to ensure that concerns are being 
addressed. 

Chair Kudo remarked that it is often beneficial to have an independent, third party 
examine, and possibly provide solutions to, issues affecting an organization or 
institution and offered the services of the board’s Committee on Independent Audit, and 
by extension the Office of the Internal Auditor, as a mechanism to help resolve any 
issues being expressed by students with regard to HawCC, particularly financial issues. 

Vice-Chair Nahale-a acknowledged the work undertaken by the HawCC 
administration in addressing a particularly challenging time for the campus, remarking 
that he was especially impressed with its efforts to more intentionally engage and 
connect with the Hawai‘i Island community, and asked how, and in what ways, these 
connections have helped HawCC during the COVID-19 pandemic.  Chancellor 
Solemsaas responded that community connections have been vital in establishing a 
collective approach to closing educational achievement gaps and expanding efforts to 
ensure student success.  Engagement with the business community has also been key 
in addressing workforce development needs and improving efforts to establish, develop, 
and expand long-term, sustainable economic opportunities for Hawai‘i Island. 

Noting the $1 million anonymous donation recently received by HawCC, Vice-Chair 
Moore asked about the use of the funds and whether there were any associated 
stipulations.  Chancellor Solemsaas replied that the funds received were unrestricted 
and would be used as endowments for student scholarships and professional 
development for faculty and lecturers, as well as student leadership. 

Referencing a reported reduction in the number of degrees and certificates awarded 
by HawCC in 2020, Regent Acoba inquired about HawCC’s outlook regarding this 
academic statistic and any steps being taken to remedy this situation.  Chancellor 
Solemsaas stated that digital equity and other educational challenges faced by students 
during the COVID-19 pandemic will more than likely result in the number of degrees and 
certificates awarded over the next academic year to remain largely unchanged.  
Nevertheless, HawCC is investing resources in an in-depth analyses of enrollment data 
to better understand the challenges faced by students regarding retention and 
persistence.  She noted that collaborative efforts to improve student success, 
persistence, and retention, such as those mentioned during the Faculty Senate report, 
are ongoing, and that HawCC continues to work towards addressing digital equity 
issues by working with the community to improve digital infrastructure, including the 
availability of functional devices, as well as digital literacy. 

Regent Acoba asked whether faculty believed that the learning environment at 
HawCC was effective given the reported conflicts that are alleged to be occurring on 
campus.  Mr. Tsugawa acknowledged that there are difficulties facing students, faculty, 
staff, and administrators on the HawCC campus which have been amplified during the 
COVID-19 pandemic.  While the faculty is cognizant of the concerns being raised by the 
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students and has concerns of their own, he noted that all parties are moving forward in 
an attempt to overcome these challenges. 

V. AFFILIATE REPORTS 

There were no affiliate reports. 

VI. REPORT ON THE ASSOCIATION OF GOVERNING BOARDS CONFERENCE ON 
TRUSTEESHIP (AGB Conference) 

Regent Wilson provided a report on the AGB Conference stating that it was primarily 
focused on the three basic principles of trusteeship which include understanding the 
various roles and responsibilities of individuals and entities charged with the 
governance of an institution; leading by example and working collaboratively with an 
administration while maintaining an independence that will allow for actions to be taken 
that are in the best interests of the institution, particularly with respect to justice, equity, 
and inclusion; and having an awareness of the mission, constituents, culture, and 
context of the institution which will allow for strategic thinking that is focused on matters 
related to long-term sustainability.  Topics of discussion also included pre-COVID 
transformation of governing bodies and a post-COVID new normal; the relationships 
between governing boards and the president and administration of an institution; 
students and some of the challenges they are facing; and the differences in core values 
of the various generational groups.  He stated that he will furnish Regents with a written, 
follow-up report that includes more detailed descriptions and explanations of the topics 
discussed at the conference. 

VII. AGENDA ITEMS 

A. Approval of Amendments to Regents Policy (RP) 8.207, Investments 

Regent Sullivan explained that the Committee on Budget and Finance reviewed 
proposed amendments to RP 8.207 at its March 4, 2021 meeting and unanimously 
voted to recommend board approval of the proposed amendments.  At the March 18, 
2021, board meeting, suggestions to further amend RP 8.207 to address concerns 
about Regent liability with regard to real estate investments and institute safeguards 
against the possibility of self-dealing in real estate projects were proffered and action on 
the adoption of all of the proposed amendments was deferred to the next board meeting 
in order to provide time for Regents and the public to review the additional changes and 
allow for further discussion. 

Regent Acoba requested clarification of the methodology that will be used to 
calculate the amount of funds the board may invest in real estate under the amended 
policy.  Vice-Chair Moore explained the rationale for the proposed amendments and 
provided a brief synopsis of the methodology that would be used to calculate the 
potential amount of funds the university could invest in real estate.  He also noted that 
any investment in real estate proposed by the university would require board approval.  
Regent Sullivan added that the language used to establish the calculation methodology 
with respect to the amount of funds that could be made available for real estate 
investments was based upon a formula contained in the original iteration of RP 8.207 
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that was used to calculate the amount of endowment funds that could be used by the 
university for alternative investments.  VP Young concurred with Regents Moore and 
Sullivan and provided a hypothetical example stating that, if the average value of the 
endowment portfolio for the previous 20 quarters was $100 million, the university would 
be afforded the opportunity to strategically invest up to 10 percent of the valuation of the 
fund, which would equate to $10 million, in real estate pending board approval.  
However, he explained that the amended policy also stipulated that the amount of funds 
authorized to be invested in real estate are not required to be diminished if a 
subsequent analysis reflected a decrease in the endowment fund’s valuation.  Given the 
previous example, if a subsequent analysis determined that the valuation of the 
endowment fund’s portfolio was $90 million, the administration would not be required to 
divest any of the real estate investments already made to reflect this decrease. 

Regent Sullivan moved to approve the proposed amendments to RP 8.207, 
seconded by Vice-Chair Moore, and the motion carried with all members present voting 
in the affirmative. 

B. Final Report and Dissolution of the COVID-19 Strategic Response and 
Economic Recovery Permitted Interaction Group and Approval of Resolution 
Requesting a Comprehensive Plan to Achieve a Reimagined University of 
Hawaii 

Chair Kudo reported on the findings and recommendations of the COVID-19 
Strategic Response and Economic Recovery Permitted Interaction Group (Task Group), 
expounding upon the reasons for the Task Group’s establishment and detailing the work 
it conducted over the past ten months.  In particular, he noted that the Task Group held 
a total of 35 meetings to discuss various issues regarding the improved utilization of 
resources for strategic decision making in the wake of the economic impacts caused by 
the COVID-19 pandemic and focused its efforts on areas related to campus operations, 
financial impacts to university operations, and the university’s role in the economic 
recovery of the State.  The findings of the Task Group are contained within its final 
report and includes a recommendation for the adoption of a board resolution 
(Resolution 21-01) requesting that the administration develop a comprehensive plan to 
achieve a reimagined University of Hawai‘i through the completion of seven action items 
and prepare this plan for presentation to the board, as well as implementation, prior to 
the end of the 2021 calendar year. 

While the Task Group recommends dissolution at this time since it has concluded its 
current scope of work, it recognizes that the underlying issue of long-term sustainability 
will continue to impact the University and the State as a result of the long-range 
economic impacts caused by the COVID-19 pandemic.  As such, Chair Kudo stated that 
the reconstitution of the Task Group remains an option should it become necessary to 
address any additional matters. 

Regent Westerman moved to accept the final report of the Task Group, seconded by 
Vice-Chair Moore, and the motion carried with all members present voting in the 
affirmative. 
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Regent Wilson moved to adopt Resolution 21-01, seconded by Vice-Chair Moore. 

Regent Acoba remarked that Resolution 21-01 resulted from the work conducted by 
the Task Group and was based on dire projections made regarding a number of issues, 
particularly those dealing with fiscal matters, that were expected to severely impact the 
university as a result of the pandemic.  However, circumstances have since changed 
and the university appears to be in a much better situation than it was one-year ago, 
although challenges remain.  As such, some of the underlying assumptions that were 
posited and used to draft Resolution 21-01 may no longer be as pertinent and is 
something that should be considered when voting on the resolution. 

Discussion ensued on the comments made by Regent Acoba with the consensus 
being that, while the situation facing the university has somewhat improved, questions 
remain as to the long-term effects the pandemic will have on the university.  Thus, it is 
critical that the university begin strategic planning efforts and take into consideration 
budgetary actions and programmatic and administrative restructuring that will allow it to 
thrive in its multi-faceted mission and ensure long-term sustainability and viability.  
Regents also reiterated that stimulus funds received by the university is a one-time 
infusion of federal money that will not be sufficient to relieve the projected, long-term 
budget pressures that it will face. 

Regent Acoba clarified that he was not implying that the university would not face 
fiscal challenges, as adequate funding to meet all the needs of the university has 
always been an issue, but rather he was merely stating that Resolution 21-01 appeared 
to be static, that some of the prior assumptions used to produce the resolution were no 
longer true, and that the vote on the resolution should be done with an understanding 
that it may need to be adjusted at some point in the future.  He also believed that the 
administration should be requested to provide the board with updates on the economic 
and financial forecasts for the university which had been previously provided to allow for 
the exploration of any economic alternatives that might be considered by the university.  
Chair Kudo replied that Resolution 21-01 was drafted with this concern in mind and 
established a timeline for completion of the action items to allow for adjustments to be 
made should situations change. 

Noting that Resolution 21-01 states, in part, that the administration is requested to 
develop a plan to achieve a vision for the university that is strategic and focused on the 
priorities for a reimagined university and not simply an elimination of programs and 
services or delineation of budget reductions, Regent Acoba asked how this would relate 
to the proposed phase 2 reorganization of the UHM administration.  President Lassner 
stated that Resolution 21-01 considered the proposed reorganization of the UHM 
administration, which is based upon a conceptual plan that has been circulated and 
discussed for several years, and that there were no apparent inconsistencies.  While the 
plan was to initially achieve the reorganization in a manner that was budget neutral, the 
pandemic required that the reorganization plan be adjusted to reduce administrative 
expenses in order to focus on education and research. 

Regents thanked the Task Group for its work on this issue and the holistic approach 
it took to find ways of ensuring the long-term sustainability of the university.  Of 
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particular note were the efforts undertaken by the Task Group to involve members of 
the university community and beyond in discussions on the future vision for the 
university. 

There having been a motion that was moved and seconded, a vote was conducted, 
and the motion carried with all members present voting in the affirmative. 

C. Approval of Phase 2 of the UHM Administration Reorganization Proposal 
(Reorganization Plan) 

Regent Tagorda recused herself from deliberation on this item citing her involvement 
as a member of the UHM faculty in the submittal of comments on the Reorganization 
Plan and left the meeting at 10:52 a.m. 

President Lassner provided a brief history and overview of the proposed 
Reorganization Plan and reviewed the manner in which it was developed.  He noted 
that numerous meetings and discussions on this issue were held with various UHM 
stakeholders, including campus governance groups, over the span of more than two 
years, and emphasized the complexity and thoroughness of the development process, 
which included the creation of mini design teams to review and analyze various 
administrative functional areas, such as educational excellence and student success, as 
well as the formation of a master design team to review and analyze the findings and 
recommendations of the mini design teams.  It was also underscored that all interested 
parties were given multiple opportunities to provide input and feedback on the new 
organization through both formal and informal consultations with campus governance 
groups, and that ample time for comment was provided to all stakeholders with 
deadlines often being extended to afford additional time for review of the proposal.  The 
administration also attempted to make the development process as inclusive as 
possible by incorporating UHM stakeholder representation on each of the design teams 
early on in the development process. 

While due consideration was given to all of the input and feedback received from 
stakeholders which resulted in a number of amendments being made to the proposed 
Reorganization Plan, President Lassner stated that the final version did not contain 
every suggestion or recommendation made by stakeholders.  However, the 
administration is also committed to conducting periodic reviews of the organization after 
its implementation to determine if additional changes are necessary.  The administration 
believes that the Reorganization Plan, as well as the administrative structure it contains, 
is sound and that approval by the board will be in the best interest of UHM and the 
university community. 

Regent Wilson asked if delaying board action on the proposed Reorganization Plan 
for one month to allow additional time for review would have any unintended 
consequences.  President Lassner replied that a one-month delay in approving the 
proposed Reorganization Plan would make it difficult for the administration to meet its 
goal of implementation by the start of the upcoming fiscal year as well as delay the 
process to begin permanently filling some of the interim positions within the 
administrative structure.  He added that the concerns raised by some of the UHM 
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stakeholders that prompted their request for a one-month deferral could continue to be 
addressed and did not necessitate a delay in board approval. 

Regent Acoba noted some of the concerns raised about the proposed 
Reorganization Plan by the UHM Faculty Senate, including its apparent lack of an 
itemized list for budget savings and positions that were eliminated or created and clear 
criteria to evaluate its implementation, particularly with regard to student success, and 
expressed his own concerns about the ability of Regents and the general public to 
adequately review the proposal given its length and complexity.  Sandy French, Interim 
Vice-Chancellor for Administration, Finance, and Operations, replied that approximately 
45 administrative unit positions, many of which were vacant this past spring, were 
eliminated by the Legislature to achieve a cost savings of approximately $3 million.  
President Lassner added that administration can provide a specific listing of all the 
positions that were eliminated under the proposed Reorganization Plan and by the 
Legislature.  He also addressed the concern raised about the lack of clear criteria to 
evaluate implementation as it relates to student success, stating that the administration 
primarily uses retention and graduation rates as metrics to gauge student success and 
will continue to do so.  However, multiple factors affect a student’s academic success, 
including some that are beyond the control of the university, and it would be difficult to 
isolate any specific factor, such as the implementation of the Reorganization Plan, as 
the sole contributor to the rate of a student’s success. 

Vice-Chair Nahale-a remarked that he supported the proposed Reorganization Plan 
and did not believe a one-month delay would be beneficial in achieving agreement 
among all parties.  Although he considers some of the concerns raised by UHM 
stakeholders to be legitimate and valid, he also stated that he is of the opinion that the 
administration already has the authority to address many of these concerns and should 
be afforded the flexibility it needs to determine appropriate actions to attain success.  
The board must then hold the administration accountable for the outcomes and results 
of their actions. 

Regent Sullivan acknowledged the work and efforts of the administration in 
developing the proposed Reorganization Plan and expressed her support for moving 
forward with the proposal. 

Regent Acoba also acknowledged the work of the administration in developing the 
proposed Reorganization Plan, stated his belief that this was a continuation of the 
process that was begun with Phase 1 of the Reorganization Plan, and opined that it was 
the duty of the board to follow through with this process.  He reiterated his concerns 
with respect to the adequacy of time provided for both the Regents and general public 
to review such a lengthy and complex document and requested that, in the future, the 
administration present proposals that are complex and make substantial changes to the 
university in parts to allow for greater scrutiny of the important changes.  President 
Lassner responded that the proposed Reorganization Plan has been online since 
November 2020 and that the only changes made that are included in the final proposal 
were made as a result of the consultation process and input received, but agreed to 
assist in making complex material more digestible in the future. 
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Vice-Chair Moore moved to approve the Reorganization Plan, seconded by Regent 
Wilson, and noting the abstention of Regent Acoba, and the excused absence of 
Regent Tagorda, the motion carried with all other members present voting in the 
affirmative. 

Regent Tagorda returned at 11:24 a.m. 

D. Legislative Update 

VP Young highlighted several measures and priority issues that the university is 
following at the Legislature this year including bills relating to the State budget, 
university budget and legislative package, and items of interest involving the 
administration and board.  The operating and capital improvement budgets for the State 
are currently awaiting conference committee discussions.  It is anticipated that the 
budget bills will be positioned for a final vote of the Legislature within the next few days.  
Additional legislative measures that could have an impact on the university or board 
were also reported on, as was the legislative calendar and timetable for the remainder 
of the session.  Furthermore, it was noted that the Senate Committee on Higher 
Education held a meeting to consider recommending confirmation for three Regent 
nominees and a decision is expected to be rendered shortly. 

Noting several questions posed to him about the Cancer Center’s early phase 
clinical research center, as well as its business plan, Regent Higaki requested that the 
administration provide a review of this issue to the board.  President Lassner agreed 
and said that VP Syrmos would lead the effort.  He also noted that information on the 
early phase clinical research center and Cancer Center business plan has already been 
given to the board but that the administration could provide a more detailed presentation 
of these issues at a future meeting.  He also noted that the business plan has been 
shared with the Hawai‘i Cancer Consortium, which includes the chief executive officers 
of all the major healthcare providers and organizations in the State, and that its 
representatives may be requested to participate in any presentation given since the 
Consortium has actively supported the early phase clinical research center. 

Regent Higaki requested an update on issues regarding several processes and 
procedures of the University of Hawai‘i Housing Program (Faculty Housing Program) 
that were raised at the February 6, 2020, meeting of the Committee on Independent 
Audit (IA).  VP Gouveia replied that an extensive audit of the Faculty Housing Program 
that included reviews of policies, procedures, budget reserve levels, management, and 
oversight issues was conducted by the Office of Internal Audit (OIA) in 2010 and 
discovered several significant issues.  Subsequent to the 2010 audit, follow-up audits 
and reviews were conducted in 2013, 2019, and 2021 to ensure that any issues found 
were rectified.  OIA presented all four audits to the board, with the most recent audit 
indicating that the Faculty Housing Program has addressed all issues noted in the 
audits to the satisfaction of OIA.  However, based upon concerns raised in Senate 
Concurrent Resolution 115, the administration is conducting its own internal review.  
Additionally, she noted that RP 9.209 which governs the Faculty Housing Program is 
currently undergoing an extensive review and analysis.  The administration can provide 
more detailed updates on both its internal review of the Faculty Housing Program and 
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the analysis of RP 9.209 once they have been completed.  Regent Higaki requested 
that the administration present this information at the upcoming IA meeting and Vice-
Chair Moore, who serves as the Chair of IA, agreed to this request. 

Referencing recent issues with student housing, in particular power outages 
occurring at the dormitories, Regent Higaki asked whether the administration had any 
information regarding these concerns and if a review of this matter could be provided at 
the next meeting of the Committee on Planning and Facilities (P&F).  President Lassner 
responded that a report could be provided to P&F but noted that some of the recent 
power outages were the result of interrupted service caused by heavy rains and flooding 
that were beyond the control of the university and that the university does its best to 
respond to these situations.  However, the administration is working to identity ways in 
which these issues may be mitigated in the future. 

Chair Kudo questioned whether Senate Bill (SB) 628 which seeks to transfer the 
Oahu regional health care system in its entirety from the Hawaii Health Systems 
Corporation (HHSC) to the DOH would impact the future development or repurposing of 
the university’s Leahi parcels.  VP Young stated that SB 628 would impact the lease 
that is currently in place between the university and HHSC for land owned by the 
university upon which Leahi Hospital is situated.  SB 628 could also have secondary 
impacts on the future disposition of three parcels of university-owned land adjacent to 
Leahi Hospital, collectively known as the Leahi parcels, but is dependent upon the 
scope of DOH’s plan to expand services provided at the facility upon its transfer.  Chair 
Kudo expressed his belief that the administration needs to be proactive in preserving 
the university’s interests in the Leahi parcels, particularly with regard to possible future 
income generation or use for programs in the healthcare field.  VP Young stated that the 
administration is in agreement and is taking such an approach on this measure. 

Stating that Senate Resolution (SR) 166, in part, urges the university and University 
of Hawai‘i Professional Assembly to convene a task force to examine and assess the 
university’s tenure system, Chair Kudo asked whether the recent appointment by the 
board of a permitted interaction group to review and investigate the issue of tenure 
would address the scope of the SR.  VP Young replied that the work of the permitted 
interaction group currently taking place may be sufficient to address the requests made 
in SR 166 thereby alleviating the need to create another task force whose work might 
be duplicative. 

Chair Kudo inquired as to the differences between the House and Senate versions 
of the budget bills.  VP Young stated that the amounts of funding provided were 
substantially similar in each version of the budget, but that the details on how to address 
budget shortfalls using federal relief monies differ.  While the university will face some 
reductions in its general fund budget for the upcoming fiscal year, the extent of these 
reductions over future fiscal years remains uncertain as the Legislature appears to be 
taking a wait-and-see approach on the impacts any economic recovery will have on the 
State’s overall financial picture. 

E. Report of the Maunakea Planning Task Group (For Information Only) 
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Chair Kudo noted that the Report of the Maunakea Planning Task Group that 
contains its findings and recommendations, as well as a proposed resolution and an 
independent evaluation of the implementation of the Maunakea comprehensive 
management plan, has been provided to Regents in the board materials packet and is 
for information only, with discussion and potential action to occur at the next board 
meeting. 

VIII. EXECUTIVE SESSION 

Regent Sullivan made a motion to convene in executive session, seconded by Vice-
Chair Moore, and with all members present voting in the affirmative, the board approved 
convening in executive session to carry-out deliberations concerning the authority of 
persons designated by the board to conduct labor negotiations or to negotiate the 
acquisition of public property, or during the conduct of such negotiations, pursuant to 
Section 92-5(a)(3), Hawai‘i Revised Statutes (HRS), and to consult with the board’s 
attorneys on questions and issues pertaining to the board’s powers, duties, privileges, 
immunities, and liabilities, pursuant to Sections 92-5(a)(4), HRS. 

The meeting recessed at 11:59 a.m. 

Chair Kudo called the meeting back to order at 1:14 p.m. and announced that the 
board met in executive session to discuss several issues as stated on the agenda. 

IX. ANNOUNCEMENTS 

Chair Kudo announced that the next board meeting was scheduled for May 20, 
2021, at a location to be determined. 

X. ADJOURNMENT 

There being no further business, Regent Wilson moved to adjourn, seconded by 
Vice-Chair Moore, and noting the excused absence of Regent Sullivan, and with all 
other members present voting in the affirmative, the motion carried and the meeting was 
adjourned at 1:15 p.m. 

Respectfully Submitted, 

 

Kendra Oishi 
Executive Administrator and Secretary 

of the Board of Regents 
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By the Numbers
Kapi ʻolani CC Trends

Data from the Kapi ʻola ni CC O ffice for Institutiona l Effectiveness unless otherwise noted.
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Straight from High School to Kapi ʻolani CC
Pandem ic has led  to  som e  sh ifts in  enro llm ent for students com ing d irectly 
to  our co llege  from  high  school. Table  includes bum p in  enro llm ents from  
Kam eham eha  Schools and  Mid-Pacific Institu te . 

Kalani
McKinley

Farrington

Roosevelt

Largest Populations by High School for First 
Time Freshmen Enrolling Directly into College

Fall Semester

H
ea

d 
C

ou
nt

2016 2017 2018 2019 2020
Farrington 55 74 69 60 72
Kaimuki 31 47 40 30 20
Kaiser 54 48 42 44 41
Kalani 83 77 101 64 74
Kamehameha 17 12 15 11 25
McKinley 76 74 80 80 81
Mid -Pacific Ins. * * 5 6 19
Moanalua 43 50 42 30 39
Roosevelt 58 34 63 48 43

2016 2017 2018 2019 2020
Farrington 12% 16% 14% 13% 15%
Kaimuki 23% 35% 31% 24% 19%
Kaiser 21% 21% 16% 16% 16%
Kalani 27% 25% 30% 20% 24%
Kamehameha 4% 3% 3% 2% 6%
McKinley 22% 26% 23% 27% 23%
Mid -Pacific Ins. * * 3% 5% 10%
Moanalua 9% 11% 9% 7% 8%
Roosevelt 20% 11% 19% 15% 14%

Number of Students (Fall Semester)

Going Rate to Kapi‘olani CC (Fall)

Moanalua
Kaiser

Includes key high schools
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2015 2016 2017 2018 2019 2020

Filipino

Pell

Native 
Hawaiian

Home-Based Enrollment Trends for Fall Semesters

Fall Filipino Native Hawaiian Pacific Islander Pell Recipients All
N % N % N % N %

2015 875 14% 1033 16% 124 2% 1517 24% 6399
2016 843 14% 926 16% 107 2% 1291 22% 5959
2017 871 15% 917 16% 139 2% 1250 22% 5804
2018 843 15% 974 17% 127 2% 1183 21% 5647
2019 790 15% 831 16% 138 3% 990 19% 5256
2020 836 16% 940 18% 127 2% 960 19% 5121

Pacific 
Islander

4

Institutional 
Effectiveness 
Measures (IEM) 
support operations of 
institutional goals and 
objectives as defined in the 
Kapiʻolani Community 
College Strategic Plan. 
Further supports five 
performance measures set 
forth by the University of 
Hawai‘i Community Colleges 
(UHCC), aligning the College’s 
planning efforts with those 
of the UHCC system. 

Data breakdown supports  
historically 
underrepresented  student 
populations: Filipino, Native 
Hawaiian, Pacific Islander, 
and Pell Recipients. 
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5 Total Number of Enrollments Each Fall • 2016: 7382 • 2017: 7095 • 2018: 6899 • 2019: 6488 • 2020: 6369
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Number of Students by Category with Percentages Based on Total Enrollment

Non Binary/Other

Gender 
Proportion of female students to male students continues to be about 3:2



6

24.7 24.7
24.4

24.7
25.1

20

25

30

2016 2017 2018 2019 2020

Age

Av
er

ag
e 

Ag
e 

in
 Y

ea
rs

Fall Semester

Although most popular age category is 18 -19, nearly 51% of our students are in their twenties .
Fall 2020 Semester Data • Number of Students by Age • Percentages Based on Total Enrollment (N/6369) 

<18
366
6% 

18-19 years old
1413
22% 

20-21 years old
1200
19% 

22-24 years old
1065
17% 

25-29 years old
972
15% 

30-34
553
9% 

35-44
479
8%

≥45
321
5%



7 Total Number of Enrollments Each Fall • 2016: 7382 • 2017: 7095 • 2018: 6899 • 2019: 6488 • 2020: 6369

Part -Time Full -Time
Fa

ll 
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Number of Students by Category with Percentages Based on Total Enrollment

4372
69%

4302
66%

4407
64%

4489
63%

4669
63%

1997
31%

2186
34%

2492
36%

2606
37%

2713
37%

2020

2019

2018

2017

2016

Part -Time and Full -Time Status
Experienced an increase in proportion of part -time students during the pandemic
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Transfers from Kapi ʻolani CC to UH Four -Year Institutions
N
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815
897

843
764

710

879
923

969
1018

1068

500

750

1000

1250

2016-
2017

2017-
2018

2018-
2019

2019-
2020

2020-
2021

Orange data reflect UHCC goals.  Blue data reflect actual trend.

Fiscal Year
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C13
38.7%

C14
38.9%

C15
38.1%

1YR 2YR 3YR 4YR 5YR 6YR 7YR

C16
31.8%C17

23.4%

C18
11.7%

1YR 2YR 3YR 4YR

How Many Years Does it Take to Graduate?
Fall 2013, 2014, and  2015 cohorts (First -Time, Full -Time Freshmen or FTF) have  shown average  gradua tion  ra te  of 
38.7%. Our gradua tions a t th ree -year m ark have  increased  with  la st two cohorts, going from  average  21.9% to 22.7%. 
Fall 2018 cohort had highest graduate rate of 11.7% at two -year mark. 

21.9% 
average 

22.7% 
average 

Number of Years after Cohort Year Showing Graduation; For Example, 1YR for C15 is Fall 2016, 2 YR for C18 is Fall 2020, etc.

Graduation Rates for FTF Cohorts 2013 -2015 Graduation Rates for FTF Cohorts 2016 -2018

0%

50%

FTF Cohort Headcounts: • 2013: 807 • 2014: 794 • 2015: 792 • 2016: 679 • 2017: 694 • 2018: 668 • Source: UH Institutional Research & Analysis Office

C: Cohort

FTF Cohort Headcounts: • 2013: 807 • 2014: 794 • 2015: 792 • 2016: 679 • 2017: 694 • 2018: 668 • Source: UH Institutional Research & Analysis Office
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Degrees and Certificates of Achievement Earned by Fall Cohorts Within Three Academic Years

Fall Cohort Year

All
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Fall 
Cohort

Filipino Native Hawaiian Pacific Islander Pell Recipients All Students Combined
Cohort Awards % Cohort Awards % Cohort Awards % Cohort Awards % Cohort Awards %

2014 133 18 13.5 204 20 9.8 24 n/a n/a 438 69 15.8 1201 202 16.8
2015 165 32 19.4 215 21 9.8 36 n/a n/a 412 77 18.7 1201 226 18.8
2016 140 26 18.6 200 24 12.0 26 n/a n/a 305 65 21.3 1127 205 18.2
2017 202 34 16.8 208 21 10.1 40 n/a n/a 310 53 17.1 1276 227 17.8

Institutional Effectiveness Measures: Degrees & Certificates of Achievement

Pe
rc

en
ta

ge
 fr

om
 O

rig
in

al
 C

oh
or

t

Percentages for 
2017 cohorts:



25%

50%

75%

100%

2016 2017 2018 2019 2020

Filipino • 79%
Pell • 77%
Native Hawaiian • 72% 

Percentage of Successful Course Completion for Fall Semesters
Numbers After Demographic Show Average Percentage for Past 5 Years
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Fall 
Term

Filipino Native Hawaiian Pacific Islander Pell Recipients All Students Combined
All Success % All Success % All Success % All Success % All Success %

2016 3020 2290 76% 3401 2225 65% 411 238 58% 5279 3979 75% 21010 15493 74%
2017 2936 2185 74% 3515 2209 63% 460 249 54% 5286 3835 73% 20476 14785 72%
2018 2924 2146 73% 3363 2155 64% 464 231 50% 4894 3598 74% 19474 13988 72%
2019 2763 2055 74% 2963 2029 68% 441 216 49% 3842 2811 73% 18118 13445 74%
2020 2839 2247 79% 3214 2328 72% 411 230 56% 3667 2810 77% 17396 13290 76%

Pacific Islander • 56%

“All”- all attempted courses during specific term. “Success”- all courses in which student received A,B,C,CR. % is Success/All.

Institutional 
Effectiveness 
Measures: 
All populations 
experienced 
increased student 
course success rates 
during the pandemic.
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Number of Student Semester Hours Per 1 Full -Time Employee 

Fall Faculty Staff
2016 187 416
2017 177 400
2018 173 347
2019 174 338
2020 175 349

Calcula tions based  on  Fa ll sem este r da ta :
Faculty: 2016: 338.7 • 2017: 344.2 • 2018: 337.1 • 2019: 310.1 • 2020: 293.6 
Staff: 2016: 152.1• 2017: 152.6 • 2018: 168.0 • 2019: 159.5 • 2020: 150
SSH: 2016: 63342 • 2017: 60983 • 2018: 58304 • 2019: 53850 • 2020: 51524

Details

Despite decreasing 
enrollments, college has 
maintained relatively 
consistent SSH:Faculty and 
staff ratios. 

Source:  UH Institutional Research and Analysis Office
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Fall SSH Totals: • 2016: 63,298 • 2017: 57,680 • 2018: 58,217• 2019: 53,804 • 2020: 51,522  Source: UH Institutional Research & Analysis Office

SSH for On Campus, Online & Early College 
Early College SSH is part of “On Campus” & “Online” SSH Captured at Census.



Distance Education • International Students •  Retention

Campus Priorities
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Two years and one pandemic 
later, a typical Kapi ʻolani CC 
student remains the same. 

Meet Jessica. She is female, Asian, 
and attends college part -time. 
She graduated from Kalani High 
School, studies liberal arts, and is 
19 years old. Although she shares 
identical characteristics of our 
most typical student in 2019, 
how she learns now is most likely 
different.

Our Learners

15
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The Pandemic Shift
Enhancing & Expanding Distance Education

Fa ll: 2018 (181 DE Cla sses/1062 Cla sses Tota l) •  2019 (202/982 Tota l) •  2020  (594/905 Tota l)

Spring: 2019 (181 DE cla sses/1001 Cla sses Tota l) •  2020  (196/875 Tota l) •  2021 (584/812 Tota l)Numbers

Fall Percentage of Online Classes 
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Spring Percentage of Online Classes 



632
74%

594
66%

20 2
21%

185
17%

173
16%

115
13%

114
13%

740
75%

846
80 %

880
81%

111
13%

197
22%

40
4%

31
3%

31
3%

Total Classes Each Fall •  2017: 1084 (2 Ca ble TV grouped in “O nline”) •  2018: 1062 (3 Ca ble TV) •  2019: 982 •  2020 : 905 •  2021: 858 

The Pandemic Shift
Fall Class Modalities in the Past & the Future

2021

2020

2019

In PersonOnline Hybrid

Number of Courses Offered & Percentages Based on Total Number of Classes
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2018

2017



The Pandemic Shift
Anticipating Need via the Spring 2021 Student Congress Survey

18

“I’d love more online (self paced) 
options for classes - I’m a non -
traditional student who works full 
time in a ER and takes care of Covid 
patients - I think it’s easier for 
everyone if I don’t have to show up 
in person for class” 
-- A student perspective 
(written in the open-ended portion of the survey)

Notes Student Congress and the Office for Institutional Effectiveness distributed a survey to 5,792 registered students in 
spring 2021. The 468 responses are statistically significant within a 5% margin of error at 95% confidence.

Pe rce n ta ge  
(n /468)

Number of Responses

Survey Question: What are your preferred class methods for fall 2021? (Check all that apply.)
Pa rt icipa n ts  cou ld  ch oose  m ore  th a n  on e  re spon se , wh ich  is  wh y th e  to ta l pe rce n ta ge  is  a bove  100%.



6017
94%

5927
91%

6301
91%

6445
91%

6693
91%

352
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561
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598
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650
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689
9%

2020

2019

2018

2017

2016

The Pandemic Shift
Global Enrollment Trends

19

All Other Students International
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Number of Students by Category with Percentages Based on Total Enrollment

Total Number of Enrollments Each Fall • 2016: 7382 • 2017: 7095 • 2018: 6899 • 2019: 6488 • 2020: 6369



Total Number of Enrollments Each Fall • 2016: 7382 •  2017: 7095 • 2018: 6899 •  2019: 6488 •  2020 : 6369
Note: Due to rounding to the nea rest whole percenta ge point, tota l percenta ge for 2019 is 99% a nd 2020  is 101%.

The Pandemic Shift
Enrollment By Student Type

Continuing

20

2019

2020

Fa
ll 

Se
m

es
te

r

Number of Students by Category with Percentages Based on Total Enrollment

Notes

2018

2017

2016

Transfer New Returning Other
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Increasing Student Retention
How can we help our students stay?

Fall to Fall Retention (All Students) Fall to Spring Retention (All Students)

21

Percentage based on Reenrollment/Revised Headcount (Graduates & Transfers Removed)
Fall: 2015 (3058/5243) • 2016 (2795/4686) • 2017 (2644/4612) • 2018 (2529/4524) • 2019 (2303/4139)
Spring: 2016 (4187/5504) •  2017 (4028/5804) • 2018 (3709/5243) • 2019 (3549/4847) • 2020 (3373/4721)Counts

76% 75% 71% 73% 71%

Fall 2016-
Spring 2017

Fall 2017-
Spring 2018

Fall 2018-
Spring 2019

Fall 2019-
Spring 2020

Fall 2020-
Spring 2021

58% 60% 57% 56% 56%

0%

100%

Fall 2015-
Fall 2016

Fall 2016-
Fall 2017

Fall 2017-
Fall 2018

Fall 2018-
Fall 2019

Fall 2019-
Fall 2020
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Faculty Senate
Candy Branson
Connecting & Uplifting
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Supporting Campus Priorities
Distance Education • International Students •  Retention

From  Sprin g 2020 to  Fa ll 2020, Ka p iʻola n i 
CC in st ru ct ion a l de sign e rs  a n d  DE fa cu lty 
le a de rs  fa cilit a t e d  4 it e ra t ion s of TOPPTo Go!  
Th is  fre e , 4-we e k fu lly on lin e , com m u n ity-
ba se d  p rofe ssion a l de ve lopm e n t  p rogra m  
gu ide d  m ore  th a n  700 pa rt icipa n ts  a cross  th e  
UH syste m  in  fou r m odu le s  to  p rom ote  be st  
p ra ct ice s  in  on lin e  le a rn in g.



24

Student Congress 
Alex Sosa
Listening & Advocating



Student Stress Factors
Fall 2020 Student Congress Survey Results

25

184

189

214

444

447

465

Communication with Instructors | 23%

Personal Relationships | 24%

Family Relationships | 27%

School Workload | 56%

Personal Concerns about Health and Safety | 56%

Money Problems | 58%
Number of students who answered Stressful/Extremely Stressful : 

798 students out of 5,80 3 students registered a t Ka piʻola ni CC a nswered this question on the Fa ll 2020  Student 
Congress Survey (Ma rgin of Error: +/ - 5% | Level of Confidence =  95%). They ra ted the a bove stress fa ctors 
from the following options: Not Stressful a t  All •  Somewha t Stressful •  Stressful •  Extremely Stressful

Notes

Survey Question: How stressful are the following factors for you as we start the fall semester?

Pe rce n ta ge  
(n /798)



There is no more important endeavor for the College at 
this time. If we are true to our value of kuleana, we have a 
shared responsibility to support the future of our College. 
If we are true to our motto, Kūlia i ka nu‘u, we need to 
commit to always improving our practice.
Louise Pagotto, Chancellor

Mahalo!

26



UNIVERSITY of HAWAE’21
FOUNDATION

UHtVEHSY W HAWA
BOARD OF REI.ENTS

MAY12 P4:22

TO:

VIA:

FROM:

SUBJECT:

DATE:

Ben Kudo, Chairperson
University of Hawai’i Board of Regents

David Lassner, President .j
University of Hawai’i

Tim Dolan, Vice President of Advancement
University of Hawai’i Foundation

UH Foundation Report

May 10, 2021

Please find information submitted by the Foundation for the May 20, 2021 Board of
Regents’ meeting:

• Funds Raised Leadership Report by Campus (FY 2014 through FY 2021, as of
March 31)

• Development Operations Report — Fiscal Year 2021 Progress (as of March 31)
• Funds Raised by Source, Gift Type, Account Category and Purpose (as of March

31)
• UH Foundation Statement of Operations Four-Year Comparison (as of March 31)
• Endowment Executive Summary (as of March 31)

Thank you for your assistance and please let us know if anything further is needed or
required.

Attachments

MEMORANDUM

Page 1 of 9



Funds Raised Leadership Report
Fiscal Years 2014-2021
As of March 31, 2021

All dollars in thousands
(Gifts, Pledges, Matching Gifts, Gifts in Kind, Grants and Planned Gifts)

20212020201920182017201620152014Unit

Manoa $27,115 $98,268 $25,810 $31,830 $30,085 $31,652 $34,499 $58,810

Hilo $2,078 $1,822 $2,897 $2,352 $2,694 $1,908 $2,444 $2,378

West Oahu $265 $239 $1,007 $142 $631 $388 $881 $593

Hawaii CC $125 $142 $364 $231 $648 $1,196 $635 $1,514

Honolulu CC $152 $144 $681 $148 $222 $1,270 $471 $680

Kapiolani CC $1,229 $1,506 $1,375 $959 $2,697 $2,050 $2,981 $2,176

Kauai CC $617 $707 $747 $518 $353 $641 $649 $204

Leeward CC $804 $147 $386 $239 $169 $166 $240 $223

Maui College $760 $506 $857 $603 $671 $354 $966 $737

Windward CC $514 $426 $443 $1,436 $281 $90 $1,790 $804

Multi-Campuses $5,056 $5,119 $13,954 $8,629 $6,536 $5,560 $3,912 $7,972

$38,715 $109,027 $44,986 $45,276$48,521 $47,086 $49,467 $76,090Totals

Beginning in FY2020, present value (PV) is used in funds raised calculations for deferred gifts. Prior to FY2020, face value (FV) is used.
Page 2 of 9



Development Operations

Fiscal Year 2021

As of 03/31/2021

All dollars in thousands

Campus: All

Unit: All

Allocation Department: All

Fundraising Result (07/01/2020 - 03/31/2021): 

Fiscal Year 2021 Goal: $80.0 M

$76.1 M

Fundraising Result Summary

Account Type Gifts & Pledges Deferred Gifts Total

Endowment $12,655 $240 $12,895

Expendable $38,518 $311 $38,829

Revocable Deferred Gifts $0 $19,589 $19,589

Gifts-In-Kind $461 $0 $461

Grants Directly to UH $4,317 $0 $4,317

Total $20,140$55,950 $76,090

Comparison to Previous Fiscal Year

Number of

Major Gifts

$25k+

Major Gifts

Total
Number of

Annual Gift

<$25k

Annual Gift 

Total

Gift Total

Current Fiscal Year  18,302 275 $8,072$68,018 $76,090

Previous Fiscal Year  19,201 249 $9,047$40,420 $49,467

Comparison Favorable/(Unfavorable)  26 $27,598 (899) ($975) $26,623 

89%

11%

Major Gifts $ Annual Gift $

Current Fiscal Year

275 major gifts accounted for 89% of the total funds raised

82%

18%

Major Gifts $ Annual Gift $

Previous Fiscal Year

249 major gifts accounted for 82% of the total funds raised
Page 3 of 9



As of 3/31/2021
Fiscal Year 2021

All dollars in thousands

Funds Raised By Source, Gift Type, Account Category and Purpose

$6,256 
8% $1,217 

2%

$32,603 
43%

$13,574 
18%

$20,582 
27%

$1,858 
2%

Funds Raised by Source

Alumni Faculty & Staff Other Individuals

Corporations Foundations Other Organizations

$51,172 
67%

$20,140 
26%

$461 
1%

$4,317 
6%

Funds Raised by Gift Type

Gifts and Pledges Deferred Gifts Gift‐In‐Kind Grants

$12,895 
17%

$38,829 
51%

$19,589 
26%

$461 
0%

Funds Raised by Account Category
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26%

Funds Raised by Purpose
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Research Student Aid and Services

Other Programs
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Fiscal Years 2018‐2021
Funds Expended by UH Programs

All dollars in thousands
As of March 31
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2018 $6,954 $5,821 $5,840 $1,381 $1,619 $6,003 $27,618
2019 $9,065 $6,538 $7,107 $229 $1,779 $5,811 $30,529
2020 $10,318 $8,173 $8,323 $1,232 $1,633 $6,266 $35,944
2021 $10,696 $4,563 $5,158 $801 $1,016 $5,644 $27,878

Funds Expended By Purpose
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Funds Expended by UH Programs, continued
Fiscal Years 2018‐2021

As of March 31
All dollars in thousands
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2018 $4,528 $4,064 $5,779 $1,538 $638 $1,688
2019 $6,344 $4,633 $6,894 $1,670 $203 $2,458
2020 $7,309 $6,066 $7,900 $1,523 $1,123 $2,781
2021 $7,462 $3,250 $4,956 $939 $766 $1,827
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2021 $56 $27 $204
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2018 $322 $209 $47 $‐ $81 $394
2019 $435 $187 $213 $‐ $109 $239
2020 $378 $306 $416 $‐ $110 $487
2021 $665 $275 $165 $0 $77 $264
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2018 $1,304 $1,273 $13 $740 $1,062
2019 $1,368 $1,392 $0 $24 $1,180
2020 $1,496 $1,562 $0 $105 $1,148
2021 $1,443 $873 $‐ $28 $783
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2018 $698 $211 $1 $3 $2,823
2019 $762 $256 $0 $2 $1,894
2020 $919 $127 $7 $4 $1,725
2021 $922 $109 $37 $6 $2,742

Funds Expended by UH System Programs
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REVENUES:
Unrestricted gifts 1,073,870$      415,115$         606,879$         813,451$         
Income from expendable accounts 1,901,390        2,526,668        2,951,285$      284,232           
Income from endowment accounts 2,884,927        3,057,371        3,190,959        3,268,664        
Service fee on gifts and non-gifts 1,713,511        1,844,438        2,196,676        1,769,584        
Alumni Relations revenue 21,638             22,669             - - 
UH contract for services 2,250,000        2,250,000        2,250,000        2,250,000        
Other payments for services from UH & UHAA 233,966           255,994           327,628           271,952           

Total Revenues 10,079,303$    10,372,257$    11,523,426$    8,657,883$      

EXPENSES
Development

Personnel 4,611,128$      4,605,242$      4,533,600$      4,161,246$      
Program 1,017,404        925,315           1,031,409        985,100           
Campaign 85,582             33,245             3,200 - 

Alumni Relations
Personnel 348,742           386,586           403,536           332,025           
Program 47,547             53,333             40,375             64,780             

Service & Support
Personnel 2,343,846        2,560,082        2,064,296        2,093,697        
Program 667,847           905,866           372,225           284,462           

UH Support Fund 112,500           112,500           112,500           112,500           
King Street Office - 185,230 414,248           402,924           

Total Expenses 9,234,596$      9,767,399$      8,975,390$      8,436,733$      

Net Revenues Over(Under) Expenses 844,707$         604,857$         2,548,036$      221,150$         

UNIVERSITY OF HAWAII FOUNDATION
Statement of Operations- Unaudited

For the Fiscal Periods Ending March 31, 2021, 2020, 2019 and 2018

March 31, 2021March 31, 2018 March 31, 2019 March 31, 2020
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Endowment Executive Summary 
As of March 31, 2021 

Total Assets in the UH Foundation stood at $423.0M and generated a return of +1.7% 
in March.  

The University of Hawai’i Foundation’s private investment portfolio had a very strong 
Q4, which resulted in a 2020 return of 44%.  In Q4 alone the value of the program 
increased by approximately $21M.  The primary drivers were Greenspring Secondary 
Venture Funds and an investment in the restructuring of Altos Ventures.  Altos is a 
hybrid US/Korea manager that had exposure to gaming and food delivery companies 
that arguably benefitted from global COVID lockdowns.  Other managers such as 
Bertram, Prime Finance, Volition and Centergate also had a strong Q4.  In addition to 
the increases in value the portfolio distributed $4M in Q4 2020. 

Global equity markets advanced in first quarter, as developed markets equities topped 
emerging markets peers. Pro-cyclical assets broadly outperformed in first quarter, led by 
commodities and equities, leading value stocks to best growth counterparts, and small 
caps to outperform large caps.  

As the outlook for global growth continued to improve, risk assets climbed, fueled by 
the swift rollout of COVID-19 vaccines and a massive US fiscal spending package. 
Earnings momentum rebounded along with economic activity; a large proportion of 
companies beat earnings estimates.  

Rising economic optimism and the “risk-on” investment environment presented a 
challenging backdrop for bonds, which sold off in first quarter as yields jumped back to 
pre-pandemic levels. Investors grew nervous about the inflationary pressures that could 
stem from a rapid economic recovery and record money printing. Indeed, the US ten-
year breakeven inflation rate reached its highest level since 2013. Despite these worries, 
US Federal Reserve officials didn’t appear overly concerned with inflation risks. The 
central bank signaled plans to remain accommodative until the economic recovery—and 
specifically, job market recovery—is complete. The University of Hawaii Foundation’s 
cumulative performance over the trailing one-year period has surpassed its 
benchmark’s return of +38.5% by +2.5%. Since Inception, the Foundation’s 
performance of +7.1% has outperformed the Total Assets Portfolio Benchmark’s 
return of +6.2%. 
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Board of Regents Meeting
5/20/2021



All dollars in thousands
Fiscal Periods Ending on March 31

Funds Raised Leadership Report FY14-21

2



Major 
Gifts
82%

Annual 
Gifts
18%

Major 
Gifts
89%

Annual 
Gifts
11%

• FY21: 275 major gifts 
accounted for 89% of total 
funds raised

• FY20: 249 major gifts 
accounted for 82% of total 
funds raised

• YOY Gift Total as of March 31 
(000) favorable by $26.6M 

Development Operations

3



All dollars in thousands (as of March 31, 2021)

Funds Raised by 
Source, Gift Type, Account Category and Purpose
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For Fiscal Periods Ending March 31, 2018-2021
Statement of Operations

5



• Total Assets: $423.0M and with a 
return of +1.7% in March

• Cumulative performance (TTM) has 
surpassed its benchmark’s return 
of +38.5% by +2.5%

• Since inception, the Foundation’s 
performance of +7.1% has 
outperformed the Total Assets 
Portfolio Benchmark’s return of 
+6.2%.

Investment Management

6



Independent Audit Committee Report  Page 1 of 2 
Summary of May 6, 2021 Meeting 

Agenda Items: 

A. Review and Acceptance of Revenue Bond Covenant and Policy Compliance Status 
of Corrective Action 

Glenn Shizumura, Director of the Office of Internal Audit (OIA), reported on the status of 
corrective actions taken by the University Bond System Office (UBSO) to address 
improvement opportunities and mitigate risks documented in a revenue bond covenant and 
policy compliance report dated April 28, 2020.  OIA has concluded that all corrective 
actions have been implemented with the exception of a minor revision to one of the 
executive policies.  Follow-up discussions with UBSO staff, as well as VP Young, indicate 
that the revision to the executive policy has been completed and will be formally amended 
prior to the end of the calendar year. 

Action: The Committee voted to accept the report. 

B. Review and Acceptance of Review of Clearing Accounts Status of Corrective Action 

Internal Auditor Shizumura reported on the status of corrective action taken to address 
recommendations to improve the processes and controls associated with university 
clearing accounts which were documented in an audit report issued by OIA in September 
2019.  OIA has concluded that all corrective actions have been implemented and that no 
significant matters remain unresolved. 

Action: The Committee voted to accept the report. 

C. Review and Acceptance of Review of the Waikīkī Aquarium 

Internal Auditor Shizumura provided a summary of an initial audit of the Waikīkī Aquarium 
(Aquarium) noting that the audit examined various compliance, operational, and financial 
aspects of the Aquarium.  He highlighted several associated risks and challenges facing 
the Aquarium, as well as the corrective actions recommended by OIA.  Based upon 
management’s response to the audit report, it is anticipated that the recommended 
corrective actions will be completed within the next year with the exception of a wastewater 
discharge matter which is still being negotiated between the university, the Department of 
Environmental Services of the City and County of Honolulu, and the State Department of 
Health.  OIA will provide a status of corrective action report to the committee in the future. 

Action: The committee voted to accept the report. 

D. Update on Reviews of University Housing Program (Program) 

VP Gouveia presented an overview and history of the Program.  An initial audit of the 
Program in 2010, and follow-up audits in 2013 and 2019, revealed several issues with the 
Program that focused on three areas of concern including issues regarding waitlist and total 
duration of tenant occupancy; tax considerations due to rents less than five percent of 
appraised value; and the Mortgage Assistance Guaranty Program initiated by the university 
that was discontinued in 2014.  She reviewed each area of concern in detail and 
highlighted that a status of corrective action report issued by OIA in 2021 found that the 
Program has addressed all issues noted in prior audits. 

 

 
 



Independent Audit Committee Report  Page 2 of 2 
Summary of May 6, 2021 Meeting 

E. Audit Project Status Update 

Internal Auditor Shizumura provided a status update on all of the projects and audits 
outlined in OIA’s 2020-2021 work plan which was approved by the committee at its June 4, 
2020, meeting and presented a chart indicating both completed and ongoing projects, as 
well as the noting the current stage of the ongoing projects.  Audit project status reports will 
be provided regularly going forward. 

F. Professional Development: Review of AICPA Toolkit for Government Organizations: 
Recap of Topics Covered at the March 2021 Meeting, Evaluating the Internal Audit 
Function, Conducting an Audit Committee Self-Evaluation, and Enterprise Risk 
Management 

Mr. Cory Kubota, with Accuity LLP, delivered the last of a series of professional 
development sessions planned for the committee, in compliance with statutory 
requirements that the committee undertake professional development to ensure the 
financial expertise of the committee as a whole.  He recapped and reviewed topics covered 
at the March 2021 committee meeting including the evaluation of the independent auditor 
and the issue of single audits.  Mr. Kubota also reviewed the roles and responsibilities of 
the committee regarding oversight and evaluation of OIA; conducting an annual self-
evaluation to determine the committee’s performance and effectiveness; and enterprise risk 
management. 

G. Designation of Committee Member Financial Expertise 

Action on this agenda item was deferred until the next committee meeting to provide 
Regents with an opportunity to submit statements highlighting the financial qualifications 
they possessed that would allow for their designation as the financial expert of the 
committee in accordance with statutory requirements.  He noted that both he and Regent 
Wilson have submitted statements to the Board Office and invited other Regents to do the 
same if they so choose. 

 

 
 



Personnel Affairs and Board Governance Committee Report Page 1 of 2 
Summary of May 6, 2021 Meeting 

Agenda Items: 

A. Review of Board Bylaws 

Board Secretary Oishi explained that the responsibilities of the committee include ensuring 
that the Bylaws are reviewed on a regular basis.  Although this periodically occurs at the 
individual committee level within the context of examining a committee’s scope and 
responsibilities, it was noted that a comprehensive review has not occurred for two years.  
The Board Office conducted a cursory review of the general provisions of the Bylaws and 
recommended several housekeeping amendments. 

Action: The Committee recommended board approval of the identified amendments. 

B. Discussion of Board Members Education and Development, Including Orientation for 
New Regents 

An overview of the educational and development opportunities and resources made 
available through the Board Office was provided.  It was also noted that the Board Office, in 
conjunction with the President and administration, conducts orientation sessions for 
incoming Regents and topics included in the orientation sessions were reviewed and 
feedback was solicited on any additional topics that might be useful for incoming board 
members. 

Discussion occurred on a number of topics and issues that may be helpful in addressing 
the educational development of current board members, as well as for the orientation of 
new board members, 

C. Review of Committee Structure 

Regent Moore explained that he conducted a review of the board’s committee structure in 
relation to the committee structures of boards at 12 flagship universities in the western 
United States, reviewed the process used in conducting this review, and provided a report 
of his findings. 

Discussions ensued on amending the current committee structure of the board; the reasons 
for, and objectives of, such a reorganization; the roles, goals, and objectives of board 
committees; regent policies and their alignment with any committee structure adopted; and 
the changing landscape of higher education occurring at the national level that is prompting 
a number of university boards to reimagine board and university governance.  Several 
Regents suggested a meeting to specifically discuss the board’s committee structure. 

D. Summary of 2021 – 2023 Biennium Collective Bargaining Changes 

Sarah Hirakami, Director of Collective Bargaining and Labor Relations, provided an update 
on collective bargaining agreement (CBA) negotiations noting that all of the university’s 
current CBAs will expire on June 30, 2021.  Agreement has been reached on new CBAs for 
the majority of the bargaining units and employees have ratified these agreements.  The 
Legislature has also funded the ratified agreements.  The major terms of each of the 
agreed upon CBAs including agreement duration, reopener provisions, salary adjustments, 
and health care contributions were also reviewed. 

 



Personnel Affairs and Board Governance Committee Report Page 2 of 2 
Summary of May 6, 2021 Meeting 

 

E. Committee Annual Review 

Chair Westerman referenced the committee annual review matrix provided in the materials 
packet noting that the committee was unable to address issues related to shared 
governance and a board self-assessment.  He stated that the committee would plan on 
addressing these matters during the next academic year after the newly-appointed 
members join the board. 

 



Planning and Facilities Committee Report Page 1 of 2 
Summary of May 6, 2021 Meeting 

Agenda Items: 

A. Recommend Board Approval of Authorization to Amend Pre-Closing (Pre-
Construction) Agreement with Greystar Development Services, LLC for Development 
of a Multi-Family Rental Housing Facility at the Former NOAA Site 

VP Young provided a brief history of the NOAA Graduate Student Housing Project (Project) 
noting that, in March 2020, the board approved the administration’s original request to enter 
into a limited pre-closing agreement (PCA) with Greystar under which the university would 
agree to reimburse Greystar for pre-construction costs of up to $1.5 million for the Project.  
At that time, it was anticipated that additional pre-construction costs would be addressed in 
phases based upon pre-construction activity and that the administration would seek board 
approval for amendment to the PCA to accommodate these costs.  In September 2020, the 
board approved an amendment to the PCA authorizing the expenditure of additional funds 
for Project pre-construction costs through April 2021.  The administration is currently 
seeking board approval for a second amendment to the PCA that would allow it to 
authorize Greystar to expend up to an additional $1 million to accommodate the next pre-
construction phase of the Project. 

Discussion occurred on, and questions were raised about, several specific details 
contained within the PCA. 

Action: The committee recommended board approval of authorization to amend the PCA 
with Greystar for the NOAA Graduate Student Housing Project. 

B. Recommend Board Approval Authorizing Negotiation and Approval of Lease of 
Facility Between the University of Hawai‘i and the Agribusiness Development 
Corporation (ADC) for the Benefit of Leeward Community College (LeeCC) 

VP Young stated that the administration was seeking board approval to negotiate and enter 
into a 35-year lease agreement for the long-term use of a 69,000 square-foot parcel of land 
located in Wahiawa consisting of primarily agricultural warehousing space currently owned 
by ADC.  Securing long-term use of the leased area will allow the university, through 
LeeCC, to move forward with a renovation project to create and develop the Wahiawa 
Value-Added Product Development Center (Center) to support entrepreneurial 
development and economic diversification.  The renovation project is expected to be 
completed in two years at an estimated cost of $17 million. 

Discussion occurred on the rationale for this project being connected to LeeCC and the 
relationship with the facility’s location in Wahiawa, whether the $17 million would be 
recouped over the term of the lease, and whether a market study has been conducted. 

Action: The committee recommended board approval of authorization to negotiate and 
enter into a lease agreement for use of ADC-owned land in Wahiawa, with 
Regent Sullivan voting no. 

C. Recommend Board Approval of Resolution 21-03 Requesting the Administration of 
the University of Hawai‘i to Pursue an Adjusted Utility Rate Structure for Institutions 
of Higher Education from the Hawaiian Electric Company, Inc. 

 



Planning and Facilities Committee Report Page 2 of 2 
Summary of May 6, 2021 Meeting 

Board Chair Kudo stated that the impetus for the introduction of Resolution 21-03 was to 
address one of the major expenses associated with operating the ten-campus university 
system, electrical costs.  Resolution 21-03 initiates an effort to reduce the university’s 
electric utility costs through the negotiation of lower rates from Hawaiian Electric Company, 
Inc. (HECO). 

Action: The committee recommended board approval of Resolution 21-03, with Regent 
Acoba recused. 

D. Fiscal Year (FY) 2020-2021 3rd Quarter Capital Improvement Project (CIP) Status 
Report as of March 31, 2021 

VP Gouveia provided a report on the status of CIPs through the third quarter of FY 2020-
2021 stating that all projects are moving forward as planned with no significant issues. She 
highlighted the status of more than $10 million in facility improvements to the Clarence T.C. 
Ching Athletic Complex (Ching Complex) that were necessitated by the decision to 
demolish Aloha Stadium and use the Ching Complex as a venue to host home games for 
the university’s football team beginning in fall 2021. 

E. FY 2020-2021 3rd Quarter University Land-Related Strategic Initiatives and 
Partnerships Program Update 

VP Young provided an update on the status of several university land-related strategic 
initiatives through the third quarter of FY 2020-2021 briefly reviewing several aspects of, 
and amendments to, various projects including the UH-West Oahu University District Lands 
Project; the Atherton Project; the NOAA Graduate Student Housing Project; the 
Kaimuki/Leahi Hospital Parcel Project; and the University Press Parcel Project.  Several 
projects addressing initiatives for the Honolulu Authority for Rapid Transportation that will 
impact university-owned land have also been added to the list of initiatives and updates on 
these projects will be provided in future reports. 
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Chair, Committee on Planning and Facilities
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VIA: David Lassner
President DI4IZ(

Jan S. Gouveia /“4ft
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FROM: Kalbert K. Young
Vice President for B)iget Finan e/Chief Financial Officer

SUBJECT: Authorization and Approval to Amend Pre-Closing (Pre-Construction)
Agreement (PCA) for Development of a Multi-Family Rental Housing
Facility, Greystar/NOAA Site—Second Amendment

SPECIFIC ACTION REQUESTED:

Pursuant to Regents RP Policy 8.20 1 (Contracts and Official Documents), prior Board of
Regents approval is required for consultant work estimated to be in excess of one
million dollars ($1 000,000), and construction projects totaling more than five million
dollars ($5,000,000). The University of Hawai’i (UH or University”) President and its
Chief Financial Officer (together “Administration”) is seeking a second amendment to
the pre-closing (pre-construction) agreement (‘PCA”) between UH and Greystar
Development Services, LLC (Greystar”), which the Board of Regents approved at its
March 19, 2020 meeting.

The total cost for pre-construction activity is approximately five million dollars
($5,000,000) of the completed project cost estimated at approximately one hundred
thirty million dollars ($130,000,000), all to be financed with 100% project-based, tax-
exempt bonds. The Administration’s approach is to authorize project spending by
Greystar in tranches for related pre-construction work so that the University can assess
progress and viability as the Project develops. Accordingly, the original PCA authorized
one million five hundred thousand dollars ($1,500,000) for pre-construction activity
under the PCA. On September 17, 2020, the Board of Regents authorized an additional
one million dollars ($1,000,000) for pre-construction activity under the PCA by allowing
the Administration to negotiate and enter into that First Amendment to Pre-Closing
Agreement effective November 24 2020.

2444 Dole Street, Bachman Hell

Honolulu, Hawai 1 96822
Telephone (808) 956-8903

Fax: (808) 956.5286
An EQual Opportun4y/Alllrmative Action lnslituton
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Now, the Administration requests authorization to negotiate and enter into a second
amendment to authorize an additional one million dollars ($1,000,000) for the next
tranche of pre-construction activity under the PCA, as summarized in the following
table:

Approximate PCA PCA PCA Total
Pre-construction April 20, 2020 Am. No. I Am. No. 2 Authorized
Budget Nov. 24, 2020 If Am. No.2

Approved

$5,000,000 $1,500,000 $1,000,000 1,000,000 $3,500,000

The tranches authorized by the University are for expenses that Greystar will incur and
pay for to complete work for the project. Although pre-construction costs are advanced
by Greystar and not paid by UH in anticipation of bond financing, there are conditions
upon which UH would reimburse Greystar and own the pre-construction work product if
the Project does not proceed as discussed below.

Administration is noting that the project schedule has been adjusted to target project
occupancy for the start of Fall 2025, rather than Fall of 2024. Milestone delays had
affected delivery of the initial market study (due to COVID shutdown), design work
(additional value engineering required), environmental assessment approval, and the
PRU modification approval resulting in some adjustment to the project schedule.
Greystar is still working towards an ‘ideal” project opening and full available occupancy
before Fall 2025. Ideally, student housing facilities will want to target Fall semester for
availability rather than an opening mid-year.

RECOMMENDED EFFECTIVE DATE:

Upon authorization and approval of the Board of Regents.

BACKGROUND:

UH owns a parcel formerly known as the National Marine Fisheries Service (“NOAA
Site”), located on the UH at Manoa (“UHM”) campus, at 2570 Dole Street, and
designated Tax Map Key No. (1) 2-8-023:009.

On November 7, 2018, UH issued a Request for Proposals for the Development of a
New Multi-Family Mixed-Use Rental Project (“RFP”). The purpose of the RFP was to
solicit proposals from qualified real estate developers and development teams that were
interested in entering into a public-private partnership with UI-I to design, build, finance,
operate, and maintain a family-oriented mixed-use rental housing project to be located
at the NOAA Site (the “Project”).
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The Project conceptuaTizes building family-oriented rental housing units in a multi-story
facility intended primarily to serve UHM graduate students, but which may also serve
UHM junior faculty to the extent Project units are available. Depending on market
demand, the Project units may also be available for UHM staff and other parties
affiliated with UHM or the University.

The University has a strong preference that the Project include a child care facility (to be
operated by the University). This child care facility could either replace or supplement
the existing UHM Children’s Center (located at 2600 Campus Road, QLCSS #414B).
The University child care program currently services approximately one hundred (100)
young children of UHM students and employees between the ages of two and five years
old. If feasible, the University also prefers that the Project include commercial
components that provide goods and/or services to Project residents and the greater
UHM community. The University believes that the components of the Project will foster
and create a live, work, play environment in the areas surrounding the NOAA Site.

In September 2019, UH selected Greystar to be its private partner as real estate
developer and manager of the Project. UH and Greystar entered into the PCA, effective
April 30, 2020. The PCA includes various pre-construction work to be completed prior
to the closing of the tax-exempt bond financing for the Project up to a certain approved
budget agreed to and approved by UH.

In coordination and consultation with UH, the work performed by Greystar and the
development team on the Project under the PCA includes the following:

• Contracted with sub-contractors to produce work on design drawing, preliminary
construction materials, etc.;

• Conducted a market study, engineering studies, environmental review, and title
investigations;

• Completed construction pricing for the 50% schematic design drawing set;
• Completed the 100% schematic design drawing set;
• Began construction pricing for the 100% schematic design drawing set;
• Completed and submitted the Final Environmental Assessment (“FEA)”) and

Finding of No Significant Impact (“FONSI”) determination to the Office of
Environmental Quality Control (“OEQC”);

• Published the FEA and FONSI with OEQC;
• Began the Plan Review Use (“PRU”) Minor Modification Application for the City

and County of Honolulu Department of Planning and Permitting; and
• Additional consultant work with community and university stakeholders.

As discussed above, UH has authorized Greystar to spend two million five hundred
thousand dollars ($2,500,000) of the approximately five million dollars ($5,000,000) cost
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for pie-construction activity under the PCA. The Administration is requesting that the
Board of Regents authorize an additional one million dollars ($1,000,000) in a second
amendment to the PCA.

Before April 2022, the Administration anticipates that there will be another request for a
(third and) final PCA amendment authorizing the spending of the remaining
approximately one million five hundred thousand dollars ($1,500,000) of
pre-construction work needed to complete the PCA scope of the Project. At that point,
Greystar will proceed with the proposed transaction structure to finance the Project, and
upon closing, construction could begin in Summer 2023 as planned. Subsequent
development; construction, financing, and property management/operational
agreements are anticipated.

APPLICABLE REGENTS POLICY:

Pursuant to Board of Regents Policy RP 8.201, this request for approval by the Board of
Regents is to authorize a second amendment to the approved PCA for an additional
one million dollars ($1,000,000).

AGREEMENT(S) ANTICIPATED:

As with the First Amendment to Pre-Closing Agreement, if the Board of Regents
approves this request, the Administration will negotiate and enter into a Second
Amendment to Pie-Closing Agreement to authorize spending of an additional
one million dollars ($1,000,000) for pre-construction activity under the PCA.

PHASED SPENDING APPROACH:

Under the conditions of the PCA, Greystar has been and will continue to advance the
costs and expenses for all work that is required. All costs and expenses are anticipated
to be reimbursed to Greystar (with interest) from bond proceeds upon closing of bond
financing for the entire Project. Closing of the tax-exempt bond financing for the Project
is considered the “closing” of the pre-closing (pre-construction) work.

The University will be assuming contingent risk for reimbursing Greystar for pre-closing
expenses if the Project fails to secure bond financing for the following reasons:

1. University termination of PCA. If the University terminates the PCA for
reasons other than those described in the following Paragraph 2, then the
University shall pay to Greystar: a) Pre-Closing Advances plus interest
thereon; and b) an accrued Development Fee.
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2. Failure of bond closing/Greystar default. If the University terminates the PCA
due to: a) the failure of the tax-exempt bond financing for the Project; or b) as
a result of Greystar’s material default of the PCA, then the University shall
pay to Greystar only the Pre-Closing Advances plus interest thereon.

3. Outside closing date. If the tax-exempt bond financing has not closed by a
certain date, then the University shall pay to Greystar: a) the Pre-Closing
Advances plus interest thereon; and b) an accrued Development Fee.

In each case summarized above, upon termination payment, the University would own
all of the Project design and contract documents prepared by Greystar and its third-
party vendors. If the Project proceeds to closing (bond financing), the University will not
have to outlay any funds, and Greystar will be reimbursed from bond proceeds.

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve the following actions:

1. Committee approval recommendation. The Committee on Planning and
Facilities review and recommend to the full Board of Regents the Board’s
authorizing the University President and its Chief Financial Officer to amend the
PCA agreement with Greystar.

2. Committee approval recommendation. The Committee on Planning and
Facilities recommend to the full Board of Regents the Board’s approval of the
second PCA amendment as follows: (1) to authorize Greystar’s spending of an
additional one million dollars ($1,000,000)—for a total authorization of up to
three million five hundred thousand dollars ($3,500,000) for pre-construction,
(2) advancing Project occupancy from ‘fall 2024” to “fall 2025”, (3) advancing the
outside closing date from “January 31, 2021’ to “September 30, 2022”, and
(4) replacing the Budget for Pre-Closing Advances and Development Fee as set
forth in “Exhibit B.”

3. Board of Regents approval. The Board of Regents authorize the University
Administration to enter into a second PCA amendment as follows: (1) to
authorize Greystar’s spending of an additional one million dollars ($1,000,000)—
for a total authorization of up to three million five hundred thousand dollars
($3,500,000) for pro-construction; (2) advancing Project occupancy from
“Fall 2024” to “Fall 2025”; (3) advancing the outside closing date from “January
31, 2021” to “September 30, 2022”; and (4) replacing the Budget for Pre-Closing
Advances and Development Fee as set forth in “Exhibit B.”

Attachments:
1. Major Term Sheet Amended.
2. PCA Budget Schedule (pro-forma).



Attachment 1

MAJOR TERM SHEET AMENDED
(Amendments shown in red)

UNIVERSITY OF HAWAII AT MANOA NEW MULTI-FAMILY MIXED-USE RENTAL PROJECT
DEVELOPMENT PRE-CLOSING AGREEMENT

(Including Amendment 2, May 2021)

BETWEEN
UNIVERSITY OF HAWAII

and

GREYSTAR DEVELOPMENT SERVICES, LLC

1. Parties.
a. UI-I: University of Hawai’i
b. Greystar: Greystar Development Services, LLC, a Delaware limited liability company

2. Prooerty. 2570 Dole Street, Honolulu, O’ahu, Hawai’i 96822, identified as Tax Map Key
No. (1) 2-8-023:009.

3. Project. Development of a facility housing approximately 573 beds for UH-affiliated
persons, with associated amenities (including a UH-affiliated childcare center), to be
agreed upon by the parties and located on the Property, ground-leased by UH to a
501(c)(3) nonprofit corporation (the “Leaseholder”), to be developed for Fall 2024
FaIl 2025 delivery and financed through the issuance of tax-exempt bonds issued by the
Leaseholder.

4. Closing. The closing of the tax-exempt bond financing for the Project.

5. Pre-Closing Activities. Greystar and/or certain third parties engaged by Greystar, for the
benefit of UI-I, will perform certain Pre-Closing activities, including but not limited to, site
visits and meetings with UH representatives; engagement of certain professionals and
consultants; coordination of the preparation of designs and plans; assessment of the
Project site including feasibility and other studies; coordination of governmental approvals;
and preparation of a detailed Project schedule.

6. Pre-Closing Advances. The Pre-Closing Activities shall be performed directly by Greystar or
by third parties engaged by Greystar for the benefit of UH, and all third-party costs and
expenses paid or incurred by Greystar or third parties engaged by Greystar in connection
with the Pre-Closing Activities shall be advanced by Greystar as an accommodation to UH.
The Pre-Closing budget agreed upon by the parties (the “Pre-Closing Budget”) sets forth
Greystar’s estimation of the monthly budget for Pre-Closing expenditures, and the initial
Pre-Closing Budget is $1,500,000.00 $3,500,000.00.



7. Right-of-Entry Agreement. UH and Greystar to negotiate and enter into a separate
Right-of-Entry Agreement.

8. Compensation and Reoavment for Pre-Closing Advances.

a. Payment of Pre-Closing Advances. At the Closing, UH shall cause to be paid to
Greystar from the Closing proceeds: (a) the actual, reasonable and documented
Pre-Closing Advances; plus (b) interest at a floating rate equal to the Wall Street
Journal U.S. Prime Rate plus two percent (2%) compounded monthly (provided,
however, such interest shall not be at a rate less than six percent (6%) per annum)
on amounts advanced by Greystar; plus (c) the accrued Development Fee.1

b. Termination Payment. In the event of a termination of the agreement by WI, UH
shall pay to Greystar: (i) the actual, reasonable and documented Pre-Closing
Advances; plus (ii) interest at a floating rate equal to the Wall Street Journal
U.S. Prime Rate as published in the plus two percent (2%) compounded monthly
(provided, however, such interest shall not be at a rate less than six percent (6%)
per annum) on amounts advanced by Greystar from the date advanced until the
date repaid to Greystar; plus (iii) the accrued Development Fee. Notwithstanding
the foregoing, if UH terminates the agreement due to the failure of the tax-exempt
bond financing for the Project or as a result of Greystar’s material default of the
agreement, UH shall have no liability to pay Greystar any portion of the
Development Fee unless UH wishes to proceed with the Project without engaging
Greystar’s continued development services.

c. Termination Payment on Outside Closing Date. In the event that the Closing has
not taken place on or before January 31, 2021 September 30, 20222 (the “Outside
Closing Date”) UH hereby agrees to repay Greystar: (i) the actual reasonable
documented Pre-Closing Advances; plus (U) interest at a floating rate equal to the
Wall Street Journal U.S. Prime Rate plus two percent (2%) compounded monthly
(provided, however, such interest shall not be at a rate less than six percent (6%)
per annum) on amounts advanced by Greystar; plus (Hi) the accrued Development
Fee.

9. Ownership of Materials. Upon termination of the agreement for any reason, Greystar
shall assign to UH all of Greystar’s right, title, and interest in and to the design documents
and the contract documents.

10. Development Agreement. UH will negotiate in good faith with Greystar a definitive
development agreement for the Project to be effective at the Closing for the delivery of
services set forth in the Development Agreement to complete the design, construction,

1 The Development Fee is equal to 4% of total Project costs.
2 Under Pre-Closing Agreement, this date would be amended each time that the Board
approves an increase to the Pre-Closing Budget.

2



and delivery of the Project, which shall be approved by its Board of Regents. The
Development Agreement will require Greystar Real Estate Partners, LLC, a Delaware
limited liability company, to guarantee completion of the Project for on-time and
on-budget delivery by the agreed upon date of substantial completion and provide for a
mechanism for damages to UH in the case of a late delay.

3
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Requesting the Administration of the University of Hawai‘i 
to Pursue an Adjusted Utility Rate Structure for Institutions 
of Higher Education from the Hawaiian Electric Company, 

Inc. 
 

WHEREAS, one of the major costs associated with operations of the ten-campus 
University of Hawai‘i System (“University”) is the cost of electricity, which amounted to 
approximately $46,500,000 in fiscal year 2019-2020; and 

WHEREAS, in concert with the State energy goals of reducing energy consumption and 
achieving 100% renewable energy generation by 2045, the University has worked actively to 
control its electricity costs through actions such as energy efficiency and conservation efforts, 
increased renewable energy production, and decreased energy consumption; and 

WHEREAS, the University has also embarked on an ambitious goal of becoming net-
zero with respect to energy use by January 1, 2035, meaning that it would produce as much 
renewable energy as it consumes across all ten campuses to a 2015 baseline by this date; and 

WHEREAS, although the University has only achieved six percent of its net-zero energy 
goals to date, it has simultaneously experienced overall increases in renewable energy production 
as well as year-over-year decreases in utility purchased energy since fiscal year 2015, with 
significant improvements anticipated in the near future as an increasing number of photovoltaic 
energy production projects are energized; and 

WHEREAS, among the ten campuses of the University, the University of Hawai‘i at 
Mānoa (“UHM”), including but not limited to the main campus in addition to offsite affiliates, 
such as the John A. Burns School of Medicine, Cancer Center, College of Tropical Agriculture 
and Human Resources, and the Waikīkī Aquarium, is the largest consumer of utility-purchased 
energy, consuming a total of 145,403,480 kWh of electricity in fiscal year 2019-2020 at a total 
cost of nearly $35 million; and 

WHEREAS, as an R1 research university with an average campus population of 23,000 
on any given day, the energy needs of UHM are immense with many of its research facilities, 
laboratories, dormitories, and information technology centers requiring 24-hour energy usage, 
primarily for air conditioning; and  

WHEREAS, as large consumers of electricity, several institutes of higher education have 
embarked on efforts to lower electric utility costs through the negotiation of lower rates from 
electric utility providers based upon the volume of electricity consumed; and 

WHEREAS, UHM has a working relationship with the Hawaiian Electric Company, Inc. 
(“HECO”); and 
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WHEREAS, the Board of Regents (“Board”) recognizes that among the core priorities of 
the University are to increase energy efficiency and renewable energy production, as well as 
decrease operational costs associated with utilities, particularly given the current fiscal situation 
of the State. 

NOW THEREFORE, BE IT RESOLVED that the University administration is requested 
to encourage HECO to adopt an adjusted rate structure that reduces the overall cost of energy for 
state institutions of higher education, including but not limited to a maximum charge for fixed 
costs, and report its progress on this request at the November 2021 Board meeting. 

Adopted by the Board of Regents 
University of Hawaiʻi  
________________, 2021  
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MEMORANDUM

TO: Benjamin Kudo
Chair, Board of Regents

Robert Westerman
Chair, Committee on Personnel Affairs and Board Governance

FROM: Kendra Oishi
Executive Administrator and Secretary of the Board of Regents

SUBJECT: Review of Regents (“Board”) Bylaws and Board Member Education and
Development

BACKGROUND:

The responsibilities of the Personnel Affairs and Board Governance Committee
(“PA&BG”) per the Board bylaws include the following provisions:

(1) Review and consider policies and practices relating to university personnel.

(2) Ensure board statutes, bylaws, policies, and rules are being reviewed and
updated on a routine and regular basis.

(3) Ensure board education and board member development is provided for board
members.

(4) Provide recommendations to the board regarding best practices for board
effectiveness.

The following items are scheduled for discussion during the May 6, 2021, PA&BG
meeting:

• Review of Board bylaws

• Discussion on Board member education and development

2444 Dole Street, Bachman Hall 209
Honolulu, Hawai’i 96822

Telephone: (808) 956-8213
Fax: (808) 956-5156
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REVIEW OF BOARD BYLAWS:

The Board bylaws are periodically reviewed, particularly when recommendations are
made to amend the scope and responsibilities of individual committees. Other general
provisions of the bylaws should be reviewed by the PA&BG committee. Given that the
bylaws were last amended and updated on February 28, 2019, it is timely that the
committee conduct a cursory review of the bylaws in order to fulfill its responsibility as
identified in item (2) noted in the background section above.

The Executive Administrator and Secretary of the Board (“Board Secretary”) has
conducted a review of the general provisions and has noted suggested amendments in
the draft attached and recommends these amendments be included the next time the
Board considers amendments to the bylaws.

BOARD MEMBER EDUCATION AND DEVELOPMENT:

The PA&BG responsibilities include ensuring board education and board member
development is provided for Regents. The Board Secretary typically coordinates these
efforts, including orientation for new Regents. Additional details are provided below.
We welcome additional feedback from Regents on topics that would be useful for
incoming board members.

Orientation for New Regents:

The Office of the Board of Regents (“Board Office”), in conjunction with the President
and University Administration, conducts orientation sessions for incoming Regents. At
minimum, the orientation includes:

• An overview of the Board and Regent responsibilities
o Board General Overview
o Select Regents Policies
o Regent Candidate Advisory Council selection criteria and duties of the Board

• UH System overview
o Strategic Directions
o Integrated Academic and Facilities Plan
o Current issues

• Association of Governing Boards (“AGB”) information on boards and trustees,
including trustee (i.e. regent) responsibilities

• Legal resource materials, including Sunshine Law and ethics
• Other guidelines and reference materials, including meeting schedules, website

information, and internal administrative procedures



Board Chairperson Kudo
Committee Chairperson Westerman
April 30, 2021
Page 3 of 3

Board Member Education and Development:

Other board member education and development opportunities are available throughout
the year through groups such as AGB and the Association of Community College
Trustees (“ACCT”). The AGB National Conference on Trusteeship is a popular and
valuable resource. During the COVID-19 pandemic, some opportunities were made
more easily accessible, and more affordable, through webinars and other virtual means
of participation.

Periodicals such as The Chronicle of Higher Education, AGB Trusteeship magazine,
ACCT Trustee Quarterly, and Inside Higher Ed, are sources of written and online
content relevant to higher education.

The Board Office also maintains a library of resources including books and guides on
various topics, which may be borrowed by Regents. The Board Office also distributes a
daily media highlights report and periodically identifies and distributes relevant news
stories and articles to Regents.

Attachments:

Suggested Bylaw Revisions
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BYLAWS OF THE BOARD OF REGENTS 
UNIVERSITY OF HAWAI‘I 

ARTICLE I. Definitions 

 As used in these Bylaws: 

“Board” or “BOR” means the Board of Regents of the University; 

“HRS” means the Hawai‘i Revised Statutes, as may be amended from time to time; 

 “Meetings” shall not include rule-making hearings, declaratory rulings or contested 
cases under Chapter 91, HRS; 

 “Chairperson” means the chairperson of the board; 

 “President” means the President of the University;  

 “Secretary” means the Executive Administrator and Secretary of the Board; and 

 “University” means the University of Hawai‘i system and its various campuses. 

ARTICLE II. Membership and Organization 

A. Membership.  The membership of the Board shall be as required by 
Chapter 304A-104, HRS.  The members of the Board shall serve without pay, but 
shall be entitled to reimbursement for necessary expenses while attending meetings 
and while in the discharge of duties and responsibilities. 

Notwithstanding the term of office, the term of a Board member shall expire upon 
the failure of the member, without valid excuse, to attend three consecutive meetings 
duly noticed to all members of the Board.  The Chairperson or acting Chairperson of 
the Board shall determine if the absence of the member is excusable.  The expiration 
of the member’s term shall be effective immediately after the third consecutive 
unattended meeting and unexcused absence.   

B. Officers, Organization.  As required by Section 304A-104, HRS, the Officers of the 
Board shall consist of a Chairperson, up to two Vice-Chairpersons, and a Secretary 
(who shall be appointed by the Board and shall not be a member of the Board).  The 
Chairperson and up to two Vice-Chairpersons shall be elected at its first meeting 
after June 30 of the next year or thereafter until their successors are elected and 
have qualified and whose election shall be immediately certified by the Board to the 
Lieutenant Governor.  The President shall act as the chief executive officer of the 
Board. 

1. Term.  The term of the office of Chairperson and up to two Vice-Chairpersons 
shall be for one year.  A Chairperson may serve more than one term, but not 
more than two consecutive terms. 
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2. Vote. Votes for the Chairperson and up to two Vice-Chairpersons of the Board 
shall be by ballot if more than one person is nominated for an office. 

3. Succession. In the event of a vacancy in the office of the Chairperson, the First 
Vice-Chairperson shall succeed as Chairperson for the unexpired term. If at 
that time there is a vacancy in the office of the First Vice-Chairperson, the 
Second Vice-Chairperson shall succeed as Chairperson for the unexpired 
term. If at that time there is also a vacancy of the office of the Second Vice-
Chairperson, the Secretary shall succeed as Chairperson for the sole purpose 
of conducting an election as soon as possible for a new Chairperson to serve 
for the unexpired term.  

C. Duties of Officers. 

1. Chairperson.  The Chairperson, in addition to presiding at all regular and 
special Board meetings, shall: 

a. Appoint the chairperson and members of the standing committees and any 
other committees., except as provided under Section 304A-321, HRS. 

b. Acknowledge communications, petitions, requests, and proposals on behalf 
of the Board and, except in emergencies, refer same to the President or 
Secretary or an appropriate Committee of the Board for action or 
recommendation so as not to detract from the Board’s governance and 
fiduciary responsibilities. 

c. Maintain liaison with the President to see that there is an effective working 
relationship between the University administration and the Board. 

d. Approve all press releases and public statements made by the Board. 

e. Approve agenda items for any regular or special meeting of the Board. 

f. Coordinate the efforts of the Board’s standing committees to strengthen the 
roles and functions of same. 

2. Vice-Chairperson(s).  The First Vice-Chairperson will assume the duties and 
responsibilities of the Chairperson in the absence of the Chairperson and will 
undertake such other duties as may be assigned by the Chairperson. If there 
is a second Vice-Chairperson, he/she will assume the duties and 
responsibilities of the First Vice-Chairperson in the absence of the First-Vice 
Chairperson and will undertake such other duties as may be assigned by the 
Chairperson or First Vice-Chairperson. 

3. Secretary.  The Secretary shall serve under the direction of the Board through 
the Chairperson and shall provide the necessary administrative support 
services to the Board.  The Secretary shall: 
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a. Prepare and distribute the agenda for each of the regular and special Board 
and standing and other committee meetings. 

b. Schedule regular and special Board meeting dates in consultation with the 
Chairperson. 

c. Record and prepare minutes and reports for each of the regular and special 
Board and standing and other committee meetings. 

d. Be responsible for securing information from the University administration. 

e. Acknowledge and answer routine correspondence directed to the 
Chairperson and/or Board. 

f. Serve as liaison between the University administrative staff and the Board. 

g. Review policy proposals submitted by the University administration. 

h. Maintain a calendar of the Board’s unfinished business. 

i. Conduct research and analysis of policies relating to the governance of the 
University by the Board. 

j. Review rules and regulations affecting the University in accordance with the 
Hawai‘i Administrative Procedures Act. 

k. Maintain, collect, and preserve the official records of the Board. 

l. Collate and index policies which are adopted by the Board. 

m. Serve as “Records Officer” under the State archives program. 

n. Serve as “Certifying Officer” of official University documents. 

o. Perform additional duties as assigned by the Chairperson and the various 
standing and other committee chairpersons. 

D. Standing Committees of the Board. 

1. Establishment of Standing Committees.  To facilitate consideration of policy 
matters that must be approved by the Board, seven standing committees are 
established.  Authority to act on all matters is reserved for the Board, and the 
functions of each standing committee shall be to consider and make 
recommendations to the Board.  

2. Standing Committees.  The following are the standing committees of the Board 
and their functions: 

a. Committee on Academic and Student Affairs 

Bylaws - 5 



 

Proposed Amendments 

(1) Review the academic mission and strategic direction of the system and 
its major units. 

(2) Periodically review to what extent programs support the mission and 
strategic direction of the University. 

(3) Monitor the quality and effectiveness of educational programs. 

(4) Develop and maintain policies governing academic and student affairs. 

(5) Review actions proposed by the President which fall under current 
board policies and procedures, including requests for exceptions. 

b. Committee on Budget and Finance  

(1) Work in concert with the University administration relating to the 
operating budget. 

(2) Examine the budgetary process, budget proposals, expenditure plans, 
and development plans. 

(3) Discuss the implementation of the budgetary decisions with the 
University administration, especially amendments thereto or when 
circumstances require deviations from expenditure plans. 

(4) Review matters related to business affairs, and exercise fiduciary 
oversight of endowment funds and other financial assets of the 
University. 

(5) Exercise general oversight and policy direction over the University’s 
financial systems and programs. 

c. Committee on Planning and Facilities 

(1) Review, study, and make recommendations to the Board relative to 
the long-range plans for the development of the University, considering 
academic needs, priorities, and fiscal capabilities of the State. 

(2) Review, study, and make recommendations to the Board relative to 
the physical facilities master plans for each campus in the University 
system and to periodically review approved campus master plans in 
order to recommend revisions, if necessary, to meet the needs of the 
University. 

(3) Review proposals relative to naming of University improvements and 
facilities and make its recommendations to the Board. 

Bylaws - 6 



 

Proposed Amendments 

(4) Review policies and make recommendations to the Board on matters 
pertaining to the use of University facilities and ensure an environment 
that is complementary to the educational mission of this institution. 

(5) Work in concert with the university administration relating to the capital 
improvement budget. 

(6) Provide general oversight of the University’s land-related strategic 
initiatives and partnerships program. 

d. Committee on Personnel Affairs and Board Governance 

(1) Review and consider policies and practices relating to university 
personnel. 

(2) Ensure board statutes, bylaws, policies, and rules are being reviewed 
and updated on a routine and regular basis. 

(3) Ensure board education and board member development is provided 
for board members. 

(4) Provide recommendations to the board regarding best practices for 
board effectiveness. 

e. Committee on Independent Audit 

(1) Advise the Board regarding the Board’s responsibilities to oversee: 

(a) the quality and integrity of the University’s compliance with legal, 
regulatory and policy requirements, financial reporting and 
financial statements, and internal controls related to risks; 

(b) the function, disclosures, and performance of the University’s 
compliance, internal control, and risk management systems 
regarding ethics and compliance, risk, finance, and accounting, 
and the adequacy of such systems; and  

(c) the independent certified public accountant’s qualification, 
independence and performance, as well as performance of the 
internal audit function. 

(2) Review the annual internal audit plan and the extent to which it 
addresses high risk areas.  

(3) Review the annual report of the internal audit department and discuss 
significant issues of internal controls with the Internal Auditor and 
management. 
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(4) Discuss the planned scope of the annual independent audit with the 
independent certified public accountants and review the results of the 
audit with the independent certified public accountants and 
management. 

(5) Receive and review the annual certified financial reports with the 
independent certified public accountants and management. 

(6) Recommend to the Board the certified public accountants to serve as 
the independent auditor, and their fees.  

(7) Revise the scope of the annual audit, and approve any services other 
than audit and audit related services provided by the certified public 
accountants. 

(8) Provide recommendations to the Board regarding approval of the 
internal audit mission statement, the committee’s charter, and other 
governance documents related to both internal and external 
compliance and auditing activities at the University. 

f. Committee on Intercollegiate Athletics 

(1) Serve as a liaison between the Board and the respective campuses 
and their athletic departments. 

(2) Advise the Board regarding its responsibility to oversee: 

(a) the health, safety and academic progress of student-athletes; 

(b) fiscal integrity and budgetary concerns; 

(c) compliance with NCAA and conference requirements; and 

(d) any event or situation that may draw unusual public interest to the 
athletics program, a particular team, student athlete, or 
department employee. 

(3) Review annual reports on the academic standing and progress of 
student athletes, including, but not limited to, the Academic Progress 
Rate report. 

(4) Recommend policies governing all aspects of Intercollegiate Athletics 
at the University. 

g. Committee on Research and Innovation 
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(1) Evaluate and approve long range plans that establish the strategic 
goals and objectives for research, innovation, and technology transfer 
at the University. 

(2) Review and make recommendations regarding investments, policies, 
and practices relating to University research, innovation and 
technology transfer programs.  

(3) Review and make recommendations on proposals to establish or to 
terminate Organized Research Units (ORU) and research centers. 

(4) Work in concert with Administration to establish performance goals 
and metrics to evaluate progress against the strategic goals and 
objectives.  

3. Appointment of Committee Members.  The chairperson and voting members of 
each standing committee shall be appointed by the Chairperson and shall serve 
for one year or until the appointment of their successors.  The Chairperson shall 
be an ex-officio, voting member of all standing committees.  All board members 
who are not voting members of a committee or committees shall be ex-officio, 
nonvoting members of such committees.  The President, as chief executive 
officer of the University, shall assign a member of the University administrative 
staff to each standing committee who shall be the administrative liaison with 
the chairperson of the committee. 

The Committee on Academic and Student Affairs shall include Regents from 
the four major islands. 

4. Meetings.  Each standing committee shall schedule meetings as appropriate.  
The Committee on Academic and Student Affairs meetings shall be held on 
each of the islands with community college campuses, to the extent practicable. 

5. Referrals to Committees.  Each standing committee shall consider all matters 
referred to it by the Chairperson and shall make appropriate recommendations 
within a reasonable time to the Board. 

6. Progress Reports.  Each standing committee shall make progress reports to 
the Board periodically or when requested by the Chairperson. 

7. Task Groups.  Task groups may be established by the Chairperson upon 
authorization by the Board, and with such powers and duties as determined by 
the Board.  The tenure of a specific task group shall expire at the completion of 
its assigned task. 

E. New Board Member Orientation 

New Board members shall be scheduled to receive an orientation within one month 
of the beginning of their term.  The orientation shall include, among other things, 
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an overview of the University system, BOR responsibilities, accreditation standards 
for Board governance, and BOR policies and practices.  New Board members shall 
also be provided with a Reference Guide covering these and other topics. 

ARTICLE III. Advisory Committee and Consultants 

A. Creation.  The Board may create an advisory committee, as necessary, which shall 
serve as advisory to the Board.  The committee membership shall be appointed by 
the Chairperson, subject to approval by the Board.  The tenure of the advisory 
committee shall expire at the completion of the assigned task. 

B. Consultant Services.  The Board may engage the services of consultants as it deems 
necessary. 

ARTICLE IV. Meetings 

A. Number and Place of Meetings.  The Board shall meet not less than ten times 
annually (July 1, thru June 30) and may from time to time meet in each of the 
counties of Honolulu, Hawai‘i, Maui, and Kaua‘i.  The Board shall at each meeting 
set the time and place for its next regular meeting. 

B. Special Meetings.  Special meetings may be called by: 

1. The Chairperson; 

2. The Secretary, upon request by a majority of the members of the Board; or 

3. Any Board member, with the consent of the Chairperson. 

C. Call for Committee Meetings.  Standing committee meetings shall be called by the 
Secretary in consultation with the committee chairperson. In the event of a joint 
meeting, the Chairperson shall designate the presiding committee chairperson. 

D. Public Notice of Meetings.  All meetings of and public appearances before the Board 
and its standing committees shall comply with chapter Chapter 92, HRS, and shall 
be as set forth in the Rules of Practice and Procedures of the Board of Regents 
(Hawai‘i Administrative Rules, Title 20, Subtitle 1, Chapter 1.1). 

ARTICLE V. Quorum 

 A majority of all voting members to which the Board or its standing committees are 
entitled shall constitute a quorum. 

ARTICLE VI. Voting 

Voting by the Board and its standing committees shall be as set forth in the Rules 
of Practice and Procedures of the Board of Regents (Hawai‘i Administrative Rules, 
Title 20, Subtitle 1, Chapter 1.1). 
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ARTICLE VII. Legal Counsel 

A. The University General Counsel.  The University General Counsel shall be 
designated as legal counsel for the Board.  The University General Counsel or the 
University General Counsel’s representative(s), in the capacity of legal counsel for 
the Board, shall be present at all regular and special meetings and certain standing 
committee meetings of the Board. 

B. Requests for Written Legal Opinions.  Requests for any written legal opinion of the 
University General Counsel shall be made by the Chairperson or designee with the 
full knowledge of the Board.  Whenever a legal opinion is rendered by the University 
General Counsel, such opinion shall be in writing and along with a copy of the written 
request for such opinion, distributed immediately to all Board members.  

C. Conflicts.  By policy and organizational structure, the University General Counsel 
serves the Board as well as the University administration.  Understandably, there 
may be occasions when it becomes necessary to avoid a perception of conflict, or 
actual conflict, or to obtain specialized legal expertise.  At such times, the Board may 
exercise its discretion in securing the services of independent legal counsel through 
the Secretary. 

ARTICLE VIII. Robert’s Rules of Order 

 Meetings shall be conducted in accordance with the current edition of Robert’s 
Rules of Order insofar as they are applicable and not inconsistent with these bylaws, or 
applicable statutes or rules.  

ARTICLE IX. Amendments 

 These bylaws may be amended only by two-thirds (2/3) vote of all the members to 
which the Board is entitled.  Any proposed amendment to the bylaws shall be submitted 
in writing for consideration and vote by the members at a Board meeting.  

ARTICLE X. Conflicts of Interest 

A. Standard of Conduct.  Members of the Board shall comply with the provisions of 
these bylaws and are subject to the standards of conduct and financial interest 
disclosure requirements of Chapter 84, HRS (State Ethics Code) and must act in 
accordance with Chapter 84, HRS. 

B. Fiduciary Responsibility.  Members of the Board serve a public interest role and thus 
have a clear obligation to conduct all affairs of the University in a manner consistent 
with this concept.  Members of the Board are expected to place the welfare of the 
University above personal interests, the interests of family members, or others who 
may be personally involved in affairs affecting the University.  All decisions of the 
Board shall be made solely on the basis of a desire to promote the best interests of 
the University and the public good. 
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C. Disclosures.  In the event the Board must consider any matter for the University 
which also directly involves: 

1. a regent or a member of the regent’s family (which shall be a spouse, parents, 
siblings and their spouses, children and their spouses, and any household 
member); 

2. a public or private organization with which a regent is affiliated, as defined 
below; or 

3. a regent’s personal financial interest as defined under chapter Chapter 84, 
HRS; 

Any affected regent, at the first knowledge of the matter, shall fully disclose, as noted 
below, the precise nature of the interest or involvement. 

For purposes of this article, an affiliation exists if a regent or a member of the regent’s 
family is an owner (which shall be defined as: (1) an ownership interest valued at 
more than $5,000; or (2) 10% or more ownership of the business), officer, director, 
trustee, partner, employee (which shall also include legal counsel, consultant, 
contractor, advisor, or representative) or agent of such organization. 

All disclosures required under this article must be directed in writing to the Secretary 
who, together with the University General Counsel, shall be responsible for the 
administration of this bylaw. 

Matters covered under this article shall be reported initially to the Chairperson for 
appropriate action.  Should the Chairperson be the regent with a potential conflict, 
the matter shall be reported to the Vice Chairperson.  Should both the Chairperson 
and the Vice Chairperson have a potential conflict, the matter shall be reported to 
the chairperson of a Board standing committee in the order as listed in Article II, 
Section D of the bylaws of the Board. 

Information disclosed to the Secretary shall be held in confidence to the extent 
authorized by law. 

This disclosure requirement shall not apply to any regent who declares a conflict of 
interest and recuses himself/herself from consideration of the matter before the 
Board. 

D. Determination of Conflicts.  Questions concerning possible conflicts of interest shall 
be directed to the Secretary.   Board shall resolve the questions by majority vote at 
a Board meeting in compliance with Chapter 92, HRS.  Where any matter covered 
by Chapter 84, HRS, is involved, the potential conflict shall be referred to the State 
Ethics Commission for disposition.  Questions of potential conflict not covered by 
Chapter 84, HRS, may be referred to the University General Counsel for a legal 
opinion, except that questions of conflict under Section 78-4, HRS, shall be referred 
to the University General Counsel for a legal opinion. 
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Restraint on Participation.  A member of the Board who has declared a conflict of 
interest and recused himself/herself or who has been found to have a conflict of 
interest in any matter before the Board shall refrain from participating in the 
consideration of the proposed matter.  The regent may not vote on such matters 
before the Board and may not be present during the Board’s deliberation and at the 
time of vote. 

E. Sanctions and Remedies.  Any Board action favorable to a regent obtained in 
violation of this bylaw is voidable on behalf of the Board; provided that in any 
proceeding to void a Board action pursuant to this bylaw, the interests of third parties 
who may be damaged thereby shall be taken into account.  Any proceeding to void 
a Board action shall be initiated within sixty (60) days after the determination of a 
violation under this bylaw.  The Board may pursue all legal and equitable remedies 
and/or sanctions through the University’s legal counsel.  Any Board action imposing 
a remedy or sanction under this section must be initiated within one year after the 
action of the Board that is affected by a violation.  
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REPORT OF THE MAUNAKEA PLANNING 
PERMITTED INTERACTION GROUP 

April 9, 2021 

The purpose of this final report is to share the resulting findings and recommendations 
of the Maunakea Planning Permitted Interaction Group (“Task Group”) with the full 
Board of Regents (“Board”).  Deliberation and decision making regarding the final report 
and dissolution of the Task Group will take place during a subsequent meeting, 
pursuant to the statute on permitted interactions under the Sunshine Law, Section 92-
2.5(b), Hawai‘i Revised Statutes (“HRS”). 
 

I. Purpose and Summary of Meetings 
A. On October 15, 2020, the Board met to consider creating a permitted 

interaction group to review and investigate proposed changes to the 
Maunakea Master Plan and Comprehensive Management Plan (collectively, 
“Plans”); follow up on the requested actions in Board Resolution 19-03 and 
identify other critical issues pertaining to the Plans; and make related findings 
and recommendations to the Board.1   

B. The Task Group included the following Regents:  
1. Ben Kudo, Board Chair 
2. Alapaki Nahale-a, Board Vice-Chair, Hawai‘i Island Regent, and Regent-

member of the Mauna Kea Management Board (“MKMB”) 
3. Eugene Bal III, Maui Island Regent 
4. Wayne Higaki, Hawai‘i Island Regent, and Regent-member of MKMB 
5. Ernest Wilson Jr., Maui Island Regent 

Regent Nahale-a served as Chair of the Task Group. 

President David Lassner, Vice President for Legal Affairs and University 
General Counsel Carrie Okinaga, Chancellor of the University of Hawai‘i at 
Hilo (UHH) Bonnie Irwin, Executive Director of Maunakea Stewardship Greg 
Chun, and Associate General Counsel Jesse Souki participated in several of 
the following Task Group meetings.  Kendra Oishi, Executive Administrator 
and Secretary of the Board of Regents, provided administrative support to the 
Task Group.  

Guest participants included:  Jim Hayes, Planning Solutions, Inc.; Doug 
Simons, Maunakea Observatories; Bob McLaren, Institute for Astronomy; 
Kathy Cooksey, UHH Department of Physics and Astronomy; Kaʻiu Kimura, 
ʻImiloa; Jessica Kirkpatrick, Office of Maunakea Management; Roberta Chu, 
Maunakea Management Board; and Shane Palacat-Nelson, Kahu Ku Mauna. 

                                                
1 Minutes of the Board of Regents meeting of October 15, 2020 

http://www.hawaii.edu/offices/bor/regular/minute/202010150830.regular.pdf


 

C. The Task Group met on the following dates: 

• November 25, 2020 
• January 5, 2021 
• January 13, 2021 
• February 3, 2021 
• February 18, 2021 
• March 25, 2021 

The Task Group met to discuss various issues, including the following: 

• To receive an overview of the Maunakea management activities, Master 
Plan, and Comprehensive Master Plan to develop an understanding of the 
various components.  Subtopics included an overview of the master lease 
agreement, environmental impact study requirements, decommissioning 
process and requirements, cesspool closure conversions, TMT-related 
matters, the Department of Land and Natural Resources’ independent 
review of the University of Hawai‘i’s management of Maunakea, and 
restructuring. 

• To gain an understanding of UH’s role on Maunakea as it pertains to 
astronomy, including receiving presentations from Maunakea 
Observatories, Institute for Astronomy, and UHH’s Department of Physics 
and Astronomy. 

• To review and discuss the community engagement including what has 
occurred to date, and how to further build community engagement 
capacity and capabilities, review opportunities and challenges, and 
discuss strategies. 

II. Findings 

The Task Group’s activities identified the following areas on which the University 
administration should focus its efforts: 

A. Continuous review of the University’s responsibilities pertaining to: 
1. The current Master Lease and obtaining a new land entitlement 
2. General oversight of Maunakea 

B. Performance updates to the Board every six months regarding: 
1. Progress made towards accomplishment of action items set forth in Board 

Resolution 19-03 
2. Changes to management structure, including the Center for Maunakea 

Stewardship 

III. Recommendations 



 

The Task Group recommends: 
A. Adoption of the attached draft Board Resolution 21-02, which amends several 

of the timelines set forth in Board Resolution 19-03 relating to 
decommissioning, a new educational telescope facility, and the 
implementation of educational programs. 

B. That the Board, through the acceptance of this report, formally expresses and 
reiterates the University of Hawai‘i’s commitment to: 
1. Accelerated efforts to strengthen its cultural stewardship of Maunakea; 
2. Astronomy as a cornerstone of excellence for the University of Hawai‘i and 

significant contributor to the Hawai‘i Island and State of Hawai‘i economies 
and workforce; 

3. Maintaining high quality environmental stewardship of Maunakea; and 
4. Advocating for a management structure that is inclusive, efficient, and 

protective of all resources on Maunakea. 
C. That the Board include on a future 2021 meeting agenda an item related to 

astronomy that includes a comprehensive presentation by University 
Administration on astronomy in the State as well as on Maunakea, and 
related academic programs, to be followed by a Board discussion on the role 
of the University in astronomy in Hawai‘i and the world. 

D. The dissolution of the Task Group. 

IV. Conclusion 
The Task Group has concluded its task as identified when the Board approved its 
creation during its October 15, 2020, meeting.  Its specific recommendations and 
call to action are included in this report and in the attached Resolution. 
While the Task Group recommends dissolution at this time since it has concluded 
its current scope of work, it recognizes the long-standing issues surrounding 
Maunakea and the University’s commitment to stewardship is one that will last for 
generations to come. 

ATTACHMENTS 
Draft Board Resolution 21-02 Amending Board of Regents Resolution 19-03 
Independent Evaluation of the Implementation of the Mauna Kea Comprehensive Management 
Plan 
 



University of Hawai‘i Board of Regents 

R E S O L U T I O N  
 

21-02 

To Further Act on Items Relating to Maunakea 
Management and Amend Board of Regents Resolution 19-03 

 

WHEREAS, at a special meeting on November 6, 2019, the Board of Regents (“Board”) adopted 
Resolution 19-03, To Act on Items Relating to Maunakea Management, which directed University 
Administration to accomplish certain actions with specified timeframes, including the decommissioning 
of five (5) observatories; engaging in community outreach; developing historical, environmental, and 
cultural education programs; incorporating uses by Native Hawaiian cultural practitioners within the 
Maunakea Master Plan update; working with the Department of Hawaiian Home Lands to improve 
infrastructure and access to Maunakea; and improving the University of Hawaii’s (“University”) 
management function, structure, and operations;  

WHEREAS, the Board appointed a permitted interaction group to review and investigate 
proposed changes to the Maunakea Master Plan and Comprehensive Management Plan (collectively, 
“Plans”), to follow up on the requested actions in Board Resolution 19-03 and identify any other critical 
issues pertaining to the Plans, and make related findings and recommendations to the Board;  

WHEREAS, the Board concurs with the findings and recommendations of the permitted 
interaction group, and formally expresses and reiterates the University’s commitment to accelerated 
efforts to strengthen its cultural stewardship of Maunakea, to astronomy as a cornerstone of excellence for 
the University and a significant contributor to the island and state economies and workforce, to 
maintaining high quality environmental stewardship of Maunakea, and to advocate for a management 
structure that is inclusive, efficient, and protective of all resources on Maunakea; and 

WHEREAS, the Board recognizes that the University’s proper stewardship of Maunakea is a 
long-term, complex, and challenging process, having its own timeframe, due in part, to anticipated and 
unanticipated factors outside of the University’s control; and 

WHEREAS, the Board remains firmly committed to accomplish the completion of all outstanding 
actions set forth in Board Resolution 19-03 at the earliest possible date. 

NOW, THEREFORE, BE IT RESOLVED that Administration be directed to take the following 
actions: 

1. Provide progress updates to the Board every six months regarding:  
a. Progress made towards accomplishment of action items set forth in Board Resolution 19-

03  
b. The restructuring plan adopted by the Board in August 2020  

2. At a future 2021 Board meeting, provide a comprehensive presentation on astronomy in the State 
as well as on Maunakea, and related academic programs, to be followed by a Board discussion on 
the role of the University in astronomy in Hawaii and the world. 

NOW, THEREFORE, BE IT FURTHER RESOLVED that the timelines for action specified in 
Board Resolution 19-03 are amended as follows: 
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1. Two (2) observatory sites known as the Caltech Submillimeter Observatory (CSO) and Hōku 
Keʻa Observatory (HKO) shall be decommissioned; assuming no permitting, weather, and access 
issues the target date for CSO decommissioning is no later than April 30, 2023, and HKO no later 
than August 31, 2024.  For purposes of this resolution, the term “decommissioning” shall mean 
the complete removal of all man-made structures at each respective site bringing each site to as 
close as feasible to its natural state prior to construction. 
 

2. To ensure the prompt availability of a teaching telescope for the University of Hawai‘i at Hilo 
Physics and Astronomy Program, a new educational telescope facility shall be established on 
already developed land at Hale Pōhaku or elsewhere with a target date for permitting, assuming 
no legal issues, no later than May 30, 2024, and the project being awarded for construction, 
subject to funding, no later than November 30, 2024.  The Board of Regents shall support the 
funding of the planning, design, and construction of the new educational facility. 
 

3. In collaboration with the Center for Maunakea Stewardship, the ʻImiloa Astronomy Center shall 
develop and implement a suite of educational programs regarding Maunakea including but not 
limited to Native Hawaiian culture, history, environmental, and biological considerations 
designed for tour guides and drivers, employees, contractors, recreational users, scientists and 
observatory workers, and visitors, as required by the Management Plans, by September 30, 2021, 
with implementation targeted to commence no later than December 31, 2021. 

Adopted by the Board of Regents 
University of Hawai‘i 
________________, 2021 
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EXECUTIVE SUMMARY

It has been over ten (10) years since the approval of the Mauna Kea
Comprehensive Management Plan (CMP),1 and the emotions related to Mauna
Kea have not diminished but, to the contrary, have intensified and polarized the
community. We recognize that the current issues related to Mauna Kea, in
particular the construction of the Thirty Meter Telescope (TMT), is a contentious
issue. To be very clear, this Report is not for or about TMT. The purpose of this
Report is to provide the Department of Land and Natural Resources (DLNR) an
independent evaluation of the University of Hawaii (UH), specifically the Office of
Mauna Kea Management’s (OMKM), implementation of the CMP management
actions contained in Section 7 of the CMP and the public input on how effective
UF-1 is managing Mauna Kea. This Report is intended to be a resource to DLNR
and the Board of Land and Natural Resources (BLNR) as it reviews UH’s current
and potential future management of the state conservation lands at Mauna Kea.

Gathering and incorporating public input into the evaluation process was a critical
component of this Report. Due to the COVID-19 restrictions, we were challenged
with providing an appropriate venue for the public and stakeholders to, (1) get
current and accurate information about the management actions (MA) UH is
required to implement under the CMP, and (2) provide a transparent and fair
opportunity for public input into the UH’s implementation of the CMP. We
assembled a comprehensive range of tools to provide information and to solicit
public input, from email updates, virtual public meetings, dedicated website, and a
Facebook page, to small virtual talk story sessions. Throughout the evaluation
process, we engaged almost 500 individuals and organizations. We recognize that
we may not have heard from everyone, but we believe the range and interests of
the participants is reflective of the general public and stakeholders in Mauna Kea.

The Report consists of three assessments. First, OMKM’s self-assessment of their
implementation of the CMP. Second, the public’s assessment, based upon the
comments we received. And third, the independent evaluation utilizing the logic
model approach that took into consideration UH’s self-assessment, the public
input, the timeliness of OMKM’s implementation of MAs, and whether UH’s
implementation of the 103 MAs achieved the desired outcomes as set forth in the
CMP.

With respect to UH’s self-assessment, the OMKM 2020 Annual Report to the
Board of Land and Natural Resources, Status of the Implementation of the Mauna
Kea Comprehensive Management Plan (OMKM 2020 Annual Report to BLNR)
essentially concludes that “most management actions have either been

Mauna Kea Comprehensive Management Plan for the UH Management Areas, April 2009 (hereinafter CMP),
Executive Summary, page v.
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implemented or are in progress.” For the most part, the UH Management Entities2
believe they have made considerable progress in effectively implementing the
CMP MAs and are, in fact, better managing and protecting the cultural and natural
resources. However, there is a difference of opinion between UH-Hilo
Management Entities (UH-Hilo Entities)3 and the larger UH System with respect to
the public’s perception of how effective OMKM is in managing the state
conservation lands at Mauna Kea. Accordingly, “in response to past criticisms”4
the UH Board of Regents (BOR) adopted Resolution 19-03 to take timely action to
comply with the management plans, including cultural education and community
outreach, decommissioning, and reorganization and restructuring the UH
governance structure in their management of Mauna Kea.

The public’s assessment of how effectively UH has implemented the CMP has
primarily varied depending on whether they are in favor or opposition of telescope
development on Mauna Kea. Those who support existing and future telescope
development on Mauna Kea believe that OMKM has adequately implemented the
CMP MAs to preserve and protect the cultural and natural resources on Mauna
Kea. For those who do not support continued telescope development on Mauna
Kea beyond 2033, the expiration of the existing state lease, they believe that UH
continues to mismanage Mauna Kea as concluded in the 1998 State Auditor’s
Report. In particular, those in opposition believe that UH continues to advocate
telescope development over the protection and preservation of the resources.

Finally, the independent evaluation found that OMKM has made progress in
implementing most of the CMP MAs, and in many regards OMKM is effectively
managing the activities and uses on Mauna Kea to better protect the natural and
cultural resources. We heard many comments that the cultural and natural
resources on the state conservation lands on Mauna Kea are some of the best
managed and protected lands in the entire State. The area is clear of trash, the
invasive species are being removed not only by OMKM but volunteer groups, and
the OMKM Rangers to ensure public safety on Mauna Kea.

2 “UH Management Entities” include the UH Board of Regents (BOR), UH President, Institute for Astronomy (IfA),
Executive Director of Maunakea Stewardship, UH Hilo Chancellor, Mauna Kea Management Board (MKMB), OMKM,
Kahu Ku Mauna (KKM) and OMKM Rangers.
UH-Hilo Management Entities (UH-Hilo Entities) include UH-Hilo Chancellor, MKMB, OMKM, KKM, and OMKM
Rangers.
UH BOR Resolution 19-03, Adopted November 6, 2019, Amended, July 1,2020 (BOR Resolution 19-03).
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However, the independent evaluation also found that OMKM has not effectively
implemented the CMP in three major areas. First, the adoption of the
administrative rules was untimely. In 2009, the same year that the CMP was
approved, UH obtained legislative authorization to adopt administrative rules to
manage the activities on Mauna Kea to ensure the protection of the resources.
However, the rules did not become effective until 2020. UH’s failure to timely adopt
administrative rules has limited their ability to manage public access and regulate
commercial activities, essentially hampering their ability to protect the resources
and public health and safety on Mauna Kea.

Second, members of the Native Hawaiian community, both those who oppose and
support UH’s management of Mauna Kea, were not consulted on matters related
to cultural and resources issues. The CMP specifically identifies the Native
Hawaiian stakeholders to include families with cultural and lineal connections to
Mauna Kea, KOpuna, cultural practitioners, the Office of Hawaiian Affairs and other
Native Hawaiian groups. Representatives from these stakeholder groups have
consistently commented that they were not consulted by OMKM on cultural issues,
including removal of family shrines, stacking of POhaku, and identification of
cultural sites.

Third, OMKM did not effectively engage with the community, in particular,
members of the Native Hawaiian community, on education and outreach efforts,
including decision-making process related to the management of Mauna Kea.
Many Native Hawaiians on Hawaii Island feel disengaged and disrespected by
OMKM. In particular, there is an absence of genuine consultation with the Native
Hawaiian community that has resulted in greater mistrust of UH. Even with the
Native Hawaiian constituency who strongly support OMKM and telescope
development, OMKM has not taken the opportunity to involve them in their
community outreach efforts.

Unfortunately, these inadequacies by OMKM have overshadowed their progress
in the otherwise effective implementation of many of the CMP MAs.
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INTRODUCTION

In 1968, BLNR issued a 65-year General Lease No. S-4191 to UH for
approximately 11,288 acres of state conservation lands. Of the 11,288 acres,
approximately 525 acres is designated as the Astronomy Precinct and the
remaining 10,763 acres is designated as Natural and Cultural Preservation Area.5
The state lease will expire in 2033. UH has indicated that it intends to seek a new
lease with BLNR for the 11,288 acres currently under General Lease No. S-4191
and 19 acres known at Hale POhaku under General Lease No. S-5529.6

Over ten years ago in 2009, Ku’iwalu Consulting and its Project Team,7 developed
the CMP for the UH Management Areas.8 The CMP MA related to Monitoring,
Evaluation, and Updates MEU-1,9 requires UH, through OMKM, to produce annual
progress reports describing in detail the management goals, objectives, and
actions for the year and what progress was made towards meeting them. In
August 2020 we received from UH, the OMKM 2020 Annual Report to BLNR. In
addition to annual progress reports, MEU-1 requires OMKM to prepare Five-Year
Outcome Analysis Reports that describes the status of the various management
programs, progress towards meeting CMP goals, and other relevant information.
OMKM is in the process of completing its first five-year review.

Since OMKM will be submitting its first Five-Year Progress Report and UH has
announced its intent to file an EIS for a new state lease, DLNR sought an
independent evaluation of UH’s current management of Mauna Kea under the
CMP. More specifically, DLNR sought an independent evaluation of not only UH’s
implementation of the CMP but also UH’s adherence to the CMP and the
effectiveness of its management strategies and governance structures in
preserving and protecting the valuable cultural and natural resources on the state
conservation lands.

The Astronomy Precinct and Natural and Cultural Preservation Area were designated by UH in its 2000 Mauna Kea
Science Reserve Master Plan (Master Plan). The Master Plan called for 525 acres of the summit area leased land to
be designated an Astronomy Precinct where the astronomy development was to be consolidated to maintain a close
grouping of astronomy facilities, roads, and support infrastructure. CMP page 3-1 The Master Plan was approved by
the UH BOR but not adopted or approved by BLNR. CMP page 3-8.
UHs notice of intent to file an environmental impact statement (EIS) for the state leased lands was published in the
Office of Environmental Quality Control (OEQC) February 23, 2018 Environmental Bulletin.
The Project Team that developed the CMP consisted of The Edith Kanaka’ole Foundation, Rechtman Consulting,
McNeil Wilson, Sustainable Resources Group International, Inc., and Pacific Consulting Services.

8 The UH Management Areas is described in Section 3.1.1 of the CMP as beginning “at approximately 9,200 ft. (2,804
m) on Mauna Kea and extends to the summit, at 13,796 ft. (4,205 m), encompassing three distinct areas: the Mauna
Kea Science Reserve (Science Reserve), the mid-level facilities at Hale POhaku, and the Summit Access Road (see
Figure 3-1). These areas are collectively referred to as the UH Management Areas.’ The UH Management Areas on
Mi,rna Kea are classified in the resource subzone of the state conservation district lands (see Section 342).” See
CMP at page 3-16.
MEU-1 refers to Monitoring, Evaluation and Updates (MEU). See CMP at page 7-64.
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DLNR’S INDEPENDENT EVALUATION OF UH’S
IMPLEMENTATION OF THE CMP

PURPOSE OF THE INDEPENDENT EVALUATION REPORT

The purpose of this Independent Evaluation Report (Report) is to (1) evaluate the
effectiveness of UH, specifically OMKM’s,’° implementation of the specific
Management Component Plans (MCP) found in Section 7 of the CMP, and (2) to
evaluate the efficiency of the governance structure in managing the cultural and
natural resources within state conservation lands under lease to UH. Ultimately,
this Report will provide DLNR and BLNR the relevant information, including
extensive public input, as they consider the management of the state conservation
lands during the current lease term and beyond, in any future lease.

INDEPENDENT EVALUATION PROCESS

Fact Gathering

The independent evaluation process focused on OMKM’s implementation of the
CMP MA5 within the MCPs and UHs governance structure in managing Mauna
Kea and the Mauna Kea Science Reserve. The Project Team11 gathered relevant
information from files of DLNR, UH, various litigation involving Mauna Kea, 1998
state auditor report and follow-up audit reports, relevant print and social media,
and other related materials. We also provided UH the opportunity to submit all
relevant documents on their implementation of the CMP. In response to the
request, UH emailed a comprehensive list of documents and links supporting their
implementation of the CMP.12 All information that was provided to Kuiwalu was
uploaded to the CMP evaluation website, www.evaluatetheCMP.com.

We also reviewed materials related to the implementation of the CMP and Mauna
Kea in general, from other stakeholders, including but not limited to the Sierra Club
of Hawaii, Protect Mauna Kea, KAHEA, IfA, ‘lmiloa Astronomy Center, Hawaii
Unity & Liberation Institute, Hawaii Forest & Trails, EnVision Maunakea, Office of
Hawaiian Affairs (OHA), lmua TMT, and the TMT International Observatory.

‘° Section 7.4.1 of the CMP states that the OMKM will be responsible for implementing the CMP and ensuring adherence
to its provisions. However, for purposes of this Report, since the state lease is issued to UH, the UH will be generally
referenced as responsible for the implementation of the CMP untess the action is specifically undertaken by OMKM,
then OMKM will be referenced.
The Project Team for this Report includes SMS Research, People Strategies Hawaii LLC, and Kuiwalu.

12 Kuiwalu sent a letter dated May 19, 2020 to Dr. Gregory Chun, UHs Executive Director of Maunakea Stewardship.
providing them an “opportunity to furnish Kuiwalu with all relevant information, which could include reports, studies,
annual reports, meeting notes, community comments, administrative rule-making, response to auditors reports. etc.
that document UHs performance, operations, and the management of Mauna Kea consistent with the CMP. Dr. Chun
was identified as UHs Point of Contact for the independent evaluation.
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Public Engagement Process

As part of the evaluation process, Ku’iwalu proposed to develop and implement a
culturally sensitive and robust public engagement process, similar to the
community outreach process utilized in the preparation of the CMP that was
approved in 2009. At the onset, Ku’iwalu was challenged by the constraints and
uncertainties of the COVID-1 9 restrictions on social distancing and travel to Hawai’i
Island. Thus, Ku’iwalu utilized a variety of non-traditional approaches to engage
the general public and stakeholders to solicit their input on UH’s implementation of
the CMP and stewardship of Mauna Kea. The following methods were used to
solicit public input: email updates, stakeholder meetings, virtual public meetings,
website, Facebook, and direct contact with Ku’iwalu.

Development and Implementation of the Evaluation Model

SMS Research, based upon their experience and expertise, developed and
conducted the independent evaluation. To start, they did a thorough review of the
CMP and examined all the documents provided during the fact gathering phase.
They relied upon the documents provided by UH, including OMKM’s 2020 Annual
Report to BLNR,13 MKMB meeting minutes, reports, studies, and other relevant
documents. They also reviewed and considered all documents related to the CMP
provided by other organizations, comments from stakeholder and virtual public
meetings, website comments, and comments that were submitted directly to
Kuiwalu through phone calls and emails.

SMS Research then developed an evaluation model based upon the Logic Model
Approach. This approach focuses on which MAs were completed by OMKM and
the impact of those activities or actions on achieving the desired outcomes as set
forth in each of the MOPs. The time period examined was UH’s implementation of
the CMP from 2010 to present.

Final Report

The Report includes three sets of evaluations. First, the Report includes UH’s self-
assessment based upon the OMKM 2020 Annual Report to BLNR. Second, the
Report includes the public’s assessment of how effectively UH implemented the
CMP MAs, based upon comments from stakeholder meetings, the three virtual
public meetings, comments submitted on the website or by email directly to
Ku’iwalu. Third, the Report includes the independent evaluation based upon the
logic model that took into consideration UH’s self-assessment, public input,
whether UH’s action achieved the desired outcomes, and the timeliness of
completion by UH to meet the desired outcomes.

The Report will be submitted to DLNR by December 31, 2020 and uploaded to the
CMP website for public consumption.

13 Appendix Al is a copy of the OMKM 2020 Annual Report to BLNR.

3
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MANAGEMENT OF MAUNA KEA

Before delving into the public comment and evaluation model, we believe it is
important to have an understanding of the historical background on management
of Mauna Kea to provide context for the CMP MAs, MOP desired outcomes, and
goals which set the framework for the Logic Model Approach.14 A brief history
timeline of the management of Mauna Kea is shown in Figure 1.

MANAGEMENT OF MAUNA KEA PRIOR TO 1968

In the early 1960’s, the federal government, through the National Aeronautics and
Space Administration, was increasing funds to test, develop, design, and construct
telescope facilities around the country. Due to accessibility, initial testing was
conducted at Haleakala, on Maui Island. In 1963, Governor John Burns provided
funds to build an access trail to the summit of Mauna Kea for observatory testing.
In 1964, after testing, UH concluded that Mauna Kea was an exceptional site for
an astronomical observatory. In that same year, the State Land Use Commission
placed the lands on Mauna Kea within the state’s conservation district under the
management jurisdiction of BLNR.15

MANAGEMENT OF MAUNA KEA UNDER GENERAL LEASE NO. S-4191

In 1967, UH established the IfA to plan for telescope development on Mauna Kea.
The following year, UH applied to BLNR for a 65-year lease of the state
conservation lands at Mauna Kea to establish the Mauna Kea Science Reserve.
Management of the state leased lands was primarily by IfA to further their mission
to conduct and promote world-class astronomical research. From 1968 to 2002,
thirteen telescopes were built on the summit of Mauna Kea.

14 We also recognize that this Report will be broadly reviewed, thus this background information on management of
Mauna Kea will provide the relevant context when reviewing the Report.

‘ See CMP Section 3.2, at pages 3-5 for complete History of Planning and Management of Mauna Kea. Additionally,
Hawaii Revised Statutes (HRS), Chapter 205-2 describes the state four land use districts; urban, rural, agricultural,
and conservation. Conservation districts include areas necessary for protection and preservation of resources.

4
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During this same period of time, local groups, including hunters, cultural
practitioners, conservationists, and others raised concerns about the increased
development of telescopes on the summit of Mauna Kea with no management or
care for the cultural and natural resources.16 From 1974 to 2000, DLNR and UH
attempted to respond to the community concerns to improve management control
over not only telescope development, but the proliferation of unregulated
commercial and recreational use of Mauna Kea. BLNR adopted the 1977 DLNR
Mauna Kea Plan, 1980 Hale POhaku Complex Development Plan, 1985 Mauna
Kea Management Plan, and 1995 Revised Management Plan for the UH
Management Areas on Mauna Kea. Similarly, in 1982 the UH BOR approved the
Research and Development Plan for Mauna Kea Science Reserve, in 1983 the
Mauna Kea Science Reserve Complex Development Plan, and in 2000 the Mauna
Kea Science Reserve Master Plan.

16 State Auditor’s Report “Audit of the Management of Mauna Kea and the Mauna Kea Science Reserve.” Report No.
98-6, February 1998, page 45.
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Figure 1: Brief History Timeline of Management of Mauna Kea
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Independent Evaluation Report

THE STATE AUDIT OF THE MANAGEMENT OF MAUNA KEA

In response to the “growing concerns” over the protection of Mauna Kea’s cultural
and natural resources, the 1997 Hawai’i State Legislature, through Senate
Concurrent Resolution No. 109, requested the State Auditor to conduct an audit of
the management of Mauna Kea and the Mauna Kea Science Reserve. The audit
was completed in February 1998, and specifically noted that the “conditions of the
lease, the plan(s) developed, and the Conservation District Use Application
(CDUA) process were all designed to allow the university’s use of the lands without
causing excessive damage to the fragile environment. However, the university’s
focus on pursuing its own interests has led to conditions and practices that have
countered or weakened these processes.”17

The audit indicated that UH primarily focused on development of the summit of
Mauna Kea for some of the most powerful astronomical instruments in the world.
While these telescopes enhanced the university’s prestige and status around the
astronomical community, “both the university and the department18 failed to
develop and implement adequate controls to balance the environmental concerns
with astronomy development.”19

The audit concluded that,

Over thirty years have passed since construction of the first telescope on
Mauna Kea. During this period, little was done to protect its natural
resources. The university, as the leaseholder, should have provided
sufficient protection to the natural resources and controlled public access
and use. These requirements have not been adequately met. The
Department of Land and Natural Resources, in its role as landlord, should
have overseen the university’s activities and enforced permit conditions and
regulations in protecting the State’s interests. Neither state agency has
been proactive in maintaining the conservation district.20

The audit made several recommendations for UH and DLNR to improve the
management of Mauna Kea and the Mauna Kea Science Reserve. Since 1998,
the state auditor has conducted four follow-up audits to assess UH and DLNR’s
implementation of their specific recommendations to improve the management of
Mauna Kea and the Mauna Kea Science Reserve. The follow-up audits were done

17 Id, page 15.
IS While the 1998 Audit addressed both UH and DLNRs management of Mauna Kea and the Mauna Kea Science

Reserve, for purposes of this Report, we will be focusing only on UHs management of Mauna Kea under the CMP.
Id, page 15.

20 Id, pages 34-35.
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in 2005,21 2014,22 2017,23 and 2019.24 In general, the follow-up audits found that
UH had made improvements in managing Mauna Kea, including the adoption of
the CMP. However, consistent in all the audits, was UH’s failure to adopt
administrative rules governing public and commercial activities to ensure effective
management and enforcement for the protection and preservation of the natural
and cultural resources.25

DEVELOPMENT AND MANAGEMENT OF MAUNA KEA UNDER THE CMP

The CMP was developed to address many of the past concerns by providing a
resource management framework to preserve and protect cultural and natural
resources by managing existing and future activities and uses on Mauna Kea.
Some of the past concerns were noted in the 1 998 Auditor’s Report, including over
emphasis on telescope development and lack of acknowledgement of the cultural
significance of Mauna Kea. The CMP was also developed to comply with the
legislative intent of conservation lands,26 and judicial decisions, including Judge
Hara’s decision27 and the Ka Pa’akai28 analytical framework related to the
protection of Native Hawaiian rights.

Follow-Up Audit of the Management of Mauna Kea and the Mauna Kea Science Reserve. Report No. 05-13, December
2005.

22 Follow-Up Audit of the Management of Mauna Kea and the Mauna Kea Science Reserve, Report No. 14-07, August
2014.

23 Follow-Up on Recommendations from Report No. 14-07, Follow-Up Audit of the Management of Mauna Kea and the
Mauna Kea Science Reserve, Report No. 17-06, July 2017.

24 Report on the Implementation of State Auditor’s Recommendations 2014-2017, Report No. 19-15, November 2019.
25 UH Administrative Rules, Chapter 20-26 entitled Public and Commercial Activities on Mauna Kea Lands was adopted

by the BOR on November 6, 2019. signed by the Governor, and became effective on January 23, 2020.
26 HRS, §183C-1, states that The legislature finds that lands within the state land use conservation district contain

important natural resources essential to the preservation of the State’s fragile natural ecosystems and the sustainability
of the State’s water supply. It is therefore, the intent of the legislature to conserve, protect, and preserve the important
natural resources of the State through appropriate management and use to promote their long-term sustainability and
the public health, safety and welfare.’

27 Marina Kea Anaina Hou, et al. v. Board of Land and Natural Resources, Civ. No. 04-1-397, Decision and Order dated
January 19, 2007 (Judge Hera’s decision). Pursuant to Judge Hara’s decision, BLNR shall approve a comprehensive
management plan that considers multiple uses as a precondition for any future development on Mauna Kea,
Ka Pa’akai 0 Ka ‘Ama v. Land Use Commission, 94 Haw. 31, 7 P.3d 1068 (2000) (Ka Pa’akai). The Hawaii Supreme
Court in its decision in Ka Pa’akai provides government agencies an analytical framework to ensure the protection and
preservation of valued cultural, historical, and natural resources. Section 2.3.3 of the CMP specifically describes how
the CMP applied the analytical framework to ensure that the constitutionally guaranteed traditional and customary
Native Hawaiian rights and cultural, historical, and natural resources are preserved and protected.
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In addition to the legal requirements, the CMP was developed based upon an
extensive community engagement process. The basis for the consultation process
was an acknowledgment by UH that past planning and management efforts had
not fully engaged the community or genuinely considered their concerns. The
CMP aptly summarizes this sentiment:

During the recent Outrigger Telescope permitting process, many in the
Hawaiian community experienced frustration as they attempted to express
their perspectives and suffered psychological and spiritual hurt as their
values and traditions were not given the attention and respect they
deserved. As a result, they lost trust in the University as a responsible
steward of the UH Management Areas and criticized the University for
circumventing its own management policies. Subsequently, many
individuals dissociated themselves from the process or resorted to other
venues to express their views and advocate their position.29

The CMP was prepared in a methodical manner, primarily based upon the Ka
Pa’akai analytical framework, to form the foundation for the 103 MAs. These MAs
are designed to preserve and protect the cultural and natural resources by
managing the existing and futures uses and activities on Mauna Kea.

• Section 1 — Cultural Orientation. Introduces the reader or user of the CMP
to the cultural significance of Mauna Kea from a historical and contemporary
use perspective;30

• Section 2 — Introduction. Describes the CMP as an integrated planning tool
for resource management, drawing upon the Hawaiian approach to
managing cultural and natural resources as well as contemporary science-
based management approaches. This section also describes the CMP
goals, objectives, and desired outcomes upon which we evaluate whether
UH’s implementation of the CMP is in furtherance of these goals:

• Section 3 — Management Environment. Provides an overview of the
physical UH Management Areas, history of the previous planning and
management plans, and describes the management responsibilities over
Mauna Kea;

• Section 4 — Community Engagement Process. This process recognized
that many in the public, especially the Native Hawaiian community on
Hawaii Island felt anger, hurt and mistrust towards UH for not involving
them in management decisions related to Mauna Kea. This section
describes the culturally sensitive community engagement process based
upon cultural values and the non-traditional methods of engagement to
ensure meaningful participation by the public;

29 CMP, page 4-1.
30 We acknowledge that not all Native Hawaiians may share the view that Mauna Kea is culturally significant. During the

public engagement process for this Report, there is a strong Native Hawaiian constituency that assert Mauna Kea is
not culturally sacred and in fact, the CMPs assertion that Mauna Kea is culturally significant is offensive to this Native
Hawaiian constituency. However, during the community engagement process for the development of the CMP, there
was overwhelming sentiment by many of the Native Hawaiian stakeholders that participated in the process, that Mauna
Kea is culturally significant.
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• Section 5—Cultural and Natural Resources. The CMP relied upon previous
documentation to identify the valued cultural resources, 31 historic and
archaeological resources, and natural resources. Section 5 is the 1st step
in the Ka Pa’aka/ analysis to identify the valued cultural, natural, and historic
resources within the state conservation lands;

• Section 6 — Human Environment. This section described all the existing
and future activities and uses on Mauna Kea and the threats to the cultural,
natural, and historic resources. Section 6 is the 2d step in the Ka Pa’akai
analysis to determine the impacts that the proposed management
framework would have on the valued resources;

• Section 7 — Management Component Plans. Section 7 is the 3rd step in the
Ka Pa’akai analysis that identifies the feasible actions, MAs, or mitigation
measures to reasonably protect the valued cultural, natural, and historic
resources. This is the heart of the CMP that sets forth desired outcomes
for each of the MCPs, specific MAs that UH, and specifically OMKM, is
required to implement to ensure the protection and preservation of the
cultural and natural resources.

The CMP was approved by BLNR on April 7, 2009 and the UH BOR on April 16,
2009. As a condition of BLNR approval, four sub-plans were required to be
developed within one year of approval of the CMP. The four sub-plans include: (1)
Natural Resource Management Plan for the UH Management Areas on Mauna
Kea (September 2009), (2) Cultural Resources Management Plan for the UH
ManagementAreas on Mauna Kea (October 2009), (3) Mauna Kea Public Access
Plan (January 2010), and (4) Decommissioning Plan for the Mauna Kea
Observatories (January 2010).

31 In particular, the CMP relied upon the extensive ethnographic interviews and cultural reports prepared by Kepa and
Onaona Maly. Maly, K and 0. Maly (2005). Mauna Kea, ka piko Kaulana o ka ama: Mauna Kea, the famous summit
of the land. Hilo, HI, Kumu Pono Associates LLC: 650 p.; Maly, K. and 0. Maly (2006). Appendix A: Mauna Kea-Ka
Piko Kaulana o Ka 4ina.
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PUBLIC ENGAGEMENT PROCESS AND SUMMARY

The public engagement process and summary is a critical component of not only
the independent evaluation but the path forward for stewardship of Mauna Kea.
When contracting with Ku’iwalu, DLNR emphasized the importance of an extensive
public engagement process to fully inform them and BLNR of the public’s
sentiments about current and future stewardship of Mauna Kea. Public sentiments
include stakeholders to Mauna Kea and the general public. Thus, in addition to
the technical evaluation of UH’s implementation of the CMP, this Report includes
the public’s assessment of UH’s management or stewardship and governance of
Mauna Kea.

Almost everyone has an opinion or comment on Mauna Kea. However, not all
comments are necessarily related to the implementation of the CMP. 32 For the
integrity of the independent evaluation, we wanted to ensure that the public
assessment and UH’s assessment were comparing “apples with apples,” in other
words, comparing the same CMP MOPs. Thus, while we read all of the comments,
for the purposes of the independent evaluation, we considered those comments
that were specifically related to UH’s implementation of CMP MAs. However, this
does not diminish or disregard the time people took to submit their comments or
the strong sentiments that were expressed in their comments. For those who
submitted comments within the comment deadline, we have listed their names on
Appendix Al . We have greatly appreciated all of the comments that were
submitted.

STAKEHOLDERS AND GENERAL PUBLIC

Similar to the CMP community engagement process, there are families,
organizations, and agencies who have an active (and in some cases, cultural or
lineal) relationship to Mauna Kea. There are certain stakeholders whose views
and perspectives were given careful consideration because of their cultural, legal,
or regulatory affiliation with Mauna Kea. They include the following:

• UH Management Entities
• Families who have cultural or lineal connections to Mauna Kea
• Hawaiian Cultural and Religious Practitioners
• Astronomical Community
• Aha Moku Advisory Committee

32 In fact, many comments we received were either for or against the construction 01 TMT on Mauna Kea. While this
Report is not for or about TMT, Hawaiian sovereignty, ceded lands, compensation, or renewal of the state lease, many
of the comments we received were about these topics. This Report briefly describes some of these comments in the
Section titled “Issues and Concerns beyond the Scope of this Report.”
Appendix Al is a comprehensive list of all the individuals and groups we engaged with during the CMP evaluation
process. This list includes those who may have received email updates, participated in stakeholder meetings, attended
virtual public meetings, left a comment on the website, or emailed a comment directly to Ku’iwalu.
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.OHA
• Environmental Groups
• Hawaiian Educational and Business Organizations
• Commercial and Recreational users
• Elected Officials
• Government Agencies

In addition to stakeholders, the viewpoints of the general public are important and
were given due consideration in the evaluation process.

CONSULTATION PROCESS AND METHODS

As previously noted, Ku’iwalu utilized a variety of non-traditional approaches to
engage the general public and stakeholders to solicit their input on UH’s
implementation of the CMP and stewardship of Mauna Kea. We engaged with
nearly 500 individuals or organizations during the evaluation process.34 The
following methods were used to solicit public in put:

Email Updates

• 1st email — May 15, 2020. Kuiwalu initially emailed letters to those
individuals or groups who were consulted during the preparation of the CMP
in 2009. In addition, emails were sent to a list of known stakeholders
involved in Mauna Kea at the time. The first email included a letter
introducing Kuiwalu, a copy of DLNR’s May 15, 2020 Press Release
announcing their review of the Mauna Kea CMP, the CMP Report and CMP
Appendices from April 2009. Appendix A2 is a copy of the email, and
attachments of Ku’iwalu’s Introduction Letter, and DLNR’s Press Release;35

• 2 email — July 23, 2020. The 2’ email update included a letter that
announced the launch of the Project Website www.evaluatetheCMP.com
and Facebook page (Share Your Mana’o on the Mauna Kea CMP). The
letter indicated that the website provides easy access to the CMP, reference
documents provided by UH, as well as other resources. It also explained
ways to provide comments and give input during the evaluation process.
As the process proceeded, the email updates were expanded to include
those who participated in stakeholder meetings, those who registered for
the virtual public meetings, or those who may have submitted comments.
Appendix A2.1 is a copy of the email and the July 23, 2020 letter;

See Appendix Al.
The April 2009 CMP and CMP ApQendices can be found on DLNR’s website.
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3rd email — August 26, 2020. The 31d email update announced the three
virtual public meetings as well as information of the many different ways to
provide comments before the October 16, 2020 comment deadline.36
Appendix A2.2 is a copy of the email;

• 4th email — September 3, 2020. The 4” email update announced the three
virtual public meetings and how to register for each meeting. It also
provided a link to the website to participate in a number of informal
community polls. Appendix A2.3 is a copy of the email sent to the expanded
list of stakeholders;

• 5th email — September 24, 2020. The 51h email was a reminder to register
in advance for the virtual public meetings. Appendix A4 is a copy of the
email reminder.

• 6u email — December 2020. The 6th email will be to announce that the
Report has been submitted to DLNR and posted on the website for thirty
(30) days, thereafter the website will be removed since the Report has been
submitted. DLNR will then provide a link to the Report on its Mauna Kea
website. The email will be sent to the comprehensive list referenced in
Appendix Al.

Individual and Stakeholder Meetings

Ku’iwalu convened over forty (40) virtual stakeholder meetings and telephone
conferences during the course of the evaluation process. The small talk story
meetings permitted discussions that could be candid, confidential, and respectful.
The meetings ranged from 1-2 hours and focused on getting specific comments
on UH’s implementation of the CMP MAs and their stewardship of Mauna Kea.
These stakeholder meetings ranged from the various UH Management Entities
who have a role in the management of Mauna Kea, relevant DLNR Divisions,
cultural and religious practitioners, individuals and families who have cultural or
lineal connections to Mauna Kea, NHOs, Observatories, lmua TMT, KAHEA, Kia’i
Alaka’i and elected officials. Appendix A3 is a list of stakeholders we met with.
This list of stakeholders was added to the list for email updates.

Virtual Public Meetings

In an effort to reach out to the broader public, we held three virtual public meetings.
The meetings were scheduled on different days of the week and at different times
to make them more accessible to the public. Those wanting to attend the virtual
meetings were required to register in advance in order to receive a link to attend
the meetings. Appendix A4 is a list of those who registered for each of the three
virtual public meetings. In general, more people registered than actually joined the
meeting.

36 The deadline for comments was extended to November 5, 2020 as posted on the website.

13



Independent Evaluation Report

During each of the two-hour virtual public meetings, we provided a brief
presentation on the CMP and evaluation process. However, most of the meeting
was dedicated to providing the public with an opportunity to give specific comments
on UH’s implementation of the CMP MAs. Appendix A4 also includes a copy of
the meeting agenda, and the power point presentation that was shared at the
meeting.

Webs ite

We created a dedicated website as another means to inform, educate, and solicit
public input on the independent evaluation, www.evalutetheCMP.com. Not only
did the website provide information about the CMP, the evaluation process, and
links to an exhaustive listing of resource materials related to Mauna Kea, but one
of the primary purposes for the website was to provide the public another platform
to submit comments. We received approximately 70 comments through the
website. Individuals could leave comments, but their comments could not be
viewed by others. Appendix A5 is a copy of some of the information posted on the
website. The comments are not included in the Appendix because we did not get
permission and most of the comments were not specifically related to the
implementation of the CMP.

Facebook

At the time we launched the website, we launched a Facebook page as a social
media platform to supplement the website. The Facebook page was an additional
way of distributing information and announcements. No public comments were
permitted to be posted to the Facebook page, but viewers were directed to the
website to leave their comments.

Comments Submitted to Ku’iwalu Related to UH’s implementation of the
CMP

Besides the methods noted above, some comments were sent directly to Ku’iwalu.
For example, we received written comments from the OHA, lmua TMT, Kimo
Stone, Mililani Trask on behalf of Wahine Apapalani Hawaiian Cultural
Practitioners, Bianca Isaki on behalf of KAHEA, Senator Kurt Fevella, Thayne
Currie, Flores-Case ‘Ohana, and numerous email form submissions from Mauna
‘Aelike/Consensus Building ‘Ohana.37

Appendix A6 is a copy of these comments.

Appendix A6 includes a copy of Kealoha Pisciottas comments on behalf of Mauna Kea Anaina Hou, Mauna Kea Hui,
Mauna Kea Moku Nu Aelike/Consensus Building Ohana and a copy of one of the form submissions received via
email from Mauna Aelike/Consensus Building Ohana whose contents are identical to Kealoha Pisciottas comments.
We did not include in Appendix Al all of the names who submitted Mauna Aelike/Consensus Building Ohana forms
after November 5, 2020, the extended deadline to submit comments as posted on the website.
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SUMMARY OF THE COMMENTS RELEVANT TO UH’S IMPLEMENTATION OF
THE CMP38

While the next section of the Report will include the public’s assessment of UH’s
implementation of the CMP, this section of the Report will summarize some of the
major themes specifically relevant to UHs implementation of the CMP. The
Section titled “issues and Comments beyond the Scope of the CMP” will
summarize or list some of the comments that are beyond the scope of the
implementation of the CMP but should be considered in broader decision making
related to Mauna Kea.

The cultural value of Mauna Kea continues to be “unrecognized” by UH as
are the rights of Native Hawaiian cultural and religious practitioners

From the building of the initial telescopes in 1968 to the 1998 Auditor’s Report, and
to the implementation of the CMP, a consistent concern has been that UH has
primarily focused on telescope development on Mauna Kea and the cultural value
of Mauna Kea has been disregarded or largely unrecognized.39 While we received
comments from some Native Hawaiians who assert that Mauna Kea is not sacred,
we received many more comments from members of the Native Hawaiian
community and the general public that Mauna Kea is culturally significant. We also
received specific comments from individuals and families who continue to exercise
traditional and customary practices on Mauna Kea that have not been consulted
with and felt that their rights have been disregarded or disrespected by OMKM.

For example, there was strong sentiment by Native Hawaiians active in the protest
on Mauna Kea that the determination by OMKM as to what cultural resources and
historic sites are significant, including the removal of some of those resources is
not only inconsistent with the CMP but it also violates their constitutional
protections under Article XII, Section 7 of the Hawaii State Constitution. They
specifically assert that there has been little or no consultation with known families
who have cultural or lineal connections to Mauna Kea, Kupuna, and cultural and
religious practitioners before the removal of these resources. They assert that
these actions by OMKM are inconsistent with CMP MA CR-i, CR-4, CR-5, CR-6,
CR-7, CR-8, CR-9, and CR-b.

Another example noted in the comments we received was that UH’s initial draft of
the administrative rules proposed to regulate Native Hawaiian traditional and
customary rights while providing exemptions for commercial users. The
commenters note that only after vocal opposition to the draft rules, were the final
administrative rules revised to provide that “Native Hawaiian traditional and

38 The comments provided during this process shall only be used for this independent evaluation, No permission has
either been sought or granted to use the information, comments, or disclosures beyond this Report. No specific
comments are attributed to any individual as we did not request nor receive permission to do so.
1998 Audit Report, Summary page.
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customary rights as recognized and protected under article Xli, section 7, of the
Hawai’i State Constitution shall not be abridged.40

There is a lack of genuine community engagement and cultural education by
UH as required by the CMP.

A consistent comment from outside of UH Management Entities is that there has
not been genuine community outreach and cultural education as required by CMP
MA EQ-i, EO-2, EO-3, and EO-7. Even some UH Management Entities note that
this is one area in the CMP that UH could improve on. Comments by UH-Hilo
Entities believe that community engagement was primarily through MKMB
meetings and UH BOR meetings as these meetings are open to the public. UH
Hilo Entities felt that beyond the MKMB publicly noticed meetings, it was the role
of the UH System in Manoa to manage the communications with the community
because UH-Hilo Entities do not have the resources, given that most of them are
voluntary boards.

In addition to OMKM’s deficiencies noted above, the CMP MA related to Education
and Outreach, there were comments that OMKM failed to inform the public of the
results of the management activities in a timely manner and failed to timely
complete the five-year review as required under CMP MA MEU-1 and MEU-2,
respectively.

With respect to cultural consultation, UH-Hilo Entities believe that it is the kuleana
of KKM to engage with the Native Hawaiian community because of their cultural
experience and expertise. Although KKM meetings are not subject to the sunshine
law and therefore not required to be open to the public, KKM is comfortable in
making their collective recommendations to OMKM based upon their cultural
experience and expertise. Like MKMB, members of KKM commented that they
are a voluntary board who are doing the best they can with their limited resources.
KKM has provided OMKM recommendations on removal of offerings, scattering of
human remains, construction of new cultural features including stacking of rocks,
and they review any proposed changes by observatories to their facilities on
Mauna Kea. Although most of the UH Management Entities believe they are in
compliance with the CMP, the UH BOR has directed the ‘Imiloa Astronomy Center
to take a more active role in community engagement and cultural education.41

° Section 20-26-3, Hawaii Administrative Rules (HAR).
41 University of Hawaii Board of Regents Resolution 19-03, Adopted November 6, 2019. Amended, July 1, 2020 (BOR

Resolution 1 9-03). BOR Resolution 19-03 specifically determined that there remain unmet responsibilities and ongoing
compliance issues that have delayed completion of certain recommendations and requirements under the
Management Plans. Action Item No. 5 specifically provides, “In collaboration with OMKM and MKSS, the ‘lmiloa
Astronomy Center shall develop a suite of educational programs regarding Maunakea including but not limited to Native
Hawaiian culture, history, environmental, and biological considerations designed for tour guides and drivers,
employees, contractors, recreational users, scientists and observatory workers, and visitors, as required by the
Management Plan, by August 31, 2020. OMKM shall report to the Board of Regents on its plans and progress to
implement said educational programs at its February 2020 meeting. Administration shall make a budget request during
the 2020 legislative session to fund this action item.”
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UH has generally done a good job in managing the cultural and natural
resources, but there is no independent review or accountability on the
integrity of the studies or reports, and the completion of many of the CMP
actions are overdue.

Most of the comments we heard from government agencies, observatories,
commercial and recreational users, and some Native Hawaiians, expressed that
the cultural and natural resources are being better managed and protected by
OMKM than prior to the 1998 Audit. Many have indicated that the wekiu bug
population has increased, the historic sites are being monitored regularly under
the archaeological monitoring plan, the OMKM Rangers are doing a great job
educating visitors about staying on the trail and picking up their trash, the Mauna
Kea silversword population has increased, and the access road is better
maintained, especially during the snowy winter season.

On the other hand, we also heard comments that archaeological monitoring plans
were long overdue, that the reports indicating the wekiu bug population increase
were to support delisting it from the endangered species list, that the
archaeological work for the northern plateau was altered to show no cultural sites
where TMT is going to be built, and that cultural descendants from the area were
never consulted on those reports. These comments are related to MAs NR-142 to
NR-18. This independent evaluation did not review the reports or studies
referenced by OMKM for accuracy or scientific integrity.

There is an inherent conflict of interest by having UH as the lessee of the
state conservation lands and the applicant for new telescope development.

We heard strong comments from members of the Native Hawaiian community that
UH’s role to advocate for new telescope development as the applicant for the
CDUA conflicts with UH’s ability to properly manage and protect the valued cultural
and natural resources within the state conservation lands. In relevant part, Section
7.3.4 of the CMP related to Future Land Uses specifically emphasized that “the
CMP manages resources, it does not advocate or promote new telescope
development.”

Contrary to the CMP, the dual roles of UH as land manager and as developer
creates at least an appearance of a conflict of interest that have caused some
Native Hawaiians to question the credibility and integrity of the scientific, historic,
cultural, and environmental reports that OMKM produced pursuant to the CMP
MAs. Some comments specifically noted that CMP MA FLU-2 required UH to
develop land use zones in the Astronomy Precinct and the goal of this process
was to refine telescope siting areas defined in the 2000 Master Plan based upon
updated cultural and natural resource information. For example, TMT is being
proposed to be built in the northern plateau in an area where the 2000 Master Plan

42 NR refers to Natural Resources (NR). See CMP section 7.1.2.
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says no telescope development. This conflict of interest adds to the diminished
trust between UH and many members of the Native Hawaiian community.

We also heard comments from UH-Hilo Entities that it was “awkward” having UH
as the applicant for the CDUA for TMT. In fact, they felt their relationship with
members of the Native Hawaiian community changed when they became the
applicant for the TMT CDUA; they felt they were no longer viewed as being neutral
land managers but telescope developers. Beyond the issue of the appearance of
a conflict of interest, the UH Management Entities have commented that ideally,
they would prefer having a smaller state lease of only the 525 acres of the
Astronomy Precinct and contribute funds to DLNR or another appropriate entity to
manage the 10,000 acres consisting of the Natural and Cultural Preservation Area.
Similar comments were made by some of the observatories. There were a few
comments that wanted to explore the possibility of having a Native Hawaiian entity
or third party manage all the state conservation lands or at least the 10,000 acres
of Natural and Cultural Preservation Area.

The current UH governance structure is not effective in managing Mauna
Kea.

It is worth noting that most of the comments related to the effectiveness of the
governance structure was made by UH Management Entities. The UH-Hilo
Entities strongly believe that decision making related to Mauna Kea needs to be
made by UH-Hilo Entities on Hawai’i Island. In addition, these same entities
believe that OMKM is doing a fairly good job in implementing the CMP.

On the other hand, several of the UH Management Entities outside of UH-Hilo
believe that the public perception is that OMKM is not doing a good job stewarding
Mauna Kea. They believe that OMKM has not engaged the community, in
particular members of the Native Hawaiian community. They also believe that
OMKM has not effectively developed cultural education materials, information, or
opportunities to collaborate with members of the Native Hawaiian community and
organizations to promote cultural education and understanding of Mauna Kea. In
response to the perceived deficiency, UH BOR Resolution 19-03 has proposed
and begun implementing structural changes to the management of Mauna Kea.43

With respect to the broader public comments on the effectiveness of the UH
governance structure, most see UH as one entity. They either believe that the UH
existing structure is doing a good job, or they believe that UH is mismanaging
Mauna Kea and there is very little in between. There were a few comments that
wanted to explore the possibility of having a Native Hawaiian entity or third party
manage all the state conservation lands or at least the 10,000 acres of Natural and
Cultural Preservation Area.

BOR Resolution 19-03. Action Item No. 9 provides in relevant part, “As part of the reorganization and restructuring
plan, an in-depth analysis will be done to determine whether the management of the Maunakea Science Reserve
would be better served if transferred to a governmental authority or other third party entity, or through alternate
management mechanisms.”
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ISSUES AND COMMENTS BEYOND THE SCOPE OF THE CMP

There were numerous comments that were beyond the scope of the
implementation of the CMP. We did notwantto discount these comments as some
of these issues had been identified in the CMP (see Section 2.1.4) and continue
to linger as unresolved issues. Similar to the CMP, we wanted to respect and honor
those comments by noting them below for appropriate consideration beyond this
Report.

UH has not kept its “promises” to remove telescopes from Mauna Kea before
proposing new telescope development.

This comment primarily related to the issue of timely decommissioning telescopes
from the summit of Mauna Kea before any new telescope is constructed. As noted
in the CMP, “the basis for this [decommissioning] was not only to preserve a ‘zero
net gain’ of telescopes, but also because of the recognition that decommissioning
is perhaps the most tangible form of actually listening to the community’s concerns
that before new telescopes can be considered some obsolete facilities must come
down.”44 In listening to members of the Native Hawaiian community, for many who
say UH hasn’t kept their promises, they refer to UH’s representation s during the
early years of the state lease that there would only be 13 telescopes. But now, UH
is proposing the world’s largest telescope (TMT) before removing any telescope;
13 to O.’ We also heard from non-Native Hawaiians, that in order to show some
good will, UH needs to facilitate the decommissioning process. In response, the
UH BOR has established an accelerated schedule for the decommissioning of up
to possibly five (5) telescopes.46 However, there are many people in the
community, including Native Hawaiians, who would like to see the retention of
existing telescopes that are not obsolete as well as the construction of TMT
because of the educational and economic benefits beyond the lease termination
in 2033.

UH should not be managing the cultural and natural resources and should
only manage the astronomy precinct.

Similar to the comments we heard related to governance, there were many
comments, both from within UH and external to UH, that expressed that UH should
not be managing the 10,763 acres of Natural and Cultural Preservation Area.
Some of the comments expressed by UH Management Entities are that managing
the state conservation lands to preserve and protect resources is outside of UH’s
mission of education. Other comments, especially by members of the Native
Hawaiian community is that UH should not be managing any of the state

‘‘ CMP, page 4-6.
Some within the Native Hawaiian community say 13 telescopes for astronomy and 0 telescopes have come down for
the Native Hawaiian community.

46 BOR Resolution 19-03. Action item No. 1 relates to the decommissioning of the Caltech Submillimeter Observatory
and the Hokukea sites. Action item No. 2 relates to establishing a schedule for the decommissioning process of the
two sites by December 31, 2021. Action item No. 4 sets a date of December 30, 2025 to determine decommissioning
of three (3) additional observatory sites, if required.
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conservation lands at Mauna Kea because they do not have the cultural expertise
to be stewarding one of the most significant cultural resources to the Native
Hawaiian community. On the other hand, there were comments that if the 10,763
acres were to be returned to DLNR to manage, DLNR does not have the resources
or capacity to preserve and protect the cultural and natural resources within the
preservation area; the resources are better protected under UH. In addition, UH’s
management, especially by the OMKM Rangers, of the state conservation lands,
provides additional protection to the adjacent DLNR’s Mauna Kea Ice Age Natural
Area Reserve and the State Mauna Kea Forest Reserve.

There is presumption that BLNR is going to renew the state lease to UH for
the state conservation lands at Mauna Kea.

We received many comments that the renewal of the state lease to UH is a “done
deal” because BLNR would not have approved the sublease to TMT if they did not
anticipate renewing the state lease to UH. There were many comments by
members of the Native Hawaiian community, that the state process is not fair, and
it favors telescope development. For this reason, several of those same
community members expressed that they do not trust UH, DLNR, or even the
independence of this Report.

Other issues raised that were beyond the scope of the CMP and not fully
discussed.

Rather than going into great detail, the following is a list of those issues:

• Use of ceded lands which have been “stolen” from the Hawaiian Kingdom;
• $1 a year for lease rent does not accurately reflect the market value of the

free telescope viewing time to UH;
• Ownership of the access road;
• Role of the Department of Hawaiian Home Lands in the management of

Mauna Kea;
• Establish a Mauna Kea Reserve Commission, similar to the Kaho’olawe

Island Reserve Commission, to oversee the management of Mauna Kea;
• There are really more than 13 telescopes on Mauna Kea because some

observatories have multiple facilities; and
• The State should use the federal Section 106 consultation process to

engage Native Hawaiian individuals and organizations.

20



Independent Evaluation Report

EVALUATION PROCESS AND OUTCOME

CMP REPORTING AND EVALUATION REQUIREMENTS

Section 7oftheCMP, describes the natural progression from (1)the MAs that are
needed to address the various management needs, (2) that the MAs are organized
by topic into four (4) major MCPs, (3) the MOPs were developed using the best
available scientific and cultural information and community input, to support the
mission to preserve, protect and enhance the cultural and natural resources within
the UH Management Areas, and (4) each MOP emphasized the importance of
coordinating with other agencies, adjacent landowners, and other stakeholders,
including cultural practitioners and families with cultural or lineal connections to
Mauna Kea to incorporate Native Hawaiian cultural values and traditional
knowledge into management planning and activities.47

The Mission of the Office of Mauna Kea Management is to achieve
harmony, balance and trust in the sustainable management and
stewardship of Mauna Kea Science Reserve through community
involvement and programs that protect, preserve and enhance the
natural, cultural and recreational resources of Maunakea while
providing a world-class center dedicated to education, research and
astronomy.

Section 7.4.2 of the CMP outlines the process for monitoring, evaluating, and
updating the CMP to meet the “desired outcomes”48 as set forth in the CMP. The
purpose of the desired outcome is to “determine whether management actions are
achieving the goals of the CMP and to provide a process for improving and
updating management strategies through evaluation and revisions of the CMP.”49
To determine whether the desired outcomes have been achieved, the CMP
requires regular monitoring50 and evaluation51 of the CMP to determine if the
management actions are effective over time and are meeting management needs
to ensure the best possible protection is afforded Mauna Kea’s resources.
Pursuant to the adaptive management approach, evaluations should be done
annually with review and revisions occurring every 5 years as updated information
on the resources become known. Five-year evaluations and revisions should
include consultation with federal and state agencies and the local community, to

CMP.page7-l.
48 ‘Desired Outcome” summarizes the goal(s) of the management component plans. CMP, page 7-1.

CMP, page 7-63.
° MA MEU-1 requires “OMKM to provide an annual progress report describing in detail the management goals,

objectives, and actions for the year and what progress was made towards meeting them. The Progress Report should
also describe actions to be taken to improve the program for the next year(s). The Progress Report is not intended to
be a status report on the resources in the UH Management Areas; rather, it is meant to inform management and
stakeholders of the progress of the program and direction it is to take in the future.” In addition, MEU-1 requires OMKM
to provide Five Year Outcome Analysis Reports. CMP, at page 7.65.

51 MA MEU-2 provides that the CMP should be updated every five years, based on data collected during various program
management activities (e.g. natural or cultural resources monitoring, research projects). Id.

21



Independent Evaluation Report

inform stakeholders on program progress, and to gather input on changes or
additions to management activities.

While OMKM has submitted annual reports to BLNR on their implementation of the
MAs, OMKM has not prepared the Five-Year Outcome Analysis Report (Analysis
Report). Presumably, the Analysis Report would have utilized the adaptive
management approach and summarized the data collected during the monitoring
and research studies to determine the effectiveness of the management actions
on preserving and protecting the resources on Mauna Kea. Thus, in the absence
of the Analysis Report, we had to utilize an alternative evaluation model to conduct
the independent evaluation.

THE LOGIC MODEL METHOD WAS USED TO CONDUCT THE INDEPENDENT
EVALUATION

Based upon the Project Team’s experience and expertise, a Logic Model52
approach was determined to be the most appropriate to conduct the independent
evaluation of OMKM’s implementation of the CMP. This model specifically focuses
on whether the MAs that were completed (output) by OMKM achieved the desired
outcomes as set forth in each of the MOPs. Each MCP identified MAs to address
the needs53 in order to achieve the desired outcomes.

There are four (4) MCPs:

• 7.1 Understanding and protecting Mauna Kea’s Cultural and Natural
Resources

o 7.1.1 Native Hawaiian Cultural Resources
o 7.1.2 Natural Resources
o 7.1 .3 Education and Outreach
o 7.1 .4 Astronomy Resources

• 7.2 Managing Access, Activities and Uses
o 7.2.1 Activities and Use
o 7.2.2 Permitting and Enforcement

52 A logic model is a systematic and visual way to present and share an understanding of the relationship among
resources that were chosen to operate your program, the activities you plan, and the changes or results you hope to
achieve W.K Kellogg Foundation 2004, htt//toolkit pellinstitute org/evaluation-uide/plan-budgetIusng-a-logc
model!
The CMP defines “Need’ as the background information on what type of management actions are needed to achieve
the desired outcome and why they are needed. To achieve the desired outcomes, management needs were developed
in four areas: education, information gathering, management measures, and rules and enforcement.
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• 7.3 Managing the Built Environment
o 7.3.1 Infrastructure and Maintenance
o 7.3.2 Construction Guidelines
o 7.3.3 Site Recycling, Decommissioning, Demolition and Restoration
o 7.3.4 Considering Future Land Use

• 7.4 Managing Operations
o 7.4.1 Operations and Implementation
o 7.4.2 Monitoring, Evaluation, and Updates

For the independent evaluation, the Project Team reviewed, (1)the MCP MAs and
desired outcomes, (2) OMKM’s implementation of the MAs based upon their
annual reports and updates, (3) public input based upon comments provided
through the website, the three virtual community meetings, and stakeholder input,
and (4) the specific impact of OMKM’s actions to achieve the desired outcomes.
The details of these reviews are included in Appendix B.

However, for ease of review, we have prepared a Summary of the Independent
Evaluation for each MCP in tables below. Each table has five columns as shown:

MCP Section and I OMKM I I Independent
Desired Implementation Public Evaluation of Impact Recommendations

Outcome Status
Input

on Outcome

The content of each column is described below:

1. The MCP Section and Desired Outcome as specifically provided in the CMP;
2. The OMKM Implementation Status shows the total number of actions or

activities implemented in that specific section and the action status reported in
the OMKM 2020 Annual Report;54

3. Public55 Inputsummarizes a range of some of the comments we received from
the three virtual community meetings, comments, website, and stakeholder
meetings;

OMKM 2020 Annual Report to the Board of Land and Natural Resources, Status of the Implementation of the Mauna
Kea Comprehensive Management Plan. See Appendix A.7
Public’ includes interested stakeholders and general public. See Section titled “Stakeholders and General Public’ and

Appendix Al.
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4. The Independent Evaluation of Impact on Outcome is a qualitative
assessment by the Project Team based primarily on public input.56 Three
levels are indicated: Good progress on achieving Outcome,” “ e
progress on achieving Outcome,” and “Minimal progress on achieving
Outcome.”

5. Recommendations include the type of metric that could be developed in the
CMP revision to track outcomes more quantitatively.

ss The CMP utilized key concepts from adaptive management in developing the management actions. Adaptive
management is defined as a systematic process for continually Improving management policies and practices for
resource protection by learning from the outcomes of past and current management activities. Adaptive management
recognizes that there is a level of uncertainty about the ‘best policy or practice for a particular management issue, and
therefore requires that each management decision be revisited in the future to determine if it is providing the desired
outcome, Management actions in a plan guided by adaptive management can be viewed as hypotheses and their
implementation as test of those hypotheses. Once an action has been completed, the next, equally important, step in
an adaptive management protocol is the assessment of the actions effectiveness (results). A review and evaluation
of the results allows managers to decide whether to continue the action or to change course. This experimental
approach to resource management means that regular feedback guides mangers’ decision and ensure that future
strategies better define and approach the objective of the management plan.” CMP, page 2-6. Since the CMP had
not been previously evaluated based a set of metrics or measures, the Project Team has to rely public and other
government agencies input to assess whether OMKM effectively implemented the CMP to achieve the desired
outcomes.
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MCP Section & Desired Outcome OMKM’s Public Independent Evaluation of Impact on Rrco.ndatons
Self-Assessment Input Desired Outcome

7.1.3 Education & Outreach: Of the eight Actions There has been little community Msricms1 progress :. meving Outcome measures could include OMKM
Build & maintain a constituency to engage • Six are “ongoina engacement and outreack OMKM needi Outcome implementine metrics on the impact their
in active and meaningful stewardship of • One is compieIe&oneoine to develop relationships with the broader activities have had on building their consrnuenc’v;
Marina Kea, through education and • One is “In prorress: commimit beyond their supporters A tot of actions have taken place and whether woekers and visitors to Manna Kea have
involvement of the public, to support. been documented by OMKM. increased their awareness and appreciation of
enhance conservation and sustain the Developed orsentanon program for people The public does not know all the good Marina Keas cultural. historical, and natural
natural, cultural, and astronomical working on Mauna Kea things that are happening on Manna Ke& However, in the actions undertaken it is resources. In addition, recommend measuring
resources of Mauna Kea. UH does not do a good job communicating unclear if the programs have achieved the how well the community s perception of

There have been outreach efforts in schools to the public about the work being done on desired outcome of building and transparencY and involvement have changed.
and with volunteers. Manna Kea. maintaining a larger and or stronser

constituency to steward Maims Ken. In addition to those who work on Matins Kea.
Output measures provided in the 2020 The orientation video lacks Native visitors should be required to watch the video to

Annual Report t DLNR: Hawassan cultural perspective and Also, no sense of how far the programs familiarize themselves with the cultural
sensitivst’, of the long-standing hurts, have reached — for example. the number significance of Manna Kea.

Appzoxsosatelv 1,500 individuals have a pains, and concerns by the Native of unique volunteers v. total number at

current, valid orientation certificate H.is’.’aiian community on imbalance each session. Utilize imsloa Astronomy Center to develop
between protectmr cultural resources and culturally based materials to educate and raise

124 community updates conducted over 12 pursuing telescope development awareness of the cultural and natural resources on

years, 63 community outreach events Manna Kea, including the .4 Hua He Inca
conducted over nine years, and 19 Visitors should be required to take the program. Utilize ‘Imsioa Astronomy Center to

svnsposiums. conferences and special orrentation training or video beftire take a more active role in community outreach
events conducted over eieht vearv 30 accessing Maims Kea summit to ensure a
presentations in the Maunakes Speakers better understanding of the cultural
Series. 110 OMKM E.newslettexs issued resources on launs Ken
over nine years, and 102 Astronomy E
newsletters issued over six years. - OMKM and KKM have not consulted with

. NHOs in decision making for management

Two brochures developed and updated, of Mauna Kea.

social media presence. YnuTube video, and
voting-people oriented materials The educational materials lack the cultural
. perspective.

58 proiects with 1.493 volunteers conducted
over nine years There are members of the Native Hawaiian

community who do not believe Maims
Kea is sacred and would like to see
telescope use continue on Maims Kea.

lmiloa ‘a A Hun He bioa: Hmtanan
Cuirure Ba.ied Cekzrwi Anrrwzg program
is globally known and admired
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OVERALL SUMMARY OF OMKM’S IMPLEMENTATION OF THE CMP

The diagram below illustrates how the MOPs of the CMP connect to achieve
OMKM’s Mission. The color codes are the same as used in the Evaluation of
Impact on Outcomes. Under the four (4) MCP5, there are twelve (12) desired
outcomes. Overall, good progress was made on achieving eight of the desired
outcomes: some progress was made on achieving two of the desired outcomes
and minimal progress was made on achieving two of the desired outcomes.

Figure 2:
Actions

The Links Between the OMKM Mission and MCP Management

AREAS WHERE OMKM HAS NOT EFFECTIVELY IMPLEMENTED THE CMP
TO ACHIEVE THE DESIRED OUTCOMES

As noted above, OMKM has made, in some cases, significant strides in
implementing the CMP to achieve the desired outcomes, particularly in the areas
of the “nuts and bolts” of managing the land uses and activities and supporting
astronomy. However, in the areas of Native Hawaiian Cultural Resources,
Education and Outreach, decommissioning, and evaluation, OMKM has not
effectively achieved the desired outcomes. Based primarily on public input, the

ZL3 Edt k*t&Outrnadi

7.L4 Astronomy Rmowcm

The mission of the Office of MourNs KeG
Monogement is to achieve harmony.
balance and mist In tire sustainable

management and steworthhlp of
MountS Ken Science Resewe through

community Involvement and
progranm thatpwtect preserve and

enhance the natwu!. cultural end
reueofio.uelresowces of Maunakea
while provlofng a world-dens center
dantedto edixut*e research and

1.L1AGMtIeS & Use

722 Permitting &
Enforcement

12.2. ml, t.uctuse &
Maintenance__________

1.3.2 ConstructIon Guidelines

Mission

7.3.3 Site RecVcfm&
Dmeasmissim*ig. Demolition &

Restoration

7.3.aConsrderu,e hflwe land Use

7.43 Operations &
lrnplementatio,i

Section

74.2 Monitoring &
Evaluation

Actions
Good Progress on Acimseving Outcome

Some Progress o, Asiiievirrg Outcome

Mirimal Progress on Acl,ievirrg Outcome
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following are some of the significant “disconnects” between OMKM and the public,
in particular, the Native Hawaiian community, in achieving the desired outcomes:

Outreach and communications

Insufficient outreach and communications with stakeholders and the community
resulted in many not knowing what was taking place on Mauna Kea. For example,
OMKM conducted many studies, but stakeholders did not understand how to
access them. There is no dashboard that shows the conditions of natural
resources on Mauna Kea such as number of invasive species reported, number of
visitors, etc. overtime. Accessing documents shared at MKMB meetings requires
accessing the OMKM website, and multiple clicks to find the right documents.

Cultural Education

Materials and programs developed to educate staff and visitors about Mauna Kea
lacked the Native Hawaiian perspective on its importance. Native Hawaiian
practitioners, Families who have cultural or lineal connections to Mauna Kea, and
NHOs feel they were not adequately or regularly consulted and/or informed about
actions taking place on Mauna Kea.

Failure to timely implement certain MAs

OMKM did not complete many of the actions until recently. The HAR related to
Mauna Kea was only approved in January 2020. Likewise, the decommissioning
process of two telescopes did not begin until 2019. This lack of progress in
decommissioning has diminished the public trust in OMKM’s management of
Mauna Kea.

OMKM’s updates do not include metrics to evaluate progress towards
achieving the desired outcomes

Plan 7.4.2 requires OMKM to “conduct regular updates of the CMP that reflect
outcomes of the evaluation process, and that incorporates new information about
the resources.” The annual reports to BLNR update the status of the plans’ actions.
It does not address progress made toward achieving the Desired Outcome of the
MCP. Evaluation of Desired Outcomes could have led to identifying metrics to track
outcomes and improve actions.
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CONCLUSION

The purpose of the independent evaluation was to, (1) evaluate the effectiveness
of UH, and specifically OMKM’s implementation of the MCPs, and (2) evaluate
UH’s efficiency and the governance structure in managing the cultural and natural
resources within the UH Management Areas under the CMP. UH’s self-
assessment and many of the public comments which included members of the
Native Hawaiian community and government agencies, have acknowledged that
OMKM has implemented most of the 103 MAs within the MCPs. Many have
commented that OMKM has effectively implemented many of the MAs that have
resulted in protecting and preserving the cultural and natural resources within the
state conservation lands.

However, in the areas of untimely adoption of the administrative rules, cultural
resources, and education and community outreach, especially with the Native
Hawaiian stakeholders, the efforts by OMKM have been ineffective to achieve the
desired outcome. The desired outcome is to increase understanding and
appreciation of Native Hawaiian history and cultural practices related to Mauna
Kea to ensure that these practices are protected and respected. While there are
Native Hawaiians who believe OMKM’s actions have been respeciful of the
Hawaiian culture, the greater sentiment was a deep feeling of disrespect by
OMKM’s actions in managing Mauna Kea, as well as UH’s action in pursuing
telescope development over protecting the resources.

With respect to the efficiency of UH’s governance structure in managing the state
conservation lands at Mauna Kea, the UH BOR appears to be internally addressing
this issue through their Resolution 19-03. They have taken steps towards
developing a reorganization and restructuring plan that would consider an
alternative governance and management mechanisms to improve operations and
management to make it more efficient, effective, and transparent.

In conclusion, UH, and specifically OMKM, has implemented most of the CMP
MAs, and in many cases, effectively implemented them to achieve the desired
outcomes of protecting the resources. Unfortunately, the MA related to cultural
resources that was designed to respect the Hawaiian cultural practices and
resources, and MA related to education and outreach that was intended to restore
trust between UH and the Native Hawaiian community have not been effectively
implemented. Management plans are created with the best of intentions; but
ultimately, the proof is in the implementation.
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MEMORANDUM

May 14, 2021

2444 Dole Street, Bachman Hall 209
Honolulu, Hawai’i 96822

Telephone: (808) 956-8213
Fax: (808) 956-5156

An Equal Opportunity/Affirmative Action Institution

TO: Board of Regents
University of Hawai’i

FROM: Benjamin K
Chair, Boar&.egents

SUBJECT: Appointment of Maunakea Plan Review Task Group

This is a request that you approve the appointment of a permitted interaction group to be
known as the Maunakea Plan Review Task Group (‘Task Group”), whose scope is to: review
and investigate proposed updated changes to the Maunakea Master Plan and
Comprehensive Management Plan, seek input from community stakeholders, and make
findings and recommendations to the Board by January 2022. The Regents have recently

been informed that the updated draft Master Plan will be ready for review in June 2021, and

the updated draft Comprehensive Management Plan sometime this summer.

Proposed Task Group members are: Regent Ben Kudo, Board Chair; Regent Alapaki
Nahale-a, Board Vice Chair, Hawai’i Island Regent, and Regent-member of the Mauna Kea
Management Board (MKMB); Regent Eugene Bal Ill, Maui Island Regent; Regent Wayne
Higaki, Hawaii Island Regent and Regent-member of MKMB; and Regent Ernest Wilson,
Maui Island Regent. The Task Group may engage with University Administration,
government officials, and outside individuals or groups as needed.
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TO: Benjamin Kudo
Chair, Board of Regents

“ Digitally signed by David

VIA: David Lassner
President
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___ K. Young
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Vice President for Budget and Finance/Chief Financial Officer
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FROM Maenette Benham
L.. Date: 2021.0514

Chancellor eni am 12:2811 -1000

Erka Lacro

Erika Lacro 1_ooo

Vice President or uommunity Colleges
University of Hawaii

SUBJECT: APPROVAL OF LEASE BETWEEN THE AGRIBUSINESS
DEVELOPMENT CORPORATION (AS LESSOR) AND THE UNIVERSITY
OF HAWAIi, Wahiawa, O’ahu (Tax Map Key No.: (1) 7-4-012:016).

Leeward Community College (“LCC”) and the University of Hawai’i — West Oahu
(“UHWO”) request that the Board of Regents approve a proposed 35-year lease
agreement (“ADC Lease”) between the State of Hawaii, by its Agribusiness
Development Corporation (“ADC”) and the University of Hawai’i (“University”) covering
a land parcel located at 1001 California Avenue, Wahiawa, Hawaii, consisting of
approximately 68,475 square feet, designated as Tax Map Key No. (1) 7-4-012:016
(“Leased Area”), and zoned B-2 Community Business District under the City and
County of Honolulu Land Use Ordinance. Under the ADC Lease, the University will
provide educational services for the benefit of the Central Oahu community at large and
operate a Value-Added Agriculture Production Development Center (“Center”). The
University, under the direction of University Community Colleges System (“UHCC
System”), plans to renovate an existing warehouse and other Leased Area
improvements (coHectively the “Improvements”) at an estimated cost of $1 7.2 million to
integrate an agricultural based academic and business oriented curriculum into and as
part of the Center.

An Equal Opportunity/Affirmative Action Institution
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SPECIFIC ACTION REQUESTED:

In accordance with Board of Regents Policy RP 10.201, it is requested that the Board of
Regents approve the ADC Lease consistent with the attached Major Term Sheet for the
ADC Lease (‘Major Term Sheet’), thereby authorizing the President and/or the Vice
President for Budget and Finance/Chief Financial Officer (“VPBF”) to conclude the
negotiations and finalize and execute the ADO Lease on behalf of the University, and
take such other action and execute such other documents as they deem necessary to
implement the ADO Lease.

RECOMMENDED EFFECTIVE DATE:

ADO and the University have agreed upon the terms of the ADO Lease, ADO and the
University have agreed to seek approval of the ADO Lease terms from their respective
governing boards. It is our understanding that ADO obtained approval of the ADO
Lease from the ADO Board.

Pending mutual approval by both governing boards, the term of the Lease would start
no laterthan July 1,2021.

ADDITIONAL COST:

The approval and execution of the ADO Lease will allow the University to renovate the
existing property (at a current estimated cost of $17.2 million) to convert it into the
Oenter. OIP funds were appropriated in a specific appropriation in FY 18 ($7.425
million), and supplemented with Minor OIP funds ($9775 million). Additionally, 3.00
FTE positions to manage and operate the Oenter were appropriated in FY 19, but later
abolished in FY 21. Subsequently, 2.00 FTE and 1 .00 FTE have been appropriated in
FY 22 and FY 23, respectively, to provide operational support of the Center. It is
anticipated that the University will generate revenues from user fees to offset basic
operating costs of the Center. The University also plans to seek grant funding
opportunities from USDA Rural Development Value-Added Producers Grants.

ADO is charging the University an annual lease of $1 .00 per year to be paid annually in
advance at the time of the execution of the ADO Lease.

PURPOSE:

The proposed ADO Lease will enable the University to secure long-term use of the
Leased Area and allow the University to move forward with its renovation project to
create the Center. The intent is to have the Center up and operating within two (2) years
of the Effective Date of the ADC Lease. The University’s intent is to operate a value-
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added agriculture production center to provide educational, technical research, and
hands-on training as a means to encourage diversification of Hawaii’s economy within
the local agricultural business sector and encourage entrepreneurial ventures within the
greater community.

BACKGROUND INFORMATION:

At a September 3, 2020 meeting, the Board’s Planning and Facilities Committee
(‘Board P&F Committee”), was informed, as part of a fiscal year 2020 Fourth Quarter
CIP Status Report (as of 06/30/20), that the UHCC System began a project in the
previous fiscal year to convert a warehouse on California Avenue in Wahiawa into the
Center. The intent back then was for the Center to be jointly managed by UHCC
System and ADC. Since then the University and ADC have determined that the best
way forward is for ADC to lease the Improvements and Leased Area to the University
and have the University complete the renovation project and manage and operate the
Center.

To meet a deadline for lapsing CIP funds, a construction contract for the renovation
project was awarded in June 2020 ($1 7.2 million) while negotiations were on-going with
ADC for the ADC Lease. Construction of the renovation project is tentatively scheduled
to begin no later than July 2021.

The proposed ADC Lease was presented to the Board P&F Committee on May 6, 2021.
At the time, only LCC was mentioned as the lead campus for the programmatic
elements of the Center project, and the Committee recommended approval, with one
member voting in the negative. Following the Committee meeting, further discussion
ensued regarding UHWO’s longstanding efforts to engage in similar agricultural
activities for its students and to explore entrepreneurial opportunities with the leeward
community, as well as the lack of deferred maintenance on the UHWO campus. In
order to advance UHWO’s efforts in this regard, as well as to qualify this project as an
allowable addition of (leased) space under the moratorium that the Board of Regents
adopted by resolution in 2018, LCC and UHWO will co-lead this effort, and both will be
responsible for operating and managing the Center and providing educational and
administrative support. LCC and UHWO are working together to refine the initial
academic and operational plan for the Center, including establishing the educational
credit and non-credit components, and the UHCC System will continue to be lead on the
construction.

Board of Regents Policy RP 10.201 Criteria.

1. Promote and support the mission and goals of the university in education,
research, service and economic development.
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The ADC Lease will promote and support the University’s mission and goals in
the areas of education, entrepreneurial innovation/research, service and
economic development to the community. The University will utilize the Center
for its educational programs in support of promoting the diversification Hawaii’s
economy in the Central Oahu area, particularly in expanding economic
opportunities in the agricultural sector. A goal of the Center is to preserve, as
well as create, local jobs and new business ownership within our state by
developing confidence and business competence among local agricultural
producers to provide them opportunities to become global exporters of their
finished goods. With this in mind, the Center will also be an outreach for K-12
schools in the area to promote entrepreneurship through innovation in agriculture
and farming in general.

2. Advance principles and practices of sound environmental stewardship and
sustainability.

The ADC Lease will advance principles and practices of sound environmental
stewardship and sustainability by helping develop additional economic
opportunities that utilize local agricultural production, including continuing and
expanding markets for locally grown crops. This, in turn, encourages keeping
more land in agricultural production; thereby supporting not only in-state food
supply sustainability, but also environmental sustainability and stewardship
through efforts to preserve the productivity of the soils and the growing
environments.

3. Ensure that alternative actions are considered, investigated and analyzed.

In proposing the ADC Lease, the University explored other alternatives, including
partnering with ADC in the development and operation of the Center. These
alternatives included having ADC complete the renovation project with the
University: (a) providing educational program and business consulting support for
Center operations or (b) being responsible for the operation of the Center,
integrating its educational programs and consulting support. In the end, the
better decision was for the University to assume responsibility and control for the
entire project, including the responsibility to complete the renovation of the
existing Improvements to create the Center and operate the Center thereafter.
The Legislature and the governor were supportive of this decision and
appropriated and made available the CIP funding for the renovation portion of the
project.
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4. Be fairly priced in the context of applicable fair market values and other relevant
factors.

The ADC Lease is fairly priced from a lease rental perspective as ADC will be
charging the University only one dollar ($1 .00) per year, with the University being
responsible for all Center operating costs. The initial 35-year term of the ADC
Lease is expected to be sufficient to fully amortize the cost of the Center
improvements.

5. Generate revenue from real property not critical to long range plans for the
university to support the university’s core mission.

The Center is expected to generate incidental revenue through short-term faciNty
use rentals, co-packing/contract packager arrangements, public loft product
showcase and event space, and community activities. The University’s ability to
allow third parties to use portions of the Leased Area for profit making ventures
and opportunities will be limited due to the use of general obligation bond funding
to renovate the Improvements to create the Center.

6. Be consistent with and support long range plans that have been approved by the
BOR.

Establishing and operating the Center is consistent with the LCC and UHWO
long-range development plans (and are in alignment with processes in the
current LCC and UHWO integrated academic facilities plans).

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve the ADO Lease consistent with
the terms of the ADO Lease described herein and the attached Major Term Sheet,
thereby authorizing the President and/or the VPBF to conclude the negotiations and
finalize and execute the ADO Lease on behalf of the University, and take such other
action and execute such other documents as they deem necessary to implement the
ADO Lease.

c: Executive Administrator and Secretary to the Board, Kendra Oishi

Attachments:
Lease Major Term Sheet (Attachment 1)
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ATTACHMENT 1 
 
 

MAJOR TERM SHEET 
 

LEASE AGREEMENT 
  

BETWEEN 
 

AGRIBUSINESS DEVELOPMENT CORPORATION 
 

AND 
 

UNIVERSITY OF HAWAI‘I 
 

Former Tamura Warehouse 
Wahiawa, Honolulu, Oahu, Hawaii 

 

1. Parties. 
 

a. Lessor:  Agribusiness Development Corporation, a public corporate body and 
instrumentality and agency of the State of Hawai‘i and an attached agency of the 
Department of Agriculture of the State of Hawai‘i (“ADC”). 

 
b. Lessee:  University of Hawaii (“University”), the state university and a body corporate 

of the State of Hawai‘i. 
 

2. Premises. The leased area or “Premises” are located on certain property located in Wahiawa, 
Oahu, Hawai‘i, consisting of: (a) approximately 68,475  square feet, designated as Tax Key (1) 7-
4-012-016, with an address of 1001 California Avenue, Wahiawa, Hawai‘i, all as more 
particularly shown on the map attached as Exhibit “A” (the “Property”) and (b) all improvements 
located thereon, including a warehouse structure consisting of approximately 33,327 square feet, 
associated structures, and a paved parking area and driveway consisting of approximately 40,540 
square feet (collectively the “Improvements”), all as shown on the map attached hereto as Exhibit 
B (the Property and the Improvements are collectively the “Premises”).   

 
3. Term. Thirty-five (35) years starting from July 1, 2021, the effective date (“Effective Date”) 

of this lease agreement between ADC and the University covering the Premises (“Lease”).  
The Lease term does not commence until the storage lease between ADC and AAA Rent to 
Own Hawaii, Inc. (“Colortyme”) dated September 1, 2006 (“Colortyme Lease”) terminates 
and Colortyme vacates the Premises (expected to be about June 6, 2021).   

 
4. Option to extend.  The University has an option to extend the Lease term for 10 years on 

same Lease terms except as otherwise agreed upon between the parties.  The University must 
give ADC at least 180 days written notice prior to the expiration of the Lease term. 

 
5. Existing tenant agreements.  ADC shall terminate the following tenant agreements prior to the 

Effective Date: (a) the Colortyme Lease and (b) the vehicle parking revocable permit between 
ADC and Guardian Transport Services, LLC dated July 3, 2019.  The University will take 
possession of the Premises subject to the cell antenna lease between the ADC and Cellco 
Partnership dba Verizon Wireless (“Verizon”), as the current lessee, dated May 17, 2006 
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(“Antenna Lease”).  ADC will retain the Antenna Lease, be responsible for all lessor 
obligations, and continue to collect the lease rent.   
 

6. Rent and Other Charges.  Under the Lease, the annual base lease rent is $1.  There will be no rental 
reopeners during the Lease term.    

 
a. Taxes.  The University is obligated to pay all taxes and assessments that may be applicable to 

the Premises and the Improvements.   
 
b. Common Area Maintenance (“CAM”).  The University is not obligated pay any CAM charges 

or assessments in connection with the Lease.   
 
c. Other Charges. None. 
 

7. Use – Authorized Activity.  
 

a. Authorized Use. The University may renovate and improve the Premises and any 
Improvements thereon to adapt the Premises for the University’s intended use as an 
agricultural product development center (“Development Center”) to promote locally grown 
agricultural and agricultural based products and services (“Authorized Activity”).  The 
University will use Premises solely for purposes of the Authorized Activity.   
 
(1) Business Incubator.  The University may create a business incubator (the “Business 

Incubator”) within the Development Center, in which start-ups may rent space to 
process, manufacture, assemble, make, convert, and produce new agricultural and 
agriculturally based products using agricultural products as raw materials and setting up 
storefronts to market and sell the agriculturally based end products to the general public. 
 

(2) Third party use permissible.  The University may allow third parties to use space within 
the Business Incubator and the Development Center for purposes consistent with the 
Authorized Activity (collectively the “Tenants”).  The University will keep ADC 
informed of the Tenants but the University is not required to obtain ADC’s written or 
other approval to allow Tenants to use such space. 

 
(3) Operating associations.  The University may establish operating groups or associations 

of Tenants to assist in operating, managing, maintaining and repairing the Development 
Center and the Business Incubator. 

 
(4) Educational programs.  The University plans to develop and integrate educational 

programs into the Business Incubator and the Development Center, including requiring 
Tenants to provide employment, internship, and other experiential opportunities for 
University students and faculty. 

   
b. Observe Laws.  The University and ADC are to observe all Applicable Laws.  
  

8. University use/possession of Premises. 
 
a. Subject to Encumbrances.  The University’s use of the Premises shall be subject to any 

recorded covenants, conditions, and restrictions and all recorded and unrecorded 
encumbrances on the Premises, including all drainage, roadway, and utility easements 
(collectively the “Encumbrances”) existing as of the Lease Effective Date.   ADC to use 
its best efforts to inform the University of all Encumbrances that may affect or encumber 
the Property, including copies of maps and documents. 
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b. ADC will not grant easements or property interests without University approval.  From 

and after the Effective Date, ADC shall not grant any easements, Encumbrances or 
property interests affecting the Premises without first obtaining the University’s approval.  

 
c. University use exclusive.  ADC may not lease or otherwise allow any person or entity 

other than the University to use or occupy the Premises or the Property, except for the 
Antenna Lease. 

 
d. University covenants.  The University agrees to not: (1) construct any cesspools on or 

within the Premises, (2) allow any residential use within the Premises, (3) commit any act 
that results in any liens filed against or involving the Premises, and (4) store abandoned 
vehicles within the Premises.  The University will also implement measures, as necessary, 
to control excessive soil erosion.  The University will not use the Premises, nor permit the 
Premises to be used in support of, any policy that unlawfully discriminates against anyone 
based upon creed, color, national origin, sex, or a physical handicap.  
  

e. No ADC warranties.  ADC does not warrant the condition of the Premises, as the 
University is accepting the Premises "as is" with the University assuming all risks 
incident to its use, and takes possession of the Premises subject to the following 
preconditions: (1) ADC retention of the Antenna Lease, (2) ADC obligation to terminate 
all other Tenant Agreements and (3) ADC removal of abandoned vehicles and trash.  

 
f. Personal property stored at University’s own risk.  ADC is not responsible for any 

damage to University personal property except for any caused by ADC or a pre-existing 
condition for which the University has no responsibility.  

 
g. No insurance required.  ADC is not requiring the University to obtain any liability or 

property insurance covering the Premises or the University’s operations therein.    
 

9. Improvements.   
 
a. Development Center.  The University may proceed with implanting its development plan 

(“Development Plan”), which ADC confirms ADC has already approved, including the 
planning, design and construction and installation work to upgrade the existing 
improvements into the Development Center, without having to obtain any further ADC 
approvals.  The University’s renovation of the existing improvements into the 
Development Center is expected to take about 2 years.     

 
c. Repairs.  The University is obligated, at the University’s cost, to repair and maintain all 

improvements in good order and condition during the Lease term.  
 
d. Ownership of Improvements.  The University will own all improvements comprising the 

Development Center until the expiration or termination of the Lease at which time ADC 
will assume ownership of the improvements.  ADC will not have the right to require the 
University to remove the improvements.       

     
10. Subletting and Assignment.  The University may sublease space within the Premises to 3rd 

parties without having to obtain ADC approval.  The University may not transfer or assign its 
interest in the Lease without obtaining ADC’s prior written approval, which will not be 
unreasonably withheld, delayed or conditioned, provided that the University may assign or 
transfer its interest to a University related entity.   
 

11. University Limitations. 
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a. University Responsibility.  The University is responsible for damage or injury caused by 

its officers and employees in the course of their employment to the extent that the 
University's liability for such damage or injury has been determined by a court or 
otherwise agreed to by the University.  The University will pay for such damage or injury 
to the extent permitted by law and provided that funds are appropriated, allotted, and 
otherwise properly made available for that purpose. 

b. University Not Authorized to Indemnify or be Responsible for Others.  ADC agrees that 
the University is not authorized to indemnify, defend, hold harmless ADC or other 
persons and cannot be responsible for the acts or omissions of any persons or entities 
other than the University’s employees, including under any circumstances arising out of 
or related to the Lease or University’s occupancy of the Premises.  Any provision or 
obligation that purports to require the University to so indemnify, defend, hold harmless 
or be responsible shall be deemed void and of no force or effect.   

c. Subject to Funding.  To the extent that the University is obligated to perform, make any 
payments, or satisfy a liability under the Lease, the University’s ability to satisfy such 
obligations or liabilities, particularly any obligations to pay monies, is limited to that 
which is permitted by law and is subject to the condition that funds are properly 
appropriated, allotted, or otherwise properly made available for the purpose of satisfying 
such obligations or liabilities. 

d. Lessee Limitations definition.  The parties agree that sections entitled “University 
Responsibility,” “University not authorized to indemnify,” “University not responsible for 
others,” and “Subject to funding” are collectively the “Lessee Limitations.”  
Notwithstanding and superseding anything to the contrary contained in the Lease (and 
any exhibits attached to the Lease), any and all University obligations, duties, 
responsibilities, and liabilities under the Lease are expressly subject to and limited by the 
Lessee Limitations. 

 
12. Hazardous materials.  The University shall be responsible for any environmental issue 

occurring on Premises after the date of this Lease and arising out of the acts or omissions of 
the University, provided that such issue or condition is not caused by or can be attributable to 
ADC or any person or entity claiming by, through or under ADC or who occupied portions of 
the Premises at any time prior to the Effective Date. 
   
a. No release except as permitted by law, testing and informing of discovery.  The 

University will not cause or permit the escape, disposal, or release of any hazardous 
materials except as permitted by law.  The University must obtain ADC’s prior written 
consent to use or store any hazardous materials within the Premises.  If any government 
agency requires testing to confirm whether there has been a release of hazardous 
materials, the University will be responsible for such reasonable testing costs if the results 
show that the University was responsible for such a release.  The University will promptly 
inform ADC if the University discovers or becomes aware of any past, present or 
potential future discharge or release of hazardous materials and any hazardous materials 
claims. 
 

b. University responsibility for hazardous materials conditions.  The University will be 
responsible for hazardous materials on or within the Premises, including any clean-up and 
remediation, to the extent that it can be proven or established that the presence, discharge, 
or release of hazardous materials on or within the Premises is or can be attributable or 
attributed to actions of the University, subject to and governed and limited by the Lessee 
Limitations.  This University obligation will survive the expiration or termination of the 
Lease. 
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(1) University not responsible for hazardous materials conditions that are part of 
Hazardous Materials Baseline.  The University shall not be held responsible for the 
presence, discharge or release of any of the hazardous materials to the extent 
contained in the Hazardous Materials Baseline, which establishes the levels of 
hazardous materials contamination on or within the Premises that have: (1) pre-
existed the Lease Effective Date and (2) so far been discovered. 
 

(2) University may elect to remediate as part of development of Development Center.  As 
part of the University’s development of the Development Center, the University may 
elect to remediate, clean up and/or remove such hazardous materials described in the 
Hazardous Materials Baseline as the University deems necessary to complete such 
development.  The University, by making such election, will not be assuming 
responsibility to clean up, remediate, or remove any other portions of the hazardous 
materials described in the Hazardous Materials Baseline or otherwise existing on or 
within the Premises prior to the Lease Effective Date 

 
13. Breach/Default.   

 

a. Notice of breach/default.  If the University fails to perform an obligation, ADC may issue 
a notice of breach/default and the University will have 60 days to cure or correct such 
breach/default. 

   
b. ADC may terminate.  If the University fails to timely cure the breach/default, ADC may 

terminate the Lease but not before completing the dispute resolution process below.   
 

c. Dispute resolution.  Upon the University’s receipt of a breach/default notice, ADC and 
the University shall use best efforts to address and resolve any issues relating to the 
breach/default before ADC takes any further action against the University for such 
breach/default.  If the staffs of the University and ADC are unable to resolve the dispute 
within 30 days of the initial meeting, the dispute may be referred to ADC’s Executive 
Director and the University’s Vice President for Community Colleges for resolution.  If 
the dispute remains unresolved, it may be referred to the Chair of the State Board of 
Agriculture and the University President for resolution.  If the dispute remains 
unresolved, it may be referred to the Governor for final resolution.      

 
14. Abandonment.  If after placing the Premises into service, the University does not use the 

Premises for 8 or more consecutive months, the University will be deemed to have abandoned 
the Premises and ADC may terminate the Lease. 
 

15. Surrender.  Upon expiration or sooner termination of the Lease, the University will peaceably 
surrender to ADC possession of the Premises, together with all Improvements thereon by 
whomsoever made, in good repair, order and condition, reasonable wear and tear and damage 
due to unavoidable casualty excepted.   

 
16. ADC grants limited permission to publicize use of Premises.  The University may note in the 

University’s course and educational materials that portions of some programs will be held at the 
Premises.  The University may publicize, advertise, and promote the University’s use of the Premises 
and the Improvements, including the Development Center and the Business Incubator, with the 
University acknowledging ADC’s cooperation and support.  In such publicizing, advertising, and 
promotional efforts, ADC authorizes the University to use any ADC insignia, logo, mark, photo, 
picture, video, live stream or any other electronic communication without first obtaining ADC’s prior 
written approval.   
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TO: Benjamin Asa Kudo
Chair, University of Hawai’i Board of Regents

VIA: David Lassner
President, University of Hawai’i

FROM: Tim Dolan
CEO, University of Hawaii Foundation

Mary B o Ia nd UcL<

Dean, School of Nurg Dental Hygiene

SUBJECT: REQUEST FOR ACTION TO APPROVE THE ESTABLISHMENT AND
NAMING OF THE COLs STEPHANIE MARSHALL & CHARLES MILLER
ENDOWED DIRECTOR OF COMMUNITY PARTNERSHIPS AT THE
SCHOOL OF NURSING & DENTAL HYGIENE AT THE UNIVERSITY OF
HAWAII AT MANOA

SPECIFIC ACTION REQUESTED:

It is requested that the University of Hawaii Board of Regents approve the
establishment and naming of the COLs Stephanie Marshall & Charles Miller Endowed
Director of Community Partnerships at the University of Hawaii at Mãnoa School of
Nursing & Dental Hygiene (SONDH) in recognition of a private donation.

RECOMMENDED EFFECTIVE DATE:

Upon Board of Regent’s approval.

ADDITIONAL COST:

No additional costs are associated with this request.
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PURPOSE:

The purpose is to support the position of the Director of Community Partnerships
(“Director’) to support the school to recruit and retain faculty of the highest caliber.
Funds shall be used by the Director to enhance the scholarship and community
outreach mission of SONDH.

Funds may be used at the discretion of the Director for program costs including, but not
limited to:

1. Travel by the Director and/or other members of SONDH to other universities,
government agencies, and for professional development activities.

2. Attendance at workshops, short or extended courses, and other educational
opportunities on or off campus by the Director and/or other members of the
SONDH.

3. Support for evidence based practice and scholarship that enhances the service
mission of SONDH.

4. To cover expenses for equipment, supplies, and other items which may best
serve the needs of SONDH.

The Dean of SONDH (“Dean”) will identify an internal candidate who meets the criteria
for the directorship and/or will recruit for an external candidate, as necessary. The Dean
will make the final decision in awarding the directorship.

The Director shall submit an annual budget to the Dean for approval. The recipient is
also required to submit an annual report on the previous year’s related activities to the
Dean.

BACKGROUND:

In accordance with Board of Regents’ policy governing the Delegation of Personnel
Actions, Section 9.218, SONDH requests the Board of Regents’ approval for the
philanthropic naming of an endowed directorship to be known as COLs Stephanie
Marshall & Charles Miller Endowed Director of Community Partnerships. Stephanie A.
Marshall (COL Ret) and Charles F. Miller, MD, (COL Ret) (“Donors”) have pledged
$1 000,000 over a five (5)-year period to establish the directorship, reaching fully
endowed status in July 2025. The Donors have pledged an additional $1 00,000 over
five (5) years to provide funds for immediate use by the Director.

The Donors are both 30-year veterans of the US Army Medical Department. Assigned
four times over their careers to Tripler Army Medical Center, they made Hawaii their
permanent residence in 2000. (COL Ret) Marshall retired as Deputy Commander for
Nursing at Tripler Army Medical Center in 2005. Following her retirement she joined
SONDH as the first Director for Community Partnerships, where she retired in 2016. In
collaboration with Dean Mary Boland, she engaged healthcare and community
organizations to support the school, including founding of the UH Translational Health
Sciences Center. An accomplished leader in education, management, and practice, she
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is one of only 2,900 fellows inducted into the American Academy of Nursing.

(COL Ret) Dr. Charles Miller served over 40 years as a medical oncologist, and was
board certified in internal medicine, medical oncology, and hematology. He was chief
consultant to the Army Surgeon General and served for 9 years as Chief, Department of
Hematology/Oncology at Kaiser Permanente Hawaii, where he continues to be on staff.
Dr. Miller is a past president, current board director, and the national representative of
the Hawai’i Society of Clinical Oncology.

AC11ON RECOMMENDED:

It is recommended that the University of Hawaii Board of Regents approve the
establishment and naming of the COLs Stephanie Marshall & Charles Miller Endowed
Director of Community Partnerships at the SONDH.

C: Kendra Oishi, Executive Administrator and Secretary of the Board
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MEMORANDUM

TO: Benjamin Asa Kudo
Chair, University of Hawai’i Board of Regents

David Lassner
President, University of Hawaii

FROM: Tim Dolan
CEO, University of Hawai’i Foundation

Mary Boland /.C
Dean, School of Nuring & Dental Hygiene

SUBJECT: REQUEST FOR ACTION TO APPROVE THE ESTABLISHMENT AND
NAMING OF THE QUEEN’S HEALTH SYSTEMS ENDOWED
PROFESSORSHIP AT THE SCHOOL OF NURSING & DENTAL HYGIENE
AT THE UNIVERSITY OF HAWAII AT MANOA

SPECIFIC ACTION Q.UESTED:

It is requested that the University of Hawaii Board of Regents approve the
establishment and naming of The Queen’s Health Systems Endowed Professorship at
the University of Hawaii at Mãnoa School of Nursing & Dental Hygiene (SONDH) in
recognition of a private donation.

RECOMMENDED EFFECTIVE DATE:

Upon Board of Regent’s approval.

ADDITIONAL COST:

No additional costs are associated with this request.
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PURPOSE:

The purpose of the endowed professorship is to advance the educational mission of the
school, and will be held by the Dean of SONDH. Funds shall be used at the position
holder’s discretion to further key SONDH priorities.

BACKGROUND:

In accordance with Board of Regents’ policy governing the Delegation of Personnel
Actions, Section 9.218, SONDH requests the Board of Regents’ approval for the
philanthropic naming of an endowed professorship to be known as The Queen’s Health
Systems Endowed Professorship. The Queen’s Health Systems has pledged
$1,000,000 over a five (5)-year period to the University of Hawaii Foundation to
establish this professorship, reaching fully endowed status in July 2025.

The Queen’s Health Systems (Queen’s) is a nonprofit health care organization with a
long tradition of caring for Native Hawaiians and all the people of Hawai’i. The legacy of
Queen’s dates back to 1859 when Queen Emma and King Kamehameha IV founded
The Queen’s Hospital to address Hawaii’s health care needs during a time when
epidemics plagued the island of O’ahu. In 1967, it was renamed The Queen’s Medical
Center and then in 1985, the nonprofit The Queen’s Health Systems was established.

Today, Queen’s remains focused on fulfilling the intent of Queen Emma and King
Kamehameha IV: to provide in perpetuity quality health care services to improve the
well-being of Native Hawaiians and all of the people of Hawaii. As Hawaii’s preeminent
family of health care-related companies, the Queen’s system encompasses four
hospitals and more than 70 community health care centers, home care and labs
throughout Hawai’i and the Pacific Basin. And as the state’s largest private employer,
Queen’s has nearly 8,000 employees and more than 1,400 physicians and 1,000
specialists.

With a strong commitment to education, research and innovation, Queen’s leads the way
in providing patients with the latest technological innovations and advancements to
continually improve patient care. Its diverse and exceptionally qualified medical team
offers enormous depth and breadth in the treatment options offered to patients. Most of
all, every team member takes and upholds a pledge to put patients first and treat them
as if they are members of the Queen’s ‘ohana. Drawing inspiration from its founder,
Queen Emma, all Queen’s team members believe that high qLiality, safe care is even
better when it is delivered with Compassion, Aloha, Respect and Excellence. It is the
Queen Emma Way.
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ACTION RECOMMENDED:

It is recommended that the University of Hawaii Board of Regents approve the
establishment and naming of The Queen’s Health Systems Endowed Professorship at
the SONDH, in recognition of this gift commitment.

C: Kendra Oishi, Executive Administrator and Secretary of the Board
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MEMORANDUM

TO: Benjamin Asa Kudo, Chair
Board of Regents

VIA: David Lassner
President

FROM: Michael Bruno
Provost

SUBJECT: Request for Exception to the Regents Policy RP5.219, Emeritus/Emerita
Title, for Franklin Kuo, Electrical Engineering Department, UH Mãnoa

SPECIFIC ACTION REQUESTED:
We request that the Board of Regents approve an exception for Professor Franklin Kuo
(Department of Electrical Engineering, UH Mãnoa) to Regents Policy RP 5.219 Section
IVB.

RECOMMENDED EFFECTIVE DATE:
Upon approval by the Board of Regents.

ADDITIONAL COST:
No additional costs are associated with this request.

PURPOSE:
The purpose of this exception request is to approve emeritus status for Dr. Franklin Kuo
in recognition of his contributions to the Department of Electrical Engineering and the
development of ALOHAnet, the first radio packet switching computer network which
became the basis for Ethernet development and Wi-Fi networks.

BACKGROUND:
Pursuant to Regents Policy RP 5.219 Section IV B., the President may recommend to
the Board for consideration individuals deserving of honor who do not meet the stated
criteria. Dr. Franklin Kuo was appointed as a Full Professor of Electrical Engineering on
August 1, 1966 and resigned from the University on July 31, 1984. Despite an 18 year
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career at the University of Hawaii, Dr. Kuo did not formally retire from the University
which is one of the stated criteria for emeritus status, and thus the need for an
exception to appropriately bestow such an honor that we believe has been earned.

During his tenure as a professor, Dr. Kuo had a distinguished career in research, most
notable of which was his contributions to establishing ALOHAnet, the first wireless
packet network. Along with Drs. Norman Abramson and Wesley Peterson, in June of
1971, they demonstrated that “communication channels could be effectively and
efficiently shared on a large scale using simple random access protocols. It led directly
to the development of Ethernet and personal wireless communication technologies.”
These words are from a commemorative plaque of an IEEE Milestone that will be
installed on the wall of Holmes Hall. The plaque was dedicated on October 13, 2020
with the virtual presence of Dr. Kuo as well and Dr. Norman Abramson. (IEEE is the
Institute of Electrical and Electronic Engineers with over 543,000 members and
student members worldwide.)

The IEEE Milestones program recognizes “the technological innovation and excellence
for the benefit of humanity found in unique products, services, seminal papers and
patents.... Each milestone recognizes a significant technical achievement that occurred
at least twenty-five years ago in an area of technology represented in IEEE.. .“ There
are currently only 207 milestones worldwide which points to the great significance of the
ALOHAnet.

The importance of packet broadcasting is explained by Dr. Kuo (Computer Networks--
The ALOHA System by Franklin F. Kuo, May 1981) as follows:

Packet broadcasting is a technique whereby data is sent from one node in a net to
another by attaching address information to the data to form a packet typically from 30
to 100 bits in length. The packet is then broadcast over a communication channel
which is shared by a large number of nodes in the net; as the packet is received by
these nodes the address is scanned and the packet is accepted by the proper
addressee (or addressees) and ignored by the others. The physical communication
channel employed by a packet broadcasting net can be a ground based radio channel,
a satellite transponder or a cable. Packet broadcasting networks can achieve the same
efficiencies as packet switched networks [1] but in addition they have special
advantages for local distribution data networks, and for data networks using satellite
channels. In this paper we concentrate on those characteristics which are of interest for
a local distribution data network. In particular, we discuss the design and
implementation of the ALOHANET, a packet broadcasting radio network in operation at
the University of Hawaii during 1970-76. The ALOHANET was the first system which
successfully utilized the packet broadcasting concept for on-line access of a central
computer via radio. Although it has not been in operation since 1976, its design
principles have been applied to a number of successfully operating present-day
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networks including ETHERNET, the Packet Radio Network (PRNET), and the Packet
Satellite Net (SATNET).

The importance of the ALOHAnet research cannot be overstated. Until the 1970s,
remote computers connected with each other via telephone. ALOHAnet used a random
access protocol and was the first to use wireless communications for a data network.
This protocol is now used in nearly all forms of wireless communications.

While he was at the University of Hawaii, Dr. Kuo served as a consultant to the
Lawrence Livermore National Laboratory from 1966 to 1971. He served as the Director
of Information Systems under the Office of the Secretary of Defense from 1975 to
1976, having program oversight in computer communications applications in command,
control and intelligence. He was a member of the Chief of Naval Operations Executive
Panel from 1980 to 1985. After he left the University of Hawaii, Dr. Kuo was a
consultant to the White House Office of Science and Technology Policy from 1988 to
1990.

Dr. Kuo has received many awards, including:
• 1972 IEEE Fellow
• 1984 Honorary Professorship, Shanghai Jiaotong University
• 1984 World Bank Lecturer, Shanghai, China
• 1987 Distinguished Alumni Award, University of Illinois Alumni Association
• 1994 Honorary Professorship, Electrotechnical University, Chengdu, China
• 1994 UNESCO Lecturer, Beijing and Chengdu, China
• 1995 Alexander von Humboldt Foundation Research Award, Germany

He is the author of four books:
• 1962 Network Analysis & Synthesis, Wiley, [3] (2nd Ed. 1966)
• 1973 Computer Communication Networks (with N Abramson), Prentice-Hall
• 1980 Protocols and Techniques of Data Communication networks, Prentice-Hall
• 1998 Multimedia Communications, (with W. Effelsberg and JJ Garcia-Luna), Prentice-
Hall

He has published over 80 journal articles, conference papers and technical reports on
computer communications.

The College is planning to hold an ALOHAnet symposium in June of 2021 and Dr. Kuo
has graciously agreed to be a keynote speaker for the event. With the passing of Dr.
Norman Abramson, Dr. Kuo’s stature as the only living inventor of the ALOHAnet
system adds much prestige to this event. With Dr. Kuo’s assistance, we plan to
continue to showcase the ALOHAnet system to prove that innovations that can have
world-wide effects can come from the College of Engineering and the University.
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The faculty in the Electrical Engineering Department unanimously supports this request
and I also strongly support this request.

ACTION RECOMMENDED:
It is recommended that the Board of Regents approve awarding Dr. Franklin Kuo the
title of Professor Emeritus in accordance with Board of Regents Policy RP 5.219.

C: Executive Administrator and Secretary to the Board Kendra Oishi
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MEMORANDUM

TO: Benjamin Kudo
Chairperson, Board of Regents

VIA: David Lassner
President

FROM: Bernadette Howard
State Director for Career and Technical Education

Stephen Schatz
Hawaii P-20 Executive Director

SUBJECT: Reorganization Proposal for the Office of the State Director for Career and
Technical Education

SPECIFIC ACTION REQUESTED:

It is requested that the Board of Regents approve the proposed reorganization of the Office of
the State Director for Career and Technical Education (OSDCTE) to be merged with Hawaii
P-20 Partnerships for Education (Hawaii P-20).

RECOMMENDED EFFECTIVE DATE:

The recommended effective date is July 1, 2021.

ADDITIONAL COST:

No additional costs are associated with this reorganization.

PURPOSE:

The proposed reorganization seeks to merge OSDCTE with Hawaii P-20 for the purpose of:
enhancing cohesive communication and collaboration among State- and local-level secondary,
postsecondary, and business and industry partners; enabling Hawaii P-20 to use its expertise to
leverage federal, state and private funding to support the development and implementation of
aligned career pathway programs; utilizing Hawaii P-20’s capacity for data use, analysis and
sharing to augment the existing work in OSDCTE; and reducing duplication of effort and
inefficient layers of administrative bureaucracy.
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BACKGROUND:

The OSDCTE provides leadership, direction, and coordination for all career and technical
education in the State and cooperates with other institutions or agencies engaged in career and
technical education. Hawaii P-20’s work in this arena is focused on creating vertically articulated
pathways from middle school through high school and college and into the workforce so all
students are prepared for career and life success.

As detailed in the attached Executive Summary and Narrative, the following are the compelling
reasons that are prompting the merging of the OSDCTE with Hawaii P-20:

• State and local leaders must collaborate across organizational and agency lines to
promote a true statewide vision.

• All funding sources supporting CTE must be coordinated and aligned to achieve the
State’s vision for a high-quality CTE program that prepares students for in-demand
careers.

• OSDCTE’s data systems have not kept pace, and as a result, state leaders are unable
to answer basic questions at the intersection of education and the economy that will
provide important insight into how well these system improvements effectively prepare
learners for in-demand, high-wage career opportunities and, ultimately, whether these
learners obtain employment in good jobs.

• Duplication of effort exists between OSDCTE and Hawaii P-20 in engaging and
facilitating partners across the State to develop high-quality, relevant career pathways.

The purpose of the proposed reorganization is to enhance cohesive communication and
collaboration among State- and local-level secondary, postsecondary, and business and
industry partners; enable Hawaii P-20 to use its expertise to leverage federal, state and private
funding to support the development and implementation of aligned career pathway programs;
utilize Hawaii P-20’s capacity for data use, analysis and sharing to augment the existing work in
OSDCTE; and reduce duplication of effort and inefficient layers of administrative bureaucracy.

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve the proposed reorganization of the Office
of the State Director for Career and Technical Education (OSDCTE) to effectively merge the
departments, its functions and responsibilities, and funding to Hawaii P-20 Partnerships for
Education.

Attachments
- Reorganization Proposal
- Current Organizational Charts and Functional Statements
- Proposed Organizational Charts and Functional Statements
- Union Letter and Response

c: Kendra Oishi, Executive Administrator and Secretary to the Board of Regents



 
 
 

UNIVERSITY OF HAWAII 
 

OFFICE OF THE STATE DIRECTOR FOR CAREER AND 
TECHNICAL EDUCATION  

AND  
HAWAII P‐20 PARTNERSHIPS FOR EDUCATION 

 
REORGANIZATION PROPOSAL 



1 
 

Reorganization Proposal 
University of Hawaii 
Office of the State Director for Career and Technical Education 
Hawaii P‐20 Partnerships for Education 
 
Executive Summary 
 
I. Purpose: 

Explain the purpose of this reorganization and the anticipated overall impact. 
 
Hawaii P‐20 Partnerships for Education (Hawaii P‐20) is a statewide partnership led by the 
Executive Office on Early Learning, the Hawaii Department of Education (HIDOE) and the 
University of Hawaii. An administrative unit under the Office of the Vice President for Academic 
Strategy, Hawaii P‐20’s main work focuses on strengthening the educational pipeline for all 
students, from early education through postsecondary education and training, with data‐
informed decision making, advocacy, policy coordination, and stakeholder engagement, all in 
support of student achievement. The organization is able to do this by being a catalyst for 
innovative programs, facilitating cross‐agency convenings and communication, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. 
Hawaii P‐20’s partners share a sense of urgency about the need to improve Hawaii’s education 
outcomes in an increasingly global economy, and have established a goal of 55% of Hawaii’s 
working age adults having a 2‐ or 4‐year college degree by 2025. 
 
The Office of the State Director for Career and Technical Education (OSDCTE) provides 
leadership, direction and coordination for all career and technical education in the State and 
cooperates with other institutions or agencies engaged in career and technical education. 
OSDCTE administers the Perkins V federal grant program, including overseeing the State Plan, 
allocating funding to eligible entities, and monitoring grant performance.  
 
The proposed reorganization seeks to merge OSDCTE with Hawaii P‐20 for the purpose of: 
enhancing cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners; enabling Hawaii P‐20 to use its expertise to 
leverage federal, state and private funding to support the development and implementation of 
aligned career pathway programs; utilizing Hawaii P‐20’s capacity for data use, analysis and 
sharing to augment the existing work in OSDCTE; and reducing duplication of effort and 
inefficient layers of administrative bureaucracy. 
 

II. Major Elements of the Proposal: 
Explain or list the key changes being proposed in this reorganization relative to purpose and 
results. 
 
Below are key elements included in the proposed reorganization: 

 The elimination of one Executive/Managerial position, State Director for Career and 
Technical Education (89084), and the associated annual cost savings of $130,000; 

 The assumption of overall leadership and direction for OSDCTE by Hawaii P‐20 Executive 
Director (89467); 

 Changes to reporting lines and direct reports for select OSDCTE and Hawaii P‐20 
positions 
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III. Resource Impact: 

Explain the resources impacted as a result of the reorganization. If there is no impact, reflect 
“None” for each category as appropriate. 
 
A. Budget: 

i. What is the estimated cost of the reorg? 
 
None. The current budget allocations for both Hawaii P‐20 and OSDCTE are 
sufficient to implement this reorganization.  
 

ii. Are additional funds needed? If so, how will the cost of the reorganization be 
funded? 
 
Implementation of the proposed reorganization will not require additional funds. 

 

iii. Will the reorganization result in cost savings or be cost neutral? 
 
The proposed reorganization will yield annual cost savings of $130,000 in general 
funds due to the elimination of the State Director for CTE position (89084). The 
Hawaii P‐20 Executive Director (89467) will assume overall leadership and direction 
for OSDCTE. 

 

B. Operational: 
 

i. What is the overall impact on faculty and staffing responsibilities, if any? 
 
The Hawaii P‐20 Executive Director (89467) will assume overall leadership and 
direction for OSDCTE. 
 
Duties and responsibilities for the Hawaii P‐20 positions will remain unchanged, 
however, several positions (78490, 78645T, and 79805T) will gain additional direct 
reports. Note that as a result of previous collaboration between OSDCTE and Hawaii 
P‐20, two CTE positions (81302 and 81385) currently report to Hawaii P‐20 positions 
(79805T and 78811T, respectively) for day‐to‐day management and oversight.  
 
Duties and responsibilities for all filled OSDCTE positions will remain unchanged, 
with the exception of new reporting lines to the applicable Hawaii P‐20 manager.  
 
The Associate Director for CTE (80221) position became vacant on January 1, 2021 
when the incumbent retired from the University. Due to the pending reorganization 
and the freeze on permanent positions, this position has not been filled or 
redescribed and will remain vacant until July 1, 2021.  
 
Hawaii P‐20’s Career Pathways Strategy Director (78811T) became vacant on 
January 5, 2021 due to the incumbent’s resignation. This position provides strategic 
direction and oversight of Hawaii P‐20’s career pathways work. Since becoming 
vacant, the position has been redescribed to include duties and responsibilities that 
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align with the overall management and direction of the day‐to‐day execution of the 
Perkins V grant, as well as continuing to provide strategic direction for career 
pathways work. The position will be advertised shortly so that there is sufficient 
time to transition the new hire to work with and learn from the State Director for 
CTE (89467) prior to her resignation. However, the extramural funding for the 
Career Pathways Strategy Director (78811T) has terminated due to grant 
completion, and no dedicated extramural funds are available at this time. The 
OSDCTE has agreed to temporarily fund this position with salary savings due to the 
Associate Director of CTE’s vacant position (80221). Upon approval of the reorg, the 
Career Pathways Strategy Director (78811T) will be converted to a permanent 
position by utilizing the Associate Director of CTE’s (80221) permanent count and 
budget. Since both positions are vacant, there is no impact to existing staff. 
 

ii. Will additional faculty/support personnel be required? If so, what is the plan to 
obtain the additional faculty/staffing to successfully implement the reorganization? 
 
Implementation of the proposed reorganization will not require additional 
faculty/support personnel. 

 

iii. Will there be a reduction in faculty/staff? If so, what steps are planned or have been 
taken to ensure proper consultation? 
 
Implementation of the proposed reorganization will result in a reduction of one 
Executive/Managerial position (89084) due to incumbent’s retirement on June 30, 
2021; no consultation is required for this position. No other reductions in temporary 
or permanent staff are anticipated, with the exception of the Career Pathways 
Strategy Director position (78811T) – a temporary, extramurally‐funded position 
which currently has no dedicated funds available and will be converted to a 
permanent position upon approval of the proposed reorganization (refer to section 
B(i) above for explanation). 
 

iv. Identify faculty/staff positions impacted by the anticipated changes. 
 
Below is a listing of all positions currently allocated to the Office of the State 
Director for CTE (OSDCTE). As mentioned, the proposed reorganization seeks to 
merge the functions and positions of OSDCTE to Hawaii P‐20 Partnerships for 
Education. Any additional, anticipated impacts to the positions are specified below. 
(Note: A = Permanent, General Funded; N = Permanent, Federal Funded; E = 
Temporary, Extramural‐Funded) 
 

Position No.  Title  Additional Impact 

89084 (A)  State Director for Career 
and Technical Education 

Position to be abolished 

80221 (A)  Program Manager  New reporting line to 
89467; to remain vacant 
until reorg approved; upon 
approval, count and funds 
to be used to convert 
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position 78811T to 
permanent, G‐funded 
position  

80144 (N)  Fiscal Specialist  New reporting line to 78490 

80556 (N)  Admin & Fiscal Support  Vacant; unfunded; new 
reporting line to 78490 

81023 (A)  Program Specialist  New reporting line to 78490 

80269 (N)  Research Associate  Vacant; unfunded; new 
reporting line to 78490 

81385 (A)  Program Specialist  New reporting line to 80221 

81333 (A)  Program Specialist  New reporting line to 80221 

81302 (N)  Institutional/Policy Analyst  New reporting line to 
79805T 

81623 (A)  Publications Specialist  New reporting line to 
78645T 

Below is a listing of all positions currently allocated to Hawaii P‐20 – including both 
permanent and temporary extramural – and the impact, if any, to the positions. 

Position No.  Title  Additional Impact 

89467 (A)  Hawaii P‐20 Executive 
Director 

Assume overall leadership 
and direction of OSDCTE; 
new direct report: 80221 

78742T (E)  Admin & Fiscal Support 
Specialist 

No impact 

78490 (A)  Senior Administrative 
Officer 

New direct reports: 80144, 
80556, 81023, 80269 

79041T (E)  Fiscal Specialist  No impact 

79851T (E)  Admin & Fiscal Support 
Specialist 

No impact 

78742T (E)  Institutional/Policy Analyst  No impact 

78704T (E)  Program Specialist  No impact 

78645T (E)  Communications Officer  New direct report: 81623 

79258T (E)  Institutional/Policy Analyst  No impact 

79805T (E)  Program Manager  New direct report: 81302 

81635T (E)  Program Specialist  No impact 

77256 (A)  Institutional/Policy Analyst  No impact 

79771T (E)  Institutional/Policy Analyst  No impact 

78511 (A)  IT Specialist  No impact 

81776 (A)  Database Administrator  No impact 

77823T (E)  Program Specialist  No impact 

78811T (E)  Program Manager  Vacant; currently under 
recruitment; to be 
converted to permanent 
upon reorg approval 

80103T (E)  Program Specialist  No impact 

79541T (E)  Program Specialist  No impact 
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79772T (E)  Program Specialist  No impact 

79690T (E)  Program Specialist  No impact 

79297T (E)  Program Specialist  No impact 

78559T (E)  Program Manager  No impact 

78491T (E)  Program Specialist  No impact 

79079T (E)  Program Specialist  No impact 

79272T (E)  Program Specialist  No impact 

79288T (E)  Program Specialist  No impact 

78968T (E)  Institutional/Policy Analyst  No impact 

79515T (E)  Program Specialist  No impact 

80709T (E)  Program Specialist   No impact 

78584T (E)  Program Specialist  No impact 

 
C. Space 

 
i. Will additional space outside own resources/allocations be required? 

 
Implementation of the proposed reorganization will not result in additional space 
outside of OSDCTE’s and Hawaii P‐20’s current resources/allocations. 

 
IV. Consultation: 

Explain or list the individuals and groups consulted and the key comments/feedback received. 
 
Executive leadership at the System level (President David Lassner and Chancellor Erika Lacro) 
was consulted with regard to the subject proposal; no comments in opposition were received. 
The Hawaii DOE Superintendent was also consulted and was supportive of the proposal.   
 
Hawaii Governmental Employees Association (HGEA)  
Pursuant to statutory and contractual requirements, HGEA was consulted with regard to the 
proposed reorganization. HGEA responded to the proposal with no questions or comments. 
 
Current CTE staff was consulted to introduce the Hawaii P‐20 Executive Director (89467) and to 
get a high‐level overview of Hawaii P‐20 and the director’s vision of merging the two 
departments. No objections were shared and CTE staff shared an eagerness to phase into a new 
chapter of supporting students across the State.   
 

V. Implementation: 
Explain when and how this reorganization will be implemented. Identify anticipated effective 
date. 
 
The proposed reorganization will be implemented on July 1, 2021. 
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Narrative 
 
Changes to the Organization, Functions and Reporting Relationships of Hawaii P‐20 Partnerships for 
Education (Hawaii P‐20). 
 
In accordance with Administrative Procedures A3.101, University of Hawaii Organizational and 
Functional Changes, the following information is provided: 
 
1. Description of the conditions or factors prompting the proposed reorganization, e.g., new program 

requirements, changes in the environment, new legal or policy considerations. 
 
In July 2018, the Strengthening Career and Technical Education for the 21st Century Act was signed 
into law. Commonly referred to as “Perkins V,” the federal law reauthorizes the Carl D. Perkins 
Career and Technical Education Act of 2006, which provides approximately $1.2 billion annually for 
career and technical education (CTE) programs for the nation’s youth and adults. Hawaii receives 
approximately $6.2 million in federal funds, which are primarily divided between secondary and 
postsecondary CTE programs delivered through the Hawaii State Department of Education (HIDOE) 
and the University of Hawaii Community Colleges (UHCC).   
 
Perkins V provides new opportunities to improve CTE and enables more flexibility for states to meet 
the unique needs of their learners, educators and employers. It expands opportunities for every 
student to explore, choose, and follow CTE programs of study and career pathways to earn 
credentials of value. Changes to Perkins V followed trends in related federal legislation – the Every 
Student Succeeds Act (ESSA) and the Workforce Innovation and Opportunity Act (WIOA) – by 
providing more flexibility to states in developing and implementing their CTE programs. In addition, 
Perkins V placed greater emphasis on developing clear connections between programs and labor 
market demand, and expanded accountability subgroups to include services to historically 
underrepresented populations. 
 
Under Perkins V, each eligible agency prepared and submitted a State plan to the U.S. Department 
of Education. Each eligible agency developed its State plan in consultation with key stakeholders, the 
Governor, and other agencies with authority for CTE. Hawaii’s State Plan was developed in 
consultation with many stakeholders across the State – including representatives from the Office of 
the State Director for CTE (OSDCTE), UHCCs, HIDOE, Hawaii P‐20, Workforce Development Council, 
and the Office of the Governor – and was accepted and approved on March 19, 2020. 
 
Perkins V provides Hawaii with the opportunity to develop a creative, strategic vision for CTE that 
fits the State’s unique needs. It also challenges Hawaii to develop safeguards that ensure all 
activities and spending related to CTE support the State’s strategic vision for CTE. As a state, the plan 
was developed with a focus on quality, alignment and industry needs. The plan, along with the 
State’s ESSA and WIOA plans, reflect the collective commitment to building and improving upon a 
career pathways system – a series of connected education and training strategies and support 
services that enable individuals to secure relevant certification and obtain employment within an 
occupational area and to advance to higher levels of future education and employment. 
 
A robust career pathways system engages diverse partners with different funding streams and 
targeted populations; it aligns education and training services offered by a range of state and local 
agencies, and is augmented with support from regional community groups, philanthropic 
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organizations and employers. No one individual or entity has singular oversight for career pathways; 
consequently, a well‐designed and implemented system is one in which organizations work together 
– aligning services, supports, and resources – to smooth individuals’ transition into and out of 
education and training programs. State and local leaders must collaborate across organizational and 
agency lines to promote a true statewide vision.  
 
It is important to note that while Perkins V allocates federal funds to states to support CTE, other 
funding sources – including state and philanthropic ones – play a critical role in sustaining and 
expanding high‐quality career pathways at the secondary and postsecondary levels. It is critical that 
Hawaii ensure all funding sources supporting CTE are coordinated and aligned to achieve the State’s 
vision for a high‐quality CTE program that prepares students for in‐demand careers. Historically, 
OSDCTE has functioned primarily as a sub‐granting arm for the Perkins funds – allocating equal 
funding to HIDOE and UHCC to carry out their respective CTE programs – and has had difficulty in 
leveraging and braiding other funds to supplement the federal funds.  
 
The ecosystem of “career‐connected learning” is growing, with new efforts underway in career 
pathways, promising credentials, regional work‐based learning projects and expanded 
apprenticeship models. Hawaii’s state plan includes the development of a system to monitor, 
evaluate and provide feedback to CTE stakeholders regarding implementation progress, 
effectiveness of improvement efforts, and quality of the CTE system and programs from the 
perspective of graduates and employers. However, OSDCTE’s data systems have not kept pace, and 
as a result, state leaders are unable to answer basic questions at the intersection of education and 
the economy that will provide important insight into how well these system improvements 
effectively prepare learners for in‐demand, high‐wage career opportunities and, ultimately, whether 
these learners obtain employment in good jobs.  
 
The development of Hawaii’s state plan revealed duplication of effort between OSDCTE and Hawaii 
P‐20 in engaging and facilitating partners across the State to develop high‐quality, relevant career 
pathways. Over the last few years, Hawaii P‐20’s career pathways initiative has evolved to have the 
same mission, goals, partnerships, stakeholders, and much of the same accountability as OSDCTE. 
This means that both offices are routinely collaborating and meeting with the same partners and 
stakeholders in separate meetings, many times with similar goals and often leading to “meeting 
fatigue” and confusion as to who is leading what.  
 
 

2. Explanation of how the proposed reorganization will address these conditions or factors. 
 
Hawaii P‐20’s mission is to strengthen the education pipeline from early education through 
postsecondary education and training with data‐informed decision making, advocacy, policy 
coordination and stakeholder engagement – all in support of student achievement. As an 
organization, Hawaii P‐20 continually works toward meeting this vision by serving as a catalyst for 
innovative programs, facilitating cross‐agency convenings and communications, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. Hawaii P‐
20 engages directly with partners within the K‐12 and postsecondary systems, as well as with 
educational stakeholders across the State, to ensure that the educational pipeline is vertically 
aligned to meet the needs of industry in Hawaii and to empower individual students to achieve their 
educational and career goals. 
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Hawaii P‐20 has always focused its efforts on facilitating meaningful collaboration and partnerships 
among educators, administrators and stakeholders throughout the educational pipeline. As 
improvements have been achieved in key P‐20 metrics, such as increases in college credits earned 
by high school graduates and reductions in college remediation rates, Hawaii P‐20 has increased its 
focus on workforce demands. Hawaii P‐20 is partnered with Jobs for the Future as a member of the 
Pathways to Prosperity Network for technical assistance and to provide a national perspective on 
local work happening within the State. Also, through strategic and long‐standing partnerships with 
philanthropic organizations and by leveraging its federal GEAR UP grant, Hawaii P‐20 is leading 
regional and statewide efforts to establish middle and high school career pathways which are 
integrated with the UHCCs and that address regional economic needs.  
 
As the managing partner of the Hawaii Data eXchange Partnership (DXP) – a partnership of State 
agencies that have agreed to share and use data to inform positive change and to support 
continuous improvement of programs and services at all levels of statewide education and 
workforce training – Hawaii P‐20 provides online data dashboards that track average salaries and 
percent of graduates employed by UH degree based on longitudinal data from K‐12 through 
workforce, and produces a variety of resources to help educators and leaders make informed 
decisions about the educational pipeline, including career pathways.  
 
By using data to analyze the extent of success of various programs and initiatives, Hawaii P‐20 has 
been able to pilot programs that impact policies. For example, a case study conducted in 2015 found 
that low‐income students were less likely than their peers to participate in dual credit and that 
transportation and schedule conflicts were two main barriers. To address these barriers and provide 
more support for students, families, and high school administrators, Hawaii P‐20 leveraged private 
foundation funds with GEAR UP federal funds to pilot the Early College model. This model brought 
college courses to high school campuses and provided technical assistance for high school and 
college counselors. As demonstrated by Hawaii P‐20’s own analysis and an external evaluation, low‐
income students who participated in the pilot were more likely to enroll and persist in college 
compared to their peers. Hawaii P‐20 shared these outcomes widely, and in the 2017 legislative 
session the Hawaii State Legislature appropriated $1 million per year in general funds to support 
and expand the Early College program. This demonstrates Hawaii P‐20’s ability to use data, pilot 
programs and leverage private, federal and state resources to support successful programs and to 
facilitate system change. 
 
Hawaii P‐20 also facilitated the enactment of policy changes to reduce math and English 
remediation in college. After HIDOE adopted the Smarter Balanced Assessment (SBA), Hawaii P‐20, 
working collaboratively with leadership at HIDOE and UH, used longitudinal data to inform a 
comprehensive placement policy which all 10 UH campuses adopted in Fall 2016. The policy allows 
students to use 11th grade SBA scores and/or the grade earned in Hawaii P‐20’s newly developed 
math transition course to place directly into college‐level math courses without having to take 
remedial courses. Hawaii P‐20 also worked to develop an English Language Arts transition course. 
The development of these courses was undertaken through Hawaii P‐20’s ability to leverage federal 
and philanthropic grants to achieve improvements in the education pipeline. 
 
Merging OSDCTE with Hawaii P‐20 is a solution to create synergy and clarity for the education 
ecosystem in Hawaii, while reducing redundancy, increasing capacity for data analysis and fusing 
compliance requirements with strategic direction. Because of Hawaii P‐20’s successful work in 
facilitating collaboration and affecting change, plus its significant work in federal and private grant 
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management and execution, Hawaii P‐20 is the organization best positioned to innovate, scale and 
sustain career pathway programs across the State. 
   

3. Description of how the organization’s operational, organizational, functional and programmatic 
relationships will be affected, including impact on services to students, other target groups and 
relationships with other segments of the university. 
 
There is no anticipated negative impact on services to students, other target groups and 
relationships with other segments of the university. In fact, this reorganization is envisioned to 
effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners to develop and implement high‐quality 
CTE programs and programs of studies.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs from 
secondary to postsecondary education, scale up work‐based learning opportunities, and 
address labor market demands to support Hawaii’s economy. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE to generate a set of key policy questions focused on “career‐connected 
learning” in Hawaii that, if addressed, could provide actionable insights on ways in which to 
improve Hawaii’s education and training systems. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy inherent 
when separate offices share common goals and initiatives. 

 
4. Discussion of the efficiencies, service improvements or other benefits that will be achieved as a 

result of the reorganization. 
 

Please refer to responses to items 2 and 3. 
 

5. Complete description of the resource requirement or savings associated with the reorganization, 
including funding, positions, space, equipment and other resources. 
 
No additional costs are associated with this reorganization proposal; an estimated $130,000 in 
salary costs will be reduced from OSDCTE’s annual general fund budget beginning July 1, 2021 due 
to the State Director for CTE’s (89084) planned retirement on June 30, 2021. Once the incumbent 
has retired, the position will be abolished and the funds and count will revert to UH System. Hawaii 
P‐20’s Executive Director (89467) will assume overall leadership and direction for OSDCTE as of July 
1, 2021.  
 
No additional space, equipment or other resources are being requested. Existing space, equipment 
and other resources from both OSDCTE and Hawaii P‐20 will be utilized to execute the 
reorganization.  
 

6. Explanation of the sources of resources needed to implement the reorganization, e.g., reallocation 
from within the program or major unit, or new revenue. 
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No additional resources are being requested to implement the reorganization. OSDCTE’s existing 
general and federal funds are sufficient to implement the reorganization. Where allowed, Hawaii P‐
20 will leverage available grant funds to supplement CTE resources. 
 

7. Discussion of the programmatic impacts of the proposed reorganization on the university. 
 
As mentioned, merging OSDCTE with Hawaii P‐20 will effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy. 
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Educational Specialist 
PBB  #81023 

Institutional Analyst * 
PBB  #80269 (F) 
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Institutional Specialist * 
PBB  #78338 

WORK-BASED LEARNING 

Academic Support 
PBB  #81385 

EXTERNAL AFFAIRS 

Educational Specialist 
PBB  #81333 

CTE & WORKFORCE 
DATA SUPPORT 

Institutional Support 
PBB  #81302 (F) 

MEDIA SUPPORT 

Publications Specialist 
PBB  #81623 
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CAREER AND TECHNICAL 
EDUCATION COORDINATING 

ADVISORY COUNCIL

STATE BOARD FOR 
CAREER AND TECHNICAL 

EDUCATION 
(BOARD OF REGENTS) 

SECRETARY TO THE STATE 
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TECHNICAL EDUCATION

ADMINISTRATIVE OFFICER 
(PRESIDENT, U.H.) 
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S T A T E  O F  H A W A I I U N I V E R S I T Y O F  H AWA I I   OFFICE O F 

STATE DIRE CTO R FOR  CAREER AND TECHNICAL EDUCATION 

FUNCTIONAL STATEMENT. Reviewed July 2, 2020 

CAREER AND TECHNICAL EDUCATION 

COORDINATING ADVISORY COUNCIL  

Makes recommendations to the State Board for Career and Technical 

Education and assists in the development of policies and procedures for the 

administration of career and technical education in the State. 

OFFICE OF THE STATE DIRECTOR FOR CAREER 

AND TECHNICAL EDUCATION  

Provides leadership, direction, and coordination for all career and technical 

education in the State and cooperates with other institutions or agencies 

engaged in career and technical education. 

• Prepares and revises as necessary the State Plan for Vocational Education.

• Establishes objectives and priorities consistent with the State Board policies.

• Oversees the allocations of Federal funds to various State agencies and

prepares and submits budgets and reports to State and Federal authorities for

the continuance, promotion, and advancement of career and technical

education programs.

• Assists in the improvement of articulation among operating agencies and

various stakeholders.

• Administers the accountability of core indicators and measures of

performance.

• Plans, develops, and administers statewide career and technical education

research projects which relate to career and technical education in the State.

FISCAL SERVICES 

• Provides the budgetary and fiscal support to the Office and reports financial

CURRENT



statements to appropriate federal, University, and State entities. 

• Assists in management of human resource policies and procedures.

ADMIN and FISCAL SUPPORT 

Reviews, writes, coordinates, and attends to matters of administrative 

detail and disposes of any such matters for the Director of Career and 

Technical Education (CTE). 

Develops, plans, and coordinates meetings and schedules, and 

documents meeting minutes. 

Serves as office manager and oversees and organizes the facility,  

supplies, equipment, student assistants, and files and record keeping 

systems. 

Manages CTE publications inventory and order fulfillment. 

Assists the Fiscal Specialist in preparing and processing procurement,  

fiscal and travel documents in on-line electronic systems in accordance 

with established policies and procedures. 

WORK-BASED LEARNING COORDINATOR 

Leads efforts related to K-16 work-based learning opportunities and workplace training, 

including working with organizations to coordinate work-based learning experiences. 

• Works collaboratively with administrators at the University of Hawaii, the Hawaii

State Department of Education, 

• other state/federal agencies & local and national businesses or professional

associations. 

• 
• Leads efforts to align workforce expectations with secondary and post-secondary career

readiness preparation programs 

• to address workforce needs and to ensure student success through the educational

pipeline and into the workforce. 

• 
• Serves as the Hawaii P-20 liaison for the Hawaii State Department of Education's

Connect to Careers (C2C) Initiative. 

•
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CTE & WORKFORCE DATA SUPPORT 

Develop & maintain a knowledge base of data from various sources: Hawaii Dept 

of Education, Career & Technical Education (CTE), unemployment insurance, & 

UH, as part of the Hawaii Data eXchange Partnership (DXP) statewide 

longitudinal data system. 

•  
• Serve as a resource to the end users of the DXP by providing functional and technical

information and 

• analysis on data use, inquiries on the data access processes and appropriateness of data

for user needs. 

• 
• Provide data validation to maintain data accuracy and troubleshoot complex data

problems. 

• 
• Perform complex queries to extract data for ad hoc data requests/studies and use of

pivot table functionality or 

• statistical software to create cross-tabulation and other statistical analyses.

• 
• Conduct data analysis and mapping from various source systems from education, CTE,

• workforce programs, and applicable state agencies.

• 
• Provide comprehensive analysis, reporting and written summaries;

• design, create and update statistical tables and graphs or other visual representation of

data; 

• incorporate tables and graphics in report format to support important findings.

• 

COMMUNICATIONS, OUTREACH, & MARKETING 

• Coordinates programs, activities, and services relating to special populations

and nontraditional employment and training.

• Coordinates statewide career and technical education marketing efforts.

• Coordinates communications efforts pertaining to the Office and delivery

of career and technical education programs, activities, and services.

• 

• CTE CIVIL RIGHTS

• Promotes and ensures civil rights compliance with regard to federal and State
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requirements. 

Administers the Methods of Administration of Civil Rights 
Compliance in CTE as described in the Federal Regulations. 

Prepares complete, technically correct reports for the state report to 
OCTAE and for the annual report of compliance activities and 

findings   for audit purposes and/or submission to the US 
Department of    Education, Office of Civil Rights. 

EXTERNAL AFFAIRS 

• Coordinates the planning, development, and logistics of statewide meetings

designed to improve career and technical education programs in line with

WIOA, ESSA, and Perkins legislation.

• Serves an the State Office intermediary on Career Pathway Programs

coordination between the HIDOE and the UHCCS

• Researches, investigates, and disseminates information about career and

technical education to various constituencies at the local, state, and national

levels.

MEDIA SUPPORT 

Designs and prepares reports, brochures, programs, publications, etc.  

for printing with in-house or with external vendors for various  

target audiences including educational institutions, government agencies 

and the public. 

Provides advanced professional work in the design, development,  

operation and maintenance of departmental and state-wide, on-line 

media for CTE.  

Serves as liaison to staff, institutions, and other agencies with 

media needs. 

Develops and maintains a balanced comprehensive collection 

of print media, non-print media, and technology to support  

CTE Staff, Vendors, DOE and CC’s. 

CURRENT



STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I

SYSTEMWIDE ADMINISTRATION
OFFICE OF THE VICE PRESIDENT FOR 

ACADEMIC PLANNING & POLICY

POSITION ORGANIZATION CHART

CHART I

       Perm
  General Fund (UOH 903)   25.00
  General Fund (UOH 902)     2.00     

1 Excluded from position count
2  Part of UOH 902 appropriation, reflected organizationally on this chart
3  Position abolished; pending reorganization

INTERNATIONAL AND STRATEGIC 
INITIATIVES OFFICE

Sr Exec for Intl & Strategic Initiatives3

Operations Coordinator PBB 78889

INSTITUTIONAL RESEARCH AND 
ANALYSIS OFFICE

Director, Inst Res & Analysis   89160
 Academic Program Officer     89570
Admin & Fis Sup Sp PBA 79520
Inst/Policy Analyst PBB 80220
Inst/Policy Analyst PBB 78628
Inst/Policy Analyst PBB 811482

Inst/Policy Analyst PBB 811802

Inst/Policy Analyst PBB 78868
Inst/Policy Analyst PBC 80216

 IT Specialist PBB 78627
IT Specialist PBB 80213
IT Specialist PBB 80223

 Publications Specialist PBB 80677

ACADEMIC AFFAIRS / 
PLANNING AND POLICY OFFICE

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI`I SYSTEM

President, University of Hawai‘i System 890581

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC PLANNING & POLICY

Vice President for Academic Planning & Policy 89051
Private Secretary II SR-22 900029
Institutional/Policy Analyst PBD 80015
  Fiscal Specialist PBB 80049

Assoc VP, Academic Affairs 89262
Academic Program Officer 89542
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC PLANNING & POLICY (OVPAPP) 

FUNCTIONAL STATEMENT 

INTRODUCTION 

The OVPAPP provides executive leadership in setting forth the systemwide 
academic vision and goals for the University of Hawai‘i in collaboration with internal 
and external stakeholders.  It is comprised of five offices: 1) Academic Affairs / 
Planning and Policy; 2) International and Strategic Initiatives; 3) Institutional 
Research and Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i 
P-20); and, 5) Student Affairs. 

MAJOR FUNCTIONS 

• Leads the student completion agenda for the University of Hawai‘i.
• Ensures that academic programs and activities meet the needs of students

and the citizenry of the State of Hawai‘i.
• Advises the President and University executives on academic matters.
• Leads a council of campus chief academic officers.
• Provides leadership and support for systemwide articulation and transfer.
• Establishes and tracks strategic goals and measures to ensure that the

University is fulfilling its mission.
• Develops academic plans, policies and procedures.
• Formulates mission and planning documents, and prepares policy

statements, recommendations for action, and guidelines for implementation.
• Develops and implements systemwide tuition policies and procedures.
• Supports the University Centers in offering the University’s baccalaureate and

higher degrees to residents of neighbor islands.
• Serves as academic liaison with State and federal educational boards,

stakeholder groups, systemwide University offices, and the All Campus
Council of Faculty Senate Chairs.

• Manages systemwide strategic planning efforts and provides planning
support.

• Serves as the systemwide source of expertise on issues relating to
institutional accountability.

• Serves as liaison with State and national academic educational boards and
other systemwide University offices.

• Provides leadership and direction for institutional research for the ten
campuses of the UH System and maintains the official System of Record for
systemwide student data reporting.

• Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational
delivery.

• Provides leadership and facilitates collaboration for systemwide initiatives and
activities around international engagement.

• Provides leadership in the management of systemwide student affairs.
• Implements a systemwide institutional data governance program to protect

the privacy and security of data and information under the stewardship of the
University.

• Prepares reports, studies, or briefing papers in response to requests from the
Board of Regents, President of the University of Hawai‘i, and local, national,
or international entities.
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 

INTRODUCTION 

The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 

MAJOR FUNCTIONS 

• Develops/revises academic policies and procedures.
• Initiates, coordinates and supports systemwide academic initiatives.
• Provides staff support to the Council of Chief Academic Officers and other

systemwide academic committees.
• Serves as system lead for articulation and transfer among the ten University

campuses.
• Convenes the University Council on Articulation, the Academic Advisors and

Transfer Network and other systemwide academic committees.
• Ensures that academic proposals prepared for Board of Regents or

President’s actions are consistent with University guidelines.
• Serves as the Vice President’s liaison to the All Campus Council of Faculty

Senate Chairs.
• Supports distance learning activities which focus on educational access and

workforce development.
• Convenes the University Center Directors to support the educational needs of

students on neighbor islands for baccalaureate and higher degrees.
• Serves as a resource to campuses in providing planning and policy

interpretation and guidance, monitors systemwide planning initiatives, and
facilitates priority-setting at system and campus levels.

• Researches and consults with University stakeholders and constituents on
emerging academic affairs issues in higher education at the national, State,
and local levels.

• Prepares required academic reports for the Board of Regents, President,
University executives.

• Prepares responses to international, national, and local inquiries and to ad
hoc requests to the Board of Regents, State Postsecondary Education
Commission, and the President on University and State educational policies
and practices.

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 

INTRODUCTION 

The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 

MAJOR FUNCTIONS 

• Leads the University System’s efforts around international engagement;
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• Convenes systemwide international committee to facilitate collaboration
among campuses and develop strategies to achieve UH’s international goals;

• Promotes activities and programs that connect Hawai‘i and the University with
ideas, talent, and economic opportunity from cultures and economies of the
Asia-Pacific region and beyond;

• Advises, and represents the Office of the President and Office of the Vice
President for Academic Planning & Policy with international delegations and
Hawai‘i-based international organizations at local, State, national, and
international venues to extend the University’s profile globally;

• Provides analytical support for planning and policy development;
• Leads strategic initiatives related to the higher education needs of the State

and emerging higher education trends and issues nationally;
• Develops and implements leadership development program at the University;
• Provides executive staff support for the Board of Regents, President, and

Vice President for Academic Planning & Policy;
• Provides legislative coordination for the Vice President for Academic Planning

& Policy;
• Represents the President and Vice President for Academic Planning & Policy

on councils and committees, as assigned;
• Serves as liaison with State agencies and other external stakeholders, as

appropriate, to communicate the University of Hawai‘i’s strategic objectives
with State priorities and planning efforts.

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 

INTRODUCTION 

The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 

The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 

The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 

MAJOR FUNCTIONS 

Information Services Functions 

• Maintains the official records for the reporting of systemwide student data at
the University.

• Designs reports, develops formats, defines terms, and summarizes and
analyzes data to be made available to University administrators and campus
personnel.  Conducts special studies as needed.

CURRENT



4 
OVPAPP: 7/01/16 

• Monitors key changes in programs, course offerings, and other required
information, and updates master code, lookup tables and a Student Tracking
system used in the generation of systemwide reports from data housed in
administrative databases.

• Develops and coordinates database structures and warehouses, including
system design and systematic data definitions for the ODS and the
University’s student data warehouse and management information reporting
system.

• Designs and develops automated reports and new administrative computer
systems using the latest computer technology (including the World Wide
Web); works with the Information Technology Services Office to streamline
data retrieval, access and reporting.

• Provides timely and convenient access to information about the University to
the public.

Systemwide Data Administration Functions 

• Develops, administers, coordinates and monitors data management
information and data quality on a systemwide basis for the ODS and the
student data warehouse.

• Administers and manages program codes and data element definitions in the
ODS and the student data warehouse to ensure data integrity and
consistency.

• Coordinates, monitors and responds to information needs as required by
University administrators, planners, staff and external agencies, such as other
state departments and federal agencies. Requirements include IPEDS,
Student Right-to-Know, requests from the private sector and special
legislative requests.

• Coordinates and conducts workshops, training sessions and committees to
facilitate the dissemination of information and information analysis to UH
administrators and campus / program directors and their staff as part of the
University’s overall management program.

• Cooperates with other UH offices to produce accurate and timely reports on
University operations, including Human Resources and Financial Aid.

Analytical Services Functions 

• Provides systemwide direction for institutional research.
• Researches and prepares analyses supported by charts and graphs for

management and planning support reports, assessment reports and special
reports as needed.

• Researches, identifies and defines key data elements required for
systemwide data use and analysis; develops policies and procedures
required to systemize data across campuses; disseminates information on
definitions, scope and usage of these data elements.

• Develops and utilizes analytical techniques to support the University’s
institutional and campus-level planning process, including: simulated models;
enrollment projection models; quantitative unit activity and resource indicators
analysis; workload measures; program efficiency measures; quantitative
program review indicators; historical enrollment patterns; institutional
comparisons; student progress and outcomes analysis.

• Researches systemwide indicators and develops analytical data and studies
on the factors affecting University programs. Researches and summarizes the
external benefits directly or indirectly attributable to University programs.

• Provides analytical support, training and consultation to campuses regarding
the data and tables in the ODS and the student data warehouse.  Supports
academic planning and analysis and the utilization of analytical techniques
and systems.
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• Provides technical support and consultation in the training and dissemination
of computer modeling and statistical techniques as required for operations
and strategic planning.

• Supports the University’s efforts in creating and maintaining a statewide
longitudinal data system consisting of student data from K-12, postsecondary
education and the workforce.

HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 

INTRODUCTION 

The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  

MAJOR FUNCTIONS 

• Develops systemwide policies, programs, and initiatives designed to
promote attainment of the Hawai‘i P-20 mission to assure that more of
Hawaii’s people persist through this pipeline.

• Partners with the Hawai‘i Department of Education (HIDOE), the
Executive Office on Early Learning, and the University of Hawai‘i to work
with the P-20 Council to develop a seamless system of educational
delivery to prepare Hawai‘i’s learners for success.

• Advises the Vice President for Academic Planning & Policy and other
University executives on Hawai‘i P-20 plans and initiatives.

• Coordinates, facilitates, and partners in program development and
administration efforts with the University of Hawai‘i System and with
participating State agencies and community stakeholder groups, e.g., the
HIDOE, Department of Labor and Industrial Relations and the Executive
Office on Early Learning.

• Serves as liaison to local, State and federal academic educational entities,
systemwide University offices, HIDOE, the legislature, and community
stakeholder groups.

OFFICE OF STUDENT AFFAIRS (OSA) 

INTRODUCTION 

In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 

The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 
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MAJOR FUNCTIONS 

• Advises the senior University staff on Student Affairs matters.
• Serves as administrative liaison with Board of Regents Committee on

Student Affairs.
• Serves as an advocate for students within the scope and intent of the

Board of Regents, executive policy and the UH System and campus
strategic plans, goals, and objectives.

• In consultation with the Office of Academic Affairs/Planning and Policy,
participates in the development of student affairs policies and coordinates
the implementation of systemwide policies among UH campuses,
including but not limited to residency, admissions, enrollment
management, recruitment, records and registration, financial aid, tuition
waivers, scholarships and tuition differentials.

• In consultation with campus student affairs and student services offices,
develops and facilitates Student Affairs programs that require coordination
among UH campuses, including but not limited to financial aid; counseling;
student employment and cooperative education; career services;
internships; service learning; judicial affairs; residence halls; students with
disabilities; child care; student health insurance; student health services;
student equity and diversity; and international student services.

• Convenes/facilitates meetings of the UH Council of Senior Student Affairs
Officers (CSSAO).

• Works with UH System Student Caucus.
• Monitors campuses’ compliance with federal and State statutes, acts, and

administrative procedures related to Student Affairs programs and
jurisdictions.

• Works with other appropriate UH schools, colleges, and campuses to
collaborate, develop, and facilitate partnerships with pre-K through 20
educational institutions on projects that are mutually beneficial to students
and the community.

• Serves as Certifying Officer for the Western Interstate Commission for
Higher Education – Hawaii.

• The Office of Academic Affairs/Planning and Policy and Office of Student
Affairs work closely and collaboratively in matters related to enrollment
management, admissions, recruitment, records, and registration, financial
aid, tuition waivers, scholarships and tuition differentials.

• The Associate Vice President for Academic Affairs will have jurisdiction
and responsibility for providing leadership for the initiation and
development of academic policies; the Associate Vice President for
Student Affairs will have jurisdiction and responsibility for providing
leadership for coordinating among campuses the implementation of
systemwide student affairs policies.
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I

SYSTEMWIDE ADMINISTRATION
OFFICE OF THE VICE PRESIDENT FOR 

ACADEMIC STRATEGY

POSITION ORGANIZATION CHART

CHART I

Perm
General Fund (UOH 903) 25.00
General Fund (UOH 902)   2.00
General Fund (UOH 904)   5.00
Federal Fund (UOH 904)   4.00

1 Excluded from position count
2  Part of UOH 902 appropriation, reflected organizationally on this chart
3  Part of UOH 904 appropriation, reflected organizationally on this chart
4  Position abolished; pending reorganization

INTERNATIONAL AND STRATEGIC 
INITIATIVES OFFICE

Sr Exec for Intl & Strategic Initiatives4

Operations Coordinator PBB 78889

INSTITUTIONAL RESEARCH AND 
ANALYSIS OFFICE

Director, Inst Res & Analysis   89160
 Academic Program Officer     89570
Admin & Fis Sup Sp PBA 79520
Inst/Policy Analyst PBB 80220
Inst/Policy Analyst PBB 78628
Inst/Policy Analyst PBB 811482

Inst/Policy Analyst PBB 811802

Inst/Policy Analyst PBB 78868
Inst/Policy Analyst PBC 80216

 IT Specialist PBB 78627
IT Specialist PBB 80213
IT Specialist PBB 80223

 Publications Specialist PBB 80677

ACADEMIC AFFAIRS / 
PLANNING AND POLICY OFFICE

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI‘I SYSTEM

President, University of Hawai‘i System 890581

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC STRATEGY

Vice President for Academic Planning & Policy 89051
Private Secretary II SR-22 900029
Institutional/Policy Analyst PBD 80015
  Fiscal Specialist PBB 80049

Assoc VP, Academic Affairs 89262
Academic Program Officer 89542
Admin & Fiscal Support Sp      PBA 78182
Educational Sp                         PBB 78586

HAWAI‘I P-20 PARTNERSHIPS
FOR EDUCATION OFFICE

Hawai‘i P-20 Executive Dir 89467
Inst/Policy Analyst PBB 77256
IT Specialist           PBC 78511
   Database Admin PBB   81776
Senior Admin Officer      PBC   78490
  Fiscal Spec PBB 80144 (N)3

  Research Associate PBB 80269 (N)3

 Admin & Fiscal Supp Sp PBA 80556 (N)3

   Program Spec PBB 810233

Program Manager PBC 802213

 Program Spec PBB 813333

   Program Spec PBB 813853

Inst/Policy Analyst PBB 81302 (N)3

Publication Spec PBB 816233

OFFICE OF 
STUDENT 
AFFAIRS

CHART II

PROPOSED



HAWAI‘I P-20 PARTNERSHIPS 
FOR EDUCATION

INTERNAL 
POSITION ORGANIZATION CHART

COMMUNICATIONS

Communications Officer PBB 78645T
Publications Specialist PBB 81623

STATE BOARD FOR CAREER 
AND TECHNICAL EDUCATION

(BOARD OF REGENTS)

HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION

Hawaii P-20 Executive Director and 
State Director for Career & Technical Education 89467

  Admin & Fiscal Supp Spec PBA 78742T

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI‘I SYSTEM

CAREER AND TECHNICAL 
EDUCATION COORDINATOR 

COUNCIL

DATA

Program Mgr PBC 79805T
Inst/Policy Analyst PBB 77256
IT Spec PBC 78511

    Database Admin PBA 81776
Inst/Policy Analyst PBB 79771T
Inst/Policy Analyst PBB 81302 (N)
Program Spec PBB 81635T

CAREER PATHWAYS

Program Mgr PBC 802212

Program Spec PBB 81333
Program Spec PBB 81385
   Program Spec PBB 79297T
Program Spec PBB 79772T
   Program Spec PBB 79690T
Program Spec PBB 77823T
Program Spec PBB 80103T

 Program Spec PBB 79541T

COLLEGE & CAREER READINESS

Program Mgr PBD 78559T
Program Spec PBB 78491T
Program Spec PBB 78584T
Inst/Policy Analyst PBB 78968T
Program Spec PBB 79079T
Program Spec PBB 79272T
Program Spec PBB 79288T
Program Spec PBB 79515T
Program Spec PBB 80709T

EARLY LEARNING

Program Spec PBB 78704T

ADMIN & COMPLIANCE

Sr Admin Officer PBC 78490
Program Spec PBB 81023
Fiscal Spec PBB 80144 (N)
Research Asst PBB 80269 (N)1

Admin & Fiscal Sup Sp PBA 80556 (N)1

Fiscal Spec PBB 79041T
Inst/Policy Analyst PBB 79258T
Admin & Fiscal Sup Sp PBA 79851T

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC STRATEGY

1 Positions unfunded; to be redescribed and redeployed once funding available
2 Recruited under 78811T; to be converted to 80221 upon reorg approval

COUNTS
General (UOH 903) 5.00
General (UOH 904) 5.00
Federal  (UOH 904) 4.00
Extramural (UOH 903) 25.00
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STATE OF HAWAI‘I 
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC STRATEGY (OVPAS) 
 

FUNCTIONAL STATEMENT 
 
 

INTRODUCTION 
 
The OVPAS provides executive leadership in setting forth the systemwide academic 
vision and goals for the University of Hawai‘i in collaboration with internal and 
external stakeholders.  It is comprised of five offices: 1) Academic Affairs / Planning 
and Policy; 2) International and Strategic Initiatives; 3) Institutional Research and 
Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20); and, 5) 
Student Affairs. 
 
MAJOR FUNCTIONS 
 

 Leads the student completion agenda for the University of Hawai‘i. 
 Ensures that academic programs and activities meet the needs of students 

and the citizenry of the State of Hawai‘i. 
 Advises the President and University executives on academic matters. 
 Leads a council of campus chief academic officers. 
 Provides leadership and support for systemwide articulation and transfer. 
 Establishes and tracks strategic goals and measures to ensure that the 

University is fulfilling its mission. 
 Develops academic plans, policies and procedures.   
 Formulates mission and planning documents, and prepares policy 

statements, recommendations for action, and guidelines for implementation. 
 Develops and implements systemwide tuition policies and procedures. 
 Supports the University Centers in offering the University’s baccalaureate and 

higher degrees to residents of neighbor islands. 
 Serves as academic liaison with State and federal educational boards, 

stakeholder groups, systemwide University offices, and the All Campus 
Council of Faculty Senate Chairs. 

 Manages systemwide strategic planning efforts and provides planning 
support. 

 Serves as the systemwide source of expertise on issues relating to 
institutional accountability. 

 Serves as liaison with State and national academic educational boards and 
other systemwide University offices. 

 Provides leadership and direction for institutional research for the ten 
campuses of the UH System and maintains the official System of Record for 
systemwide student data reporting. 

 Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the 
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational 
delivery. 

 Provides leadership and facilitates collaboration for systemwide initiatives and 
activities around international engagement. 

 Provides leadership in the management of systemwide student affairs. 
 Implements a systemwide institutional data governance program to protect 

the privacy and security of data and information under the stewardship of the 
University. 

 Prepares reports, studies, or briefing papers in response to requests from the 
Board of Regents, President of the University of Hawai‘i, and local, national, 
or international entities. 
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 
 

INTRODUCTION 
 
The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 
 
MAJOR FUNCTIONS 
 

 Develops/revises academic policies and procedures.   
 Initiates, coordinates and supports systemwide academic initiatives. 
 Provides staff support to the Council of Chief Academic Officers and other 

systemwide academic committees. 
 Serves as system lead for articulation and transfer among the ten University 

campuses. 
 Convenes the University Council on Articulation, the Academic Advisors and 

Transfer Network and other systemwide academic committees. 
 Ensures that academic proposals prepared for Board of Regents or 

President’s actions are consistent with University guidelines. 
 Serves as the Vice President’s liaison to the All Campus Council of Faculty 

Senate Chairs. 
 Supports distance learning activities which focus on educational access and 

workforce development. 
 Convenes the University Center Directors to support the educational needs of 

students on neighbor islands for baccalaureate and higher degrees. 
 Serves as a resource to campuses in providing planning and policy 

interpretation and guidance, monitors systemwide planning initiatives, and 
facilitates priority-setting at system and campus levels. 

 Researches and consults with University stakeholders and constituents on 
emerging academic affairs issues in higher education at the national, State, 
and local levels. 

 Prepares required academic reports for the Board of Regents, President, 
University executives. 

 Prepares responses to international, national, and local inquiries and to ad 
hoc requests to the Board of Regents, State Postsecondary Education 
Commission, and the President on University and State educational policies 
and practices. 

 
 

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 
 
INTRODUCTION 
 
The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 
 
MAJOR FUNCTIONS 
 

 Leads the University System’s efforts around international engagement; 
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 Convenes systemwide international committee to facilitate collaboration 
among campuses and develop strategies to achieve UH’s international goals; 

 Promotes activities and programs that connect Hawai‘i and the University with 
ideas, talent, and economic opportunity from cultures and economies of the 
Asia-Pacific region and beyond; 

 Advises, and represents the Office of the President and Office of the Vice 
President for Academic Planning & Policy with international delegations and 
Hawai‘i-based international organizations at local, State, national, and 
international venues to extend the University’s profile globally; 

 Provides analytical support for planning and policy development; 
 Leads strategic initiatives related to the higher education needs of the State 

and emerging higher education trends and issues nationally; 
 Develops and implements leadership development program at the University;  
 Provides executive staff support for the Board of Regents, President, and 

Vice President for Academic Planning & Policy; 
 Provides legislative coordination for the Vice President for Academic Planning 

& Policy;  
 Represents the President and Vice President for Academic Planning & Policy 

on councils and committees, as assigned; 
 Serves as liaison with State agencies and other external stakeholders, as 

appropriate, to communicate the University of Hawai‘i’s strategic objectives 
with State priorities and planning efforts. 
 
 

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 
 

INTRODUCTION 
 
The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

  
The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 
 
The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 
 
The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 
 
MAJOR FUNCTIONS 
 
Information Services Functions 
 

 Maintains the official records for the reporting of systemwide student data at 
the University. 

 Designs reports, develops formats, defines terms, and summarizes and 
analyzes data to be made available to University administrators and campus 
personnel.  Conducts special studies as needed. 
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 Monitors key changes in programs, course offerings, and other required 
information, and updates master code, lookup tables and a Student Tracking 
system used in the generation of systemwide reports from data housed in 
administrative databases. 

 Develops and coordinates database structures and warehouses, including 
system design and systematic data definitions for the ODS and the 
University’s student data warehouse and management information reporting 
system. 

 Designs and develops automated reports and new administrative computer 
systems using the latest computer technology (including the World Wide 
Web); works with the Information Technology Services Office to streamline 
data retrieval, access and reporting. 

 Provides timely and convenient access to information about the University to 
the public. 

 
Systemwide Data Administration Functions 
 

 Develops, administers, coordinates and monitors data management 
information and data quality on a systemwide basis for the ODS and the 
student data warehouse. 

 Administers and manages program codes and data element definitions in the 
ODS and the student data warehouse to ensure data integrity and 
consistency. 

 Coordinates, monitors and responds to information needs as required by 
University administrators, planners, staff and external agencies, such as other 
state departments and federal agencies. Requirements include IPEDS, 
Student Right-to-Know, requests from the private sector and special 
legislative requests. 

 Coordinates and conducts workshops, training sessions and committees to 
facilitate the dissemination of information and information analysis to UH 
administrators and campus / program directors and their staff as part of the 
University’s overall management program. 

 Cooperates with other UH offices to produce accurate and timely reports on 
University operations, including Human Resources and Financial Aid. 

 
Analytical Services Functions 
 

 Provides systemwide direction for institutional research. 
 Researches and prepares analyses supported by charts and graphs for 

management and planning support reports, assessment reports and special 
reports as needed. 

 Researches, identifies and defines key data elements required for 
systemwide data use and analysis; develops policies and procedures 
required to systemize data across campuses; disseminates information on 
definitions, scope and usage of these data elements. 

 Develops and utilizes analytical techniques to support the University’s 
institutional and campus-level planning process, including: simulated models; 
enrollment projection models; quantitative unit activity and resource indicators 
analysis; workload measures; program efficiency measures; quantitative 
program review indicators; historical enrollment patterns; institutional 
comparisons; student progress and outcomes analysis. 

 Researches systemwide indicators and develops analytical data and studies 
on the factors affecting University programs. Researches and summarizes the 
external benefits directly or indirectly attributable to University programs. 

 Provides analytical support, training and consultation to campuses regarding 
the data and tables in the ODS and the student data warehouse.  Supports 
academic planning and analysis and the utilization of analytical techniques 
and systems. 
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 Provides technical support and consultation in the training and dissemination 
of computer modeling and statistical techniques as required for operations 
and strategic planning. 

 Supports the University’s efforts in creating and maintaining a statewide 
longitudinal data system consisting of student data from K-12, postsecondary 
education and the workforce. 

 
               
 
HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 
                                                                                                                                    

INTRODUCTION 
 
The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  
 
MAJOR FUNCTIONS 
 

 Develops systemwide policies, programs, and initiatives designed to 
promote attainment of the Hawai‘i P-20 mission to assure that more of 
Hawaii’s people persist through this pipeline. 

 Partners with the Hawai‘i Department of Education (HIDOE), the 
Executive Office on Early Learning (EOEL), and the University of Hawai‘i 
to work with the P-20 Council to develop a seamless system of 
educational delivery to prepare Hawai‘i’s learners for success. 

 Advises the Vice President for Academic Planning & Policy and other 
University executives on Hawai‘i P-20 plans and initiatives. 

 Coordinates, facilitates, and partners in program development and 
administration efforts with the University of Hawai‘i System and with 
participating State agencies and community stakeholder groups, e.g., the 
HIDOE, EOEL, and the Department of Labor and Industrial Relations. 

 Serves as liaison to local, State and federal academic educational entities, 
systemwide University offices, HIDOE, the legislature, and community 
stakeholder groups. 

 Provides leadership, direction, and coordination for all career and 
technical education (CTE) in the State and cooperates with other 
institutions or agencies engaged in CTE within the State. 
 

CAREER AND TECHNICAL EDUCATION COORDINATING ADVISORY 
COUNCIL 

 
Makes recommendations to the State Board of Career and Technical 
Education and assists in the development of policies and procedures for the 
administration of career and technical education in the State. 

 
OFFICE OF STUDENT AFFAIRS (OSA) 
 

INTRODUCTION 
 
In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 
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The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 

 
MAJOR FUNCTIONS 
 

 Advises the senior University staff on Student Affairs matters. 
 Serves as administrative liaison with Board of Regents Committee on 

Student Affairs.  
 Serves as an advocate for students within the scope and intent of the 

Board of Regents, executive policy and the UH System and campus 
strategic plans, goals, and objectives. 

 In consultation with the Office of Academic Affairs/Planning and Policy, 
participates in the development of student affairs policies and coordinates 
the implementation of systemwide policies among UH campuses, 
including but not limited to residency, admissions, enrollment 
management, recruitment, records and registration, financial aid, tuition 
waivers, scholarships and tuition differentials. 

 In consultation with campus student affairs and student services offices, 
develops and facilitates Student Affairs programs that require coordination 
among UH campuses, including but not limited to financial aid; counseling; 
student employment and cooperative education; career services; 
internships; service learning; judicial affairs; residence halls; students with 
disabilities; child care; student health insurance; student health services; 
student equity and diversity; and international student services.    

 Convenes/facilitates meetings of the UH Council of Senior Student Affairs 
Officers (CSSAO). 

 Works with UH System Student Caucus. 
 Monitors campuses’ compliance with federal and State statutes, acts, and 

administrative procedures related to Student Affairs programs and 
jurisdictions. 

 Works with other appropriate UH schools, colleges, and campuses to 
collaborate, develop, and facilitate partnerships with pre-K through 20 
educational institutions on projects that are mutually beneficial to students 
and the community. 

 Serves as Certifying Officer for the Western Interstate Commission for 
Higher Education – Hawaii. 

 The Office of Academic Affairs/Planning and Policy and Office of Student 
Affairs work closely and collaboratively in matters related to enrollment 
management, admissions, recruitment, records, and registration, financial 
aid, tuition waivers, scholarships and tuition differentials.   

 The Associate Vice President for Academic Affairs will have jurisdiction 
and responsibility for providing leadership for the initiation and 
development of academic policies; the Associate Vice President for 
Student Affairs will have jurisdiction and responsibility for providing 
leadership for coordinating among campuses the implementation of 
systemwide student affairs policies. 
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April !9,2021

Ms. Bernadette Howard
State Director for Career

and Technical Education
University of Hawaii System

Lunalilo l, Lower Campus Road

Honolulu, Hawaii 96822

Dear Ms. Howard:

RE: Consultation Regarding Proposed Reorganization to Merge the Office of the State
Director for Career and Technical Education (OSDCTE) with Hawaii P-20 Partnerships
for Education (Hawaii P-20|at the University of Hawaii

This is in response to your March 22,202L letter requesting consultation regarding the above-
mentioned reorganization.

We have reviewed the information provided and have no questions. However, we do reserve the
right to revisit this matter and raise any unforeseen issues that may arise when the
reorganization is implemented.

Thank you for the opportunity to provide input. Please contact me at 543-0078 or
jkuwabara@hgea.org if there are any questions.

Sincerely,

7Tf^'r^/"-
Joy Kuwabara

Field Services Consultant

.\iiol.i
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March 22, 2021 
 
Mr. Randy Perreira 
Executive Director 
Hawaii Governmental Employees Association 
888 Mililani Street, Suite 401 
Honolulu, HI 96813 
 
Dear Mr. Perreira: 
 
Pursuant to the HGEA Unit 8 Contract, Article 5 – Personnel Policy Changes and the Hawaii 
Revised Statutes §89-9(c), transmitted herewith for your information is a reorganization proposal 
to merge the Office of the State Director for Career and Technical Education (OSDCTE) with 
Hawaii P-20 Partnerships for Education (Hawaii P-20) at the University of Hawaii. 
 
The purpose of the proposed reorganization is to enhance cohesive communication and 
collaboration among State- and local-level secondary, postsecondary, and business and industry 
partners; enable Hawaii P-20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs; utilize Hawaii 
P-20’s capacity for data use, analysis and sharing to augment the existing work in OSDCTE; and 
reduce duplication of effort and inefficient layers of administrative bureaucracy. 
 
Enclosed are the reorganization proposal’s executive summary, narrative, current and proposed 
functional statements and organization charts, and a table of affected positions for your review. 
Note that the official organizational chart reflects State appropriated positions only; however, we 
are also providing an internal file that reflects all positions, both appropriated and extramural, for 
a complete organizational overview. 
 
The proposal has been discussed with all of the affected employees and they are all agreeable to 
it. Their contact information is attached should you wish to contact them directly. 
 
We anticipate submitting the proposal to the Board of Regents at their May 20, 2021 meeting. 
Please inform us by April 9, 2021 if you wish to meet with us to discuss the proposal. If we do 



 

 

 

Office of the State Director 
for Career and Technical Education

Lunalilo I, Lower Campus Road 
Honolulu, Hawai‘i 96822 
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not hear from you by then, we will presume that you have no comments and will continue to 
proceed with the implementation of this reorganization. If you have any questions on this matter, 
please contact me at <mbhoward@hawaii.edu> or 956-4791. 
 
Sincerely, 
 

 
Bernadette Howard 
State Director for Career and Technical Education 
 
 
c: Stephen Schatz, Executive Director, Hawaii P-20 Partnerships for Education 
 Brenda Shin, Personnel Officer, System Office of Human Resources 
 
Attachments 
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Contact information for the Office of the State Director for Career and Technical Education and 
Hawaii P-20 Partnerships for Education reorganization (affected APT staff only): 
 

Name Email Phone Staff 
Joyce Clapp jclapp@hawaii.edu 956-4789 CTE 
Lois Hamaguchi loishama@hawaii.edu 956-6115 CTE 
Marlene Mattos mmattos@hawaii.edu 956-5485 P-20 
Jean Osumi josumi@hawaii.edu 956-7101 P-20 
Ryan Tanaka rktanaka@hawaii.edu 956-4052 CTE 
Peter Tsuru ptsuru@hawaii.edu 956-5906 CTE 
Sela Unga selaunga@hawaii.edu 956-5770 CTE 
Erin Yagi eyagi@hawaii.edu 956-2271 CTE 
Teri Yamashige teriyama@hawaii.edu 956-3879 P-20 

 
 
 
 
 
 
 
 
 



Reorganization Proposal 
University of Hawaii 
Office of the State Director for Career and Technical Education 
Hawaii P‐20 Partnerships for Education 
 
Executive Summary 
 
I. Purpose: 

Explain the purpose of this reorganization and the anticipated overall impact. 
 
Hawaii P‐20 Partnerships for Education (Hawaii P‐20) is a statewide partnership led by the 
Executive Office on Early Learning, the Hawaii Department of Education (HIDOE) and the 
University of Hawaii. An administrative unit under the Office of the Vice President for Academic 
Strategy, Hawaii P‐20’s main work focuses on strengthening the educational pipeline for all 
students, from early education through postsecondary education and training, with data‐
informed decision making, advocacy, policy coordination, and stakeholder engagement, all in 
support of student achievement. The organization is able to do this by being a catalyst for 
innovative programs, facilitating cross‐agency convenings and communication, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. 
Hawaii P‐20’s partners share a sense of urgency about the need to improve Hawaii’s education 
outcomes in an increasingly global economy, and have established a goal of 55% of Hawaii’s 
working age adults having a 2‐ or 4‐year college degree by 2025. 
 
The Office of the State Director for Career and Technical Education (OSDCTE) provides 
leadership, direction and coordination for all career and technical education in the State and 
cooperates with other institutions or agencies engaged in career and technical education. 
OSDCTE administers the Perkins V federal grant program, including overseeing the State Plan, 
allocating funding to eligible entities, and monitoring grant performance.  
 
The proposed reorganization seeks to merge OSDCTE with Hawaii P‐20 for the purpose of: 
enhancing cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners; enabling Hawaii P‐20 to use its expertise to 
leverage federal, state and private funding to support the development and implementation of 
aligned career pathway programs; utilizing Hawaii P‐20’s capacity for data use, analysis and 
sharing to augment the existing work in OSDCTE; and reducing duplication of effort and 
inefficient layers of administrative bureaucracy. 
 

II. Major Elements of the Proposal: 
Explain or list the key changes being proposed in this reorganization relative to purpose and 
results. 
 
Below are key elements included in the proposed reorganization: 

 The elimination of one Executive/Managerial position, State Director for Career and 
Technical Education (89084), and the associated annual cost savings of $130,000; 

 The assumption of overall leadership and direction for OSDCTE by Hawaii P‐20 Executive 
Director (89467); 

 Changes to reporting lines and direct reports for select OSDCTE and Hawaii P‐20 
positions 



 
III. Resource Impact: 

Explain the resources impacted as a result of the reorganization. If there is no impact, reflect 
“None” for each category as appropriate. 
 
A. Budget: 

i. What is the estimated cost of the reorg? 
 
None. The current budget allocations for both Hawaii P‐20 and OSDCTE are 
sufficient to implement this reorganization.  
 

ii. Are additional funds needed? If so, how will the cost of the reorganization be 
funded? 
 
Implementation of the proposed reorganization will not require additional funds. 

 

iii. Will the reorganization result in cost savings or be cost neutral? 
 
The proposed reorganization will yield annual cost savings of $130,000 in general 
funds due to the elimination of the State Director for CTE position (89084). The 
Hawaii P‐20 Executive Director (89467) will assume overall leadership and direction 
for OSDCTE. 

 

B. Operational: 
 

i. What is the overall impact on faculty and staffing responsibilities, if any? 
 
The Hawaii P‐20 Executive Director (89467) will assume overall leadership and 
direction for OSDCTE. 
 
Duties and responsibilities for the Hawaii P‐20 positions will remain unchanged, 
however, several positions (78490, 78645T, and 79805T) will gain additional direct 
reports. Note that as a result of previous collaboration between OSDCTE and Hawaii 
P‐20, two CTE positions (81302 and 81385) currently report to Hawaii P‐20 positions 
(79805T and 78811T, respectively) for day‐to‐day management and oversight.  
 
Duties and responsibilities for all filled OSDCTE positions will remain unchanged, 
with the exception of new reporting lines to the applicable Hawaii P‐20 manager.  
 
The Associate Director for CTE (80221) position became vacant on January 1, 2021 
when the incumbent retired from the University. Due to the pending reorganization 
and the freeze on permanent positions, this position has not been filled or 
redescribed and will remain vacant until July 1, 2021.  
 
Hawaii P‐20’s Career Pathways Strategy Director (78811T) became vacant on 
January 5, 2021 due to the incumbent’s resignation. This position provides strategic 
direction and oversight of Hawaii P‐20’s career pathways work. Since becoming 
vacant, the position has been redescribed to include duties and responsibilities that 



align with the overall management and direction of the day‐to‐day execution of the 
Perkins V grant, as well as continuing to provide strategic direction for career 
pathways work. The position will be advertised shortly so that there is sufficient 
time to transition the new hire to work with and learn from the State Director for 
CTE (89467) prior to her resignation. However, the extramural funding for the 
Career Pathways Strategy Director (78811T) has terminated due to grant 
completion, and no dedicated extramural funds are available at this time. The 
OSDCTE has agreed to temporarily fund this position with salary savings due to the 
Associate Director of CTE’s vacant position (80221). Upon approval of the reorg, the 
Career Pathways Strategy Director (78811T) will be converted to a permanent 
position by utilizing the Associate Director of CTE’s (80221) permanent count and 
budget. Since both positions are vacant, there is no impact to existing staff. 
 

ii. Will additional faculty/support personnel be required? If so, what is the plan to 
obtain the additional faculty/staffing to successfully implement the reorganization? 
 
Implementation of the proposed reorganization will not require additional 
faculty/support personnel. 

 

iii. Will there be a reduction in faculty/staff? If so, what steps are planned or have been 
taken to ensure proper consultation? 
 
Implementation of the proposed reorganization will result in a reduction of one 
Executive/Managerial position (89084) due to incumbent’s retirement on June 30, 
2021; no consultation is required for this position. No other reductions in temporary 
or permanent staff are anticipated, with the exception of the Career Pathways 
Strategy Director position (78811T) – a temporary, extramurally‐funded position 
which currently has no dedicated funds available and will be converted to a 
permanent position upon approval of the proposed reorganization (refer to section 
B(i) above for explanation). 
 

iv. Identify faculty/staff positions impacted by the anticipated changes. 
 
Below is a listing of all positions currently allocated to the Office of the State 
Director for CTE (OSDCTE). As mentioned, the proposed reorganization seeks to 
merge the functions and positions of OSDCTE to Hawaii P‐20 Partnerships for 
Education. Any additional, anticipated impacts to the positions are specified below. 
(Note: A = Permanent, General Funded; N = Permanent, Federal Funded; E = 
Temporary, Extramural‐Funded) 
 

Position No.  Title  Additional Impact 

89084 (A)  State Director for Career 
and Technical Education 

Position to be abolished 

80221 (A)  Program Manager  New reporting line to 
89467; to remain vacant 
until reorg approved; upon 
approval, count and funds 
to be used to convert 



position 78811T to 
permanent, G‐funded 
position  

80144 (N)  Fiscal Specialist  New reporting line to 78490 

80556 (N)  Admin & Fiscal Support  Vacant; unfunded; new 
reporting line to 78490 

81023 (A)  Program Specialist  New reporting line to 78490 

80269 (N)  Research Associate  Vacant; unfunded; new 
reporting line to 78490 

81385 (A)  Program Specialist  New direct reporting line to 
80221 

81333 (A)  Program Specialist  New direct reporting line to 
80221 

81302 (N)  Institutional/Policy Analyst  New reporting line to 
79805T 

81623 (A)  Publications Specialist  New reporting line to 
78645T 

 
Below is a listing of all positions currently allocated to Hawaii P‐20 – including both 
permanent and temporary extramural – and the impact, if any, to the positions. 
 

Position No.  Title  Additional Impact 

89467 (A)  Hawaii P‐20 Executive 
Director 

Assume overall leadership 
and direction of OSDCTE; 
new direct report: 80221 

78742T  Admin & Fiscal Support 
Specialist 

No impact 

78490 (A)  Senior Administrative 
Officer 

New direct reports: 80144, 
80556, 80123, 80269 

79041T (E)  Fiscal Specialist  Vacant; no impact 

79851T (E)  Admin & Fiscal Support 
Specialist 

No impact 

78742T (E)  Institutional/Policy Analyst  No impact 

78704T (E)  Program Specialist  No impact 

78645T (E)  Communications Officer  New direct report: 81623 

79805T (E)  Program Manager  New direct report: 81302 

81635T (E)  Program Specialist  No impact 

77256 (A) (E)  Institutional/Policy Analyst  No impact 

79771T (E)  Institutional/Policy Analyst  No impact 

78511 (A)  IT Specialist  No impact 

81776 (A)  Database Administrator  No impact 

77823T (E)  Program Specialist  No impact 

78811T (E)  Program Manager  Vacant; unfunded 
(extramural); currently 
under recruitment; to be 
converted to permanent 
upon reorg approval 



80103T (E)  Program Specialist  No impact 

79541T (E)  Program Specialist  No impact 

79772T (E)  Program Specialist  No impact 

79690T (E)  Program Specialist  No impact 

79297T (E)  Program Specialist  No impact 

78559T (E)  Program Manager  No impact 

78491T (E)  Program Specialist  No impact 

79079T (E)  Program Specialist  No impact 

79272T (E)  Program Specialist  No impact 

79288T (E)  Program Specialist  No impact 

78968T (E)  Institutional/Policy Analyst  No impact 

79515T (E)  Program Specialist  No impact 

80709T (E)  Program Specialist  No impact 

78584T (E)  Program Specialist  No impact 

 
C. Space 

 
i. Will additional space outside own resources/allocations be required? 

 
Implementation of the proposed reorganization will not result in additional space 
outside of OSDCTE’s and Hawaii P‐20’s current resources/allocations. 

 
IV. Consultation: 

Explain or list the individuals and groups consulted and the key comments/feedback received. 
 
Executive leadership at the System level (President David Lassner and Chancellor Erika Lacro) 
was consulted with regard to the subject proposal; no comments in opposition were received. 
The Hawaii DOE Superintendent was also consulted and was supportive of the proposal.   
 
Hawaii Governmental Employees Association (HGEA)  
Pursuant to statutory and contractual requirements, HGEA was consulted with regard to the 
proposed reorganization. Pending comments from HGEA; proposal sent 03/22/21 
 
Current CTE staff was consulted to introduce the Hawaii P‐20 Executive Director (89467) and to 
get a high‐level overview of Hawaii P‐20 and the director’s vision of merging the two 
departments. No objections were shared and CTE staff shared an eagerness to phase into a new 
chapter of supporting students across the State.   
 

V. Implementation: 
Explain when and how this reorganization will be implemented. Identify anticipated effective 
date. 
 
The proposed reorganization will be implemented on July 1, 2021. 
 
 

   



Narrative 
 
Changes to the Organization, Functions and Reporting Relationships of Hawaii P‐20 Partnerships for 
Education (Hawaii P‐20). 
 
In accordance with Administrative Procedures A3.101, University of Hawaii Organizational and 
Functional Changes, the following information is provided: 
 
1. Description of the conditions or factors prompting the proposed reorganization, e.g., new program 

requirements, changes in the environment, new legal or policy considerations. 
 
In July 2018, the Strengthening Career and Technical Education for the 21st Century Act was signed 
into law. Commonly referred to as “Perkins V,” the federal law reauthorizes the Carl D. Perkins 
Career and Technical Education Act of 2006, which provides approximately $1.2 billion annually for 
career and technical education (CTE) programs for the nation’s youth and adults. Hawaii receives 
approximately $6.5 million in federal funds, which are primarily divided between secondary and 
postsecondary CTE programs delivered through the Hawaii State Department of Education (HIDOE) 
and the University of Hawaii Community Colleges (UHCC).   
 
Perkins V provides new opportunities to improve CTE and enables more flexibility for states to meet 
the unique needs of their learners, educators and employers. It expands opportunities for every 
student to explore, choose, and follow CTE programs of study and career pathways to earn 
credentials of value. Changes to Perkins V followed trends in related federal legislation – the Every 
Student Succeeds Act (ESSA) and the Workforce Innovation and Opportunity Act (WIOA) – by 
providing more flexibility to states in developing and implementing their CTE programs. In addition, 
Perkins V placed greater emphasis on developing clear connections between programs and labor 
market demand, and expanded accountability subgroups to include services to historically 
underrepresented populations. 
 
Under Perkins V, each eligible agency prepared and submitted a State plan to the U.S. Department 
of Education. Each eligible agency developed its State plan in consultation with key stakeholders, the 
Governor, and other agencies with authority for CTE. Hawaii’s State Plan was developed in 
consultation with many stakeholders across the State – including representatives from the Office of 
the State Director for CTE (OSDCTE), UHCCs, HIDOE, Hawaii P‐20, Workforce Development Council, 
and the Office of the Governor – and was accepted and approved on March 19, 2020.  
 
Perkins V provides Hawaii with the opportunity to develop a creative, strategic vision for CTE that 
fits the State’s unique needs. It also challenges Hawaii to develop safeguards that ensure all 
activities and spending related to CTE support the State’s strategic vision for CTE. As a state, the plan 
was developed with a focus on quality, alignment and industry needs. The plan, along with the 
State’s ESSA and WIOA plans, reflect the collective commitment to building and improving upon a 
career pathways system – a series of connected education and training strategies and support 
services that enable individuals to secure relevant certification and obtain employment within an 
occupational area and to advance to higher levels of future education and employment. 
 
A robust career pathways system engages diverse partners with different funding streams and 
targeted populations; it aligns education and training services offered by a range of state and local 
agencies, and is augmented with support from regional community groups, philanthropic 



organizations and employers. No one individual or entity has singular oversight for career pathways; 
consequently, a well‐designed and implemented system is one in which organizations work together 
– aligning services, supports, and resources – to smooth individuals’ transition into and out of 
education and training programs. State and local leaders must collaborate across organizational and 
agency lines to promote a true statewide vision.  
 
It is important to note that while Perkins V allocates federal funds to states to support CTE, other 
funding sources – including state and philanthropic ones – play a critical role in sustaining and 
expanding high‐quality career pathways at the secondary and postsecondary levels. It is critical that 
Hawaii ensure all funding sources supporting CTE are coordinated and aligned to achieve the State’s 
vision for a high‐quality CTE program that prepares students for in‐demand careers. Historically, 
OSDCTE has functioned primarily as a sub‐granting arm for the Perkins funds – allocating equal 
funding to HIDOE and UHCC to carry out their respective CTE programs – and has had difficulty in 
leveraging and braiding other funds to supplement the federal funds.  
 
The ecosystem of “career‐connected learning” is growing, with new efforts underway in career 
pathways, promising credentials, regional work‐based learning projects and expanded 
apprenticeship models. Hawaii’s state plan includes the development of a system to monitor, 
evaluate and provide feedback to CTE stakeholders regarding implementation progress, 
effectiveness of improvement efforts, and quality of the CTE system and programs from the 
perspective of graduates and employers. However, OSDCTE’s data systems have not kept pace, and 
as a result, state leaders are unable to answer basic questions at the intersection of education and 
the economy that will provide important insight into how well these system improvements 
effectively prepare learners for in‐demand, high‐wage career opportunities and, ultimately, whether 
these learners obtain employment in good jobs.  
 
The development of Hawaii’s state plan revealed duplication of effort between OSDCTE and Hawaii 
P‐20 in engaging and facilitating partners across the State to develop high‐quality, relevant career 
pathways. Over the last few years, Hawaii P‐20’s career pathways initiative has evolved to have the 
same mission, goals, partnerships, stakeholders, and much of the same accountability as OSDCTE. 
This means that both offices are routinely collaborating and meeting with the same partners and 
stakeholders in separate meetings, many times with similar goals and often leading to “meeting 
fatigue” and confusion as to who is leading what.  
 
 

2. Explanation of how the proposed reorganization will address these conditions or factors. 
 
Hawaii P‐20’s mission is to strengthen the education pipeline from early education through 
postsecondary education and training with data‐informed decision making, advocacy, policy 
coordination and stakeholder engagement – all in support of student achievement. As an 
organization, Hawaii P‐20 continually works toward meeting this vision by serving as a catalyst for 
innovative programs, facilitating cross‐agency convenings and communications, advocating for 
educational policies, and building and maintaining the statewide longitudinal data system. Hawaii P‐
20 engages directly with partners within the K‐12 and postsecondary systems, as well as with 
educational stakeholders across the State, to ensure that the educational pipeline is vertically 
aligned to meet the needs of industry in Hawaii and to empower individual students to achieve their 
educational and career goals. 
 



Hawaii P‐20 has always focused its efforts on facilitating meaningful collaboration and partnerships 
among educators, administrators and stakeholders throughout the educational pipeline. As 
improvements have been achieved in key P‐20 metrics, such as increases in college credits earned 
by high school graduates and reductions in college remediation rates, Hawaii P‐20 has increased its 
focus on workforce demands. Hawaii P‐20 is partnered with Jobs for the Future as a member of the 
Pathways to Prosperity Network for technical assistance and to provide a national perspective on 
local work happening within the State. Also, through strategic and long‐standing partnerships with 
philanthropic organizations and by leveraging its federal GEAR UP grant, Hawaii P‐20 is leading 
regional and statewide efforts to establish middle and high school career pathways which are 
integrated with the UHCCs and that address regional economic needs.  
 
As the managing partner of the Hawaii Data eXchange Partnership (DXP) – a partnership of State 
agencies that have agreed to share and use data to inform positive change and to support 
continuous improvement of programs and services at all levels of statewide education and 
workforce training – Hawaii P‐20 provides online data dashboards that track average salaries and 
percent of graduates employed by UH degree based on longitudinal data from K‐12 through 
workforce, and produces a variety of resources to help educators and leaders make informed 
decisions about the educational pipeline, including career pathways.  
 
By using data to analyze the extent of success of various programs and initiatives, Hawaii P‐20 has 
been able to pilot programs that impact policies. For example, a case study conducted in 2015 found 
that low‐income students were less likely than their peers to participate in dual credit and that 
transportation and schedule conflicts were two main barriers. To address these barriers and provide 
more support for students, families, and high school administrators, Hawaii P‐20 leveraged private 
foundation funds with GEAR UP federal funds to pilot the Early College model. This model brought 
college courses to high school campuses and provided technical assistance for high school and 
college counselors. As demonstrated by Hawaii P‐20’s own analysis and an external evaluation, low‐
income students who participated in the pilot were more likely to enroll and persist in college 
compared to their peers. Hawaii P‐20 shared these outcomes widely, and in the 2017 legislative 
session the Hawaii State Legislature appropriated $1 million per year in general funds to support 
and expand the Early College program. This demonstrates Hawaii P‐20’s ability to use data, pilot 
programs and leverage private, federal and state resources to support successful programs and to 
facilitate system change. 
 
Hawaii P‐20 also facilitated the enactment of policy changes to reduce math and English 
remediation in college. After HIDOE adopted the Smarter Balanced Assessment (SBA), Hawaii P‐20, 
working collaboratively with leadership at HIDOE and UH, used longitudinal data to inform a 
comprehensive placement policy which all 10 UH campuses adopted in Fall 2016. The policy allows 
students to use 11th grade SBA scores and/or the grade earned in Hawaii P‐20’s newly developed 
math transition course to place directly into college‐level math courses without having to take 
remedial courses. Hawaii P‐20 also worked to develop an English Language Arts transition course. 
The development of these courses was undertaken through Hawaii P‐20’s ability to leverage federal 
and philanthropic grants to achieve improvements in the education pipeline. 
 
Merging OSDCTE with Hawaii P‐20 is a solution to create synergy and clarity for the education 
ecosystem in Hawaii, while reducing redundancy, increasing capacity for data analysis and fusing 
compliance requirements with strategic direction. Because of Hawaii P‐20’s successful work in 
facilitating collaboration and affecting change, plus its significant work in federal and private grant 



management and execution, Hawaii P‐20 is the organization best positioned to innovate, scale and 
sustain career pathway programs across the State. 
   

3. Description of how the organization’s operational, organizational, functional and programmatic 
relationships will be affected, including impact on services to students, other target groups and 
relationships with other segments of the university. 
 
There is no anticipated negative impact on services to students, other target groups and 
relationships with other segments of the university. In fact, this reorganization is envisioned to 
effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners to develop and implement high‐quality 
CTE programs and programs of studies.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs from 
secondary to postsecondary education, scale up work‐based learning opportunities, and 
address labor market demands to support Hawaii’s economy. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE to generate a set of key policy questions focused on “career‐connected 
learning” in Hawaii that, if addressed, could provide actionable insights on ways in which to 
improve Hawaii’s education and training systems. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy inherent 
when separate offices share common goals and initiatives. 

 
4. Discussion of the efficiencies, service improvements or other benefits that will be achieved as a 

result of the reorganization. 
 

Please refer to responses to items 2 and 3. 
 

5. Complete description of the resource requirement or savings associated with the reorganization, 
including funding, positions, space, equipment and other resources. 
 
No additional costs are associated with this reorganization proposal; an estimated $130,000 in 
salary costs will be reduced from OSDCTE’s annual general fund budget beginning July 1, 2021 due 
to the State Director for CTE’s (89084) planned retirement on June 30, 2021. Once the incumbent 
has retired, the position will be abolished and the funds and count will revert to UH System. Hawaii 
P‐20’s Executive Director (89467) will assume overall leadership and direction for OSDCTE as of July 
1, 2021.  
 
No additional space, equipment or other resources are being requested. Existing space, equipment 
and other resources from both OSDCTE and Hawaii P‐20 will be utilized to execute the 
reorganization.  
 

6. Explanation of the sources of resources needed to implement the reorganization, e.g., reallocation 
from within the program or major unit, or new revenue. 
 



No additional resources are being requested to implement the reorganization. OSDCTE’s existing 
general and federal funds are sufficient to implement the reorganization. Where allowed, Hawaii P‐
20 will leverage available grant funds to supplement CTE resources. 
 

7. Discussion of the programmatic impacts of the proposed reorganization on the university. 
 
As mentioned, merging OSDCTE with Hawaii P‐20 will effectively: 

 Enhance cohesive communication and collaboration among State‐ and local‐level secondary, 
postsecondary, and business and industry partners.  

 Enable Hawaii P‐20 to use its expertise to leverage federal, state and private funding to 
support the development and implementation of aligned career pathway programs. 

 Utilize Hawaii P‐20’s capacity for data use, analysis and sharing to augment the existing 
work in OSDCTE. 

 Reduce duplication of effort and inefficient layers of administrative bureaucracy. 
 



S T A T E  O F  H A W A I I U N I V E R S I T Y O F  H AWA I I   OFFICE O F 

STATE DIRE CTO R FOR  CAREER AND TECHNICAL EDUCATION 

FUNCTIONAL STATEMENT. Reviewed July 2, 2020 

CAREER AND TECHNICAL EDUCATION 

COORDINATING ADVISORY COUNCIL  

Makes recommendations to the State Board for Career and Technical 

Education and assists in the development of policies and procedures for the 

administration of career and technical education in the State. 

OFFICE OF THE STATE DIRECTOR FOR CAREER 

AND TECHNICAL EDUCATION  

Provides leadership, direction, and coordination for all career and technical 

education in the State and cooperates with other institutions or agencies 

engaged in career and technical education. 

• Prepares and revises as necessary the State Plan for Vocational Education.

• Establishes objectives and priorities consistent with the State Board policies.

• Oversees the allocations of Federal funds to various State agencies and

prepares and submits budgets and reports to State and Federal authorities for

the continuance, promotion, and advancement of career and technical

education programs.

• Assists in the improvement of articulation among operating agencies and

various stakeholders.

• Administers the accountability of core indicators and measures of

performance.

• Plans, develops, and administers statewide career and technical education

research projects which relate to career and technical education in the State.

FISCAL SERVICES 

• Provides the budgetary and fiscal support to the Office and reports financial

CURRENT



statements to appropriate federal, University, and State entities. 

• Assists in management of human resource policies and procedures. 

 ADMIN and FISCAL SUPPORT 

 Reviews, writes, coordinates, and attends to matters of administrative  

  detail and disposes of any such matters for the Director of Career and  

  Technical Education (CTE). 

 

  Develops, plans, and coordinates meetings and schedules, and  

  documents meeting minutes. 

 

  Serves as office manager and oversees and organizes the facility,  

  supplies, equipment, student assistants, and files and record keeping  

  systems. 

 

  Manages CTE publications inventory and order fulfillment. 

 

  Assists the Fiscal Specialist in preparing and processing procurement,  

  fiscal and travel documents in on-line electronic systems in accordance  

  with established policies and procedures. 

 

   

 WORK-BASED LEARNING COORDINATOR 

 

Leads efforts related to K-16 work-based learning opportunities and workplace training,  

including working with organizations to coordinate work-based learning experiences. 

 

• Works collaboratively with administrators at the University of Hawaii, the Hawaii 

State Department of Education,  

• other state/federal agencies & local and national businesses or professional 

associations. 

•  

• Leads efforts to align workforce expectations with secondary and post-secondary career 

readiness preparation programs  

• to address workforce needs and to ensure student success through the educational 

pipeline and into the workforce. 

•  

• Serves as the Hawaii P-20 liaison for the Hawaii State Department of Education's 

Connect to Careers (C2C) Initiative. 

•  

   



 

 CTE & WORKFORCE DATA SUPPORT 

 

Develop & maintain a knowledge base of data from various sources: Hawaii Dept 

of Education, Career & Technical Education (CTE), unemployment insurance, & 

UH, as part of the Hawaii Data eXchange Partnership (DXP) statewide 

longitudinal data system. 

•  

• Serve as a resource to the end users of the DXP by providing functional and technical 

information and  

• analysis on data use, inquiries on the data access processes and appropriateness of data 

for user needs. 

•  

• Provide data validation to maintain data accuracy and troubleshoot complex data 

problems. 

•  

• Perform complex queries to extract data for ad hoc data requests/studies and use of 

pivot table functionality or  

• statistical software to create cross-tabulation and other statistical analyses. 

•  

• Conduct data analysis and mapping from various source systems from education, CTE,  

• workforce programs, and applicable state agencies. 

•  

• Provide comprehensive analysis, reporting and written summaries;  

• design, create and update statistical tables and graphs or other visual representation of 

data;  

• incorporate tables and graphics in report format to support important findings. 

•  

 
 
 COMMUNICATIONS, OUTREACH, & MARKETING 

• Coordinates programs, activities, and services relating to special populations 

and nontraditional employment and training. 

• Coordinates statewide career and technical education marketing efforts. 

• Coordinates communications efforts pertaining to the Office and delivery 

of career and technical education programs, activities, and services. 

•  

• CTE CIVIL RIGHTS 

• Promotes and ensures civil rights compliance with regard to federal and State 



requirements. 

 
 Administers the Methods of Administration of Civil Rights 
Compliance   in CTE as described in the Federal Regulations. 
 
 Prepares complete, technically correct reports for the state report to  
 OCTAE and for the annual report of compliance activities and 
findings   for audit purposes and/or submission to the US 
Department of    Education, Office of Civil Rights. 

 

 EXTERNAL AFFAIRS 

• Coordinates the planning, development, and logistics of statewide meetings 

designed to improve career and technical education programs in line with  

WIOA, ESSA, and Perkins legislation. 

• Serves an the State Office intermediary on Career Pathway Programs 

coordination between the HIDOE and the UHCCS  

• Researches, investigates, and disseminates information about career and 

technical education to various constituencies at the local, state, and national 

levels. 

 

 MEDIA SUPPORT 

 

  Designs and prepares reports, brochures, programs, publications, etc.  

  for printing with in-house or with external vendors for various  

  target audiences including educational institutions, government agencies  

  and the public. 

 

  Provides advanced professional work in the design, development,  

  operation and maintenance of departmental and state-wide, on-line  

  media for CTE.  

 

   Serves as liaison to staff, institutions, and other agencies with  

  media needs. 

 

  Develops and maintains a balanced comprehensive collection  

  of print media, non-print media, and technology to support  

  CTE Staff, Vendors, DOE and CC’s. 
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC PLANNING & POLICY (OVPAPP) 

FUNCTIONAL STATEMENT 

INTRODUCTION 

The OVPAPP provides executive leadership in setting forth the systemwide 
academic vision and goals for the University of Hawai‘i in collaboration with internal 
and external stakeholders.  It is comprised of five offices: 1) Academic Affairs / 
Planning and Policy; 2) International and Strategic Initiatives; 3) Institutional 
Research and Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i 
P-20); and, 5) Student Affairs. 

MAJOR FUNCTIONS 

• Leads the student completion agenda for the University of Hawai‘i.
• Ensures that academic programs and activities meet the needs of students

and the citizenry of the State of Hawai‘i.
• Advises the President and University executives on academic matters.
• Leads a council of campus chief academic officers.
• Provides leadership and support for systemwide articulation and transfer.
• Establishes and tracks strategic goals and measures to ensure that the

University is fulfilling its mission.
• Develops academic plans, policies and procedures.
• Formulates mission and planning documents, and prepares policy

statements, recommendations for action, and guidelines for implementation.
• Develops and implements systemwide tuition policies and procedures.
• Supports the University Centers in offering the University’s baccalaureate and

higher degrees to residents of neighbor islands.
• Serves as academic liaison with State and federal educational boards,

stakeholder groups, systemwide University offices, and the All Campus
Council of Faculty Senate Chairs.

• Manages systemwide strategic planning efforts and provides planning
support.

• Serves as the systemwide source of expertise on issues relating to
institutional accountability.

• Serves as liaison with State and national academic educational boards and
other systemwide University offices.

• Provides leadership and direction for institutional research for the ten
campuses of the UH System and maintains the official System of Record for
systemwide student data reporting.

• Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational
delivery.

• Provides leadership and facilitates collaboration for systemwide initiatives and
activities around international engagement.

• Provides leadership in the management of systemwide student affairs.
• Implements a systemwide institutional data governance program to protect

the privacy and security of data and information under the stewardship of the
University.

• Prepares reports, studies, or briefing papers in response to requests from the
Board of Regents, President of the University of Hawai‘i, and local, national,
or international entities.

CURRENT
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 
 

INTRODUCTION 
 
The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 
 
MAJOR FUNCTIONS 
 

• Develops/revises academic policies and procedures.   
• Initiates, coordinates and supports systemwide academic initiatives. 
• Provides staff support to the Council of Chief Academic Officers and other 

systemwide academic committees. 
• Serves as system lead for articulation and transfer among the ten University 

campuses. 
• Convenes the University Council on Articulation, the Academic Advisors and 

Transfer Network and other systemwide academic committees. 
• Ensures that academic proposals prepared for Board of Regents or 

President’s actions are consistent with University guidelines. 
• Serves as the Vice President’s liaison to the All Campus Council of Faculty 

Senate Chairs. 
• Supports distance learning activities which focus on educational access and 

workforce development. 
• Convenes the University Center Directors to support the educational needs of 

students on neighbor islands for baccalaureate and higher degrees. 
• Serves as a resource to campuses in providing planning and policy 

interpretation and guidance, monitors systemwide planning initiatives, and 
facilitates priority-setting at system and campus levels. 

• Researches and consults with University stakeholders and constituents on 
emerging academic affairs issues in higher education at the national, State, 
and local levels. 

• Prepares required academic reports for the Board of Regents, President, 
University executives. 

• Prepares responses to international, national, and local inquiries and to ad 
hoc requests to the Board of Regents, State Postsecondary Education 
Commission, and the President on University and State educational policies 
and practices. 

 
 

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 
 
INTRODUCTION 
 
The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 
 
MAJOR FUNCTIONS 
 

• Leads the University System’s efforts around international engagement; 
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• Convenes systemwide international committee to facilitate collaboration 
among campuses and develop strategies to achieve UH’s international goals; 

• Promotes activities and programs that connect Hawai‘i and the University with 
ideas, talent, and economic opportunity from cultures and economies of the 
Asia-Pacific region and beyond; 

• Advises, and represents the Office of the President and Office of the Vice 
President for Academic Planning & Policy with international delegations and 
Hawai‘i-based international organizations at local, State, national, and 
international venues to extend the University’s profile globally; 

• Provides analytical support for planning and policy development; 
• Leads strategic initiatives related to the higher education needs of the State 

and emerging higher education trends and issues nationally; 
• Develops and implements leadership development program at the University;  
• Provides executive staff support for the Board of Regents, President, and 

Vice President for Academic Planning & Policy; 
• Provides legislative coordination for the Vice President for Academic Planning 

& Policy;  
• Represents the President and Vice President for Academic Planning & Policy 

on councils and committees, as assigned; 
• Serves as liaison with State agencies and other external stakeholders, as 

appropriate, to communicate the University of Hawai‘i’s strategic objectives 
with State priorities and planning efforts. 
 
 

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 
 

INTRODUCTION 
 
The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

  
The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 
 
The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 
 
The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 
 
MAJOR FUNCTIONS 
 
Information Services Functions 
 

• Maintains the official records for the reporting of systemwide student data at 
the University. 

• Designs reports, develops formats, defines terms, and summarizes and 
analyzes data to be made available to University administrators and campus 
personnel.  Conducts special studies as needed. 
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• Monitors key changes in programs, course offerings, and other required 
information, and updates master code, lookup tables and a Student Tracking 
system used in the generation of systemwide reports from data housed in 
administrative databases. 

• Develops and coordinates database structures and warehouses, including 
system design and systematic data definitions for the ODS and the 
University’s student data warehouse and management information reporting 
system. 

• Designs and develops automated reports and new administrative computer 
systems using the latest computer technology (including the World Wide 
Web); works with the Information Technology Services Office to streamline 
data retrieval, access and reporting. 

• Provides timely and convenient access to information about the University to 
the public. 

 
Systemwide Data Administration Functions 
 

• Develops, administers, coordinates and monitors data management 
information and data quality on a systemwide basis for the ODS and the 
student data warehouse. 

• Administers and manages program codes and data element definitions in the 
ODS and the student data warehouse to ensure data integrity and 
consistency. 

• Coordinates, monitors and responds to information needs as required by 
University administrators, planners, staff and external agencies, such as other 
state departments and federal agencies. Requirements include IPEDS, 
Student Right-to-Know, requests from the private sector and special 
legislative requests. 

• Coordinates and conducts workshops, training sessions and committees to 
facilitate the dissemination of information and information analysis to UH 
administrators and campus / program directors and their staff as part of the 
University’s overall management program. 

• Cooperates with other UH offices to produce accurate and timely reports on 
University operations, including Human Resources and Financial Aid. 

 
Analytical Services Functions 
 

• Provides systemwide direction for institutional research. 
• Researches and prepares analyses supported by charts and graphs for 

management and planning support reports, assessment reports and special 
reports as needed. 

• Researches, identifies and defines key data elements required for 
systemwide data use and analysis; develops policies and procedures 
required to systemize data across campuses; disseminates information on 
definitions, scope and usage of these data elements. 

• Develops and utilizes analytical techniques to support the University’s 
institutional and campus-level planning process, including: simulated models; 
enrollment projection models; quantitative unit activity and resource indicators 
analysis; workload measures; program efficiency measures; quantitative 
program review indicators; historical enrollment patterns; institutional 
comparisons; student progress and outcomes analysis. 

• Researches systemwide indicators and develops analytical data and studies 
on the factors affecting University programs. Researches and summarizes the 
external benefits directly or indirectly attributable to University programs. 

• Provides analytical support, training and consultation to campuses regarding 
the data and tables in the ODS and the student data warehouse.  Supports 
academic planning and analysis and the utilization of analytical techniques 
and systems. 
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• Provides technical support and consultation in the training and dissemination 
of computer modeling and statistical techniques as required for operations 
and strategic planning. 

• Supports the University’s efforts in creating and maintaining a statewide 
longitudinal data system consisting of student data from K-12, postsecondary 
education and the workforce. 

 
               
 
HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 
                                                                                                                                    

INTRODUCTION 
 
The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  
 
MAJOR FUNCTIONS 
 

• Develops systemwide policies, programs, and initiatives designed to 
promote attainment of the Hawai‘i P-20 mission to assure that more of 
Hawaii’s people persist through this pipeline. 

• Partners with the Hawai‘i Department of Education (HIDOE), the 
Executive Office on Early Learning, and the University of Hawai‘i to work 
with the P-20 Council to develop a seamless system of educational 
delivery to prepare Hawai‘i’s learners for success. 

• Advises the Vice President for Academic Planning & Policy and other 
University executives on Hawai‘i P-20 plans and initiatives. 

• Coordinates, facilitates, and partners in program development and 
administration efforts with the University of Hawai‘i System and with 
participating State agencies and community stakeholder groups, e.g., the 
HIDOE, Department of Labor and Industrial Relations and the Executive 
Office on Early Learning. 

• Serves as liaison to local, State and federal academic educational entities, 
systemwide University offices, HIDOE, the legislature, and community 
stakeholder groups. 

 
 
OFFICE OF STUDENT AFFAIRS (OSA) 
 

INTRODUCTION 
 
In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 
 
The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 
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MAJOR FUNCTIONS 
 

• Advises the senior University staff on Student Affairs matters. 
• Serves as administrative liaison with Board of Regents Committee on 

Student Affairs.  
• Serves as an advocate for students within the scope and intent of the 

Board of Regents, executive policy and the UH System and campus 
strategic plans, goals, and objectives. 

• In consultation with the Office of Academic Affairs/Planning and Policy, 
participates in the development of student affairs policies and coordinates 
the implementation of systemwide policies among UH campuses, 
including but not limited to residency, admissions, enrollment 
management, recruitment, records and registration, financial aid, tuition 
waivers, scholarships and tuition differentials. 

• In consultation with campus student affairs and student services offices, 
develops and facilitates Student Affairs programs that require coordination 
among UH campuses, including but not limited to financial aid; counseling; 
student employment and cooperative education; career services; 
internships; service learning; judicial affairs; residence halls; students with 
disabilities; child care; student health insurance; student health services; 
student equity and diversity; and international student services.    

• Convenes/facilitates meetings of the UH Council of Senior Student Affairs 
Officers (CSSAO). 

• Works with UH System Student Caucus. 
• Monitors campuses’ compliance with federal and State statutes, acts, and 

administrative procedures related to Student Affairs programs and 
jurisdictions. 

• Works with other appropriate UH schools, colleges, and campuses to 
collaborate, develop, and facilitate partnerships with pre-K through 20 
educational institutions on projects that are mutually beneficial to students 
and the community. 

• Serves as Certifying Officer for the Western Interstate Commission for 
Higher Education – Hawaii. 

• The Office of Academic Affairs/Planning and Policy and Office of Student 
Affairs work closely and collaboratively in matters related to enrollment 
management, admissions, recruitment, records, and registration, financial 
aid, tuition waivers, scholarships and tuition differentials.   

• The Associate Vice President for Academic Affairs will have jurisdiction 
and responsibility for providing leadership for the initiation and 
development of academic policies; the Associate Vice President for 
Student Affairs will have jurisdiction and responsibility for providing 
leadership for coordinating among campuses the implementation of 
systemwide student affairs policies. 
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STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I 

SYSTEMWIDE ADMINISTRATION 
OFFICE OF THE VICE PRESIDENT  

FOR ACADEMIC PLANNING & POLICY (OVPAPP) 

FUNCTIONAL STATEMENT 

INTRODUCTION 

The OVPAPP provides executive leadership in setting forth the systemwide
academic vision and goals for the University of Hawai‘i in collaboration with internal
and external stakeholders.  It is comprised of five offices: 1) Academic Affairs /
Planning and Policy; 2) International and Strategic Initiatives; 3) Institutional
Research and Analysis (IRAO); 4) Hawai‘i P-20 Partnerships for Education (Hawai‘i
P-20); and, 5) Student Affairs.

MAJOR FUNCTIONS 

 Leads the student completion agenda for the University of Hawai‘i.
 Ensures that academic programs and activities meet the needs of students

and the citizenry of the State of Hawai‘i.
 Advises the President and University executives on academic matters.
 Leads a council of campus chief academic officers.
 Provides leadership and support for systemwide articulation and transfer.
 Establishes and tracks strategic goals and measures to ensure that the

University is fulfilling its mission.
 Develops academic plans, policies and procedures.
 Formulates mission and planning documents, and prepares policy

statements, recommendations for action, and guidelines for implementation.
 Develops and implements systemwide tuition policies and procedures.
 Supports the University Centers in offering the University’s baccalaureate and

higher degrees to residents of neighbor islands.
 Serves as academic liaison with State and federal educational boards,

stakeholder groups, systemwide University offices, and the All Campus
Council of Faculty Senate Chairs.

 Manages systemwide strategic planning efforts and provides planning
support.

 Serves as the systemwide source of expertise on issues relating to
institutional accountability.

 Serves as liaison with State and national academic educational boards and
other systemwide University offices.

 Provides leadership and direction for institutional research for the ten
campuses of the UH System and maintains the official System of Record for
systemwide student data reporting.

 Oversees Hawai‘i P-20’s policies, programs, and initiatives and promotes the
Hawai‘i P-20 Council’s efforts to develop a seamless system of educational
delivery.

 Provides leadership and facilitates collaboration for systemwide initiatives and
activities around international engagement.

 Provides leadership in the management of systemwide student affairs.
 Implements a systemwide institutional data governance program to protect

the privacy and security of data and information under the stewardship of the
University.

 Prepares reports, studies, or briefing papers in response to requests from the
Board of Regents, President of the University of Hawai‘i, and local, national,
or international entities.
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ACADEMIC AFFAIRS / PLANNING AND POLICY OFFICE 
 

INTRODUCTION 
 
The Academic Affairs / Planning and Policy Office provides executive staff support to 
the Vice President for Academic Planning & Policy to achieve the systemwide 
academic vision and goals for the University of Hawai‘i. This office serves as the 
systemwide lead for academic planning and policy, articulation and transfer, and 
other academic initiatives that impact campuses across the ten campus University 
System. 
 
MAJOR FUNCTIONS 
 

 Develops/revises academic policies and procedures.   
 Initiates, coordinates and supports systemwide academic initiatives. 
 Provides staff support to the Council of Chief Academic Officers and other 

systemwide academic committees. 
 Serves as system lead for articulation and transfer among the ten University 

campuses. 
 Convenes the University Council on Articulation, the Academic Advisors and 

Transfer Network and other systemwide academic committees. 
 Ensures that academic proposals prepared for Board of Regents or 

President’s actions are consistent with University guidelines. 
 Serves as the Vice President’s liaison to the All Campus Council of Faculty 

Senate Chairs. 
 Supports distance learning activities which focus on educational access and 

workforce development. 
 Convenes the University Center Directors to support the educational needs of 

students on neighbor islands for baccalaureate and higher degrees. 
 Serves as a resource to campuses in providing planning and policy 

interpretation and guidance, monitors systemwide planning initiatives, and 
facilitates priority-setting at system and campus levels. 

 Researches and consults with University stakeholders and constituents on 
emerging academic affairs issues in higher education at the national, State, 
and local levels. 

 Prepares required academic reports for the Board of Regents, President, 
University executives. 

 Prepares responses to international, national, and local inquiries and to ad 
hoc requests to the Board of Regents, State Postsecondary Education 
Commission, and the President on University and State educational policies 
and practices. 

 
 

INTERNATIONAL AND STRATEGIC INITIATIVES OFFICE 
 
INTRODUCTION 
 
The International and Strategic Initiatives Office provides systemwide leadership in 
the area of international engagement to fulfill the University’s international strategic 
goal to be a preeminent international center of learning, discovery, application, and 
service in the Asia-Pacific region and beyond. The office also is responsible for 
supporting strategic initiatives tied to University, statewide, or national needs or 
issues that enhance the University’s abilities to fulfill its strategic goals and 
outcomes, and supports strategic planning through policy development and analysis. 
As designated, the office serves as liaison, representation, or support with State 
agencies and other external stakeholders for the University, President, or Vice 
President for Academic Planning & Policy (VPAPP). 
 
MAJOR FUNCTIONS 
 

 Leads the University System’s efforts around international engagement; 
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 Convenes systemwide international committee to facilitate collaboration 
among campuses and develop strategies to achieve UH’s international goals; 

 Promotes activities and programs that connect Hawai‘i and the University with 
ideas, talent, and economic opportunity from cultures and economies of the 
Asia-Pacific region and beyond; 

 Advises, and represents the Office of the President and Office of the Vice 
President for Academic Planning & Policy with international delegations and 
Hawai‘i-based international organizations at local, State, national, and 
international venues to extend the University’s profile globally; 

 Provides analytical support for planning and policy development; 
 Leads strategic initiatives related to the higher education needs of the State 

and emerging higher education trends and issues nationally; 
 Develops and implements leadership development program at the University;  
 Provides executive staff support for the Board of Regents, President, and 

Vice President for Academic Planning & Policy; 
 Provides legislative coordination for the Vice President for Academic Planning 

& Policy;  
 Represents the President and Vice President for Academic Planning & Policy 

on councils and committees, as assigned; 
 Serves as liaison with State agencies and other external stakeholders, as 

appropriate, to communicate the University of Hawai‘i’s strategic objectives 
with State priorities and planning efforts. 
 
 

INSTITUTIONAL RESEARCH AND ANALYSIS OFFICE 
 

INTRODUCTION 
 
The Institutional Research and Analysis Office (IRAO) provides accurate and timely 
data, information and analysis to empower decision makers in support of the 
University’s mission, and makes information accessible to the public to encourage 
transparency. 

  
The Office is responsible for maintaining the student data warehouse and 
Operational Data Store (ODS), and for coordinating and overseeing data quality and 
consistency across the UH System. It maintains a student tracking system, 
organizes quarterly meetings for campus IR offices and maintains data dictionaries 
for key student data systems. 
 
The Office maintains a data portal to provide easy and timely access to information 
on the University, prepares a systemized series of research reports, and responds to 
requests for information from internal and external agencies and individuals.  In 
addition, the Office coordinates the University’s response to applicable federal 
mandates (including IPEDS and Student Right-to-Know). 
 
The Office provides assistance to other UH offices including: supporting the 
statewide longitudinal data system; developing and producing special studies in 
response to management requests; assisting in the development of an integrated 
UH data warehouse. The Office plays a key role in supporting efforts to measure the 
effectiveness of University initiatives. 
 
MAJOR FUNCTIONS 
 
Information Services Functions 
 

 Maintains the official records for the reporting of systemwide student data at 
the University. 

 Designs reports, develops formats, defines terms, and summarizes and 
analyzes data to be made available to University administrators and campus 
personnel.  Conducts special studies as needed. 
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 Monitors key changes in programs, course offerings, and other required 
information, and updates master code, lookup tables and a Student Tracking 
system used in the generation of systemwide reports from data housed in 
administrative databases. 

 Develops and coordinates database structures and warehouses, including 
system design and systematic data definitions for the ODS and the 
University’s student data warehouse and management information reporting 
system. 

 Designs and develops automated reports and new administrative computer 
systems using the latest computer technology (including the World Wide 
Web); works with the Information Technology Services Office to streamline 
data retrieval, access and reporting. 

 Provides timely and convenient access to information about the University to 
the public. 

 
Systemwide Data Administration Functions 
 

 Develops, administers, coordinates and monitors data management 
information and data quality on a systemwide basis for the ODS and the 
student data warehouse. 

 Administers and manages program codes and data element definitions in the 
ODS and the student data warehouse to ensure data integrity and 
consistency. 

 Coordinates, monitors and responds to information needs as required by 
University administrators, planners, staff and external agencies, such as other 
state departments and federal agencies. Requirements include IPEDS, 
Student Right-to-Know, requests from the private sector and special 
legislative requests. 

 Coordinates and conducts workshops, training sessions and committees to 
facilitate the dissemination of information and information analysis to UH 
administrators and campus / program directors and their staff as part of the 
University’s overall management program. 

 Cooperates with other UH offices to produce accurate and timely reports on 
University operations, including Human Resources and Financial Aid. 

 
Analytical Services Functions 
 

 Provides systemwide direction for institutional research. 
 Researches and prepares analyses supported by charts and graphs for 

management and planning support reports, assessment reports and special 
reports as needed. 

 Researches, identifies and defines key data elements required for 
systemwide data use and analysis; develops policies and procedures 
required to systemize data across campuses; disseminates information on 
definitions, scope and usage of these data elements. 

 Develops and utilizes analytical techniques to support the University’s 
institutional and campus-level planning process, including: simulated models; 
enrollment projection models; quantitative unit activity and resource indicators 
analysis; workload measures; program efficiency measures; quantitative 
program review indicators; historical enrollment patterns; institutional 
comparisons; student progress and outcomes analysis. 

 Researches systemwide indicators and develops analytical data and studies 
on the factors affecting University programs. Researches and summarizes the 
external benefits directly or indirectly attributable to University programs. 

 Provides analytical support, training and consultation to campuses regarding 
the data and tables in the ODS and the student data warehouse.  Supports 
academic planning and analysis and the utilization of analytical techniques 
and systems. 
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 Provides technical support and consultation in the training and dissemination 
of computer modeling and statistical techniques as required for operations 
and strategic planning. 

 Supports the University’s efforts in creating and maintaining a statewide 
longitudinal data system consisting of student data from K-12, postsecondary 
education and the workforce. 

 
               
 
HAWAI‘I P-20 PARTNERSHIPS FOR EDUCATION OFFICE 
                                                                                                                                    

INTRODUCTION 
 
The Office of Hawai‘i P-20 Partnerships for Education (Hawai‘i P-20) is 
responsible for developing policies and initiatives and coordinating the 
implementation of joint public-private ventures along the education pipeline, from 
early childhood through college. Their goals encompass improving the 
educational achievement of learners at all levels, closing the gap between those 
who have traditionally been well-served by educational institutions and those who 
have not, and—ultimately—improving the quality of life of all people of the State 
by enhancing the quality of our workforce and engendering greater civic 
engagement.  
 
MAJOR FUNCTIONS 
 

 Develops systemwide policies, programs, and initiatives designed to 
promote attainment of the Hawai‘i P-20 mission to assure that more of 
Hawaii’s people persist through this pipeline. 

 Partners with the Hawai‘i Department of Education (HIDOE), the 
Executive Office on Early Learning (EOEL), and the University of Hawai‘i 
to work with the P-20 Council to develop a seamless system of 
educational delivery to prepare Hawai‘i’s learners for success. 

 Advises the Vice President for Academic Planning & Policy and other 
University executives on Hawai‘i P-20 plans and initiatives. 

 Coordinates, facilitates, and partners in program development and 
administration efforts with the University of Hawai‘i System and with 
participating State agencies and community stakeholder groups, e.g., the 
HIDOE, EOEL, and the Department of Labor and Industrial Relations. 

 Serves as liaison to local, State and federal academic educational entities, 
systemwide University offices, HIDOE, the legislature, and community 
stakeholder groups. 

 Provides leadership, direction, and coordination for all career and 
technical education (CTE) in the State and cooperates with other 
institutions or agencies engaged in CTE within the State. 
 

CAREER AND TECHNICAL EDUCATION COORDINATING ADVISORY 
COUNCIL 

 
Makes recommendations to the State Board of Career and Technical 
Education and assists in the development of policies and procedures for the 
administration of career and technical education in the State. 

 
OFFICE OF STUDENT AFFAIRS (OSA) 
 

INTRODUCTION 
 
In collaboration and consultation with the Office of the Academic Affairs/Planning 
and Policy and Senior Student Affairs and Student Services Officers on all UH 
campuses, the Office of Student Affairs initiates, develops, and coordinates 
student affairs programs and policies and procedures related to systemwide 
Student Affairs programs. 
 



PROPOSED 
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The OSA advocates for Student Affairs faculty and staff, students, and equity of 
service to students throughout the University of Hawai‘i System. This office 
serves as administrative liaison for the Hawai‘i Commission for National and 
Community Service and the National Corporation for Community Service. This 
office interacts and collaborates with public and private pre-K through 20 schools 
and educational institutions on numerous and varied topics, issues, and projects 
that are mutually beneficial to students and the community. 

 
MAJOR FUNCTIONS 
 

 Advises the senior University staff on Student Affairs matters. 
 Serves as administrative liaison with Board of Regents Committee on 

Student Affairs.  
 Serves as an advocate for students within the scope and intent of the 

Board of Regents, executive policy and the UH System and campus 
strategic plans, goals, and objectives. 

 In consultation with the Office of Academic Affairs/Planning and Policy, 
participates in the development of student affairs policies and coordinates 
the implementation of systemwide policies among UH campuses, 
including but not limited to residency, admissions, enrollment 
management, recruitment, records and registration, financial aid, tuition 
waivers, scholarships and tuition differentials. 

 In consultation with campus student affairs and student services offices, 
develops and facilitates Student Affairs programs that require coordination 
among UH campuses, including but not limited to financial aid; counseling; 
student employment and cooperative education; career services; 
internships; service learning; judicial affairs; residence halls; students with 
disabilities; child care; student health insurance; student health services; 
student equity and diversity; and international student services.    

 Convenes/facilitates meetings of the UH Council of Senior Student Affairs 
Officers (CSSAO). 

 Works with UH System Student Caucus. 
 Monitors campuses’ compliance with federal and State statutes, acts, and 

administrative procedures related to Student Affairs programs and 
jurisdictions. 

 Works with other appropriate UH schools, colleges, and campuses to 
collaborate, develop, and facilitate partnerships with pre-K through 20 
educational institutions on projects that are mutually beneficial to students 
and the community. 

 Serves as Certifying Officer for the Western Interstate Commission for 
Higher Education – Hawaii. 

 The Office of Academic Affairs/Planning and Policy and Office of Student 
Affairs work closely and collaboratively in matters related to enrollment 
management, admissions, recruitment, records, and registration, financial 
aid, tuition waivers, scholarships and tuition differentials.   

 The Associate Vice President for Academic Affairs will have jurisdiction 
and responsibility for providing leadership for the initiation and 
development of academic policies; the Associate Vice President for 
Student Affairs will have jurisdiction and responsibility for providing 
leadership for coordinating among campuses the implementation of 
systemwide student affairs policies. 
 



STATE OF HAWAI‘I
UNIVERSITY OF HAWAI‘I

SYSTEMWIDE ADMINISTRATION
OFFICE OF THE VICE PRESIDENT FOR 

ACADEMIC PLANNING & POLICY

POSITION ORGANIZATION CHART

CHART I

Perm
General Fund (UOH 903) 25.00
General Fund (UOH 902)   2.00
General Fund (UOH 904)   5.00
Federal Fund (UOH 904)   4.00

1 Excluded from position count
2  Part of UOH 902 appropriation, reflected organizationally on this chart
3  Part of UOH 904 appropriation, reflected organizationally on this chart
4  Position abolished; pending reorganization

INTERNATIONAL AND STRATEGIC 
INITIATIVES OFFICE

Sr Exec for Intl & Strategic Initiatives4

Operations Coordinator PBB 78889

INSTITUTIONAL RESEARCH AND 
ANALYSIS OFFICE

Director, Inst Res & Analysis   89160
 Academic Program Officer     89570
Admin & Fis Sup Sp PBA 79520
Inst/Policy Analyst PBB 80220
Inst/Policy Analyst PBB 78628
Inst/Policy Analyst PBB 811482

Inst/Policy Analyst PBB 811802

Inst/Policy Analyst PBB 78868
Inst/Policy Analyst PBC 80216

 IT Specialist PBB 78627
IT Specialist PBB 80213
IT Specialist PBB 80223

 Publications Specialist PBB 80677

ACADEMIC AFFAIRS / 
PLANNING AND POLICY OFFICE

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAI`I SYSTEM

President, University of Hawai‘i System 890581

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC PLANNING & POLICY

Vice President for Academic Planning & Policy 89051
Private Secretary II SR-22 900029
Institutional/Policy Analyst PBD 80015
  Fiscal Specialist PBB 80049

Assoc VP, Academic Affairs 89262
Academic Program Officer 89542
Admin & Fiscal Support Sp      PBA 78182
Educational Sp                         PBB 78586

HAWAI‘I P-20 PARTNERSHIPS
FOR EDUCATION OFFICE

Hawai‘i P-20 Executive Dir 89467
Inst/Policy Analyst PBB 77256
IT Specialist           PBC 78511
   Database Admin PBB   81776
Senior Admin Officer      PBC   78490
  Fiscal Spec PBB 80144 (N)3

  Research Associate PBB 80269 (N)3

 Admin & Fiscal Supp Sp PBA 80556 (N)3

   Program Spec PBB 810233

Program Manager PBC 802213

 Program Spec PBB 813333

   Program Spec PBB 813853

Inst/Policy Analyst PBB 81302 (N)3

Publication Spec PBB 816233

OFFICE OF 
STUDENT 
AFFAIRS

CHART II

PROPOSED



HAWAI‘I P-20 PARTNERSHIPS 
FOR EDUCATION

INTERNAL 
POSITION ORGANIZATION CHART

COMMUNICATIONS

Communications Officer PBB 78645T
Publications Specialist PBB 81623

STATE BOARD FOR CAREER 
AND TECHNICAL EDUCATION

(BOARD OF REGENTS)

HAWAII P-20 PARTNERSHIPS FOR EDUCATION

Hawaii P-20 Executive Director and 
State Director for Career & Technical Education 89467

  Admin & Fiscal Supp Spec PBA 78742T

OFFICE OF THE PRESIDENT
UNIVERSITY OF HAWAII SYSTEM

CAREER AND TECHNICAL 
EDUCATION COORDINATOR 

COUNCIL

DATA

Program Mgr PBC 79805T
Inst/Policy Analyst PBB 77256
IT Spec PBC 78511

    Database Admin PBA 81776
Inst/Policy Analyst PBB 79771T
Inst/Policy Analyst PBB 81302 (N)
Program Spec PBB 81635T

CAREER PATHWAYS

Program Mgr PBC 78811T
Program Spec PBB 81333
Program Spec PBB 81385
   Program Spec PBB 79297T
Program Spec PBB 79772T
   Program Spec PBB 79690T
Program Spec PBB 77823T
Program Spec PBB 80103T

 Program Spec PBB 79541T

COLLEGE & CAREER READINESS

Program Mgr PBD 78559T
Program Spec PBB 78491T
Program Spec PBB 78584T
Inst/Policy Analyst PBB 78968T
Program Spec PBB 79079T
Program Spec PBB 79272T
Program Spec PBB 79288T
Program Spec PBB 79515T
Program Spec PBB 80709T

EARLY LEARNING

Program Spec PBB 78704T

ADMIN & COMPLIANCE

Sr Admin Officer PBC 78490
Educational Spec PBB 80123
Fiscal Spec PBB 80144 (N)
Research Asst PBB 80269 (N)*
Admin & Fiscal Sup Sp PBA 80556 (N)*
Fiscal Spec PBB 79041T
Inst/Policy Analyst PBB 79258T
Admin & Fiscal Sup Sp PBA 79851T
Fiscal Spec PBB 79041T

OFFICE OF THE VICE PRESIDENT 
FOR ACADEMIC PLANNING & POLICY

* Positions unfunded; to be redescribed and redeployed once funding available

COUNTS
General (UOH 903) 5.00
General (UOH 904) 5.00
Federal  (UOH 904) 4.00
Extramural (UOH 903) 24.00

PROPOSED
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2021 Budget/Funding Bills

HB 200 HD1 SD1 CD1 (Saiki)
RELATING TO THE STATE BUDGET
Appropriates funds for the operating and capital improvement budget of the Executive 
Branch for fiscal years 2021-2022 and 2022-2023.
Position:  Comments
Update:  Transmitted to Governor
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2021 Budget/Funding Bills (Operating Budget)
Board CD1

Campus Description FY22 FY23 FY22 FY23 

UH Mānoa UH Mānoa Athletics $ 3,600,000 $ 3,600,000 

UH Hilo UH Hilo Athletics $    400,000 $    400,000 

UH Community Colleges Hawaiʻi Promise Program $    700,000 $    700,000 

UH Mānoa Add (3) Positions and Funds for HIMB $       197,228 $       197,228 

UH Mānoa Reduce (1) filled position and funds $      (343,800) $      (343,800)

UH Hilo Add Funds for Athletics $       105,895 

UH Mānoa Transfer funds to new Cancer Center Program ID $   (3,098,055) $   (3,098,055)

Cancer Center (new) Transfer-in from Mānoa $    3,098,055 $    3,098,055 

UH West Oʻahu Add (2) Positions and Funds $       164,394 $       164,394 

UH Community Colleges Add (3) Positions and Funds $       160,000 $       220,000 

UH Mānoa Reduce Funds $ (35,600,000) $ (30,000,000)

JABSOM Reduce Funds $   (1,200,000) $   (1,200,000)

UH Hilo Reduce Funds $   (2,280,000) $   (2,280,000)

UH West Oʻahu Reduce Funds $   (1,080,000) $   (1,080,000)

UH Community Colleges Reduce Funds $   (4,600,000) $   (4,600,000)

UH Systemwide Support Reduce Funds $   (3,391,232) $   (3,391,232)

Total $ 4,700,000 $ 4,700,000 $ (47,867,515) $ (42,313,410)

V-Funded Add-ons

CD1 

Campus Description FY22 FY23 

UH Mānoa Add Funds for UHERO $    1,200,000 

Aquarium Add Funds for Waikīkī Aquarium $    1,000,000 

UH Community Colleges Add Funds for Hawaiʻi Promise $    1,300,000 $    1,300,000 

4
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2021 Budget/Funding Bills (Operating Budget)

• Legislature decided to cease general fund support for Athletics programs at Mānoa 
($3,600,000) and Hilo ($400,000).  Funding will be eliminated in the upcoming biennium.

• Hawaii Promise Program will not receive the $700,000 augmentation in general funds 
($1,800,000 in recurring general funds in the budget) but will receive $1,300,000 each year 
of the biennium in American Rescue Plan Act (ARPA) funds.

• New Program ID for Cancer Center created (UOH115).  This will not significantly alter 
current funding allocations from Mānoa (UOH100), and it is unclear why the Legislature felt 
the need to create this new Program ID.

• Mānoa was reduced significantly more than the other units, and was the only unit to receive 
the full amount of the Governor’s pre-session proposed 15% reduction.

Campus Governor's 15% 
Reduction CD1 Reduction FY22 %age of 

Governor's Cut
Mānoa $                 (35,600,000) $             (35,600,000) 100%
JABSOM $                   (3,000,000) $               (1,200,000) 40%
Hilo $                   (5,700,000) $               (2,280,000) 40%
West Oʻahu $                   (2,700,000) $               (1,080,000) 40%
Community Colleges $                 (23,000,000) $               (4,600,000) 20%
System Administration $                   (8,478,080) $               (3,391,232) 40%
Total $                 (78,478,080) $             (48,151,232) 61%

General appropriation bill reflects disproportionate general fund reductions.

5
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2021 Budget/Funding Bills (CIP Budget)
Board CD1 

Campus Project Title FY22 FY23 FY22 FY23 

UH Systemwide Support Renew, Improve, and Modernize 110,500,000 110,500,000 51,800,000 47,640,000 

UH Community Colleges Capital Renewal & Deferred Maintenance 25,000,000 25,000,000 25,000,000 -

UH Community Colleges Minor CIP 25,000,000 25,000,000 15,000,000 20,000,000 

UH Hilo Renew, Improve, and Modernize 24,000,000 13,500,000 1,300,000 

UH Mānoa Mānoa Mini Master Plan Phase 2 60,000,000 - 35,000,000 35,000,000 

UH Community Colleges Honolulu CC Technology Renovations 15,000,000 - 15,000,000 

Aquaria Waikīkī Aquarium 1,500,000 9,000,000 1,500,000 

UH Community Colleges ADA Upgrades 14,000,000 14,000,000 

UH West Oʻahu Renew, Improve, and Modernize 3,000,000 3,000,000 3,500,000 

UH Community Colleges Windward CC Agripharmatech Bioprocessing Facility 3,000,000 - 3,000,000 

UH Mānoa Central Admin Facility with Parking 4,000,000 -

UH West Oʻahu Planning Projects 500,000 500,000 

UH Community Colleges Kapiʻolani CC - Kokiʻo 2,500,000 30,000,000 

UH Community Colleges Maui College Vocational Tech - 2,000,000 

UH Mānoa CTAHR - Waialeʻe Research Station 1,600,000 

UH Hilo Mauna Kea Telescope Removal (Hoku Kea) 900,000 

UH Community Colleges Resource and Education Center 42,500,000 

UH Systemwide Support Makai Research Pier 5,550,000 

UH Mānoa Lyon Arboretum 1,200,000 

UH Community Colleges Proof of Concept for Maui Health System 500,000 

Total 288,000,000 232,500,000 203,350,000 102,640,000 

Additional projects - either not General Obligation Bonds or not in UH

Campus Project Title FY22 FY23 

UH Hilo Renew, Improve, and Modernize (V-Funds) 8,700,000 

Warehouses for Dept. of Agriculture 28,000,000 
6
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2021 Budget/Funding Bills (CIP Budget)

• Overall amount of $203.35 million for FY22 and $102.64 million for FY23 is 
decent, although certain items received less than requested funding and there 
are other projects that were not requested by the Board.

• Less than half of the requested amount for Renew, Improve, and Modernize 
(RIM) funding for UH System.

• Only first year funding ($1.5 million) for Waikīkī Aquarium.
• $10.0 million more for Mānoa Mini Master Plan Phase 2 than requested.
• $42.5 million for a Resource and Education Center is not a UH-sponsored or 

planned project, and therefore, its UH-related purpose is unknown at this time.
• $28.0 million appropriated in the Department of Agriculture for Warehouses 

with UH as the expending agency for those funds.

7

Aggregate CIP appropriations level positive, but specific CIP items are 
questionable.



HB 1296 HD1 SD2 CD1 (Luke)
RELATING TO STATE FUNDS
Part I: Repeals the Hawaii tobacco prevention and control trust fund and transfers unencumbered 
balances to the general fund on 6/30/2025.  Specifies that Hawaii tobacco settlement special fund 
moneys shall only be deposited into the university revenue-undertakings fund until 7/1/2033.  
Prohibits any contract for the management of Hawaii tobacco prevention and control trust fund 
moneys from extending beyond 6/30/2025.  Imposes a $4,300,000 cap on Hawaii tobacco 
settlement special fund.  Requires report to the legislature twenty days prior to the convening of 
the regular sessions of 2022, 2023, 2024, 2025, and 2026 on expenditures from Hawaii tobacco 
prevention and control trust fund moneys. 
Part II:  Makes an emergency appropriation to provide funds for the state comprehensive 
emergency medical services system for expenses related to collective bargaining and other 
current expenses. 
Part III:  Establishes and funds two permanent and five temporary full-time equivalent positions in 
the office of the governor. 
Part IV:  Requires all departments and the University of Hawaii to reimburse fringe benefit costs 
for non-general funded positions.  Specifies that the cigarette tax revenues deposited to the credit 
of the cancer research special fund shall only be used for capital expenditures and only until 
7/1/2041.  Ceases deposits of cigarette tax revenues into the emergency medical services special 
fund on 7/1/2021. 
Part V: Establishes a threat assessment team program. 
Part VI:  Funds one full-time equivalent position in the department of human resources 
development.
Position:  Oppose
Update:  Transmitted to Governor 8

2021 Budget/Funding Bills
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2021 Budget/Funding Bills
HB 1297 HD2 SD2 CD1 (Luke)
RELATING TO STATE FINANCES
Appropriates funds for statewide collective bargaining costs. 
Position:  Support
Update:  Transmitted to Governor

HB 1298 HD1 SD1 CD1 (Luke)
RELATING TO STATE FUNDS
Transfers to the general fund the excess balances of various non-general funds from various 
state departments and agencies.  Requires each department to annually submit to the 
Legislature program measures, costs elements, and accounting reports for all non-general 
funds under its control.  Effective 6/30/2021.
Position:  Comments
Update:  Transmitted to Governor

HB 1299 HD1 SD1 CD1 (Luke)
RELATING TO NON-GENERAL FUNDS
Repeals various non-general funds of:  AGR, ATG, BUF, BED, CCA, DEF, DOE, HHL, HTH, 
HMS, LBR, LNR, PSD, TRN, UOH, JUD; and HPHA.  Implements recommendations of the 
auditor.  Transfers most unencumbered balances to the credit of the general fund.
Position:  Oppose
Update:  Transmitted to Governor



TECHNOLOGY TRANSFER/COMMERCIALIZATION/CHIEF PROCUREMENT OFFICER/CANCER 
CENTER (Omnibus Bill)
SB 589 SD2 HD2 CD1 (Kim)
RELATING TO THE UNIVERSITY OF HAWAII
PART I:  Establishes the UH cancer center in statute as the cancer research center of Hawaii.   
Requires the director of the cancer center to be appointed by the board of regents upon 
recommendation of the provost of UH-Manoa and with the concurrence of the UH president.  
Requires the cancer center to be administratively affiliated with the John A. Burns school of medicine.   
Requires the director of the cancer center and the dean of the school of medicine to report and be 
accountable to the provost of UH-Manoa.  Requires funds expended from the tuition and fees special 
fund or research and training revolving fund for the school of medicine or cancer center to be used for 
educational or research and research-related purposes only. 
PART II: Requires UH to develop a plan for the school of medicine and cancer center to achieve 
greater operational efficiencies.  Requires the UH president to submit a progress report to the 
legislature before the 2023 regular session. 
PART III:  Extends the sunset of Act 38, SLH 2017, exempting UH's technology transfer activities 
from certain provisions of the state ethics code to 6/30/2024.  Prohibits technology transfer activities 
in which UH employees have a conflict of interest.  Requires board of regents to report employee 
conflicts to the legislature. 
PART IV: Extends the sunset of Act 39, SLH 2017, establishing UH's innovation and 
commercialization initiative program to 6/30/2024.  Prohibits program activities in which UH 
employees have a conflict of interest.  Requires UH to report employee conflicts to the legislature. 
PART V: Extends the sunset date of Act 42, SLH 2018, allowing the UH president to act as UH's 
chief procurement officer for procurement contracts under chapter 103D, HRS, to 6/30/2024. 
Position:  Oppose certain parts/Support certain parts
Update:  Transmitted to Governor

2021 Legislative Package
and other similar measures
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2021 Legislative Package
and other similar measures
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BACKGROUND CHECKS
SB 1220 SD1 (Kouchi)
RELATING TO CRIMINAL HISTORY RECORD CHECKS
Adds the University of Hawaii to the list of agencies that are authorized to conduct 
criminal history record checks on current or prospective employees, whose positions or 
duties are related to the security of campus facilities and persons. 
Position:  Support
Update:  Transmitted to Governor

CONFERENCE CENTER FUND
SB 1222 SD2 HD1 CD1 (Kouchi)
RELATING TO THE CONFERENCE CENTER REVOLVING FUND
Expands the scope of the conference center revolving fund for the University of Hawaii at 
Hilo.  Authorizes the chancellor of the University of Hawaii at Hilo to expend funds from 
the revolving fund.  Exempts the expenditure of moneys from the fund from bidding 
requirements under the Hawaii public procurement code.  Requires the chancellor of the 
University of Hawaii at Hilo to submit annual reports of the revolving fund to the 
legislature.
Position:  Support
Update:  Transmitted to Governor



2021 Legislative Package
and other similar measures
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BOARD OF REGENTS
SB 1225 SD1 HD1 CD1 (Kouchi)
RELATING TO THE UNIVERSITY OF HAWAII BOARD OF REGENTS INDEPENDENT 
AUDIT COMMITTEE
PART I: Allows the chairperson of the independent audit committee (IAC) of the University 
of Hawaii board of regents to be selected in a manner consistent with its bylaws.  Clarifies 
that the responsibility of the IAC as to the university's enterprise risk management is to 
oversee, rather than engage in the pertinent operations.  Exempts from chapter 91 and   
part I of chapter 92, HRS, discussions between the IAC and internal or external auditors on 
matters that should remain confidential in accordance with nationally recognized best 
practices for independent audit committees.  Allows the IAC chairperson to determine 
whether IAC discussions that are exempt from chapter 91 and part I of chapter 92, HRS, 
may be held without the presence of the president or the chief financial officer of the 
university. 
PART II:  Requires the IAC to report to the board of regents significant issues pertaining to 
university operations and programs found in audit reports that warrant corrective or 
remedial action.  Requires the board of regents to ensure that necessary actions are 
implemented, and the underlying significant issue is appropriately corrected and remedied.  
Position:  Support
Update:  Transmitted to Governor



2021 Select Bills of Interest
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Board of Regents
SB 1034 SD1 HD2 CD1 (Kouchi)
RELATING TO SUNSHINE LAW BOARDS
Authorizes boards to use interactive conference technology to remotely conduct meetings 
under the State's open meetings law.  Amends the requirements for public notices of 
board meetings and for in-person board meetings held by interactive conference 
technology.  Requires the Office of Information Practices to assess the implementation of 
meetings held using interactive conference technology and submit a report of its findings 
to the Legislature.  Effective 1/1/2022.
Position:  Support
Update:  Transmitted to Governor



2021 Select Bills of Interest
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Aloha Stadium
HB 1348 HD2 SD2 CD1 (Johanson)
RELATING TO THE STADIUM DEVELOPMENT DISTRICT
Establishes the stadium development special fund.  Provides for the abolishment of the 
stadium special fund.  Revises the general development guidance policies for the 
stadium development district and clarifies the respective roles of the stadium authority 
and Hawaii community development authority in the development of the stadium 
development district.  Broadens the powers and duties of the stadium authority, including 
authorizing the stadium authority to acquire and hold title to real property.  Exempts land 
to which the stadium authority holds title from the definition of "public lands."  Authorizes 
the stadium authority, with approval from the governor, to delegate to other state 
agencies implementation of capital improvement projects, including the transfer of funds, 
under certain conditions.  Adds two members to the stadium authority.  Amends the 
general bond authorization made by Act 268, Session Laws of Hawaii 2019.  Makes the 
financial disclosures of members of the stadium authority public records.
Position:  Support
Update:  Transmitted to Governor



2021 Select Bills of Interest
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Tuition Waivers/Scholarships
HB 1291 HD1 SD2 CD1 (Ohno)
RELATING TO SCHOLARSHIPS
Allows applicants to the University of Hawaii who earned a high school diploma from a 
public high school in the State with a cumulative grade point average of 3.0 and also 
provides evidence that they qualified for and received special education services for two 
or more years during enrollment in grades seven through twelve to be eligible for the 
Hawaii state scholars program.
Position:  Comments 
Update:  Transmitted to Governor



2021 Select Bills of Interest
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UH Assets
HB 1280 HD2 SD2 (Nishimoto)
RELATING TO THE NATURAL ENERGY LABORATORY OF HAWAII AUTHORITY
Transfers to the natural energy laboratory of Hawaii authority operational authority over 
the makai research pier located at the southeast corner of Oahu.  Authorizes the director 
of finance to issue general obligation bonds for the natural energy laboratory of Hawaii 
authority to repair and upgrade the makai research pier.
Position:  Support
Update:  Failed to meet legislative deadline

SB 628 SD2 HD2 CD1 (Baker)
RELATING TO THE TRANSITION OF THE OAHU REGIONAL HEALTH CARE 
SYSTEM FROM THE HAWAII HEALTH SYSTEMS CORPORATION INTO THE 
DEPARTMENT OF HEALTH
Among other things, commences the transfer of the Oahu regional health care system in 
its entirety from the Hawaii health systems corporation to the department of health.   
Requires the department of health to consult with the University of Hawaii regarding 
programs at Leahi hospital and Maluhia.
Position:  Support
Update:  Transmitted to Governor



2021 Select Resolutions of Interest
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Mauna Kea
HR 33 HD1 (Tarnas)
CONVENING A WORKING GROUP TO DEVELOP RECOMMENDATIONS FOR A 
GOVERNANCE AND MANAGEMENT STRUCTURE FOR MAUNA KEA.
Position:  Comments
Update:  HR 33 HD1 Adopted by the House

RCUH
SCR 183 SD1 HD1/SR 148 SD1 (Kim)
REQUESTING THE UNIVERSITY OF HAWAII TO CONVENE A TASK FORCE TO 
EXAMINE AND ASSESS ITS ARRANGEMENT FOR SERVICES WITH THE RESEARCH 
CORPORATION OF THE UNIVERSITY OF HAWAII.
Position:  Comments
Update:  SR Adopted by the Senate

SCR Failed to be adopted



2021 Select Resolutions of Interest
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Academic Tenure
SCR 201 SD1 HD1 (Kim)
URGING THE UNIVERSITY OF HAWAII AND UNIVERSITY OF HAWAII 
PROFESSIONAL ASSEMBLY TO CONVENE A TASK FORCE TO EXAMINE AND 
ASSESS THE UNIVERSITY OF HAWAII TENURE SYSTEM FOR RESEARCHERS AND 
OTHER NON-INSTRUCTIONAL FACULTY, AND COMPENSATION STRUCTURE OF 
FACULTY ENGAGED IN ACTIVITIES SUPPORTED BY EXTRAMURAL FUNDING AND 
GRANTS, IN COMPARISON TO PEER HIGHER EDUCATION INSTITUTIONS ACROSS 
THE UNITED STATES; AND PROPOSE THE BEST PRACTICES TO BE 
IMPLEMENTED BY THE UNIVERSITY OF HAWAII.
Position:  Comments
Update: Senate adopted HD1



Other Concurrent Resolutions Adopted
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HCR 102 HD2
REQUESTING THE OFFICE OF PLANNING, IN COLLABORATION WITH VARIOUS 
AGENCIES, TO DEVELOP A PLAN TO ESTABLISH A STATE GEOLOGICAL SURVEY IN 
HAWAII.  Lead:  UHM-HIGP

SCR 242 SD1 HD1
REQUESTING THE CONVENING OF A CREATIVE RESURGENCE TASK FORCE TO BUILD 
AND FOSTER CREATIVITY AND INNOVATION THROUGH THE ARTS, CULTURE, AND 
HUMANITIES.  Lead:  VPAS

SCR 246 SD1 HD1
REQUESTING THAT A WORKING GROUP BE CONVENED TO DEVELOP 
RECOMMENDATIONS FOR IMPLEMENTING THE REVITALIZING ECONOMY AND 
AGRICULTURE LEADERSHIP INITIATIVE.  Lead:  UHM-CTAHR



2021 Board of Regent Nominees
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GM 785 Submitting for consideration and confirmation to the Board of Regents of the 
University of Hawai'i, Gubernatorial Nominee, WILLIAM HANING III, for a term to 
expire 06-30-2026.

GM 786 Submitting for consideration and confirmation to the Board of Regents of the 
University of Hawai'i, Gubernatorial Nominee, DIANE PALOMA, for a term to expire 
06-30-2026.

GM 787 Submitting for consideration and confirmation to the Board of Regents of the 
University of Hawai'i, Gubernatorial Nominee, WAYNE HIGAKI, for a term to expire 
06-30-2026.

Update:  All nominees were confirmed unanimously by the Senate on 4/22/2021



HB 33 HD1 SD2  Amends the composition of members of the information technology 
steering committee to include one member to be appointed by the President of the 
University of Hawai‘i.  Lead:  CIO

HB 1284 HD2 SD2 CD1 Establishes within the department of human services an            
all-claims, all-payer data center steering committee, which includes the President of the 
University of Hawai‘i, or the President's designee, to oversee and provide direction for the 
all-claims, all-payer database and data center within the health analytics program.       
Lead:  UHM-SOCSCI

HB 1322 HD1 SD2 Establishes the trauma-informed care task force, which includes a 
faculty member from JABSOM to be appointed by the dean of JABSOM, to develop and 
make recommendations for trauma-informed care in the State.  Lead:  UHM-JABSOM

SB 1421 SD2 HD2 CD1 Establishes the dual use technology task force, which includes 
one representative from UH, to explore how dual use technology can be used to promote 
economic recovery and diversify the State's economy.  Lead:  VPRI

HCR 91 Requesting the Hawai‘i Emergency Management Agency to convene a resiliency 
health disaster task force, which includes the UH President, or the President’s designee, to 
develop a coordinated statewide resiliency health disaster plan.  Lead:  VPA

Legislative 
Task Forces/Working Groups/Committees

21



SCR 201 SD1 HD1 Urging UH and UHPA convene a task force to examine and assess the 
UH’s tenure system for researchers and other non-instructional faculty and compensation 
structure of faculty engaged in activities supported by extramural funding and grants.  
Lead:  VPAS

SCR 242 SD1 HD1 Requesting a creative resurgence task force be convened to build and 
foster creativity and innovation through the arts, culture, and humanities in the State.  The 
task force shall include faculty members from UHM, UHH, and UHWO.  Lead:  VPAS

SCR 246 SD1 HD1  Requesting the Chairperson of the Hawaiian Homes Commission to 
convene a Revitalizing Economy and Agriculture Leadership working group, which includes 
the Dean and Director for Research and Cooperative Extension at CTAHR, to consider and 
develop recommendations regarding the implementation of the Revitalizing Economy and 
Agriculture Leadership initiative.  Lead:  UHM-CTAHR

Legislative 
Task Forces/Working Groups/Committees
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• April 29 – Adjournment Sine Die

• June 21 – 35th day after Sine Die (intent to veto)

• July 6 – 45th day after Sine Die

(sign, veto, allow to become law without signature)

Legislative Calendar
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Conclusion

24



Addendum



HR 6 HD1
REQUESTING THE LEGISLATIVE REFERENCE BUREAU, IN CONSULTATION WITH THE 
JOHN A. BURNS SCHOOL OF MEDICINE AT THE UNIVERSITY OF HAWAII AT MANOA AND 
DEPARTMENT OF HEALTH, TO CONDUCT A STUDY ON THE CUMULATIVE HEALTH 
EFFECTS OF PERSISTENT URBAN NOISE IN HONOLULU.

HR 76
REQUESTING THE HAWAII EMERGENCY MANAGEMENT AGENCY CONVENE A 
RESILIENCY HEALTH DISASTER TASK FORCE TO DEVELOP A COORDINATED STATEWIDE 
RESILIENCY HEALTH DISASTER PLAN.

HR 85 HD2
REQUESTING THE OFFICE OF PLANNING, IN COLLABORATION WITH VARIOUS 
AGENCIES, TO DEVELOP A PLAN TO ESTABLISH A STATE GEOLOGICAL SURVEY IN 
HAWAII.

HR 95 HD1
URGING THE DEPARTMENT OF AGRICULTURE, DEPARTMENT OF HEALTH, DEPARTMENT 
OF LAND AND NATURAL RESOURCES, AND UNIVERSITY OF HAWAII TO DEVELOP AND 
IMPLEMENT A MOSQUITO CONTROL PROGRAM THAT USES WOLBACHIA BACTERIA TO 
REDUCE MOSQUITO POPULATION LEVELS THROUGHOUT THE STATE.

Other Single Chamber Resolutions Adopted

A1



HR 99 HD1
REQUESTING THE CONVENING OF A WORKING GROUP TO DETERMINE THE GAPS IN 
ACCESS TO HEALTH CARE AND THE POTENTIAL ROLE ADVANCED PRACTICE 
REGISTERED NURSES MAY PLAY IN ADDRESSING THESE GAPS.

HR 100 HD1
REQUESTING THE LEGISLATIVE REFERENCE BUREAU TO CONDUCT AN ANALYSIS OF 
ADVANCED PRACTICE REGISTERED NURSES AND PHYSICIAN ASSISTANTS.

HR 113 HD1
REQUESTING THE ESTABLISHMENT OF A BURIAL SITES WORKING GROUP TO REVIEW 
AND RECOMMEND IMPROVEMENTS TO THE ISLAND BURIAL COUNCILS.

HR 138 HD1
REQUESTING THE DEPARTMENT OF HUMAN SERVICES; DEPARTMENT OF HEALTH, VIA 
THE BEHAVIORAL RISK FACTOR SURVEILLANCE SYSTEM; AND DEPARTMENT OF 
EDUCATION, VIA THE YOUTH RISK BEHAVIOR SURVEILLANCE SYSTEM, TO COLLECT 
INFORMATION ON THE SEX, SEXUAL ORIENTATION, AND GENDER IDENTITY AND 
GENDER EXPRESSION OF RESPONDENTS, INCLUDING RESPONDENTS WHO ARE 
UNDER THE SUPERVISION OF THE COURTS AND THE HAWAII YOUTH CORRECTIONAL 
FACILITY.

Other Single Chamber Resolutions Adopted

A2



SR 8 SD2
CONVENING A TASK FORCE TO ADDRESS IMPLEMENTATION OF HAWAII'S STATE LAW 
COROLLARY TO TITLE IX TO STRENGTHEN HAWAII'S EFFORTS TO END CAMPUS-BASED 
SEXUAL VIOLENCE AND GENDER DISCRIMINATION.

SR 31 SD1
REQUESTING THE DEPARTMENT OF AGRICULTURE TO ESTABLISH A KONA AREA 
AGRICULTURAL WORKING GROUP TO PROMOTE AGRICULTURE, ECONOMIC 
DEVELOPMENT, AND HOUSING.

SR 38 SD1
SUPPORTING AN ECONOMIC TRANSITION THAT COMBATS CLIMATE CHANGE AND 
INCORPORATES CIRCULAR ECONOMY GOALS ROOTED IN ALOHA AINA PRINCIPLES.

SR 52 SD1
REQUESTING THE AUDITOR TO CONDUCT A SUNRISE ANALYSIS ON LICENSING AND/OR 
CERTIFICATION OF COMMUNITY HEALTH WORKERS.

SR 131 SD1
URGING STATE DEPARTMENTS AND ATTACHED AGENCIES TO TRAIN THEIR BOARDS 
AND COMMISSIONS.

Other Single Chamber Resolutions Adopted

A3



SR 133
URGING THE DEPARTMENT OF HUMAN RESOURCES DEVELOPMENT TO REEXAMINE 
THE QUALIFICATIONS FOR STATE POSITIONS THAT ARE CURRENTLY VACANT AND 
REPLACE THE QUALIFICATION OF A BACHELOR'S DEGREE WITH AN ASSOCIATE 
DEGREE OR CERTIFICATE, WHERE APPLICABLE.

SR 169 SD1
URGING THE EXECUTIVE AND LEGISLATIVE BRANCHES OF THE STATE OF HAWAII TO 
PROMOTE AND REALIZE THE VISION AND FULL POTENTIAL OF THE GLOBAL ALLIANCE 
FOR INTERNATIONAL COLLABORATION IN SPACE INITIATIVE AND EXPLORE WAYS TO 
PROVIDE STATE ADMINISTRATIVE AND FUNDING SUPPORT FOR THE INITIATIVE, IN 
CONSULTATION WITH THE HAWAII SPACE INDUSTRY INNOVATION PROGRAM AND 
GOVERNOR ARIYOSHI FOUNDATION.

SR 171 SD1
REQUESTING THE OFFICE OF HAWAIIAN AFFAIRS TO ESTABLISH THE BURIAL SITES 
WORKING GROUP TO EXAMINE THE BURIAL SITES PROGRAM UNDER THE 
DEPARTMENT OF LAND AND NATURAL RESOURCES' STATE HISTORIC PRESERVATION 
DIVISION.

Other Single Chamber Resolutions Adopted

A4



SR 172 SD1
REQUESTING THE DEPARTMENT OF HEALTH TO CONVENE A MEDICINAL PSILOCYBIN 
AND PSILOCIN WORKING GROUP TO EXAMINE THE MEDICINAL AND THERAPEUTIC 
EFFECTS OF PSILOCYBIN AND PSILOCIN OR DEVELOP A LONG-TERM STRATEGIC PLAN 
TO ENSURE THE AVAILABILITY OF MEDICINAL PSILOCYBIN AND PSILOCIN OR 
PSILOCYBIN-BASED AND PSILOCIN-BASED PRODUCTS THAT ARE SAFE, ACCESSIBLE, 
AND AFFORDABLE FOR ELIGIBLE ADULT PATIENTS.

SR 174 SD2
URGING THE DEPARTMENT OF HUMAN RESOURCES DEVELOPMENT AND DEPARTMENT 
OF EDUCATION TO ESTABLISH AND OFFER A QUALIFIED ROTH CONTRIBUTION 
PROGRAM TO THEIR RETIREMENT PLAN PARTICIPANTS.

SR 201 SD1
REQUESTING THE CONVENING OF A CREATIVE RESURGENCE TASK FORCE TO BUILD 
AND FOSTER CREATIVITY AND INNOVATION THROUGH THE ARTS, CULTURE, AND 
HUMANITIES.

SR 205 SD1
REQUESTING THAT A WORKING GROUP BE CONVENED TO DEVELOP 
RECOMMENDATIONS FOR IMPLEMENTING THE REVITALIZING ECONOMY AND 
AGRICULTURE LEADERSHIP INITIATIVE.

Other Single Chamber Resolutions Adopted

A5



SR 206 SD1
REQUESTING THAT A WORKING GROUP BE CONVENED TO DEVELOP 
RECOMMENDATIONS TO FACILITATE HOMESTEAD AGRICULTURAL DEMONSTRATION 
PROJECTS IN THE STATE.

SR 208
REQUESTING THE BOARD OF EDUCATION TO AUTHORIZE AN E-SPORTS PROGRAM FOR 
PUBLIC HIGH SCHOOLS IN THE STATE.

SR 217 SD1
URGING THE DEPARTMENT OF AGRICULTURE TO IDENTIFY HOW COFFEE BERRY 
BORER AND COFFEE LEAF RUST ENTERED INTO HAWAII AND MEASURES TO PREVENT 
THE FLOW OF THESE INVASIVE SPECIES INTO THE STATE TO PROTECT THE ONGOING 
VIABILITY OF HAWAI‘I'S COFFEE INDUSTRY.

Other Single Chamber Resolutions Adopted

A6
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MEMORANDUM

TO: Benjamin Kudo
BOR Chair

VIA: David Lassner
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Provost Bruno
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Vice Chancellor for Administration. Finance and Operations

V. Vance Ro Ie
FROM: V. Vance Roley

Dean and First Hawaiian Bank Chair of Leadership and Management

SUBJECT: REQUEST SPECIAL SALARY ADJUSTMENT FOR DR. QIMEI CHEN, ASSOCIATE DEAN

SPECIFIC ACTION REQUESTED:

It is requested that the Board of Regents approve a UH Foundation endowment funded salary supplement in
the amount of $50,016 ($4,168 monthly) for Dr. Qimei Chen, Senior Associate Dean for Academic Affairs,
Harold and Sandy Noborikawa Endowed Chair of Entrepreneurship, Marketing, and Information
Technology. The additional compensation is dependent on the availability of the UH Foundation funding
source.

RECOMMENDED EFFECTIVE DATE:

May 21, 202!

ADDITIONAL COST:

No additional costs are associated with this request as this salary supplement is funded by endowment funds
through University of Hawaii Foundation.

An Equal Opportunity/Afiirrnative Action institution
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PURPOSE:,

To seek approval for an endowment funded salary supplement for Dr. Qimei Chen to recognize her
endowed chair role and for retention purposes in effort to reduce the compensation disparity between
Dr. Chen’s regular 15 faculty appointment and her Executive/Managerial position appointment. Since
August 1, 2020, she has been appointed as the Harold and Sandy Noborikawa Endowed Chair of
Entrepreneurship, Marketing, and Information Technology while concurrently serving as the Associate
Dean. This is one of Shidler’s five endowed Chairs.

BACKGROUND:

Pursuant to Board of Regents’ Policy, RP 9.212, Executive and Managerial Personnel Policies, requests
for salary adjustments, other than annual salary adjustments, for merit, equity or retention basis that
exceed the maximum of the range set forth in the Salary Schedule shall require Board approval.

According to Executive Policy, RP 9.2 12, University of Hawaii desires to attract and retain competent
and experience personnel and to offer compensation that is competitive with the appropriate market. As
stated in the Board of Regents approved memo dated April 14, 2015, Dr. Chen had a proven record of
excellence in research, teaching and service when she stepped into the position as the Associate Dean.
Over the past 7 years, her contribution to the Shidler College of Business is invaluable and her
administrative record is impeccable. Beyond the daily operational demands of her position, her
involvement, to name a few, has also been vital in Shidler’s AACSB accreditation in 2015 and again in
2020; in all tenure, promotion, contract renewal and post-tenure review processes; in every recruitment
and retention of top talent; in transformation of spaces such as faculty lounge, PhD lounge and Dean’s
Annex; in materializing new program initiatives, e.g. specialized master programs; in promoting
intercollegiate collaboration such as iLab, Better Tomorrow Seminar Series, and Sustainability
curriculums; and in welcoming back the School of Travel Industry Management and chaperoning the TIM
faculty and curriculum. With her effort, integrating TIM School to Shidler’s most recent AACSB
accreditation was seamless.

As the Senior Associate Dean for Academic Affairs, Dr. Chen’s position calls for research leadership. She
demonstrates just that not only through mentoring faculty and providing systematic new faculty
orientation, but her own record of research excellence. She has published 55 peer- reviewed articles, has
close to 15,000 Google Scholar citations and has been consistently ranked among the top ten influential
researchers in her field. For example she has been ranked twice as the 9th key influencer in the field of
Internet advertising research together with scholars such as David Aaker (ranked No. 16, E.T. Grether
Professor of Marketing and Public Policy, Haas School of Business, UC Berkeley); John Deighton
(ranked No. 21, Harold M. Brierley Professor of Business Administration at Harvard Business School);
and Joe Alba (ranked No. 28, Distinguished Professor, Warrington College of Business Administration,
University of Florida), etc.. She is also a leading expert in research methods and has years of industry
experience working for/with multinational corporations such as Siemens AG, MediaOne Group (Corncast
MO Group), Neilson Media Center, General Mills, 3M and DDB Worldwide. She is the recipient of many
prestigious international research awards such as the Juran Fellowship from the Joseph M. Juran Center
for Research in Supply Chain, Operations, and Quality; the S. Tamer Cavusgil Award from the American
Marketing Association and the Best Article Award from the Journal of Consumer Research. Her award
winning JCR paper is ranked as the number one most-cited article in the history of the Journal of
Consumer Research, a Financial Times Top 50 Journal.

Her citation record indicates that her research has diffused across all business disciplines and other
disciplines including Education, Environmental Research, Food Safety, Language, Medicine,
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Neurolmaging, Nursing, Pharmacy, Psychology, STEM and Tourism. Given her research reputation,
since 2020, she has been invited by the European Science Foundation to be part of the ESF College of
Expert Reviewers to assess proposals and fellowship applications from many global scholarly and
business communities in various fields including the European Space Agency, the HERA Consortium, the
GRAPHENE flagship, the Research Foundation — Flanders (FWO), the Universities of Bordeaux, Ghent,
Lille, Aix-Marseille, Luxembourg, Naples, Piemonte Orientale, and Turin as well as the AXA Research
Fund and the Region Grand Est (France). Given her research excellence and contribution to the College,
Dr. Chen has been appointed as the Shidler College Distinguished Professor from 2010-2013, the Jean B.
Rolles Distinguished Professor from 2013 to 2020 and since August 1, 2020, the Harold and Sandy
Noborikawa Endowed Chair of Entrepreneurship, Marketing, and Information Technology while
concurrently serving as the Associate Dean.

After serving as Department Chair for 8 years, Dr. Qimei Chen was appointed to serve as the Interim
Associate Dean in 2014 and then the Board of Regents approved her appointment as the Associate Dean
for Academic Affairs on May 21, 2015 with a 12-month salary of $225,000. She has received the modest
EM annual salary increases when eligible, however her current EM salary of $251,964 falls below the
equivalent of her faculty salary. Given her EM position, she was not able to receive overload from her
endowment in the past six years even though she has devoted many vacation leaves, holiday leaves,
nights and weekends to work on research and directing PhD dissertation studies. She has published 17
journal articles since 2015 and her research productivity and impact are in par with nearly all other Chair
and Professorship holders. Further, although Dr. Chen has a stellar teaching record, her EM position also
keeps her from overload teaching opportunity. By comparison, her appointment as the Associate Dean for
Academic Affairs on May 21, 2015 by the Board of Regents carries a 9-month 15 fallback salary of
$203,856 effective July 1,2015 and this amount increases with all UHPA collective bargaining increases
per EP 9.215. As of March 1,2021, her 9-month 15 fallback salary is $241,536.00 and will be at
$246,372.00 on August 1,2021. This translates to a 12-month equivalent faculty compensation of
$328,496 with endowment and teaching overload, resulting a compensation shortfall of at least $76,532 in
her current Senior Associate Dean position.

The Noborikawa Endowed Chair is one of Shidler’s five endowed Chairs. Income generated from the
principal Chair endowments sometimes has been used as supplemental salary for the Chair holders to help
offer market-level compensation. Since the University desires to attract and retain competent and
experienced personnel and to offer compensation that is competitive with the appropriate market, the best
source of comparable salary data is the annual survey done by the College’s accreditation organization,
the Association to Advance Collegiate Schools of Business (AACSB) International. Data for the
AACSB’s 2020-2021 Salary Survey were collected in the fall of 2020 and reported by academic
discipline. The requested salary supplement in the amount of $50,016 will bring Dr. Chen’s total
compensation to $301,980, which helps reduce the compensation disparity between Dr. Chen’s regular IS
faculty appointment and her EM appointment. This total compensation is still well below the median total
compensation of $367,196 when including only 9-month Associate Dean Appointment data and is similar
to $294,205 weighted average median when including both 9-month and 12-month Associate Dean
appointments for Associate Deans in all public universities with Ph.D. programs (Attachment B) and far
below the median total compensation of $484,559 ($373,335 weighted average median when including
both 9-month and 12-month Associate Dean appointments) for Associate Deans in top Public 21 business
schools College used for comparison purposes (Attachment C).

Since the 9-month Associate Dean appointment is more in line with the Academic Affairs and research
nature of Dr. Chen’s appointment, we further examined those appointments’ percentile information. The
proposed total compensation of $301,980 for Dr. Chen falls just below the 30th percentile of $302,116
(shown as $228,400 base as 75.6% of total compensation) for all public universities with Ph.D. programs;
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and far below even the 10th percentile of $345,588 (shown as $235,000 base as 68% of total
compensation) for top Public 21 business schools. Dr. Chen’s international reputation, as demonstrated by
her Google Scholar research citations and several prestigious research awards she has received nationally
and internationally, as well as her administrative service record, rank her among the highly sought after
faculty members and administrative talent the Shidler College of Business strives to recruit and retain.

Dr. Chen’s administrative leadership has helped college to further advance and achieve its goals, and her
continued dedication to research has resulted in her recognition as the Harold and Sandy Noborikawa
Endowed Chair of Entrepreneurship, Marketing, and Information Technology while as Associate Dean.
She has been able to be successful in both aspects and it is justified to provide the supplemental salary
which is dependent on the availability of the UH Foundation funding source. Retaining Dr. Chen will
enable our college to continue our overall initiatives as well as strengthen the research portfolio of the
college faculty.

A separate request has been made to President to allow her to retain her faculty fallback rights to her 15
tenured position as long as she remains in an EM appointment.

ACTION RECOMMENDED:

It is recommended that the Board of Regents approve an endowment funded salary supplement in the
amount of $50,016 ($4,168 monthly) for Dr. Qirnei Chen, Senior Associate Dean for Academic Affairs,
Harold and Sandy Noborikawa Endowed Chair of Entrepreneurship, Marketing, and Information. The
additional compensation is dependent on the availability of the UHF funding source.

Attachments: Chen CV
AACSB Salary Survey Report — All accredited business schools with Ph.D. programs
AACSB Salary Survey Report —21 top business schools at U.S. public universities



Attachment A

CURRICULUM VITAE

QIMEI CHEN
Harold and Sandy Noborikawa Endowed Chair
of Entrepreneurship, Marketing, and Information Technology
Professor of Marketing
Senior Associate Dean for Academic Affairs
Shidler College of Business
University of Hawaii at Manoa
2404 Maile Way, C303
Honolulu, HI 96822
Phone: 808-956-7446
Fax: 808-956-9886
Email: gi mei(dhavai i .edu

EDUCATION
Ph. D. University of Minnesota (Twin Cities) 2001
M.A. University of Minnesota (Twin Cities) 1999
B.A. NanjingNornial University (China) 1994

ACADEMIC POSITIONS
University ofHawaii at Manoa, Shidler College of Business, Honolulu, Havaii
Since 2020, Harold and Sandy Noborikawa Endowed Chair in Entrepreneurship, Marketing and
Information Technology
2013-2020, Jean E. Rolles Distinguished Professor
2010-2013, Shidler College Distinguished Professor
Since 2010, Professor of Marketing
2006-2009, Shidler College Distinguished Associate Professor
2006-2009, Associate Professor of Marketing
200 1-2005, Assistant Professor of Marketing

Japan-America Institute ofManagement Science, Honolulu, Hawai
2002-03 Summer, 2006-07 Summer, Affiliated MBA faculty

University ofMinnesota at Thin Cities, Carlson School of Management, Dept. of IDSc

2000-200 1, Teaching Specialist

University ofMinnesota at Twin Cities, Carlson School of Management, Dept. of IDSc

1998-2001, Research Associate

University ofMinnesota at Twin Cities, Mithun Office of Advertising, SJMC

1997-2000, Research Assistant

INDUSTRY EXPERIENCE
MediaOne Group, Minneapolis, MN

1998, Market Analyst

Sino Field Trading Limited, Hong Kong



1995—I 997, Project Manager

Siemens AG, Erlangen, Germany

1994—1995, Assistant to the SPPA Deputy General Manager

TEACHING EXPERIENCE

IDSC 3001 Management of Information Systems
MKT 321 Marketing Research
MKT 362 Internet Marketing
MKT 363 Customer Relationship Management
EMBA, VEMBA, NIMBA Distance Education, DLEMBA BUS623: Marketing Management
CHEMBA MKT 690: Advanced Seminar in Marketing: Chinese Marketing Systems
USIMBA, VEMBA, NIMBA, Day MBA, Night MBA
MKT 658: Advanced Seminar in Marketing: US Marketing in the InfonTlation Age
MKT 702: Cross-Cultural Consumer Behavior Ph.D. Seminar

GRANTS/AWARIS/HONORS

2020 College of Expert Reviewers appointed by European Science Foundation

2017 Distance Learning--EMBA Professor of the Spring 2017 Semester
2016 Shirley M. Lee Research Award, Shidler College of Business

2014 Shirley M. Lee Research Award, Shidler College of Business’

2014 Best Short Course Instructor Award for Society for Medical Decision Making
Conference

2013 Winner of the Journal of Consumer Research Best Article Award
2013 Co-Investigator, NIH/FDA Grant ($500,000) with P. Pokhrel, T. Herzog, P.

Fagan and I Pagano from University of Hawaii Cancer Center
2009 University Fellow, Hong Kong Baptist University

2008 5. Tamer Cavusgil Award, American Marketing Association

2007 Shirley M. Lee Research Award, Shidler College of Business

2006 University Research Council Excellence in Research Award (top-two runner-up)

2005, Advisory Professor, Fudan University, Shanghai, China
2004-2005 UH CBA Distinguished Research Award

2005 UH CBA Faculty Productivity Grant

2005 UH CBA Faculty Research Grant

2005 CIBER Research Grant, CBA, UH at Manoa

2004 CIBER Research Grant, CBA, UH at Manoa

2004 University Research Council Faculty Travel Fund, UH at Manoa

2003 MSI (Marketing Science Institute) Research Award
2002 CIBER Research Grant, CBA, UH at Manoa

2001 CIBER Research Grant, CBA, UH at Manoa

2000-2001 Elliston Scholarship, College of Liberal Arts, U of Minnesota

2000-2001 Graduate School Fellowship, U of Minnesota

2000 Joseph M. Juran Fellowship Award, Joseph M. Juran Center for Leadership in Quality

2000 Ralph D. Casey Dissertation Research Award, U of Minnesota
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2000 Mark Kriss Graduate Research Award, U of Minnesota

2000 Distinguished service award from Management of Information Science Research

Center, Carlson School of Management, U of Minnesota

PUBLICATIONS
1St Most Cited Marketing Paper across all top 20 Marketing Journals in the past 4 years
(ww.marketi ngscience.org, Spring 2014)
#1 Most Cited Paper* in Journal ofConsumer Research
(http://www.jstor.org/action/showMostCitedArticles?journalCode=jconsrese&)
*“Most Cited” lists the articles in this journal that have been cited most frequently within the past
three years. The number of citations is calculated using data from CrossRef and JSTOR. This list is
updated monthly.
#2 Most Cited Article in the history of the Journal ofConsumer Research
http:llj cr.oxfordjournals.orglarticles!most-cited
2 Most Cited Contributor in Internet-related Research in advertising journals. Journal of
Advertising, Fall 2006)
9th Most Cited Contributor in Internet-related Research in all leading journals in marketing,
advertising and communication combined among 1,045 scholars. (Journal ofAdvertising, Fall 2006)
9111 Key Influencer in the field of Internet advertising research (Journal ofAdvertising, Spring
2008)

Journal Publications

1. Chen, Qirnei, Yi He, Miao Ru and Jaisang Kim “Navigating Relationship Norms: An
Exploration of How Content Strategies Improve Brand Valuation Over Time,’ forthcoming,
Journal ofAdvertising (B in Shidler List)

2. You Ya, Yi He and Qimei Chen, Our Conditional Love for the Underdog: The Effect of
Brand Positioning and the Lay Theory of Achievement on eWOM,” forthcoming, Journal of
Business Research (B in Shidler List)

3. You Ya, Yi He and Qimei Chen and Miao Ru, The interplay between brand relationship
norms and ease of sharing on electronic word-of-mouth and willingness to pay,” forthcoming,
Information & Management (A* in ABDC list)

4. Miao Hu, Jie C hen, Qimei Chen and Wei He Pays Off to be Authentic: An Examination of
Direct versus Indirect Brand Mentions on Social Media”, forthcoming, Journal ofBusiness
Research (B in Shidler List)

5. Pohlmann, Attila. and Qimei Chen (2020), “BTS: further development and validation of the
consumption gender scale”, Journal of Consumer Marketing, Vol. ahead-of-print (A in
ABDC list)

6. He, Y., Ju, I., Chen, Q., Alden, D., Zhu, H. and Xi, K. (2019), “Managing negative word-of
mouth: the interplay between locus of causality and social presence”, Journal ofServices
Marketing, Vol. ahead-of-print (A in ABDC list)
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7. Ju, llyoung, Yi He, Qimei Chen, Wei He, Bin Shen, and Sela Sar (2017) The Mind-Set to
Share: An Exploration of Antecedents of Narrowcasting Versus Broadcasting in Digital
Advertising.’ Journal ofAdvertising, 46(4): 473-486. (B in Shidler List)

8. He, Yi, Miao I-lu, Qimei Chen, Dana L. Alden, Wei He (2017) “No Man is an Island: the
Effect of Social Presence on Negative Word of Mouth Intention in Service Failures,”
Customer Needs and Solution, 4(4), 56-67.

9. Zhu. Linlin, Yi He, Qimei Chen and Miao Hu (2017) It’s the Thought that Counts: The
Effects of Construal Level Priming and Donation Proximity on Consumer Response to
Donation Framing,” Journal of Business Research, 76(July): 44-5 1. (B in Shidler List)

10. He, Yi, Qirnei Chen, Ruby P. Lee, Yonggui Wang, and Attila Pohlmann (2017), “Consumers’
Role Performance and Brand Identification: Evidence from a Survey and a Longitudinal Field
Experiment,” Journal ofhiteractive Marketing, 38, 1-11. (Lead Article) (B in Shidler List)

11. Nariswari, Angeline and Qirnei Chen (2016) “Siding with the underdog: is your customer
voting effort a sweet deal for your competitors?” Marketing Letters. 27(4, December), 701 -

713. (B in Shidler List)

12. Alden Dana L.. James Kelly, James Youn and Qimei Chen, (2016) “Predictors of Brand
Website Interactivity in the U.S., China, and South Korea,” Journal ofBusiness Research.
69(12, December), 5909-5916. (B in Shidler List)

13. He, Yi, Qirnei Chen, and Dana L. Alden (2016) “Time Will Tell: Managing Post-Purchase
Changes in Brand Attitude,” Journal of the Academy ofMarketing Science. 44(6, November),
79 1-805. (A in Shidler List)

14. Lee, Ruby P., Qimei Chen and Nathan Hartmann (2016), “Enhancing Stock Market Return
with New Product Preannouncernents: The Role of Information Quality and Innovativeness,”
Journal ofProduct Innovation Management. 33(4, July), 455-47 1. (A- in Shidler List)

15. Pokhrel, P., Fagan, P., Herzog, T.A., Chen, Q., Muranaka, N., Kehi, L., & Unger, J.B. (2016)
“E-cigarette Advertising Exposure and Implicit Attitudes among Young Adult Non
smokers.” Drug and Alcohol Dependence. 1:163: 134-140.

16. He, Yi, Qirnei Chen, Ruby Lee and Leona Tam (2016) “Managing Sub-Branding Affect
Transfer: The Role of Consideration Set Size and Brand Loyalty,” Marketing Letters, 27(1),
103-1 13. (B in Shidler List)

17. Alden Dana L., John Friend, Angela Lee, Marieke De Vries, Ryosuke Osawa, and Qimei
Chen, (2015) “Culture and Medical Decision Making: Health Care Consumer Perspectives in
Japan and the U.S.,” Health Psychologi’. 34(12), 1133-1144.

18. Sheng Maggie, Nathan I-Iartmann, Qirnei Chen and Irene Chen (2015). The Synergetic Effect
of MNC Management’s Social Cognitive Capability on Tacit Knowledge Management -

Product Innovation Ability Insights from Asia. Journal of International Marketing, 23 (2),
94-110.

19. Chen, Qirnei, Yi He and Dana Alden (2014) “Social Presence in Service Failure: Why it
Might not be a Bad Thing,” Customer Needs and Solution. 1(4), 288-297.
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20. Zhao, Xinshu, John G. Lynch and Qimei Chen (republish 2014) “Reconsidering Baron and
Kenny: Myths and Truths About Mediation Analysis,” Journal ofConsumer Research:
Celebrating 40 years of the Journal of Consumer Research at
http://jcr. oxfordjo urnals. org/content/jcrs-40th-anniversary

21. He Yi, Qirnei Chen and Xiongwen Lu, (2013) “Brand Adaptation and Revitalization,”
International Journal ofStrategic Management. 13(3), P. 107.

22. He, Yi, Qimei Chen and Dana L. Alden, (2012) Consurnption in the Public Eye: The
Influence of Social Presence on Service Experience,” Journal ofBusiness Research, 65(3),
302-3 10.

23. He, Yi, Qimei Chen and Dana L. Alden, (2012) Socia1 Presence and Service Satisfaction:
The Moderating Role of Culture Value-Orientation, Journal of Consumer Behavior, 11(2),
170-176.

24. Lee, Ruby P., Gillian Naylor, and Qirnei Chen (2011) Linking Customer Resources to
Finn Success,” Journal ofBusiness Research, 64(4), 394-400.

25. Zhao, Xinshu, John G. Lynch and Qimei Chen (2010) Reconsidering Baron and Kenny:
Myths and Truths About Mediation Analysis,” Journal of Consumer Research. 3 7(August),
197-206. (Lead Article)
Winner of the Journal of Consumer Research 2013 Best Article Award
Most cited paper published in marketing journals 2010 to 2014.
(featured in Decision Science News Navigate the Bermuda Triangle of Mediation Analysis”

by Dan Goldstein, Principal Research Scientist in Microeconomics and Social Systems,
Yahoo Research; http://seanrnullen.com/, and has been adopted into the research
methodology Ph.D. seminars in universities such as Penn State U and University of Missouri)

26. Alden, Dana, Yi He and Qimei Chen (2010), “Service Recommendations and Customer
Evaluations in the International Marketplace: Cultural and Situational Contingencies,”
Journal ofBusiness Research. 63 (1), 3 8-44.

27. Merz, Michael, John Peloza, and Qimei Chen (2010), “Standardization or Localization?
Using Corporate Philanthropy to Build the Reputation of Global Firms,” International
Journal ofNonprofit and Voluntary Sector Marketing, 15, 233-252.

28. Chen, Qirnei, Dana L. Alden and Yi He, (2010) “The Boomerang Effect of Self-Referencing
in Negative Health Message Communication,” Journal ofAcademy ofBusiness and
Economics, 10(2)

29. Phillips, Joanna, David A. Griffith, Stephanie M. Noble and Qimei Chen (2010), ‘Synergistic
Effects of Operant Knowledge Resources,’ Journal ofServices Marketing, 24(5), 400-411.

30. Lee, Ruby P. and Qimei Chen (2009), “The Immediate Impact of New Product Introductions
on Stock Price — The Role of Firm Resources and Size,” Journal ofProduct Innovation
Management, 26(1), 97-107.
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31. Lee, Ruby, Qimei Chen and Xiongwen Lu, (2009) “In Search of Platforms to Increase Market
Responsiveness: Evidence from Foreign Subsidiaries” Journal ofInternational
Ivlarketing, 17(2), 59-73.

32. Alden, Dana and Qimei Chen (2009). “The Role of Negative Emotions on Adolescent
Evaluation ofClinical Reproductive Healthcare Services,” Journal ofApplied Social
Psychology, 39(9). 2023-2044.

33. Chen. Qirnei, Yi He. Xinshu Zhao and David Griffith (2008). “Sources of Product
Information for Chinese Rural Consumers-——The first glance,” International Journal of
Advertising. 27(1). 67-97.

34. Chen, Qimei. Shelly Rodgers and Yi He, (2008) “A Critical Review of E-Satisfaction,”
American Behavioral Scientist, Special Issue on “Psychology and the New Media, “ 52(1), 38-
59.

35. Lee. Ruby, Qirnei Chen, Dackwan Kim and Jean L. Johnson (2008), “Knowledge Transfer
Between Multinational Corporations’ Headquarters and Their Subsidiaries: Influences on and
Implications for New Product Outcomes,” Journal of International Marketing, 16(2), 1—3 1.
(Lead Article)
Winner of the 2008 S. Tamer C’avusgil A ‘ard. The S. Tamer C’avusgil Award is for the
paper published in Journal ofInternational Marketing during 2008 making the greatest
contribution to marketing practice. In addition, this article is also featured in a Marketing
News cutting edge article entitled “The Ties That Bind” on June 15, 2008

36. Chen, Qimei, Hong-Mel Chen and Rick Kazman, (2007) “Investigating Antecedents of
Technology Acceptance of Initial eCRM Users Beyond Generation X: the Role of Cultural
Seif-Construal,” Electronic Commerce Research. 7(3/4), 315-340.
(Ranking: 2/62 Quality E-Comrnerce Journals)

37. Rodgers, Shelly, Qimei Chen, Ye Wang, Ruth Rettie and Frank Alpert (2007), “The Web
Motivation Inventory: Replication, Extension and Application to Internet Advertising”
International Journal ofAdvertising, 26(4), 447-476.

38. Shen, Fuyuan, and Qimei Chen (2007), “Contextual Priming and Applicability: Implications
for Ad Attitude and Brand Evaluations,” Journal ofAdvertising. 36(1), 69-81.

39. Rodgers, Shelly, Qimei Chen, Margaret Duffy, and Kenneth Fleming (2007), “Media Usage
as Health Segmentation Variables,” Journal of Health Communication, 12(2), 1-16. 2005
Impact Factor: 0.802 Ranking: 17/55 (Information Science & Library Science), 17/42
(Comm un i cation)

40. Chen, Hong-Mci, Qimei Chen and Rick Kazrnan (2007) “The Affective and Cognitive
Impacts of Perceived Touch on Online Customer’s Intention to Return in the Web-based
eCRM Environment,” Journal ofElectronic Commerce in Organizations. 5(1), 69-91.

41. C hen, Qimei, and Shelly Rodgers (2006), “Development of an Instrument to Measure Web
Site Personal it)’,” Journal of Interactive Advertising. 7(1).

42. Griffith, David A., Stephanie M. Noble and Qimei Chen (2006) “The Performance Implications
of Entrepreneurial Proclivity: A Dynamic Capabilities Approach.” Journal ofRetailing. 82(1),
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51-62.
(This article received a Research Brief by: Siemens, Jennifer C. (2006) “Minding the Store: Are
Entrepreneurial Retailers More Successful?” Academy ofilvlanagement Perspectives (FT4O),
20(4), 116-118.)

43. Chen, Qimei, Shelly Rodgers and William D. Wells (2005) “Learning from Pop Culture: A
Study Comparing Actual and Fictional Cell Phone Users Validates the New Research Method
of Telethnography” Marketing Research, 1 7(4), 26-3 1.

44. Rodgers, Shelly, and Qimei Chen (2005) Internet Community Group Participation:
Psychosocial Benefits for Women with Breast Cancer” Journal of Computer-Mediated
Communication, Special Issue on Online Communities: Design, theoiy and practice, 1 0(4).
(Because of its innovativeness and potential value of helping this special online consumer
segment, this article has attracted much media attention. Some of its press releases were
featured at: http://www.research.missouri.edu/news/stories/050216 cancer.htrn
http://www.nurseweek.com/news/ShowNews.asp?25 1822) (Google Scholar Citation=303)

45. Chen, Qimei, David A. Griffith and Fuyuan Shen (2005) “The Effects of Interactivity on
Cross-Channel Communication Effectiveness,” Journal ofInteractive Advertising. Special
Issue on Interactivity and Its Relationship to Advertising, Marketing and Communication,
5(2) Spring.

46. Chen, Qimei, David A. Griffith and Fang Wan (2004) “The Behavioral Implications of
Consumer Trust across Brick-and-Mortar and Online Retail Channels” Journal ofMarketing
Channels, 11(4), 59-85.

47. Chen, Qirnei, Shelly Rodgers and William D. Wells (2004) “Better than Sex: A Gender Scale
for Market Segmentation,” Marketing Research, Winter, 16-2 1.

48. Griffith, David and Qimei Chen (2004) “The Influence of Virtual Direct Experience on
Online Ads Message Effectiveness,” Journal ofAdvertising, 33(1), 55-69.
(This publication has already been utilized by firms such as Easy2 Technologies to promote
their rich retail solutions. More information about this utilization could be found in
http://www.eas2.corn/rich-retail-increases-value.asp)

49. Chen, Qimei and Hong-Mei Chen (2004) “Exploring the Success Factors of eCRM Strategies
in Practice,” Journal ofDatabase Marketing and Customer Strate Management, 11(4),
333-343.

50. Rodgers, Shelly and Qimei Chen (2002) “Investigating Practitioners’ Post-Adoption
Attitudes Toward Internet Advertising,” Journal ofAdvertising Research. 42(5); pp. 95-104.

51. Chen, Qimei, Sandra Clifford and William D. Wells (2002) “Attitude Toward the Site II—
New Evidence,” Journal ofAdvertising Research, 42(2,; pp. 3 3-45

52. Williams, Jennifer, Qimei Chen and Ronald J. Faber (2002) “Across Time and Space: A
Comparison of American and Chinese Nostalgic Advertising Appeals,” Kentucky Journal of
Communication, 21(2), 93-116.
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53. Wells, William D. and Qimei Chen (2000) “The Dimensions of Commercial Cyberspace,” Journal
ofInteractive Advertising, 1(1) Fall. (This research has been quoted by a leading strategic
communication agency—Devine & Pearson Inc.)

54. Chen, Qirnei and William a Wells (1999) “Attitude Toward the Site.” Journal of.4dvertising
Research, 39(5); Pp. 27-38.

55. Chen, Qimei and William D. Wells (1998) “The Wisdom of Two Sages: Design Business Model by
Combining Sun Tzu and Confucius,” Asian Journal ofCommunication, 8(2): pp. 1 68-1 93.

Book cIiaptei

1. Pohlmann, Attila, and Qirnei Chen (2017) Easy Loving: Understanding Affect in Social Media.”
In Digital Advertising. pp. 439-445. Routledge.

2. Lee. Ruby. P. and Qiinei Chen (2009) “Between Information System Integration and Performance,
What are the Missing Links?” in “Handbook of Business Practices and Growth in Emerging
Market”, World Scientific Publishing Company PTE Ltd.

3. Chen, Hong-Mei, Qimei Chen and Rick Kazrnan “From High Tech to High Touch: The Effects of
Perceived Touch on Online Customers’ Intention to Return,” in “Consumer Behavior,
Organizational Development and Electronic Commerce: Emerging Issues for Advancing Modern
Socioeconomic (Advances in Electronic Conimerce Book Series,), Hershey, PA: IGI Global.

4. Rodgers, Shelly and Qirnei Chen (2007) “The Interactive Advertising Model: Additional Insights,’
in D. W. Schumann and E. Thorson (eds.) Internet Advertising: Theoiy and Practice, Chapter 11,
Mahwah, NJ.: Lawrence EriBaurn Associates.

5. Chen, Qirnei (2004) “Objective and Perceived Complexity and Their Impacts on Internet
Communication,” in Web Svstenis Design and Online Consumer Behavior, (ed.) Yuan Gao: Idea
Group, Inc., 93-116.

6. Chen, Qirnei and William D. Wells (2000) “Attitude Toward the Site.” reprinted in Internet
Marketing: Readings and Online Resources (ed.) Paul Richardson: IRvin!McGraw-Hill Inc.), 176-
190.

Book Edited/Translated

E-Service, Speed, Technology & Price Built Around Service, (2001) Nanjing: SouthEast Publishing
House (Edit and Translate 202 pages).

Refereed Conferences/conference Proceedings

1. He, Yi, Qimei Chen, Leona Tarn, and Ruby Lee (2012). “Sub-Branding Affect Transfer: The
Role of Product Category Crowdedness and Brand Loyalty.” (abstract) Proceedings in 2012
AMA Summer Educators’ Conference, Chicago. IL.
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2. Alden, Dana L, and Qirnei Chen (2012), “Building a Theory-Based Network of Antecedent
Mediators and Consequences of Patient Decision Aid Exposure,” (abstract) Society for
Medical Decision Making, European Meeting, Oslo, Norway.

3. Zhao, Xinshu, Qirnei Chen and Bing Tong (2011) “Does c’ Test Help, Anytime? —On
Communication Fallacy ofEffect to Mediate,” Top Three Faculty Paper Award,
Communication Theory & Methodology Division, Association for Education in Journalisni
and Mass Communication, St. Louis, MO August 10-13, 2011.

4. He, Yi, Qimei Chen and Dana L. Alden (2011), “Untangling Social Presence Effects on
Customer Reactions to Service Failure,” ( abstract) Proceedings in 2011 AMA Summer
Educators Conference, San Francisco, CA.

5. He, Yi and Qimei Chen (2011), “The Effect of Fit on Hedonic Adaption,” (abstract)
Proceedings in 2011 AMA Winter Educators Conference, Austin, Texas.

6. He, Yi, Qimei Chen and Dana L. Alden (2011), “Social Presence and Service Satisfaction:
The Role of Independent Seif-Construal,” (abstract) Proceedings in 2011 AMA Winter
Educators’ Conference, Austin, Texas.

7. Chen, Qimei, Dana L. Alden and Yi He, “The Boomerang Effect of Self-Referencing in
Negative Health Message Communication,” International Academy of Business and
Economics Conference, Las Vegas, October 2010.

8. He, Yi, Qimei Chen and Dana L. Alden (2010) “Verbalizing or Visualizing Metaphors? The
Moderating Effects of Processing Mode and Temporal Orientation,” extended abstract in
Advances in Consumer Research, vol. 36.

9. He, Yi, Qirnei Chen and Dana L. Alden (2010) “The More the Merrier: Imagined Social
Presence and Service Failure,” extended abstract in Advances in Consumer Research, vol. 36.

10. He, Yi, Qimei Chen and Dana L. Alden, (2009) “Future or Present: The Effect of Cultural
Priming on Metaphoric Appeals,” (abstract) Proceedings in American Academy of
Advertising 2009 Asian-Pacific Conference, Beijing, China.

11. Lee, Ruby, Qimei Chen, and Jean L. Johnson (2008) “Implications of marketing program
implementation on firm performance: evidence from the retailing industry,” 2008 AMA
Summer Educators’ Conference, San Diego, CA.

12. Peloza, John, Michael Merz and Qirnei Chen (2008) “Standardization vs. Localization of
Finns’ Corporate Philanthropy Strategies When Entering Foreign Markets,” “Globalization
and Corporate Responsibility” 2008 Academy ofMai*eting Science Annual Conference,
Vancouver, BC, Canada.

13. Gardner, Elizabeth L., Petya Eckler, Shelly Rodgers and Qimei Chen (2008) “Seeking health
information online: Motivation and choice in online media” The 2ndAnnual National
Conference on Health Communication, Marketing and Media, Atlanta, GA.

14. Lee, Ruby, Qirnei Chen, and Xiongwen Lu (2008) “Setting a Platform to Enhance Foreign
Subsidiaries’ Market Responsiveness,” 2008 Academy ofi’vlarketing Science Annual
Conference, Vancouver, BC, Canada.
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15. He, Yi, Qirnei Chen and Dana L. Alden (2007) “Bystanders Don’t Just Stand By: The
Influence of Social Presence on Service Experience” extended abstract to be published in
Advances in Consumer Research, vol. 34.

16. Merz, Michael and Qirnei Chen (2007) “The Lifestyle Consumer Confidence Index:
Detecting the UndercuiTents and Dynamics of Consumer Confidence,” extended working
paper abstract to be published in Advances in Consumer Research, vol. 34.

17. Lee, Ruby, Qirnei Chen, Daekwan Kim, and Jean L. Johnson (2007) “Enhancing New
Product Outcomes through Knowledge Transfer within MNC Networks,” 2007 AMA Summer
Educators’ Conference, Washington DC.

18. Merz, Michael and Qimei Chen (2007) “Detecting the Undercurrents and Dynamics: Public
Policy Implications of Understanding Micro-Level and Longitudinal Consumer Confidence,”
2007 Marketing & Public Policy Conference, Washington DC.

19. Peloza, John, Michael Merz and Qimei Chen (2006) “Using Corporate Philanthropy to Build
the Reputation of Global Firms,” ‘Globalization and Corporate Responsibility” 2”
International Conference on Corporate Social Responsibility, Berlin, Germany.

20. Alden, Dana L., Yi He and Qirnei Chen (2006) “Integrating Social Normative Antecedents in
Customer Satisfaction Models: Situational and Cultural Influences,” special session, 2006
AMA Summer Educators’ Conference, Chicago, IL.

21. Lee, Ruby, Qirnei Chen and Jean L. Johnson (2006) “Managing the Challenge of
Globalization through Knowledge Transfer and Knowledge Creation: From A Network and
Contingency Perspective,” Institute for the Study of Business Market Bi-Annual Academic
Conference, Kellogg School of Management Conference Center, Northwestern University,
August, 3-4, Chicago, IL.

22. Rodgers, Shelly, Qirnei Chen, Ken Fleming. Margaret Duffy, Jiyang Bae, and Crystal
Lumpkins (2006) “Multiple Health Inforniation Sources and Arthritis: A Segmentation
Analysis of Midwesterners,” 2006 Bridging the Quality Gap Conference, April 27-28,
Columbia, MO.

23. Rodgers, Shelly, and Qimei Chen (2006) “Spammed If You Do, Spammed If You Don’t!--The
Influence of Sparn Knowledge on ApproachlAvoidance Behaviors,” Proceedings of2006
American Academy ofAdvertising Conference, Reno, Nevada.

24. Lee, Ruby P. and Qirnei Chen (2006) ‘Role of Firm Resources and Characteristics on Market
Valuation ofNew Product Announcements,” 2006 AMA Winter Educators’ Conference, St.
Petersburg, FL.

25. Merz, Michael and Qimei Chen (2006) “Consumers’ Internet and Internet Consumers:
Exploring Internet-based Electronic Decision Aids,” extended working paper abstract to be
published in Advances in Consumer Research, vol. 33.
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26. Chen, Hong-Mel, Qimei Chen and Rick Kazrnan (2005) “The Affective and Cognitive
Impacts of Perceived Touch on Online Customer’s Intention to Return in the Web-based
eCRM environment,” WeB 2005, the Fourth Workshop on e-Business, Las Vegas, Nevada.

27. Rodgers, Shelly, Qimei Chen, Ken Fleming. Margaret DufiS,, Jiyang Bae, and Ciystal Lumpkins
(2005) “Multiple Health Inforniation Sources and Arthritis: A Segmentation Analysis of
Midwesterners,’ The 55th Annual Conference ofthe International Communication Association,
iVew York, iVY (Paper was selected as one ofthree top paper au’ards in the interactive paper
session)

28. Chen, Qirnei and Shelly Rodgers (2005) “How Much Sky are We Holding? Portrayals of Women
in American and Chinese Mass Media,” 2005 hiternational Studies Association Conference,
Honolulu, HI.

29. Griffith, David A., Stephanie Noble and Qirnei Chen (2005), “The Performance Implications
of Synergistic Knowledge Resource Effects in Differing Environmental Conditions,” 2005
AM4 Winter Educators’ Conference, Kathleen Seiders and Glenn B. Voss (eds)., American
Marketing Association, Volume 16, 77-78.

30. Shen, Fuyuan, and Qirnei Chen (2004) “Applicability of contextual primes and its impact on brand
evaluations,” 200-I Conference ofthe Societyfor Consumer Psycholo Honolulu, HI.

31. Chen, Qirnei, Fuyuan Shen and Xinshu Zhao (2004) “The Effects of Interactivity on Cross-Channel
Corn munication Effectiveness,” 2004 American Academy ofAdvertising Conference, Baton Rouge,
Louisiana. Abstract published in Proceedings ofthe 2004 Conference of the American Academy of
Advertising p. 254.

32. Chen, Qimei, David Griffith and Fang Wang (2004) “The Cany-Over Effects of Online-Consumer
Trust in Multi-Channel Retailing,” 200-I American Marketing Association Winter Marketing
Educators’ Conference. Scottsdale, Arizona.

33. Chen, Qirnei and Liming Guan (2002) “The Effect of New Product Announcements on Analysts’
Earnings Forecasts,” Marketing Science Institute Conference: Measuring Marketing Productivity:
Linking Marketing to Financial Returns.

34. Chen, Qirnei and William D. Wells (2001) “.com Satisfaction and .com Dissatisfaction: One or Two
Constructs,” Advances in Consumer Research, vol. 28: pp. 34-39.

35. Wells, William D. and Qimei Chen (2000) “Internet Users’ Attitudes Toward Advertising and
Related Institutions: An Update and Two New Segmentations,” Proceedings ofthe 2000 Conference
ofthe American Academy ofAdvertising.

36. Williams, Jennifer, Qirnei Chen and Ronald Faber (2000) “Across Time and Space: A Comparison
of American and Chinese Nostalgic Advertising Appeals,” 2000 Conference of the American
Academy ofAdvertising.
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37. Wells, William D. and Qimei Chen (2000) The Internet and Psychological Well-being—A Follow-
up Study with National Data,” Proceedings of the 2000 Conference of the Society for Consumer
Psychology,

38. Sun, Tao, Qirnei Chen, Tammy Fang and Stella Liang (1999) “A Tale of Two Cities—A Buying
Behavior Perspective.” Advances in Consumer Research, vol.27: PP. 155-167.

39. Wells. William D. and Qirnei Chen (1999) ‘Surf’s Up—Differences between Web Surfers and Non-
Surfers: Theoretical and Practical Implications,” Proceedings of the 1999 Conference of the
American Academy ofAdvertising, pp.1 15-26.

40. Fiebich, Christina, Qimei Chen and Jennifer Williams (1998) Political Advertising and Candidate
Appraisal: How Political Advertisements Prime Voters to Evaluate Candidates and Influence Vote
Choice,” Proceedings oft/ic 1998 AFJMC.

41. Wells, William D. and Qirnei Chen (1998) Melodies and Counterpoints: American Thanksgiving
and the Chinese Moon Festival,” Advances in Consume,’ Research, vol.26: pp. 555-561.

Newspuper/Other Article

Chen, Qimei. Shelly Rodgers and William D. Wells (2006) “Telethnography Proves Itself
Legitimate.” Mai*eting News, 40(2), 62-64.

Chen, Qirnei (2003, October 26) “Using Ancient Wisdom in Modern International Marketing.’
Star Bulletin. Pacific Perspective.

Chen, Qimei (2003, July) ‘Utilize the Wisdom of Ancient Sages in Modern Marketing.” Research
Issues. Global Marketing SIG, Am en can Marketing Association.

ACADEMIC SERVICE

Keynote Speeches:
2020 Invited as the Featured Speaker by Penn State U for Shenzhen University Workshop on
Advertising Research (cancelled due to Covid-19)

2019 Invited as the Featured Speaker by Penn State U for Shenzhen University Workshop on
Advertising Research (didn’t go due to schedule conflict)

2014 Hawaii Society for Business Professionals on Social Media and Internet.

2006 Irnegroup (Iranian Marketing Enterprise) 3rd International Marketing conference on The
Modem Advertising Techniques (Dubai, United Arab Emirates) (featured together with
professor GerardI Tel/is, Neely Chair Profrssor ofAmerican Enteiprise, and Director ofthe
Center for Global Innovation, at the Marshall School ofBusiness, the LhuversTh’ ofSouthern
Calfàrnia; and Dr Patrick Dtxon, Chairman ofGlobal Change Ltd iiho was described as a
“Global Change Guru” by the Wall Street Journal cind has been ranked as one oft/ic uorld
20 most inJluential business thinkers alive today)

2003 ICSS (A’Iexico) International Conference on Computer Sciences and Systems

2002 SSGRR-2002 (L 4quila, Italv.)International Conference on Advances in Infrastructure
for Electronic Business, Science, and Education on the Internet (featuring together with
Jerome Friedman—Nobel Laureate in Physics 1990from Massachusetts Institute of
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Tec/molo Laboratoiyfor Nuclear Science, and Travor Gruen-Kennedyfrom CITRIXwho is
Listed among TOP-25 Internet contributors)

2000 Associate Seminar, Management of Information Science Research Center, Carison
School of Management, U of Minnesota, Findingsfrom NSF c-Commerce Research Project

Editorial Review Boards:
Journal of Current Issues & Research in Advertising (2009 to present)
Journal ofAdvertising (2020 to present)

Board of Reviewers:
Consumer Needs and Solutions (2013 to present)

Advisory Board
Innovative Marketing (2010 to present)
Blue Hawaiian Lifestyle (2010 to present)
Travel2Change (2015 to present)

Ad-Hoc Reviewing:
Journal ofBusiness Research (since 2016)

Journal ofConsumer Research (since 2003)
Journal ofAdvertising (since 2000)

Journal ofInteractive Marketing (since 2006)

Journal ofInternational Marketing (since 2009)
International Journal ofHuman Computer Studies (since 2002)

Journal ofComputer-Mediated Communication (since 2006)

Sex Roles: A Journal ofResearch. (since 2005)
American Marketing Association Winter/Summer Educators Conference (since 2002)
American Academy of Advertising Conference (since 2002)

Society for Consumer Psychology Winter Conference (2001)

Association of Education in Journalism and Mass Communication Conference, New Media
Technolo’ Division (1999)

International Service:
Commentator, Inter-disciplinary Approach to the Successful Aging Society: Medical
health management, sustainable economic growth and humanity society, Kobe University
Special Session Chair in Cause/Sustainability Marketing, China Marketing International
Conference, 2021 GuangZhou, China
Special Session Chair in Cause/Sustainabi lity Marketing, China Marketing International
Conference, 2020 online due to Covid-19. (scheduled).
Advisoiy Professor, School of Journalism (joint appointment with School of Management),
Fudan University, Shanghai, China (2005)

University Fellow, HongKong Baptist University, Hong Kong, China (2008-2009)

National Service:
Program Committee, Association for Consumer Research, 2021
Instructor, Short Course for Society for Medical Decision Making Conference, October
2020 Virtual.
Consultant, Obama Presidential Center Proposal at Hawaii
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Consultant, Alan Wang’s Restaurants’ Global Operation
Panelist: Social Media and the Internet - The Changing Face of Business, Hawaii Society
of Business Professionals (HSBP), October 2014.
Session Chair/Moderator, 201 8 American Academy ofAdvertising Conference, March
2018, New York.
Session Chair/Moderator, 2016 American Academy ofAdvertising Conference, March
2016, Seattle. WA.
Instructor, Short Course for Society for Medical Decision Making Conference. June 2014
at Antwerp. Belgium; October 2014, Miami FL, USA.
Conference Coordinator and Session Moderator, 2013 American Academy ofAdvertising
Global Conference, Honolulu, Hawaii.
Session Chair, 2008 Academy ofMarketing Science Annual Conference, Vancouver, BC.
Canada.
Track Co-Chair. 2008 Academy oji’vlarketing Science Annual ConJirence, Vancouver, BC.
Canada.

Research Committee Member, American Academy of Advertising (2003 to present)
International Advertising Education Committee Member, American Academy of
Advertising (2001)

lndustiy Relations Committee Member, American Academy of Advertising (2001)

Discussant. 2007 AMA Summer Educators Conference. Washington. DC. (2007)

Session Chair. 2006 AMA Summer Educators Conference, Chicago. IL. (2006)

Session Chair, 2006 AMA Winter Educators Conference. St. Petersburg. FL. (2006)

Panelist, American Academy of Advertising Conference, Special Topic: InteractivTh’ (2004)

Panelist. American Academy of Advertising Conference, Special Topic: Viewer Reu’ardin
C’yberspace (2000)

Panelist, Midwest Communication Research Conference (1999)

Radio Show Appearance, THINKTECHHAWAII, Hawaii Public Radio, Guest Commentaiy
2002

Marketing News, “TV Guide” by Michael Fielding 40(15), (September 15, 2006)
Honolulu Advertiser interview, “Costco’s Iwilei Store Top Outlet in Chain” (July 29, 2007)

Pacific News Bytes magazine interview, “Web-based Retailing,” (January, 2008)

Marketing News, “The Ties That Bind” (June 15, 2008)

University Service:

UH Manoa Better TolnolTow Speaker Series (2017 to now)

Sustainable Cities Initiative Panelist, School of Architecture (2018)

iLab Committee (2015-2016)

Tenure and Promotion Review Committee (2010-2011), (2014-2015)

Teacher Education Committee for Business and Marketing Education, College of Education

Executive Board Member, Center for Chinese Studies, University of Hawaii at Manoa (2006

to 2008)

Chair, Chung-Fong & Grace Ning FLind in Chinese Studies Award Committee, CCS, UH
(2006 to 2008)

Faculty Member, Center for Chinese Studies, University of Hawaii at Manoa (2002 to present)
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Member, the UHM SONDH MS/MBA Advisory Council, School ofNursing & Dental
Hygiene (2007 to now)

Shidler College of Business Service:

Senior Associate Dean for Academic Affairs (since 2020)

Associate Dean for Academic Affairs (since 2014)

Chair, Department of Marketing (2006 to 2014)
Member, UH TPRC (2011)

Member, Ph.D. Program Committee (2003-2006)

Faculty Adviser, American Marketing Association UH Chapter (2002 to 2006)

Member, UH Marketing Department Recruiting Committee (2004, 2006)

Member, UH Shidler, Research Fund Development and Award Committee, (2005)

Judge, China International MBA Chinese Language Event (2007-2008)
Member, UH Shidler Curriculum Program Committee (2006 to 2014)

Member. UI-I Shidler Dean’s Advisory Committee (2006 to present)

Member, UH Shidler Scholarship Task Force (2006 to2014)

Thesis Committees:
Adviser, Honor Project, Jeremy Uota, Highest Honor earned, December 2004
Member, Master Thesis Committee (Communication), Sarah Reeves
Member, Master Thesis Committee (TIM). Takayuki Katsura, graduated, July 2006
Member. Dissertation Committee, Charles Chen, graduated December 2010
Member, Dissertation Committee, Rod Ruggiero
Member, Dissertation Committee, Naveen Amblee, graduated, May 2008
Member, Dissertation Committee, Kevin D. Lo, graduated, May 2007
Member, Dissertation Committee, Eugene Kim, graduated, July 2004
Member, Dissertation Committee, Kawpong Poloyorot, graduated, May 2003
Co-Chair, Dissertation Committee, Yi He, graduated, May 2008
Co-Chair, Dissertation Committee, Michael Merz, graduated, May 2008
Member, Dissertation Committee, Hyekyung 1-Iwang, graduated, May 2012
Member, Honor Project, Vanessa Henao
Member, Doctorate of Architecture Dissertation Committee, Maryam Abhari, May 2014
Chair, Dissertation Committee, Attila Pohlmann, graduated, May 2014
Member, Dissertation Committee, Hoang Do, December 2018
Member, Dissertation Committee, Stacia Garlach, proposal defended, ongoing
Co-Chair, Dissertation Committee, Sakawrat Kitkuakul, proposal defended, ongoing
Co-Chair, Dissertation Committee, Jaisang Kim, proposal defended, ongoing
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Attachment B
Staff Compensation & Demographics Survey (SCDS): Salaries:
Administrative

Report Parameters

Focus School Univer5ity of Hawaii at Manoa, Shidier College of Business

Comparison Group PublicPhdlO9
Group Size 109 Schools
Year 2020-21

Currency USD

Key
NI Number of Incumbents.
NS = Number of Schools. Statistics will not display if Number of Schools is less than 5.

- More than 150% of the group median
- Less than 75% of the group median

Only positions reporting data are displayed.

DataDirect data are to be treated as CONFIDENTIAL

CodelTitle A. Focus B. Comparison Group Statistics As Avg. as % Additional Percentiles
Values of Bs

N Avg Avg BaseSal Avg NI NS BaseSal 10 20 30 40 60 70 80 90
Base Base Base
Sal Sal Average Median Std. Sal Average Median

as%
Dev.

as%
of of

Total Total
Comp Comp

9 Months

Associate 270.5 277.6 82.0 75.6 53 25 146.3 204,5 228,4 260.9 303.5 325.0 336.9 362.6
Dean

12 Months

Associate i 252.0 23B.4 235.0 75.9 90.5 155 62 105.7 107.2 150.0 172.6 189.9 215.6 252.0 267.5 291.3 324.9
Dean

Policies:

Limited Use

This report is designed to provide a context for review and to inform strategic planning. If this report or any data contained within are
applicable to AACSB International accreditation activities, they should be used only for those activities relevant to the host school. A school’s
performance on statistical measures relative to comparison group schools can inform judgment regarding accreditation and continuing
improvement, but these measures do not substitute for the judgments of peer-reviewers. Users at member institutions receiving this report
may duplicate and distribute this information only for employees of the institution, and for members of governance and advisory boards. All
ownership and title to software, reports and copyrights will remain with AACSB International or the applicable licensor(s). Use of AACSB
International information should be in accordance with any laws applicable to the institution in which the user is employed.

Confidentiality

Users at member institutions receiving this report may not in any way publish data or information provided by or about any individual institution
other than its own. Users agree to refrain from any action, and not to condone the action of a third party, that would result in the disclosure of
data or information contained in this report. AACSB International reserves the right to withhold information or reporting that does not contain
appropriate data diversity, to protect the underlying information or prevent directly or indirectly exposing participant data points considered
confidential at the school level.

Disclaimer

Individual AACSB members are responsible for the accuracy of any data and information they submit to AACSB International. Any errors or
omissions that may be present in the reported data or information are derived from the original source or the institution making such data or
information available, and are not the responsibility of officers or staff of AACSB International.

This report was generated by AACSB DataDirect on March 23, 2021 03:18 PM. © 2021 AACSB International.

Page 1 of 1 - March 23, 2021 - © 2021 AACSB International



Attachment C
Staff Compensation & Demographics Survey (SCDS): Salaries:
Administrative

Report Parameters

Focus School University of Hawaii at Manoa, Shidler College of Business

Comparison Group Public2l
Group Size 21 Schools

Year 2020-21

Currency USD

Key
NI = Number of Incumbents.
NS = Number of Schools. Statistics will not display if Number of Schools is less than 5.
e - More than 150% of the group median

- Less than 75% of the group median
Only positions reporting data are displayed.

DataDirect data are to be treated as CONFIDENTIAL

Code/Title A. Focus B. Comparison Group Statistics As Avg. as % Additional Percentiles
Values of Bs

N Avg Avg Base Sal Avg NI NS Base Sal 10 20 30 40 60 70 80 90
Base Base Base
Sal Sal

Average Median Std. Sal
Average Median

as %
Dev. as %

of of
Total Total
Comp Comp

9 Months

Associate 324.7 329.5 58.9 68.0 21 8 235.0 273.7 292.5 312.9 336.2 340.0 374.3 406.2
Dean

12 Months

Associate 1 252.0 277.7 254.3 106.7 89.7 26 7 90.8 99.1 150.0 200.0 223.5 242.0 288.0 311.8 336.4 422.8
Dean

Policies:

Limited Use

This report is designed to provide a context for review and to inform strategic planning. If this report or any data contained within are
applicable to AACSB International accreditation activities, they should be used only for those activities relevant to the host school. A school’s
performance on statistical measures relative to comparison group schools can inform judgment regarding accreditation and continuing
improvement, but these measures do not substitute for the judgments of peer-reviewers. Users at member institutions receiving this report
may duplicate and distribute this information only for employees of the institution, and for members of governance and advisory boards. All
ownership and title to software, reports and copyrights will remain with AACSB International or the applicable Iicensor(s). Use of AACSB
International information should be in accordance with any laws applicable to the institution in which the user is employed.

Confidentiality

Users at member institutions receiving this report may not in any way publish data or information provided by or about any individual institution
other than its own. Users agree to refrain from any action, and not to condone the action of a third party, that would result in the disclosure of
data or information contained in this report. AACSB International reserves the right to withhold information or reporting that does not contain
appropriate data diversity, to protect the underlying information or prevent directly or indirectly exposing participant data points considered
confidential at the school level.

Disclaimer

Individual AACSB members are responsible for the accuracy of any data and information they submit to MCSB International. Any errors or
omissions that may be present in the reported data or information are derived from the original source or the institution making such data or
information available, and are not the responsibility of officers or staff of AACSB International.

This report was generated by AACSB DataDirect on March 23, 2021 03:17 PM. © 2021 AACSB International.

Page 1 of 1 - March 23, 2021 - © 2021 AACSB International



University of Hawai‘i Board of Regents 

R E S O L U T I O N  
 

1 

21-04 

Honoring University of Hawai‘i Regent 
Michelle Tagorda 

 

WHEREAS, Michelle Tagorda was born in Hilo, Hawai‘i, and exemplifies the quality of 
Hawai‘i’s public education system as a graduate of Keaau High School and the University of 
Hawai‘i at Mānoa where she earned a bachelor of arts degree in biology, bachelor of science 
degree in psychology, and a master’s degree of public health in social and behavioral health 
sciences; and 

WHEREAS, while a student at the University of Hawai‘i at Mānoa, Michelle Tagorda engaged 
in numerous campus and student activities, including serving on the Campus Center Board where 
she worked to ensure that Campus Center Complex renovations, including the establishment and 
construction of the Warrior Recreation Center, provided students with an experience to gather, 
collaborate, and enjoy student life; and 

WHEREAS, Michelle Tagorda has been the consummate student advocate, dedicating herself to 
the service of both undergraduate and graduate students through academic advising and inspiring 
students to pursue rewarding careers in public health and beyond; and 

WHEREAS, driven by a passion for public health, Michelle Tagorda worked collaboratively 
with the university and various health care organizations on a broad range of matters including 
the measuring and understanding of cultural characteristics related to health; bringing to light 
issues surrounding the social determinants of health; and supporting high school seniors in 
facilitating classroom programs on physical activity and healthy nutrition as preventative 
measures for obesity, as well as assisting in the development of a new bachelor of arts in public 
health degrees in her capacity as the Office of Public Health Studies undergraduate academic 
advisor; and 

WHEREAS, Michelle Tagorda has served as an officer on the board for the public health student 
organization, Hui Ola Pono, and remains active in the Hawai‘i Public Health Association; and 

WHEREAS, in 2014, Governor Neil Abercrombie appointed Michelle Tagorda as the student 
member of the University of Hawai‘i Board of Regents, and in 2016 she was appointed by 
Governor David Ige to the Board of Regents, representing the island of O‘ahu; and 

WHEREAS, during her tenure on the Board, Regent Tagorda served on many committees 
including the committees on Academic and Student Affairs, for which she served as both Chair 
and Vice-Chair; Budget and Finance; Intercollegiate Athletics, for which she served as Vice-
Chair; Personnel Affairs and Board Governance, for which she served as Chair; Planning and 
Facilities, for which she served as both Chair and Vice-Chair; and Research and Innovation; as 
well as affiliated organizations; and 

NOW, THEREFORE, BE IT RESOLVED, that the Board of Regents of the University of 
Hawai‘i extends its heartfelt gratitude and appreciation to Regent Michelle Tagorda for her 



University of Hawai‘i Board of Regents 

R E S O L U T I O N  
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21-04 

dedicated service, guidance, and invaluable contributions to the University of Hawai‘i and the 
State of Hawai‘i; and 

BE IT FURTHER RESOLVED that the Board of Regents wishes Michelle a warm mahalo, 
extends to her its aloha and best wishes for continued success and happiness, and expresses its 
hope that she continue to enjoy life outside of the Board of Regents through her extracurricular 
activities as well as continued service to the University as an advisor. 

Adopted by the Board of Regents 
University of Hawaiʻi  
________________, 2021 



University of Hawai‘i Board of Regents 

R E S O L U T I O N  
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21-05 

Honoring University of Hawai‘i Regent 
Jan Naoe Sullivan 

 

WHEREAS, Jan Naoe Sullivan was born in Honolulu, Hawai‘i, graduated from the University 
Lab School, and attended the University of Colorado, earning a bachelor of arts degree in 
sociology; after returning home, she attended the William S. Richardson School of Law at the 
University of Hawai‘i at Mānoa, where she earned a juris doctorate; and 

WHEREAS, Jan Naoe Sullivan has enjoyed an illustrious career practicing land use law with her 
late-father Roy Takeyama; serving as Director of the City and County of Honolulu Department 
of Land Utilization where she oversaw its complete reorganization into the current Department 
of Planning and Permitting; and culminating in her current role as the Chief Operating Officer of 
Oceanit, an internationally recognized company dedicated to blending interdisciplinary science, 
technology, engineering, and innovative thinking to benefit our global community; and 

WHEREAS, Jan Naoe Sullivan has held key leadership positions in a variety of organizations; 
chaired the Hawai‘i Community Development Authority; served on numerous boards and 
commissions including the boards of the Hawai‘i Nature Center and Enterprise Honolulu and the 
Honolulu Charter Commission; and was a founding member of the Mutual Housing Association 
of Hawai‘i; and 

WHEREAS, in 2011, Governor Neil Abercrombie appointed Jan Naoe Sullivan to the University 
of Hawai‘i Board of Regents, representing the island of O‘ahu, and in 2016 was reappointed by 
Governor David Ige; and 

WHEREAS, during her tenure on the Board, Regent Sullivan served on a number of committees 
including the committees on Academic and Student Affairs; Budget and Finance, for which she 
served as Chair; Planning and Facilities, for which she served as Vice-Chair; Research and 
Innovation, for which she served as both Chair and Vice-Chair; and University Audits (now 
known as Independent Audit); as well as numerous task groups and affiliated organizations; and 

WHEREAS, while serving on the Board, Regent Sullivan also spearheaded a number of policy 
changes resulting in positive long-term impacts on the University, particularly in the areas of 
budget and finance, and research and innovation; and 

WHEREAS, Regent Sullivan notably followed in her father’s footsteps by serving as Chair of 
the Board of Regents from July 2016 through June 2018, and also served in the capacity of Vice-
Chair for several terms; and 

NOW, THEREFORE, BE IT RESOLVED, that the Board of Regents of the University of 
Hawai‘i extends its heartfelt gratitude and appreciation to Regent Jan Naoe Sullivan for her 
dedicated service, guidance, and invaluable contributions to the University of Hawai‘i and the 
State of Hawai‘i; and 
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BE IT FURTHER RESOLVED that the Board of Regents wishes Jan a warm mahalo, and 
extends to her its aloha and best wishes for continued success and happiness with her husband 
Patrick, and their children Matthew and Tarah. 

Adopted by the Board of Regents 
University of Hawaiʻi  
________________, 2021 



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

page 1 - 30JUN21

* The comparison group and cohort columns on this page INCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Scores Report - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Your College Medium Colleges 2021 Cohort

Benchmark Score Score Difference Score Difference

Active and Collaborative Learning 51.4 47.8 3.6 50.0 1.4

Student Effort 45.9 49.2 -3.3 50.0 -4.1

Academic Challenge 54.2 50.7 3.4 50.0 4.2

Student-Faculty Interaction 50.0 50.3 -0.3 50.0 -0.0

Support for Learners 52.2 50.5 1.7 50.0 2.2



Community College Survey of Student Engagement
Kapiolani Community College (2021 Administration)

2021 Benchmark Bar Chart - Main Survey
Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]
Active and Collaborative Learning (ACTCOLL)

30JUN21

* The comparison group and cohort bars on this page INCLUDE your college.
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The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

If a row contains less than 50 respondents (please see Frequency Distribution that follows), interpret the comparison results cautiously.

** T-test: 2-tailed page 3 - 30JUN21

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Means Report - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Active and Collaborative Learning (ACTCOLL)

Your
College Medium Colleges 2021 Cohort

Item Variable Mean Mean
Effect
Size** Mean

Effect
Size**

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

1 = Never, 2 = Sometimes , 3 = Often , 4 = Very often

4a. Asked questions in class or contributed to class discussions [ACTCOLL] CLQUEST 2.84 2.93 2.92

4b. Made a class presentation [ACTCOLL] CLPRESEN 2.23 2.01 0.24** 2.05

4f. Worked with other students on projects during class [ACTCOLL] CLASSGRP 2.31 2.19 2.28

4g. Worked with classmates outside of class to prepare class assignments
[ACTCOLL]

OCCGRP 1.96 1.75 0.23** 1.82

4h. Tutored or taught other students (paid or voluntary) [ACTCOLL] TUTOR 1.27 1.30 1.33

4i. Participated in a community-based project (service-learning activity) as part
of a regular course [ACTCOLL]

PARTICCBP 1.45 1.31 0.21** 1.33

4q. Discussed ideas from your readings or classes with others outside of class
(students, family members, co-workers, etc.) [ACTCOLL]

OOCIDEAS 2.38 2.46 2.48



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Frequency Distributions - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Active and Collaborative Learning (ACTCOLL)

Your College Medium Colleges 2021 Cohort

Item Variable Responses Count Percent Count Percent Count Percent

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

4a. Asked questions in class or contributed
to class discussions [ACTCOLL]

CLQUEST Never 32 6.6 2,021 4.4 8,348 4.2

Sometimes 158 32.7 14,127 30.9 61,512 31.1

Often 148 30.6 14,791 32.4 64,674 32.7

Very often 146 30.1 14,780 32.3 63,145 31.9

Total 483 100.0 45,719 100.0 197,679 100.0

4b. Made a class presentation [ACTCOLL] CLPRESEN Never 133 27.5 16,147 35.4 65,817 33.4

Sometimes 174 36.0 16,931 37.1 74,217 37.6

Often 107 22.2 8,562 18.8 38,534 19.5

Very often 69 14.3 4,011 8.8 18,737 9.5

Total 483 100.0 45,651 100.0 197,306 100.0

4f. Worked with other students on projects
during class [ACTCOLL]

CLASSGRP Never 134 27.7 13,384 29.4 50,272 25.6

Sometimes 156 32.4 16,006 35.2 68,722 35.0

Often 103 21.4 10,343 22.7 49,426 25.2

Very often 90 18.6 5,773 12.7 27,973 14.2

Total 483 100.0 45,505 100.0 196,393 100.0

4g. Worked with classmates outside of class
to prepare class assignments [ACTCOLL]

OCCGRP Never 185 38.3 22,944 50.4 91,532 46.6

Sometimes 178 36.9 13,921 30.6 62,797 31.9

Often 74 15.3 5,640 12.4 27,518 14.0

Very often 46 9.5 3,009 6.6 14,742 7.5

Total 482 100.0 45,515 100.0 196,589 100.0

4h. Tutored or taught other students (paid
or voluntary) [ACTCOLL]

TUTOR Never 387 80.2 36,120 79.3 152,081 77.4

Sometimes 70 14.6 6,381 14.0 30,067 15.3

Often 15 3.0 1,845 4.1 8,848 4.5

Very often 11 2.2 1,174 2.6 5,576 2.8

Total 483 100.0 45,520 100.0 196,573 100.0

4i. Participated in a community-based
project (service-learning activity) as part of
a regular course [ACTCOLL]

PARTICCBP Never 337 69.8 35,760 78.6 151,786 77.2

Sometimes 95 19.7 6,527 14.3 30,170 15.3

Often 30 6.3 2,097 4.6 9,487 4.8

Very often 21 4.3 1,110 2.4 5,201 2.6

Total 483 100.0 45,494 100.0 196,644 100.0

4q. Discussed ideas from your readings or
classes with others outside of class
(students, family members, co-workers, etc.)
[ACTCOLL]

OOCIDEAS Never 96 19.9 8,010 17.6 33,292 16.9

Sometimes 193 40.1 16,990 37.3 73,221 37.2

Often 104 21.7 11,919 26.2 52,360 26.6

Very often 88 18.3 8,622 18.9 37,756 19.2

Total 482 100.0 45,541 100.0 196,629 100.0



Community College Survey of Student Engagement
Kapiolani Community College (2021 Administration)

2021 Benchmark Bar Chart - Main Survey
Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]
Student Effort (STUEFF)

30JUN21

* The comparison group and cohort bars on this page INCLUDE your college.
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The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

If a row contains less than 50 respondents (please see Frequency Distribution that follows), interpret the comparison results cautiously.

** T-test: 2-tailed page 6 - 30JUN21

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Means Report - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Student Effort (STUEFF)

Your
College Medium Colleges 2021 Cohort

Item Variable Mean Mean
Effect
Size** Mean

Effect
Size**

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

1 = Never, 2 = Sometimes , 3 = Often , 4 = Very often

4c. Prepared two or more drafts of a paper or assignment before turning it in
[STUEFF]

REWROPAP 2.51 2.48 2.48

4d. Worked on a paper or project that required integrating ideas or information
from various sources [STUEFF]

INTEGRAT 2.84 2.85 2.86

4e. Come to class without completing readings or assignments [STUEFF] CLUNPREP 1.58 1.67 1.72

Item 6: During the current academic year, how much reading and writing have you done at this college?

0 = None , 1 = 1–4 , 2 = 5–10 , 3 = 11–20 , 4 = More than 20

6b. Number of books read on your own (not assigned) for personal enjoyment
or academic enrichment [STUEFF]

BKREADOWN 0.95 0.99 0.98

Item 10: About how many hours do you spend in a typical 7-day week doing each of the following?

0 = None , 1 = 1–5 , 2 = 6–10 , 3 = 11–20 , 4 = 21–30 , 5 = More than 30

10a. Preparing for class (studying, reading, writing, rehearsing, doing
homework, etc.) [STUEFF]

ACADPR01 2.44 2.27 2.19 0.21**

Item 12.1: How often have you used the following services during the current academic year?

0 = Never , 1 = 1 time , 2 = 2–4 times , 3 = 5 or more times

12.1d. Peer or other tutoring [STUEFF] FREQTUTOR 0.62 0.61 0.67

12.1e. Skill labs (writing, math, etc.) [STUEFF] FREQLAB 0.40 0.66 -0.24** 0.75 -0.31**

12.1h. Computer lab [STUEFF] FREQCOMLB 0.33 0.75 -0.37** 0.89 -0.47**



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Frequency Distributions - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Student Effort (STUEFF)

Your College Medium Colleges 2021 Cohort

Item Variable Responses Count Percent Count Percent Count Percent

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

4c. Prepared two or more drafts of a paper
or assignment before turning it in [STUEFF]

REWROPAP Never 96 19.9 9,766 21.4 41,861 21.3

Sometimes 148 30.7 13,482 29.6 58,421 29.7

Often 134 27.7 12,816 28.1 55,875 28.4

Very often 104 21.7 9,511 20.9 40,719 20.7

Total 482 100.0 45,575 100.0 196,876 100.0

4d. Worked on a paper or project that
required integrating ideas or information
from various sources [STUEFF]

INTEGRAT Never 56 11.6 4,642 10.2 19,853 10.1

Sometimes 118 24.4 11,229 24.6 48,167 24.4

Often 158 32.8 15,857 34.8 69,359 35.2

Very often 151 31.2 13,860 30.4 59,651 30.3

Total 483 100.0 45,588 100.0 197,028 100.0

4e. Come to class without completing
readings or assignments [STUEFF]

CLUNPREP Never 258 53.3 22,145 48.6 87,895 44.7

Sometimes 183 37.8 18,138 39.8 83,968 42.7

Often 29 6.0 3,421 7.5 16,313 8.3

Very often 14 2.9 1,868 4.1 8,618 4.4

Total 483 100.0 45,572 100.0 196,794 100.0

Item 6: During the current academic year, how much reading and writing have you done at this college?

6b. Number of books read on your own (not
assigned) for personal enjoyment or
academic enrichment [STUEFF]

BKREADOWN None 161 34.1 15,079 34.1 65,732 34.2

1–4 225 47.8 20,263 45.8 87,612 45.6

5–10 51 10.9 5,234 11.8 23,025 12.0

11–20 13 2.8 1,912 4.3 7,923 4.1

More than 20 20 4.3 1,790 4.0 7,736 4.0

Total 471 100.0 44,277 100.0 192,027 100.0

Item 10: About how many hours do you spend in a typical 7-day week doing each of the following?

10a. Preparing for class (studying, reading,
writing, rehearsing, doing homework, etc.)
[STUEFF]

ACADPR01 None 5 1.2 516 1.2 2,477 1.3

1–5 121 26.0 13,299 30.5 63,216 33.3

6–10 138 29.8 13,160 30.2 56,790 30.0

11–20 108 23.2 9,709 22.3 39,754 21.0

21–30 49 10.5 4,213 9.7 16,848 8.9

More than 30 44 9.4 2,722 6.2 10,523 5.5

Total 465 100.0 43,619 100.0 189,608 100.0

Item 12.1: How often have you used the following services during the current academic year?

12.1d. Peer or other tutoring [STUEFF] FREQTUTOR Never 317 70.0 29,055 68.6 120,614 65.7

1 time 38 8.4 4,411 10.4 20,299 11.0

2–4 times 50 11.0 5,304 12.5 25,151 13.7

5 or more times 48 10.5 3,569 8.4 17,653 9.6

Total 452 100.0 42,338 100.0 183,717 100.0



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Frequency Distributions - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Student Effort (STUEFF)

Your College Medium Colleges 2021 Cohort

Item Variable Responses Count Percent Count Percent Count Percent

Item 12.1: How often have you used the following services during the current academic year?

12.1e. Skill labs (writing, math, etc.)
[STUEFF]

FREQLAB Never 360 79.5 28,706 67.8 117,090 63.8

1 time 28 6.2 3,741 8.8 17,973 9.8

2–4 times 38 8.5 5,414 12.8 26,182 14.3

5 or more times 26 5.8 4,449 10.5 22,320 12.2

Total 452 100.0 42,310 100.0 183,565 100.0

12.1h. Computer lab [STUEFF] FREQCOMLB Never 381 83.9 27,549 65.1 108,440 59.0

1 time 20 4.4 3,473 8.2 17,155 9.3

2–4 times 27 6.1 5,466 12.9 27,101 14.8

5 or more times 25 5.6 5,842 13.8 30,970 16.9

Total 453 100.0 42,330 100.0 183,666 100.0



Community College Survey of Student Engagement
Kapiolani Community College (2021 Administration)

2021 Benchmark Bar Chart - Main Survey
Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]
Academic Challenge (ACCHALL)

30JUN21

* The comparison group and cohort bars on this page INCLUDE your college.
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The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

If a row contains less than 50 respondents (please see Frequency Distribution that follows), interpret the comparison results cautiously.

** T-test: 2-tailed page 10 - 30JUN21

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Means Report - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Academic Challenge (ACCHALL)

Your
College Medium Colleges 2021 Cohort

Item Variable Mean Mean
Effect
Size** Mean

Effect
Size**

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

1 = Never, 2 = Sometimes , 3 = Often , 4 = Very often

4o. Worked harder than you thought you could to meet an instructor's
standards or expectations [ACCHALL]

WORKHARD 2.75 2.70 2.69

Item 5: During the current academic year, how much has your coursework at this college emphasized the following mental activities?

1 = Very little , 2 = Some , 3 = Quite a bit , 4 = Very much

5b. Analyzing the basic elements of an idea, experience, or theory [ACCHALL] ANALYZE 3.08 2.99 2.98

5c. Forming a new idea or understanding from various pieces of information
[ACCHALL]

NEWIDEAS 3.09 2.96 2.95

5d. Making judgements about the value or soundness of information,
arguments, or methods [ACCHALL]

EVALUATE 2.86 2.73 2.72

5e. Applying theories or concepts to practical problems or in new situations
[ACCHALL]

APPLYING 3.01 2.86 2.84

5f. Using information you have read or heard to perform a new skill [ACCHALL] PERFORM 3.09 2.96 2.94

Item 6: During the current academic year, how much reading and writing have you done at this college?

0 = None , 1 = 1–4 , 2 = 5–10 , 3 = 11–20 , 4 = More than 20

6a. Number of assigned textbooks, manuals, books, or packets of course
readings [ACCHALL]

ASSIGREAD 1.71 1.86 1.89

6c. Number of written papers or reports of any length [ACCHALL] NUMPAPRRPTS 1.82 1.78 1.79

Item 7

1 = Extremely easy, 2 = (2), 3 = (3), 4 = (4), 5 = (5), 6 = (6), 7 = Extremely challenging

7. Mark the response that best represents the extent to which your examinations
during the current academic year have challenged you to do your best work at

CHALNGXAM 5.63 5.37 0.22** 5.25 0.31**

Item 9: How much does this college emphasize the following?

1 = Very little , 2 = Some , 3 = Quite a bit , 4 = Very much

9a. Encouraging you to spend significant amounts of time studying [ACCHALL] ENVSCHOL 3.13 3.08 3.07



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Frequency Distributions - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Academic Challenge (ACCHALL)

Your College Medium Colleges 2021 Cohort

Item Variable Responses Count Percent Count Percent Count Percent

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

4o. Worked harder than you thought you
could to meet an instructor's standards or
expectations [ACCHALL]

WORKHARD Never 32 6.5 4,013 8.8 18,005 9.2

Sometimes 167 34.5 15,713 34.5 68,753 35.0

Often 177 36.6 15,506 34.1 66,720 33.9

Very often 108 22.3 10,277 22.6 43,148 21.9

Total 483 100.0 45,509 100.0 196,626 100.0

Item 5: During the current academic year, how much has your coursework at this college emphasized the following mental activities?

5b. Analyzing the basic elements of an idea,
experience, or theory [ACCHALL]

ANALYZE Very little 13 2.7 1,820 4.1 8,170 4.2

Some 96 20.3 10,281 23.1 45,827 23.7

Quite a bit 205 43.2 18,967 42.6 81,350 42.1

Very much 160 33.8 13,422 30.2 57,787 29.9

Total 474 100.0 44,489 100.0 193,134 100.0

5c. Forming a new idea or understanding
from various pieces of information
[ACCHALL]

NEWIDEAS Very little 13 2.9 2,235 5.0 10,043 5.2

Some 94 19.9 10,722 24.2 47,680 24.7

Quite a bit 200 42.3 17,933 40.4 77,149 40.0

Very much 165 34.9 13,500 30.4 57,788 30.0

Total 472 100.0 44,390 100.0 192,660 100.0

5d. Making judgements about the value or
soundness of information, arguments, or
methods [ACCHALL]

EVALUATE Very little 33 7.0 4,763 10.7 21,104 10.9

Some 136 28.7 13,142 29.6 58,382 30.3

Quite a bit 170 36.0 15,763 35.5 67,571 35.0

Very much 134 28.3 10,795 24.3 45,823 23.8

Total 473 100.0 44,463 100.0 192,880 100.0

5e. Applying theories or concepts to
practical problems or in new situations
[ACCHALL]

APPLYING Very little 23 4.8 3,535 7.9 15,730 8.1

Some 107 22.6 11,928 26.8 53,381 27.7

Quite a bit 184 38.8 16,078 36.2 69,078 35.8

Very much 160 33.7 12,934 29.1 54,861 28.4

Total 473 100.0 44,474 100.0 193,051 100.0

5f. Using information you have read or
heard to perform a new skill [ACCHALL]

PERFORM Very little 22 4.6 3,236 7.3 14,218 7.4

Some 102 21.6 10,636 23.9 47,400 24.5

Quite a bit 163 34.5 15,530 34.9 67,155 34.7

Very much 186 39.3 15,129 34.0 64,635 33.4

Total 473 100.0 44,531 100.0 193,409 100.0

Item 6: During the current academic year, how much reading and writing have you done at this college?

6a. Number of assigned textbooks, manuals,
books, or packets of course readings
[ACCHALL]

ASSIGREAD None 24 5.0 1,343 3.0 5,550 2.9

1–4 240 51.1 20,436 46.2 84,878 44.2

5–10 107 22.7 11,120 25.1 50,632 26.4

11–20 47 10.0 5,710 12.9 26,226 13.7

More than 20 53 11.2 5,651 12.8 24,623 12.8

Total 471 100.0 44,261 100.0 191,909 100.0



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Frequency Distributions - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Academic Challenge (ACCHALL)

Your College Medium Colleges 2021 Cohort

Item Variable Responses Count Percent Count Percent Count Percent

Item 6: During the current academic year, how much reading and writing have you done at this college?

6c. Number of written papers or reports of
any length [ACCHALL]

NUMPAPRRPTS None 60 12.8 4,970 11.2 21,605 11.3

1–4 154 32.7 15,215 34.4 64,606 33.6

5–10 124 26.2 13,085 29.6 57,424 29.9

11–20 75 15.9 6,718 15.2 30,181 15.7

More than 20 58 12.4 4,289 9.7 18,215 9.5

Total 471 100.0 44,276 100.0 192,032 100.0

Item 7

7. Mark the response that best represents
the extent to which your examinations during
the current academic year have challenged
you to do your best work at this college
[ACCHALL]

CHALNGXAM Extremely easy 0 N/A 303 0.7 1,388 0.7

(2) 1 0.3 561 1.3 2,857 1.5

(3) 15 3.2 1,331 3.0 7,570 4.0

(4) 53 11.3 7,038 16.1 35,555 18.9

(5) 138 29.3 13,851 31.7 60,188 32.0

(6) 142 30.3 12,323 28.2 49,144 26.1

Extremely challenging 121 25.7 8,318 19.0 31,528 16.7

Total 471 100.0 43,725 100.0 188,230 100.0

Item 9: How much does this college emphasize the following?

9a. Encouraging you to spend significant
amounts of time studying [ACCHALL]

ENVSCHOL Very little 8 1.7 1,587 3.6 7,054 3.7

Some 96 20.5 8,898 20.3 39,437 20.7

Quite a bit 194 41.3 17,701 40.4 77,346 40.6

Very much 171 36.5 15,622 35.7 66,602 35.0

Total 469 100.0 43,808 100.0 190,438 100.0



Community College Survey of Student Engagement
Kapiolani Community College (2021 Administration)

2021 Benchmark Bar Chart - Main Survey
Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]
Student-Faculty Interaction (STUFAC)

30JUN21

* The comparison group and cohort bars on this page INCLUDE your college.
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The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

If a row contains less than 50 respondents (please see Frequency Distribution that follows), interpret the comparison results cautiously.

** T-test: 2-tailed page 14 - 30JUN21

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Means Report - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Student-Faculty Interaction (STUFAC)

Your
College Medium Colleges 2021 Cohort

Item Variable Mean Mean
Effect
Size** Mean

Effect
Size**

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

1 = Never, 2 = Sometimes , 3 = Often , 4 = Very often

4j. Used e-mail to communicate with an instructor [STUFAC] EMAIL 3.35 3.19 3.14 0.23**

4k. Discussed grades or assignments with an instructor [STUFAC] FACGRADE 2.54 2.64 2.63

4l. Talked about career plans with an instructor or advisor [STUFAC] FACPLANS 2.06 2.17 2.19

4m. Discussed ideas from your readings or classes with instructors outside of
class [STUFAC]

FACIDEAS 1.75 1.75 1.78

4n. Received prompt feedback (written or oral) from instructors on your
performance [STUFAC]

FACFEED 2.89 2.90 2.88

4p. Worked with instructors on activities other than coursework [STUFAC] FACOTH 1.50 1.45 1.48



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Frequency Distributions - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Student-Faculty Interaction (STUFAC)

Your College Medium Colleges 2021 Cohort

Item Variable Responses Count Percent Count Percent Count Percent

Item 4: In your experiences at this college during the current academic year, about how often have you done each of the following?

4j. Used e-mail to communicate with an
instructor [STUFAC]

EMAIL Never 5 1.1 1,238 2.7 6,331 3.2

Sometimes 85 17.5 9,773 21.5 44,596 22.7

Often 130 26.9 13,666 30.0 60,135 30.6

Very often 263 54.5 20,863 45.8 85,562 43.5

Total 483 100.0 45,541 100.0 196,625 100.0

4k. Discussed grades or assignments with
an instructor [STUFAC]

FACGRADE Never 61 12.7 4,836 10.6 21,111 10.7

Sometimes 206 42.8 17,655 38.8 76,197 38.7

Often 106 22.0 12,297 27.0 54,744 27.8

Very often 109 22.5 10,767 23.6 44,767 22.7

Total 482 100.0 45,554 100.0 196,818 100.0

4l. Talked about career plans with an
instructor or advisor [STUFAC]

FACPLANS Never 144 29.9 12,181 26.8 51,424 26.2

Sometimes 218 45.2 18,949 41.7 81,312 41.4

Often 68 14.2 8,666 19.1 38,803 19.7

Very often 52 10.7 5,693 12.5 24,939 12.7

Total 482 100.0 45,489 100.0 196,479 100.0

4m. Discussed ideas from your readings or
classes with instructors outside of class
[STUFAC]

FACIDEAS Never 233 48.3 22,203 48.9 93,015 47.4

Sometimes 168 34.9 15,133 33.3 66,507 33.9

Often 47 9.8 5,112 11.3 23,226 11.8

Very often 34 7.0 2,952 6.5 13,316 6.8

Total 482 100.0 45,400 100.0 196,064 100.0

4n. Received prompt feedback (written or
oral) from instructors on your performance
[STUFAC]

FACFEED Never 26 5.5 2,628 5.8 11,930 6.1

Sometimes 139 28.8 12,554 27.6 55,295 28.1

Often 177 36.7 17,103 37.6 74,269 37.8

Very often 141 29.1 13,204 29.0 54,980 28.0

Total 483 100.0 45,490 100.0 196,475 100.0

4p. Worked with instructors on activities
other than coursework [STUFAC]

FACOTH Never 310 64.2 31,281 69.0 131,973 67.5

Sometimes 119 24.7 9,286 20.5 41,428 21.2

Often 37 7.6 3,098 6.8 14,528 7.4

Very often 17 3.5 1,678 3.7 7,655 3.9

Total 482 100.0 45,343 100.0 195,584 100.0



Community College Survey of Student Engagement
Kapiolani Community College (2021 Administration)

2021 Benchmark Bar Chart - Main Survey
Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]
Support for Learners (SUPPORT)

30JUN21

* The comparison group and cohort bars on this page INCLUDE your college.

Your College

Medium Colleges

2021 Cohort

52.2 50.5 50.0

     0.0

    20.0

    40.0

    60.0

    80.0

   100.0



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

If a row contains less than 50 respondents (please see Frequency Distribution that follows), interpret the comparison results cautiously.

** T-test: 2-tailed page 17 - 30JUN21

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Means Report - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Support for Learners (SUPPORT)

Your
College Medium Colleges 2021 Cohort

Item Variable Mean Mean
Effect
Size** Mean

Effect
Size**

Item 9: How much does this college emphasize the following?

1 = Very little , 2 = Some , 3 = Quite a bit , 4 = Very much

9b. Providing the support you need to help you succeed at this college
[SUPPORT]

ENVSUPRT 3.15 3.11 3.11

9c. Encouraging contact among students from different economic, social, and
racial or ethnic backgrounds [SUPPORT]

ENVDIVRS 2.81 2.70 2.70

9d. Helping you cope with your non-academic responsibilities (work, family, etc.)
[SUPPORT]

ENVNACAD 2.45 2.19 0.25** 2.18 0.25**

9e. Providing the support you need to thrive socially [SUPPORT] ENVSOCAL 2.52 2.34 2.34

9f. Providing the financial support you need to afford your education
[SUPPORT]

FINSUPP 2.56 2.69 2.67

Item 12.1: How often have you used the following services during the current academic year?

0 = Never , 1 = 1 time , 2 = 2–4 times , 3 = 5 or more times

12.1a. Academic advising/planning [SUPPORT] FREQACAD 1.37 1.59 -0.22** 1.57 -0.21**

12.1b. Career counseling [SUPPORT] FREQCACOU 0.74 0.59 0.61



The 2021 3-year cohort includes data for 21 colleges that participated in 2020. This number is much lower than typical due to COVID-19.

* The comparison group and cohort columns on this page EXCLUDE your college.

 Community College Survey of Student Engagement    - Kapiolani Community College (2021 Administration)
2021 Benchmark Frequency Distributions - Main Survey

Comparison Group: Medium Colleges in the 2021 Cohort*

[Weighted]

Support for Learners (SUPPORT)

Your College Medium Colleges 2021 Cohort

Item Variable Responses Count Percent Count Percent Count Percent

Item 9: How much does this college emphasize the following?

9b. Providing the support you need to help
you succeed at this college [SUPPORT]

ENVSUPRT Very little 13 2.7 1,952 4.5 8,267 4.3

Some 93 19.8 8,273 18.9 36,262 19.1

Quite a bit 177 37.7 16,408 37.5 71,298 37.5

Very much 187 39.8 17,141 39.2 74,426 39.1

Total 469 100.0 43,775 100.0 190,253 100.0

9c. Encouraging contact among students
from different economic, social, and racial or
ethnic backgrounds [SUPPORT]

ENVDIVRS Very little 51 10.9 6,510 14.9 28,190 14.8

Some 131 27.9 12,190 27.9 52,854 27.8

Quite a bit 144 30.6 13,098 30.0 57,374 30.2

Very much 143 30.5 11,888 27.2 51,428 27.1

Total 469 100.0 43,685 100.0 189,846 100.0

9d. Helping you cope with your
non-academic responsibilities (work, family,
etc.) [SUPPORT]

ENVNACAD Very little 100 21.2 13,670 31.3 60,366 31.8

Some 154 32.9 14,467 33.1 62,105 32.7

Quite a bit 121 25.8 9,036 20.7 39,431 20.8

Very much 94 20.1 6,479 14.8 27,867 14.7

Total 469 100.0 43,652 100.0 189,769 100.0

9e. Providing the support you need to thrive
socially [SUPPORT]

ENVSOCAL Very little 102 21.7 10,428 23.9 45,578 24.0

Some 132 28.1 15,306 35.1 66,700 35.2

Quite a bit 126 27.0 10,463 24.0 45,652 24.1

Very much 109 23.2 7,463 17.1 31,774 16.7

Total 469 100.0 43,661 100.0 189,704 100.0

9f. Providing the financial support you need
to afford your education [SUPPORT]

FINSUPP Very little 98 21.0 7,597 17.4 34,644 18.3

Some 128 27.2 11,267 25.8 49,326 26.0

Quite a bit 126 26.8 11,835 27.1 50,372 26.6

Very much 117 25.0 12,953 29.7 55,376 29.2

Total 469 100.0 43,653 100.0 189,719 100.0

Item 12.1: How often have you used the following services during the current academic year?

12.1a. Academic advising/planning
[SUPPORT]

FREQACAD Never 128 28.3 7,573 17.8 32,931 17.8

1 time 97 21.3 9,308 21.9 41,837 22.6

2–4 times 161 35.5 18,790 44.2 82,187 44.4

5 or more times 68 14.9 6,835 16.1 27,958 15.1

Total 453 100.0 42,506 100.0 184,914 100.0

12.1b. Career counseling [SUPPORT] FREQCACOU Never 268 59.1 27,446 64.7 116,741 63.3

1 time 68 14.9 6,666 15.7 30,913 16.8

2–4 times 88 19.3 6,436 15.2 28,951 15.7

5 or more times 30 6.7 1,890 4.5 7,797 4.2

Total 453 100.0 42,438 100.0 184,403 100.0



Kapiolani Community College

CCSSE 2021 Executive Summary of Results



51.4

61.6

45.9

59.6

54.2

56.9

50.0

60.7

52.2

60.5

0 10 20 30 40 50 60 70 80 90 100

Support for Learners

Interaction
Student- Faculty

Academic Challenge

Student Effort

Learning
Active and Collaborative

Averaged Top 10% of CohortKapiolani Community College

The CCSSE benchmarks are groups of conceptually related survey items that address key areas of
student engagement. The five benchmarks denote areas that educational research has shown to be
important to students' college experiences and educational outcomes. Therefore, they provide
colleges with a useful starting point for looking at institutional results and allow colleges to gauge
and monitor their performance in areas that are central to their work. In addition, participating
colleges have the opportunity to make appropriate and useful comparisons between their performance
and that of groups of other colleges.

Performing as well as the national average or a peer-group average may be a reasonable initial
aspiration, but it is important to recognize that these averages are sometimes unacceptably low. Aspiring
to match and then exceed high-performance targets is the stronger strategy.

Therefore, provided above is a comparison of your college’s standardized benchmark scores with the
averaged benchmark scores from the top 10% of the current three-year cohort.

For further information about CCSSE benchmarks and how they are computed, please visit
www.cccse.org.

Note: Benchmark scores are standardized to have a mean of 50 and a standard deviation of 25 across all respondents.
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 Often or

 Very often
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 Often or

 Very often

9d
 Quite a bit or
 Very much

10a
 11 or more hours

12.1b
 2 or more times

Highest Aspects of Student Engagement Item Benchmark

4b. Made a class presentation Active and
Collaborative
Learning

4i. Participated in a
community-based project as part
of a regular course

Active and
Collaborative
Learning

9d. Helping you cope with your
non-academic responsibilities
(work, family, etc.)

Support for
Learners

10a. Preparing for class (studying,
reading, writing, rehearsing, doing
homework, or other activities
related to your program)

Student Effort

12.1b. Frequency: Career
counseling
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6a
 5 or more

12.1a
 2 or more times

12.1d
 5 or more times

12.1e
 5 or more times

12.1h
 5 or more times

Lowest Aspects of Student Engagement Item Benchmark

6a. Number of assigned textbooks,
manuals, books, or book-length
packs of course readings

Academic
Challenge

12.1a. Frequency: Academic
advising/planning

Support for
Learners

12.1d. Frequency: Peer or other
tutoring

Student Effort

12.1e. Frequency: Skill labs
(writing, math, etc.)

Student Effort

12.1h. Frequency: Computer lab Student Effort

One way to dig more deeply into benchmark scores is to analyze those items that contribute to the overall
benchmark score. This section features the five items across all benchmarks on which the college scored highest
and the five items on which the college scored lowest relative to the 2021 CCSSE Cohort. It is important to note
that some colleges’ highest mean scores may be lower than the cohort mean, and conversely, some colleges’ lowest
mean scores may be higher than the cohort mean.

While examining these data, keep in mind that the selected items may not be those that are most closely aligned
with the college’s goals; thus, it is important to review all institutional reports on the  CCSSE online reporting system
at www.cccse.org.
Notes:

For Item(s) 4 (except 4e), often and very often  responses are combined.
For Item(s) 6, 5–10, 11–20, and more than 20  responses are combined.
For Item(s) 9, quite a bit and very much  responses are combined.
For Item 10a, 11–20, 21–30, and more than 30  responses are combined.
For Item(s) 12.1a and 12.1b, 2–4 times  and 5 or more times  responses are combined because these services are typically used less frequently.
 





Continuous Improvement with Student Success Pathways and Campus Planning 

The College integrated a home grown Continuous Improvement (CI) tool with the Student 
Success Pathways (SSP) to facilitate communication and enhance clarity in planning, 
assessment, evaluation, reflection and budgeting. 

To address the items in the Strategic Plan, the College uses the Student Success Pathway Plans 
to track goals and action plans from over 100+ areas across the College.  

Outcome 1 – Departments/units complete SSP reporting as scheduled in fall and spring 
semesters annually. Tracked by SSP Coordinator. 

Outcome 2 – SSP goals support the strategic directions of the College. Tracked by SSP 
Coordinator and OFIE Analyst in Strategic Plan Scorecard each January. 

Outcome 3 – Identified actions are clearly focused on identified SSP goals. Tracked by SSP 
Coordinator and OFIE Analyst. 

Outcome 4 – Members of CAC can explain the CI+SSP model. Tracked through rubric-based 
focus groups held in spring semesters and facilitated by 2 OFIE staff.  
 
Continuous Improvement in Student Learning and Program Development 
 
The College tracks student learning outcomes assessment on the course, program, and 
institutional level for academic student success. 
 
Outcome 1 Course Learning Reports (CLR) are updated in a shared drive for increased 
transparency. Tracked by Learning Outcomes Coordinator. CLR are completed on time. 
 
Outcome 2 – Cross-disciplinary teams develop assessment and improvement methods focused 
on program and institutional learning outcomes. (See outcome tracking 6 below). 
 
Outcome 3 – Department chairs and faculty use updated LASR to track course learning 
outcomes assessments. Annual LASR results reported to Dean in June. 
 
Outcome 4 – Departments chairs and faculty develop and document course changes designed 
to improve student learning each June. Tracked by Deans and Vice Chancellor for Academic 
Affairs. 
 
Outcome 5 – Department chairs document the completion of all course learning assessments 
by spring 2024. Tracked by Deans and Vice Chancellor for Academic Affairs. 
 
Outcome 6 – Deans and Department Chairs document improvements in program and 
institutional learning outcomes designed by faculty and cross-disciplinary teams. Tracked by 
Vice Chancellor for Academic Affairs. 
 



Outcome 7 Continuous improvement by all ARPD assessed programs in identifying the most 
important program and learning outcomes they will assess in upcoming year. 
 
Outcome 8 Continuous improvement by all ARPD assessed programs in specifying assessment 
methods for their identified outcomes. 
 
Outcome 9 Continuous improvement by all ARPD assessed programs in implementing 
successful actions to improve their identified outcomes. 
 
Outcome 10 - Campus leadership makes program and budgeting decisions to support 
implementation of actions identified in CI+SSP, CLR, and ARPD continuous improvement cycles. 
Decisions reported and documented in Chancellor’s Advisory Council (CAC) meeting minutes.  
 
 
 



CLR Review  
Friday, May 21, 2021 
 
 

Department CLRs Completed CLRs Started CLRs 
addressed/Total # 
of courses 

% 

Arts & Humanities 12 10 22/137 16% 

BLT 22  22/89 25% 

Culinary  1 1/25 4% 

EMS 0  25 0 

Health Sciences   159 0 

HOST 4  4/18 22% 

LLL 12 23 35/79 44% 

Math & Sciences 24 8 32/108 30% 

Nursing 6 2 8/28 29% 

OCET 1 5 6/? ? 

Social Sciences 5 2 7/45 16% 
 



CLR Review  
Tuesday, August 3, 2021 
 
 

Department CLRs Completed CLRs Started CLRs 
addressed/Total # 
of courses 

% 

Arts & Humanities 13 11 24/137 18% 

BLT 23  23/89 26% 

Counseling 1  ? ? 

Culinary  1 1/25 4% 

EMS 0  25 0 

Health Sciences 12  159 8% 

HOST 6  6/18 33% 

LLL 14 23 37/79 47% 

Math & Sciences 24 16 40/108 37% 

Nursing 6 3 9/28 32% 

OCET 2 5 7/? ? 

Social Sciences 8 2 10/45 22% 
 
CLR Champions 

● Arts & Humanities: Eric Denton, Anne Craig Lum, Donovan Preza, Julie Rancilio, Kelli  
Nakamura, Adam Moura/Chris Gargiulo 

● BLT: Rich Halverson, Susan Jaworowski, Kim Koide, Calvin Tan 
● Counseling: MKC 
● Culinary: Grant Itomitsu, Dan Wetter, Ron Takahashi 
● EMS: ? 
● Health Sciences: Sheila Kitamura, Shepard Maingano, Kim Suwa, 
● HOST: Laure Burke, Dave Evans, Amy Shiroma, Takehiko Kozue, Kawehi Sellers 
● LLL: Keahi Salvador, Michelle Shin, Lisa Kanae, Tony Silva, David Uedoi, Carl Polley? 
● Math/Sciences: Amy Patz Yamashiro, Sheryl Shook, MacKenzie Manning 
● OCET: Martin Chong 
● Social Sciences: Candy Branson, Veronica Ogata 
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Chancellor’s Advisory Council Meeting Minutes 

Date: Tuesday, October 8, 2019 

Time: 2:30-4:30 p.m. 

Place: Kōpiko 126/127A 

Chancellor’s Advisory Council Members: Lisa Aganon, Maria Bautista, Candy Branson, Sarah Bremser, Laure 
Burke, Angela Coloretti-McGough, Darsh Dave, Jennifer Bradley for Jerilynn Enokawa, Dave Evans, Bob 
Franco, Shirl Fujihara, Brian Furuto, Carl Hefner, Carol Hoshiko, Grant Itomitsu, Lisa Kanae, Danielle Toguchi 
for Justin Kashiwaeda, Darsh Dave for Linda Katsuda, Deneen Kawamoto, No‘eau Keopuhiwa, Sheila 
Kitamura, Kapulani Landgraf, Anne Matute, Dessa Lyn Millon, Karl Naito, Melissa Nakamura, Nāwa`a 
Napoleon, Sean Nathan, Veronica Ogata, Joe Overton, Louise Pagotto, Devon Ishii Peterson, Lisa Radak, John 
Richards, John Ridgeway, Shannon Sakaue, Craig Spurrier, Annie Thomas, Don Westover, Joanne Whitaker, 
Amy Patz Yamashiro, and Jeff Zuckernick. 
 
Members Absent: Angela Coloretti-McGough, Carl Hefner, Dessa Lyn Millon, Karl Naito, Lisa Radak, and Jeff 
Zuckernick 
Guests: Kara Plamann Wagoner and Louise Yamamoto 

Call to Order 

Chancellor Pagotto called the meeting to order at 2:30 p.m. She introduced Sean Nathan, 
Facilities Manager. 

Spotlight – Math Immersion Physics Integration (MIPI) Learning Community  

By Hervé Collin, Austin Anderson, and Nadine Wolff, STEM Program 

Students take Math 242 (Calculus 2), Math 243 (Calculus 3), Physics 170 and Physics 170 lab in 
one semester. Using FELI and peer mentors are used to create learning communities. 
 
Why MIPI? 

• Increase student success in Calculus II, Calculus III, Physics I and I Lab 

• Shorten the path to ASNS degree completion and transfer to 4-year College in STEM 

• Create a community and give support through cohort and immersion model 

• Enhance students’ ability to integrate Mathematical skills into Physical applications 

Approval of CAC Minutes from September 10, 2019 meeting 

Joe Overton motioned to approve, Amy Yamashiro seconded.  
Action: The minutes were unanimously approved with one amendment.  

AGO Updates 

Staff Council 
• General membership meeting is Oct. 31st, Halloween. Costume contest for staff. Opportunity for 

staff to all come together and interact. Open to RCUH employees as well.  

• CPK fundraiser on Tuesday, November 12, 2019 

• Reminder to please let staff attend events 
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‘Aha Kalāualani 

• Uhu Humu Pōhaku (Making a two-tiered stone terrace – Māla Māunuunu (behind Mānele) 

o Friday, Oct. 11 at 9am-12pm 

o Saturday, Oct. 12 at 9am-3pm  

• Maunakea talk story with Kamana‘opono Crabbe 

o Tuesday, Oct. 15 at 2-4pm at Lama 2nd floor 

• Mana‘o Maunakea with Lanakila Mangauil 

o Monday, Oct. 21 at 10:30 – Protocol Oli and Hula, 12:00pm ‘Aha Hula Pā – Mānele 

Building 

• Native Hawaiian Scholarship ‘Aha 

o Wed. October 23 at 4:30-5:45pm FAFSA Completion Workshop at ‘Ōhi‘a 118, 6-8pm 

Scholarship ‘Aha at ‘Ōhi‘a Cafeteria 

• 5th Annual Ne‘epapa Kalāhū 

o Thursday, December 12th at 4:30-7:30pm at ‘Ōhi‘a Cafeteria 

o Tickets on sale until Dec. 2, $20, drop off at ‘Ilima 202C 

o 2019 Ne‘epapa Kalāhū award nominations: https://tinyurl.com/yysdjou6. Deadline is 

Nov. 1, 2019. 

 
Faculty Senate  

• Faculty Senate voted to support the Chancellor’s activity hour on Monday 

• Faculty Senate voted to support the ‘āina-based learning designation 

• Faculty Senate voted to support the Excellence in Online Teaching Award 

• An action request was submitted to provide equity for compensation for lecturers to take TOPP 

Campus Sustainability and Climate Action Plan and Civic Action Plan – Bob Franco 

• Sustainability is a response to a planetary emergency. It affects students’ ability to learn and 

they question the relevance in completing a degree.  

• Sink, Burn, Blown Away, Dislocated – Mobilizing the western region for the future (on Earth). 

• A proposal was made to ACCJC to include sustainability and climate action in accreditation 

review documents. 

• Weather disasters have doubled in two decades. Students need to consider disaster response 

and think about their productive futures in context of climate change. 

• Glaciers are moving faster than higher education. Can we think seriously about adapting our 

curriculum?  

• Pacific sea level rise monitoring network in the Pacific Islands. Sea level rise but it is happening 

in an unstable geological environment. 

• How do students feel about climate change, sustainability and resilience issues? 

Students are fearful, sad, shame and angry. The more action students see on campus, 
(service learning, undergraduate research) the more hopeful they become. 

• Creating virtuous cycles of hope and action. We need to make change more visible to our 

students. 

https://tinyurl.com/yysdjou6
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• Academic Subject Certificate in Sustainability 

o Take at least 13 credits from courses that have SF (S-Focused) in their attributes or S- in 

front of the titles 

o Complete a 1-credit capstone project, guided by a faculty advisor  

• Service and sustainability learning – Service learning is a teaching and learning method that 

integrates critical reflection and meaningful service in the community with academic learning, 

personal growth, and civic responsibility.  

• 2013 Civic and Sustainability and Climate Action (CSCA) Plans  

1. Combine the plans 

2. Engage more students in public forums a listening and learning opportunities 

3. Academic/applied/relevant learning leads to increased course success and re-enrollment, 

within the KELA model, CCSSE 2020, increase SL to 900 per year.  

4. With support from full-time Kupu intern develop AASHE Stars criteria and integrate into 

campus Strategic Plan for 2021-26. 

• Led by the AGOs, ten entities have a kuleana to operate the college in a sustainable manner 

• The timeline for merging the plans will be in the spring. It will be presented in fall 2020.  

Policy KOP 1.112, Participation in College Decision-Making Processes – Louise Pagotto 

• Feedback will be incorporated at the CAC meeting on November 12, 2019. 

• The final version will be distributed at the CAC meeting on December 10, 2019 

•  Vote to approve is on February 11, 2020.  

• Small edits were made: 

o Updated the policy references.  

o Suggestion to change KOP 1.112 to K 1.112. 

• Staff Council recommends to split the policy. Take the last sections that refer to AGOs and put it 

in a separate policy as it will be less prescriptive. Keep the focus on participation, not on AGOs.  

• Neither AGOs nor CAC have all the documents.  

Policy EP 1.207 – Service Animal and Emotional Support Animal Policy – Louise Pagotto  

• This is a UH System policy and they are asking the campuses for feedback.  

• A Google doc was sent for feedback.  

• Faculty Senate will send a separate response as they were contacted directly. 

• Feedback will be incorporated at the CAC meeting on November 12, 2019. 

• Final comments will be consolidated on November 25, 2019 and sent to the UH System by their 

deadline of December 2, 2019. 

Policy K 9.104 – Lecturer Evaluations – Louise Pagotto 

A subgroup is looking at the policy. The will present their recommendations to the CAC on November 12, 
2019.  
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Policy K 5.202 – Review of Established Programs 

• The version that was distributed to the CAC members did not include the correct attachments.  

• The two major changes to the policy were 1) change from a 3- to 5-year cycle and 2) the 

narrative for the action plan was reduced.  

• The rest of the changes were from UHCC Policy 5.202.  

• Faculty Senate did not pass paragraph 7A. ARPD data from the UHCC Office is often not correct. 

Faculty senate voted to add, “Where ARPD data is gathered by UHCC Office for Academic Policy 

and Planning is incorrect, it shall be corrected before the ARPD is prepared and submitted.” 

• ARPD data corrections were submitted by BLT and were sent through the Dean to the UHCC 

Office directly. 

• Preliminary data was sent in September. Updated data will be posted on Oct. 15. Send 

additional data corrections to Joshua Ka‘akua at the UHCC Office. jkaakua@hawaii.edu 

• Some errors are not corrected from previous years.  

 
Bob Franco moved to proceed with a vote on K 5.202. Laure Burke seconded. 
Action: It was passed to proceed with a vote on Policy K 5.202. 
 
The vote was taken by paper ballot. The results for K 5.202: 20 voted to approve, 3 opposed and 6 
abstained. 

Accreditation Update – Joanne Whitaker 

• Continuous Improvement the theme for both recommendations 1 and 2. The Integrated 

Planning Model is a visual representation of continuous improvement.  

• Overview of Recommendation 1 – Continuous Improvement  

o SSP (Student Success Plans) 3.0 - a campus effort to support student success 

▪ There are about 75 SSPs. 

▪ All SSPs are on a dashboard and therefore, visible to all.  

▪ This year, the focus for instructional programs is on course completion and fall-

to-spring reenrollment.  

▪ SSPs align with the Strategic Plan and the Chancellor’s priorities.  

▪ The AGOs, Councils and Plans met to discuss opportunities for collaboration. 

SALT meetings are open to any who would like to collaborate. The meetings are 

the second Tuesday of each month at 9:30am in ‘Elima 5 (in Kīkaha o Lae‘ahi, 

upstairs from Subway). All are welcome. 

• Overview of Recommendation 2 – SLO assessments for program improvement 

o CI + CLRs distributed, course coordinators identified 

o 20% of CLRs identified 

o LASRs created 

• What’s Next – Draft ARPD timeline was shared. 

o This year, a process for allocation requests will take place using ARPD and program data. 

mailto:jkaakua@hawaii.edu
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o The Chancellor, Vice Chancellors and Deans will meet with their program leads to 

discuss resource needs and prioritize a list of requests that will be submitted to the Vice 

Chancellor for Administrative Services for consolidation.  

o The Administrators will present the prioritized requests to CAC and the Budget 

Committee (membership is two representatives from each AGO and two CAC members) 

will submit a recommendation to the CAC. CAC will vote to recommend to the 

Chancellor. The Chancellor will respond with the final decision through a memo.  

[Subsequent conversations with the Budget Committee and AGO Chairs/President have 

revised the process.] 

 
Comment: Faculty Senate would like the decisions on the resource requests to go through the AGOs.  
Response: From the Budget Committee, the two representatives from every AGO can bring the 
recommendations back to their constituents.  
 
Comment: For those units that don’t have an ARPD, the CI + SSP is important for input into ARF process. 
Reminders: 

• SSP Progress Report 1 is due December 15, 2019 

• Fall CLRs are due January 10, 2020 to be included in the ACCJC Follow-Up Report 

• ACCJC Report due to commission on March 2, 2020 

Chancellor Updates – Louise Pagotto 

• Step 2 Grievance – Don Straney upheld the UHPA Step 2 grievance on overload approvals. 

o Faculty members awarded overload: the request needs to be approved prior to the 

start of the overload work. If faculty are earning more than 27 TEs in the spring, an 

overload request must be approved prior to the start of the Spring semester.  

o If a faculty begins overload without prior approval, the overload may not be 

compensated. Every faculty member will get a physical copy of their approved overload.  

o For those who are not compliant, there may be disciplinary action against the Dean, 

Department Chair and Chancellor.  

o Also requested in response to the Step 2 grievance are a compilation of records of 

personal leave for faculty from the past two years. Workload commitment forms will 

also be collected for faculty who are doing outside employment.  

o Overload approval forms need to be completed in November. Form-20s will be done in 

January, once the work has begun. Overload forms needs to be submitted in the spring 

for work in the summer.  

• TE reductions – there is lots of consternation. The Union felt the process on how the TEs were 

rolled out was flawed.  

Announcements 

• Student Conduct, Concern and Care is October 16 at 9am-10:30am at ‘Iliahi 123ABC and 

November 14 at 2:00-3:30pm Kalia 203. Scenarios will be shared. Also discussed will be what 

you should do and what happens behind the scenes.  
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• Bob Franco would like OFIE to play a more active role in getting institutional effectiveness data 

to the campus. Meet with OFIE staff to determine what you need.  

• A lecturer asking about parking fees. Can it be used to raise revenue for the college?  

Response: Parking fees have been approved by the Board of Regents, but with the exception of 
Honolulu CC, UHCCs have not yet implemented the fee.  

o If we apply the fees before the other Community Colleges, we may lose students. The 

cost is determined by the campus as each has different needs. For instance, Honolulu 

CC’s need for parking is high while Windward CC’s is low. Kapi‘olani may charge 

between $45 and $65.  

o There is a need to repair our parking lots. To fix potholes, paint lines, repair sinkholes is 

costly. 

o Lot C will be resurfaced this spring.  

• Michi Atkinson thanked those who participated in Mãlama Kapi‘olani this past Saturday.  

o 69 people did electronic sign-in. Of the 69 who signed in, 79.7% were students, 11.5% 

were staff, 7% were community members, 53% were service-learning students. Of the 

students, 60% heard about the event through their instructors and 66% were first time 

participants. 

o The Native Hawaiian advisory committee partnered with Board of Student Activities, 

Cactus and Coffee, and Auxiliary Services. She thanked Sean Nathan, new facilities 

manager, for supporting the event.  

o She also acknowledged new sustainability coordinator, Maria Welvaert and the 

Chancellor.  

o Her hope is that every department sponsors Mãlama Kapi‘olani. It could be one of the 

main events for the campus. Mike Ross is considering doing it more than once a 

semester. 

o October 26, UH Mãnoa is piloting a planting event. Their goal is 11,000 plants. See 

gocarbonneutral.com. Can one person from every department join the KCC team?  
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Updated Equity Slides – May 2021 

• UHCC data team is issuing a data correction to the 

strategic directions equity charts (slides #74 – #105) 

discussed at the UHCC SPC on 4/23/21.

• Counts of STEM Degrees Awarded to Equity 

populations (NH, FI, PI, and PELL) were 
underreported.

• 2020 calculations were erroneously using program 

level STEM headcount data (count of students) as 

opposed to the correct measure of campus level STEM 

credentials awarded (a student may earn more than 
one degree or credential).

• The corrected 2019 values (consistent with reporting 

definitions from 2016 – 2019) are presented in the 

following slides. Updated values are highlighted in red.
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Where are the changes?

Updated

• 2020 data

• STEM Degrees 

Awarded (CC + 4 yr)

• STEM Equity Gaps 

for: NH, FI, PI, and 

Pell (revised values 

highlighted in red)

No Changes

• 2016 – 2019 data

• STEM Degrees (CC 
only)

• All Degrees and 
Certificates

• Graduates

• Enrollment

• Transfers

• IPEDS
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How might the changes affect the 
narrative of prior discussions?

UHCC STEM Degrees & CAs Awarded 

2019 2020 – previously 
reported

2020-corrected

Native Hawaiian 17% 10% 16%

Filipino 17% 13% 19%

Pacific Islanders 1% 1% 1%

Pell Recipients 47% 28% 50%

Share of STEM Degrees Awarded to NHs and PIs in 
2020 are comparable to 2019 and increased for 
Filipino and Pell students
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Closing Native Hawaiian
Success GapsLEE
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Closing Native Hawaiian
Success GapsMAU
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Closing Native Hawaiian
Success GapsWIN
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Closing Filipino 
Success Gaps

UHCC
Success 

Gaps
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Closing Filipino 
Success GapsHAW
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Closing Filipino 
Success GapsHON
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Closing Filipino 
Success GapsKAP
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Closing Filipino 
Success GapsKAU
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Closing Filipino 
Success GapsLEE
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Closing Filipino 
Success GapsMAU
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Closing Filipino 
Success GapsWIN
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Closing Pacific Islander
Success Gaps

UHCC
Success 

Gaps

21

2% 2% 2% 2% 2%2%

1% 1%

2% 2%2%

0%

1% 1% 1%

2% 2% 2%

1% 1%

0%

1%

2%

3%

4%

5%

6%

7%

8%

9%

10%

2016 2017 2018 2019 2020

P
ac

ifi
c 

Is
la

nd
er

 P
er

ce
nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pacific Islander
Success GapsHAW
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Closing Pacific Islander
Success GapsHON
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Closing Pacific Islander
Success GapsKAP
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Closing Pacific Islander
Success GapsKAU
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Closing Pacific Islander
Success GapsLEE
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Closing Pacific Islander
Success GapsMAU
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Closing Pacific Islander
Success GapsWIN
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Closing Pell Recipient
Success Gaps

UHCC
Success 

Gaps
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Closing Pell Recipient
Success GapsHAW
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Closing Pell Recipient
Success GapsHON

31

35%
32% 32%

35% 35%

47%
42% 41% 39%

41%

55% 56%

46%
41%

58%

49%

42% 40% 39%
41%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsKAP
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Closing Pell Recipient
Success GapsKAU
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Closing Pell Recipient
Success GapsLEE
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Closing Pell Recipient
Success GapsMAU
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Closing Pell Recipient
Success GapsWIN

36

54% 52% 51%
46%

40%

58% 56% 55%

62%
58%

51%
47% 49% 48%

51%52%

45% 45% 47%

39%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Faculty Senate Resolutions 
 
Results from the Proposals to Faculty Senate [resolutions] 

● On February 4, 2019, the Faculty Senate voted to phase out Taskstream 
● On March 4, 2019, the Faculty Senate voted to reinstate Course Learning Reports (CLRs) 

and Learning Assessment Schedule and Reports (LASRs). The revised CLRs include a 
section to map course student learning outcomes to Program Learning Outcomes (PLOs), 
General Education outcomes and Institutional Learning Outcomes (as applicable). 

● On March 4, 2019, the Faculty Senate voted to adopt a new five-year assessment 
reporting cycle beginning Fall 2019 to Spring 2024 to align with the Comprehensive 
Program Review cycle, providing the opportunity for a more comprehensive analysis of 
course assessment results leading to program improvement. Further, the Faculty Senate 
voted to document the assessment of 20% of SLOs and/or courses per year, ultimately 
reaching the goal of 100% of all SLOs and/or courses at the end of the 5-year cycle. The 
resolution also asked to assign a designated individual to monitor the progress.  

● On March 4, 2019, the Faculty Senate assigned the revising of the General Education 
outcomes to the Faculty Senate General Education committee. 

● On April 1, 2019, the Faculty Senate voted to align SLOs stated in the course syllabi and 
the catalog with the course outline of record. 

● On April 1, 2019, the Faculty Senate approved a motion that recommends faculty to 
include information presented in the example syllabus document to precede all other 
content. [attach document] 

● On April 1, 2019, the SLOA Committee provided to Faculty Senate a list of 10 
recommended guidelines for the CLR process. 

 

http://facultysenate.kapiolani.hawaii.edu/resolutions/


https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS8=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS8=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9maWxh
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9maWxhL2FwcGx5
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9maWxhL3dvcmtzaG9wMQ==
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9maWxhL3NoYXJl
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9maWxhL2lkZWFz
https://getfireshot.com/pdf_aHR0cHM6Ly9kb2NzLmdvb2dsZS5jb20vZm9ybXMvZC9lLzFGQUlwUUxTY29vUVkydUhMc2w4R0JDWV9OaG5OSEh2SE5WdHdJdTI1VF9SYWY0eTZGUXJJNTZ3L3ZpZXdmb3JtP3VzcD1zZl9saW5r
https://getfireshot.com/pdf_aHR0cHM6Ly9rY2MtaGF3YWlpLmxpYmFwcHMuY29tL2xpYmFwcHMvbG9naW4ucGhwP3NpdGVfaWQ9NjExMyZ0YXJnZXQ2ND1MMnhwWW1kMWFXUmxjeTloWkcxcGJsOWpMbkJvY0Q5blBURXhOVGd6TURnbWNEMDRORFUwTWpJeQ==
https://getfireshot.com/pdf_bWFpbHRvOmthcGNjcmVmQGhhd2FpaS5lZHU=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS8=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9saWJyYXJ5aW5mby9jb250YWN0
https://getfireshot.com/pdf_aHR0cDovL3d3dy5mYWNlYm9vay5jb20va2NjbGlicmFyeQ==
https://getfireshot.com/pdf_aHR0cDovL2luc3RhZ3JhbS5jb20va2NjbGlicmFyeQ==


A‘o Day Schedule • Friday, February 18th, 2022
 

 
Session Title Session Description Facilitator(s) Zoom Link Password 

9:00 a.m. - 9:30 a.m. 

Welina Mai and Explanation 
of A‘o 
 

Introductory Remarks 
Video Link 

Nāwa‘a Napoleon https://hawaii.zoom.us
/j/91261291734 

ao 

9:30 a.m. - 10:30 a.m. 

Panel: Our Students’ 
Journey in Learning 

Join us to hear fresh student 
perspectives on their learning 
experiences at Kapiʻolani CC. 
They will share stories of feeling 
supported, as well as the 
obstacles they have overcome. 
Listen, learn, and ask questions 
along the way. 

Vern Ogata, 
Michaelyn Nakoa, 
and Kara Plamann 
Wagoner 

 
 
https://hawaii.zoom.us/j/
99566814445 
 
Note: Session will 
not be recorded 

learn 

10:45 a.m. - 11:45 a.m. 

Share and Talk Story About 
Teaching & Assessment 
with Business, Legal & 
Technology Education 

Please join the faculty and staff 
from the Business, Legal & 
Technology Education 
department for an hour of 
informal discussion and sharing 
about teaching and assessment. 

Kimberly Iwao https://hawaii.zoom.us
/j/96673815973 

ao 

Learning Outcome Basics 1. Importance of Assessment 
2. What are SLO & PLO? 

Dan Wetter & 
Grant Itomitsu 

https://hawaii.zoom.us
/j/92043340224 

Culinary 

https://www.youtube.com/watch?v=W72s2JyhgZc
https://hawaii.zoom.us/j/91261291734
https://hawaii.zoom.us/j/91261291734
https://hawaii.zoom.us/j/99566814445
https://hawaii.zoom.us/j/99566814445
https://hawaii.zoom.us/j/96673815973
https://hawaii.zoom.us/j/96673815973
https://hawaii.zoom.us/j/92043340224
https://hawaii.zoom.us/j/92043340224


3. Cycle of Assessment (CI) 
4. Campus Assessment Cycle 
5. Culinary CLR 

 
 

Math and Sciences 
Discipline Conversations 

1. Meet as a department first 
to connect and hear how 
things are going, learn 
what is working well, and 
have Q&A.    

2. Break into smaller groups 
by discipline to discuss 
details and specific 
strategies.   Multi-section 
courses can meet as a 
group, and single-section 
course instructors will 
meet with other similar 
course instructors to share 
ideas and strategies.  

Amy Yamashiro 
and Sheryl Shook 

https://zoom.us/j/2810
163679 
 

 

aloha 

Arts & Humanities Choose one: 
1. Main session: bring your 

CLR and work on it. 
2. Breakout rooms: Multi-

section/teacher breakout 
rooms sessions (indiv 
breakout rooms for faculty 
that teach the same 
course with other 
instructors to gather and 
talk story assessment). 

Chris Gargiulo & 
Sarah Bremser 

https://hawaii.zoom.us
/j/95211485706 
 

ARTE 

LLL 
 

On Assessment Day, the LLL faculty 
began a conversation on attitudes 
toward assessment and what kind of 
support they need to do assessment. 

Tony Silva 
Lisa Kanae 

https://hawaii.zoom.us
/j/94636661963 
 

llldeptmtg 

https://zoom.us/j/2810163679
https://zoom.us/j/2810163679
https://hawaii.zoom.us/j/95211485706
https://hawaii.zoom.us/j/95211485706
https://hawaii.zoom.us/j/94636661963
https://hawaii.zoom.us/j/94636661963


In this A‘o session, we will continue 
that conversation. 
1) Share results of assessment 
support survey and resistance to 
assessment chat activity. 
2) Identify key points from above. 
3) Group brainstorm session to 
address key points.  

Social Sciences Hand-on: Bring Data. Work on CLRS Candy Branson 
Maegen Walker 

https://hawaii.zoom.us
/j/91729470257 

department 

Maida Kamber Center The Maida Kamber Center 
counselors met to plan for the 
2021-2022 assessment cycle. In 
this session, we will work on our 
CLR and engage in discussion 
about our assessment.  

Joseph Yoshida 
Lisa Yrizarry 

https://hawaii.zoom.us
/j/2736858320  

MKCDept 

Student Affairs Student Affairs faculty will be 
gathering to discuss the SLOs we 
selected, and how they align with 
the PLOs. We also will discuss 
the CLRs of other programs, so 
be sure to review others to be 
prepared for this meeting. 

Michaelyn Nakoa 
Shannon Sakaue 
Teri Mitchell 

https://hawaii.zoom.us
/j/98155671636 
 

(no 
password 
needed) 

12:00 p.m. - 12:45 p.m. 

First-Year Experience Join us to hear perspectives from 
first-year students on their 
learning experiences at Kapiʻolani 
CC.  

David Uedoi & 
First-Year 
Experience Team 
 

https://hawaii.zoom.us
/j/91261291734 
 

ao 

12:45 p.m. - 1:00 p.m. 

https://hawaii.zoom.us/j/91729470257
https://hawaii.zoom.us/j/91729470257
https://hawaii.zoom.us/j/2736858320
https://hawaii.zoom.us/j/2736858320
https://hawaii.zoom.us/j/98155671636
https://hawaii.zoom.us/j/98155671636
https://hawaii.zoom.us/j/91261291734
https://hawaii.zoom.us/j/91261291734


Chancellor Closing Remarks Chancellor Louise 
Pagotto 

https://hawaii.zoom.us
/j/91261291734 

ao 

 

https://hawaii.zoom.us/j/91261291734
https://hawaii.zoom.us/j/91261291734


https://getfireshot.com/pdf_aHR0cHM6Ly93d3cuaGF3YWlpLmVkdS9jb3ZpZDE5Lw==
https://getfireshot.com/pdf_aHR0cHM6Ly91aC5jYW1wdXMubHVtaXNpZ2h0LmNvbS8=
https://getfireshot.com/pdf_aHR0cHM6Ly93d3cuaGF3YWlpLmVkdS8=
https://getfireshot.com/pdf_aHR0cHM6Ly93d3cuaGF3YWlpLmVkdS9kaXJlY3Rvcnkv
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● Nāwa‘a Napoleon, Principal Investigator, Dean of Arts & Sciences
● Kelli Goya, Title III Project Director
● Amy Cook, Curriculum Designer & Facilitator
● Porscha dela Fuente, Curriculum Designer & Facilitator
● Kristie Malterre, Curriculum Designer & Facilitator
● Michaelyn Nakoa, Curriculum Designer & Facilitator
● Veronica Ogata, Curriculum Designer & Facilitator

Huliāmahi Core Team



● Rooted in huli (to seek, investigate, and change) and mahi 
(strong and energetic) to provide structured pathways 
(Concentrations) for students.

● Grant Period: October 1, 2019 to September 30, 2021

● Two cohorts/per year (20 participants each year - 5 
Counselor/Student Support faculty and 15 
Concentration/Program faculty)

Grant Description



Goal: Through strong collaboration, Student Support/Counseling 
faculty and Concentration faculty will work toward improving 
the re-enrollment, degree completion, and transfer rates of 
Native Hawaiian students, and all students.

Objective: To increase the capacity of instructional faculty, 
counselors, and student support personnel working
together in a Community of Practice (CoP).

Goal & Objective



(1) Native Hawaiian culture- and place-based practices in instruction 
and student support services

(2) Alignment of students’ career and academic interests/goals with 
   occupations relevant to each Concentration

(3) Academic & career advising and support services
(4) Financial literacy
(5) Instructional activities
(6) Co-curricular engagement opportunities

Grant Deliverables: Strategies & Action Plan



(1) 40 Instructional Faculty and Counselor Participants
(2) 11 Structured/Restructured Guided Degree Pathways
(3) Technology Support
(4) Community of Practice (CoP)
(5) Huliāmahi Professional Development Program based upon 

the Guided Pathways to Success Model

Grant Deliverables: 
Professional Development & Guided Pathways



How?
● Guided Pathways: Connection to transfer/graduation and beyond

○ Phase 1: Create the Path (6 Standards & 17 Strategies)
■ Provide meaningful/relevant academic, career, and 

co-curricular experiences to support Native Hawaiian 
students and all students

● Professional Development 
○ Using a Community of Practice (CoP) Approach

KapCC Guided Pathways to Success Model



                        Standards & Examples of Essential Strategies 
Standard 1: 
Defining the Path

Determine how concentration/program fits into baccalaureate/
transfer institutions and programs in order to develop strong pathways for students.

Standard 2: 
Integrating Data & Feedback Develop a cycle of using data and/or feedback to make decisions about the student pathway.

Standard 3:
Creating & Aligning Instructional Activities Design contextualized and equitable learning and career-related experiences that include NH and 

culture/place-based approaches.

Standard 4: 
Creating & Aligning Advising Support Explore and plan for collaborative advising opportunities that facilitate holistic learning experiences.

Standard 5: 
Engaging in Co-Curricular Activities Develop a plan to integrate academic, co-curricular, NH and other student support services to support 

students through their pathway.

Standard 6:
Partnering for Integrative Career Activities Explore and plan for collaborative career opportunities that facilitate students’ understanding of their 

goals and needs to inform their career choices and its alignment to their concentration/program.



● Created an active, living, learning dynamic process 

● Ensured that it is meaningful, purposeful, and relevant - “just in 
time”, hands-on, interactive activities and information

● Supported the vision, strengths, gifts, and expertise of faculty

● Provided time and space to have rich dialogue, collaborate, reflect, 
and plan as a community to support student learning and success

Throughout it all, the Huliāmahi team hoped that this 
professional development experience...



Using a student-centered, self-reflective, and inquiry-based 
approach, the Kapi‘olani Community College Guided 
Pathways to Success Model aims to... 

ULTIMATE GOAL

MEANINGFUL AND RELEVANT EXPERIENCES FOR STUDENTS!

...design and reshape the student experience into 
a culturally-responsive and integrated network 
that supports students to reach their graduation, 
transfer and/or career goals.



Huliāmahi Cohort 1 
Concentration/Program CoPs

HWST/HAW
(Michaelyn)

PSY/HDFS
(Amy)

HIST
(Kristie)

COM/KRS
(Veronica)

ENG
(Porscha)

Donovan Preza Candy Branson Julie Rancilio Lisa Bright Catherine 
Primavera

Iwalani Koide Suyin Phillips Kelli Nakamura Rachel Lindsey Beau Ewan

Mahiʻai Dochin Maegen Walker Steve Harris 
(MKC)

Lisa Yrizzary 
(MKC)

Michelle Shin

Joe Yoshida (MKC) Philippe Gross Alex 
Salinas-Nakanishi

Dawn Chandler 
(MKC)

Sharon Fowler 
(MKC)



Huliāmahi Cohort 2
Concentration/Program CoPs 

ASNS
(Michaelyn)

ED
(Veronica/Kristie)

ART/PACS
(Porscha)

Liberal Arts
(Amy)

MIke Ross Rumi Heine Carl Jennings Nāwaʻa Napoleon

Jacob Tyler Chantelle Awana Drew Broderick Anthony Silva

Aaron Hanai Shawn Ford Keala Losch Candy Branson

Lisa Miller Iwalani Koide Miki Crutchfield (FYE) Lisa Kanae

Mackenzie Manning Donovan Preza Steve Harris (MKC) Amy-Patz-Yamashiro

Lisa Yrizzary (MKC) Joe Yoshida (MKC) Sarah Bremser

Amy Cook (MKC)



Huliāmahi Faculty Presentation
Presenters: Mackenzie Manning (ASNS) & Beau Ewan (ENG)

December 14, 2021



Huliāmahi Cohort 2: ASNS CoP 
● Participants

○ Mike Ross, Lisa Miller, Aaron Hanai, Jacob Tyler, Mackenzie Manning
● Concentrations

○ ICS, Engineering/Physical Science, Life Science, Marine Option Program



Cohort 2: ASNS CoP Accomplishments
● Identified existing strategies that align with Huliāmahi Standards

○ (1) Defining our concentrations through revisions of Curriculum Advising Sheets that are 
specific to UHM transfer

○ (2, 3, 5, 6) Using enrollment, transfer and career data to guide outreach, recruitment 
and retention events and activities
■ NSO for STEM
■ STEM Pāʻina’s 
■ STEM Expo

○ (4) Developed informal faculty advising list for counselors to refer students who have 
questions about or are interested in various STEM careers
■ Volunteer Informal Faculty Advising Form

● 19 faculty responded representing >30 areas of expertise!

https://docs.google.com/forms/d/e/1FAIpQLScC3BY52hmsmhOQVGlPlYzraqOLJyvBnPOaxx7loTz0OIM3Ww/formResponse


ENGLISH PATHWAY PURPOSE  STATEMENT
Our concentration teaches students creative, critical thinking, communication and argumentative skills 
while promoting collaboration and instilling ways to engage with and empower their community and 
environment.  The English concentration underscores meaningful learning and career-related 
experiences that teach students about themselves and the role of language in shaping self and society. 

STANDARDS & ESSENTIAL 
STRATEGIES
The English Community of Practice (COP) completed 
substantial work for all six Huliāmahi standards. For 
our capstone project, we discussed these 
achievements at length and compiled them into a 
website with a podcast that we presented to our 
leadership team. 

ENG COP ACCOMPLISHMENTS



● Established initial contact protocol for all ENG majors on campus
● Created a survey for all ENG majors
● Created a Transfer Pathway to UH Mānoa
● Created a curriculum map aligning Program Learning Outcomes with General Learning 

Outcomes and Institutional Learning Outcomes
● Held our first virtual “Meet and Greet to Completion” Orientation
● Implemented an ʻāina-based assignment into several ENG courses
● Began drafting plans for robust co-curricular engagement activities
● Began drafting plans for integrative career activities
● Built an ENG website through a consultative process with student web designers

ENG COP ACCOMPLISHMENTS (a very abbreviated list)



Mahalo



4/11/22, 11:05 AM Laulima : KAP Huliāmahi-Cohort1 : Overview
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Institution Set Standards – Target and Actuals, 2015-2020 
Metric Target  Actual 

2015-2016 
Actual 
2016-
2017 

Actual 
2017-2018 

Actual 
2018-
2019 

Actual 
2019-
2020 

Actual 
2020-
2021 

D&CC - All 
Students 

1347 1383 1356 1276 1212 NA NA 

D&CC 
– Native 
Hawaiian 
Students 

191 191 186 163 172 NA NA 

D&CC – 
Pell 
recipients 

556 529 489 453 425 NA NA 

D&CC – 
IPEDS 
within  
3-years 

38.5% D&CC by 
August 
2018 
24% 

D&CC by 
August 
2019 
21% 

D&CC by 
August 
2020- 
forthcoming 

  
 

  

Transfers 
to 4-year-
All 

1349 1273 1273 1276 1212 NA  

Successful 
Course 
Completion 
Fall Terms 

70.0% 73.7 72.2 71.8 74.2 76.4 NA 

Re-
enrollment  
Fall to 
Spring  

75% 75.0 76.1 74.7 70.7 73.2 71.5 

Re-
enrollment 
Fall to Fall  

60% 58.1 59.6 57.3 55.9 43.8 NA 

 

D&CC is degrees and certificates completed. Data is for All students unless specified. 

IPEDS = Graduation rates of full-time, first-time, degree/certificate-seeking undergraduates within 
150% of normal time to program completion. 

https://nces.ed.gov/ipeds/datacenter/institutionprofile.aspx?unitId=141796&goToReportId=6 

Bolded metric from Strategic Plan Annual Scorecards. 

 

https://nces.ed.gov/ipeds/datacenter/institutionprofile.aspx?unitId=141796&goToReportId=6
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PLO 2: Critical Thinking Assessment rubric 
Based on Memorandum in Support of Motion - Fall 2016 LAW 203 final assignment 
(adapted from ACC&U VALUE rubric) 
 
 

 Excellent Good Meets Needs improvement 

Explanation of issue Legal issues correctly 
identified and 
articulated. 

Legal issues identified 
and articulated with 
minimal error. 

Legal issues identified 
but not well articulated. 

Legal issues 
misidentified or lacking. 

Organization of key 
relevant facts 

Facts are relevant to 
the issue being 
examined by the court 
and are logically 
organized. 
 

Facts are relevant to 
the question being 
answered but lack full 
coherence or 
organization. 

Irrelevant facts are 
included.  Lack of 
logical organization. 

Relevant facts are 
omitted or lost in 
discussion of unrelated 
information.  
 

Use of law Law is correct and is 
relevant to the question 
being answered. 
Rule(s) of law succinctly 
paraphrased or quoted 
as necessary. 

Law is correct and is 
relevant to the question 
being answered, but 
occasionally is quoted 
excessively or 
paraphrased 
inappropriately. 

Rules of law are used in 
providing answer, but it 
is unclear if writer 
understands all the law 
and is properly applying 
it, OR some law is 
incorrectly stated. 

Rules of law are omitted 
from answer or 
significantly incorrect 
law is used. 

Analysis The court’s reasoning is 
presented in a clear and 
logical fashion, leading 
the reader to an 
understanding of the 
rationale behind the 
law.  

Law is applied to the 
facts, but the underlying 
rationale is not always 
made clear.  
 

Part of the analysis is 
unclear or cursory, 
causing the reader to 
question whether the 
law is correct, OR goes 
outside the issue.  
 

Weak, incorrect, or no 
analysis. 
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                     FACULTY SENATE 

4303 Diamond Head Road 

Honolulu, Hawai‘i 96816 

An Equal Opportunity/Affirmative Action Institution 

 
To: Louise Pagotto, Chancellor 

 

From: Candy Branson, Faculty Senate Chair, Kapi‘olani Community College 

 Reid Sunahara, Faculty Senate Vice Chair, Kapi‘olani Community College 

RE: Resolution 1819: Phase Out Taskstream 

Date: February 11, 2019 

 

At the February 4, 2019 General Meeting of the Faculty Senate a resolution was made to phase 

out the use of Taskstream.  The rationale for this important decision was based on information 

provided by the Kapi‘olani Community College Assessment Coordinator To continue or 

discontinue the use of Taskstream?  That is the question , as well as a recommendation by the 

Faculty Senate Student Learning Outcomes and Assessment Committee that was supported by 

the Assessment Coordinator, the ISER team, and the faculty.   

 

In the interim, it is imperative that faculty continue to assess their courses as we investigate 

alternative replacement methods/systems.  A decision is expected as soon as the March 2019 

General Faculty Senate meeting.  

 

https://docs.google.com/document/d/18tQhSA5qJU7RdaXGnhQ9niRFRJs58v8ozbHbaZfxqdI/edit
https://docs.google.com/document/d/18tQhSA5qJU7RdaXGnhQ9niRFRJs58v8ozbHbaZfxqdI/edit
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                     FACULTY SENATE 

4303 Diamond Head Road 
Honolulu, Hawai‘i 96816 

An Equal Opportunity/Affirmative Action Institution 

 
To: Louise Pagotto, Chancellor 
 
From: Candy Branson, Faculty Senate Chair, Kapi‘olani Community College 
 Reid Sunahara, Faculty Senate Vice Chair, Kapi‘olani Community College 
 
RE: Resolution #1819016, Reinstate CLRs and LASRs 
 
Date: March 6, 2019 
 
At the March 4th General Faculty Senate Meeting a motion was made and supported in response 
to action request #1819016, regarding the reinstatement of CLRs and LASRs.  The supported 
plan includes the following: 
 

(1) To reinstate the CLRs and LASRs. 
(2) To standardize the LASRs to include: 

- Name of Course 
- When the Course will be Assessed (plan out for next 5 years; 
plan for - - 20% of courses to be assessed each year) 
- A column to link CLR 
- Comments 

(3) To standardize the CLRs to include: 
- Mapping/Alignment from course SLOs to PLOs and/or Gen. 
Ed. outcomes, and ILOs, as applicable. 
- Assessment Method(s) 
- Results of Assessment (with Expected Level of Achievement) 
- Next Steps for Course Improvement 
- Resources Needed for Improvement 
- Outcome of Resources 
- Impact on Program Improvement (Narrative on how 
the course SLOs assessments results improve the program) 

(4) To assign a designated individual(s) to keep track of the 
LASRs and CLRs. 
 

When the final documents are completed the SLOA committee is to bring the completed CLRs 
and LASRs forms and proposed designated individual to keep track of CLRs and LASRs back to 
the Faculty Senate for final approval.  The SLO committee along with the ISER team should be 
commended for their planning and execution regarding the important matter. 
 
We look forward to your response. 
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                     FACULTY SENATE 

4303 Diamond Head Road 
Honolulu, Hawai‘i 96816 

An Equal Opportunity/Affirmative Action Institution 

 
To: Louise Pagotto, Chancellor 
 
From: Candy Branson, Faculty Senate Chair, Kapi‘olani Community College 
 Reid Sunahara, Faculty Senate Vice Chair, Kapi‘olani Community College 
 
RE: Resolution #1819017, New Cycle of Assessment 
 
Date: March 6, 2019 
 
At the March 4th General Faculty Senate Meeting a motion was made and supported in response 
to action request #1819017, regarding a new cycle of assessment.  The AR was supported word 
for word with the exception of the words in bold below. 
 

(1) To start a new 5-year cycle of assessment beginning Fall 2019 to Spring 2024.  Note: 
We are proposing that all courses begin a new cycle of assessment starting Fall 2019 and 
ending in Spring 2024. This will assist the College in implementing a regular and 
consistent cycle of assessment. Furthermore, the course SLO assessment cycle will align 
with the Comprehensive Program Review cycle providing the opportunity for a more 
comprehensive analysis of course assessment results leading to program improvement. 

 
Note: Faculty always have the option of re-assessing their courses again within the 5-year 
cycle, keeping in mind that a new cycle will begin in Fall 2024, where all courses will 
have to be assessed again. 

 
(2) To document the assessment of SLOs in 20% of courses/SLOs each year, ultimately 
reaching the goal of 100% of all courses being completely assessed at the end of the 5-
year cycle. 

 
(3) To assign a designated individual(s) to document the assessment of SLOs in 20% of 
courses/SLOs each year, ultimately reaching the goal of 100% of all courses being 
completely assessed at the end of the 5-year cycle. (AR #1819017) 

 
We look forward to your response in this matter. 
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Office of the Chancellor 

 

4303 Diamond Head Road 
Honolulu Hawai‘i 96816-4221 

Telephone: (808)734-9565 
Facsimile: (808)734-9162 

Website: www.kcc.hawaii.edu 
An Equal Opportunity/Affirmative Action Institution 

memorandum 
January 11, 2021 

 
To:  Candy Branson, Chair, Faculty Senate 
 Rich Halverson, Vice Chair, Faculty Senate 
 
Subject: Response to Resolution 2021, General Education Outcomes 

 
This memo is in response to your memo “Resolution 2021, General Education Outcomes,” dated 
January 8, 2021. Your memo noted the one-year process conducted by the Faculty Senate Ad 
Hoc General Education Committee to develop and approve new General Education learning 
outcomes. The Committee is to be commended for its dedication and diligence in getting the 
process completed in such a short time and under such difficult conditions, with the pandemic 
precluding face-to-face deliberations. 
 
The Faculty Senate has approved the following six General Education outcomes: 
 

1. The student ethically and clearly composes texts for a variety of audiences and 
purposes. 

2. The student describes numbers and applies them to real world problems, including 
calculation, analysis, and interpretation of data. 

3. The student develops knowledge of the self in relation to the world. 
4. The student describes the connections between science, nature, and their own lives. 
5. Based on scientific research, the student describes, analyzes, and explains social systems 

and applies social science theories to local or global issues. 
6. The student applies core concepts of civic responsibility as a lens for taking action on 

social or environmental opportunities for local or global change. 
 
I am particularly pleased to see the focus on content, not only on skills, in these proposed 
outcomes and wholeheartedly approve. 
 
Implementation 
Following the timeframe of the original process, I would expect these General Education 
outcomes to be effective in Fall 2021 and to appear in the 2021-2022 catalog. The process of 
mapping program and course outcomes will follow as courses and programs submit curriculum 
updates. 
 
  



I have one minor wording change to propose and two questions. 
 
Wording change for outcome #5: 
 
From 
Based on scientific research, the student describes, analyzes, and explains social systems and 
applies social science theories to local or global issues. 
 
To 
The student describes, analyzes, and explains social systems based on scientific research, and 
applies social science theories to local or global issues 
 
Rationale for the change: the proposed version makes all six outcomes parallel in structure and 
avoids the interpretation that the student is based on research.  
 
Questions 
The current prompt for the general education outcomes in the 2020-2021 catalog (p. 25) is 
“General education in each program at the College shares the following learning outcomes.” 
Will this description be acceptable to the Faculty Senate Ad Hoc General Education Committee? 
 
On a related note, which courses can map to these outcomes? Can a CTE course map to a 
General Education outcome?  
 
 
 
 
 
Louise Pagotto 
Chancellor 
 
C: Maria Bautista, Interim Vice Chancellor, Academic Affairs 
 Nāwa‘a Napoleon, Dean, Arts & Sciences 
 Lisa Radak, Dean, Health Academic Programs 
 John Richards, Business, Legal & Technology Education, Culinary Arts, and Hospitality 
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Graduation Outcomes
Degrees and CertificatesUHCC
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Graduation Outcomes
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Graduation Outcomes
Degrees and CertificatesHON
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Graduation Outcomes
Degrees and CertificatesKAP

5

660 680 700 728 758 795 835

1,414
1,485

1,559
1,637

1,719
1,805

685 702
783

851

987

1,193

1,513

1,335

1,383 1,356
1,276

1,212
1,100

0

200

400

600

800

1,000

1,200

1,400

1,600

1,800

2,000

2008 2009 2010 2011 2012 2013 2014 2015 *2016 2017 2018 2019 2020 2021
KAP Fiscal Year

Goal Degrees & CAs Awarded

*Goal reset in FY 2016.



Graduation Outcomes
Degrees and CertificatesKAU
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Graduation Outcomes
Degrees and CertificatesLEE
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Graduation Outcomes
Degrees and CertificatesMAU
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Graduation Outcomes
Degrees and CertificatesWIN
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Graduation Outcomes
Degrees and Certificates

UHCC
Outcomes

10

FY
Base1

Actual Goal
2016 2017 2018 2019 2020 2020 2021

HAW 597 693 576 586 587 *552 762 800

HON 653 886 900 778 906 922 833 875

KAP 1,347 1,383 1,356 1,276 1,212 *1,100 1,719 1,805

KAU 228 248 258 211 343 *290 291 305

LEE 953 1,057 1,019 1,102 1,135 *1,087 1,217 1,278

MAU 612 594 668 638 701 *593 781 820

WIN 315 348 341 343 326 *274 402 422

UHCC2 4,705 5,209 5,118 4,935 5,210 *4,818 6,004 6,305

5% compounded growth

UHCC System Measure

2
May not equal sum of individual colleges due to rounding

*Did not achieve target.

1
Baseline (Average of FY13, FY14, and FY15)



Native Hawaiian 
Degrees and CertificatesUHCC
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Native Hawaiian 
Degrees and CertificatesHAW
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Native Hawaiian 
Degrees and CertificatesHON
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Native Hawaiian 
Degrees and CertificatesKAP
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Native Hawaiian 
Degrees and CertificatesKAU
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Native Hawaiian 
Degrees and CertificatesLEE
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Native Hawaiian 
Degrees and CertificatesMAU
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Native Hawaiian 
Degrees and CertificatesWIN
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Native Hawaiian 
Degrees and Certificates

UHCC
Outcomes

19

FY
Base1

Actual Goal
2016 2017 2018 2019 2020 2020 2021

HAW 236 270 233 272 257 *272 301 316

HON 164 238 225 197 225 237 210 221

KAP 191 191 186 163 172 *146 245 257

KAU 60 72 69 60 126 87 76 80

LEE 228 259 264 280 254 *243 291 306

MAU 160 160 174 154 201 *160 204 214

WIN 126 142 131 145 150 *105 161 169

UHCC2 1,165 1,332 1,282 1,272 1,385 *1,250 1,485 1,559

5% compounded growth

UHCC System Measure

2
May not equal sum of individual colleges due to rounding

*Did not achieve target.

1
Baseline (Average of FY13, FY14, and FY15)



Pell Recipient
GraduatesUHCC
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Pell Recipient
GraduatesHAW
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Pell Recipient
GraduatesHON
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Pell Recipient
GraduatesKAP
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Pell Recipient
GraduatesKAU
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Pell Recipient
GraduatesLEE

25

478
502

527

553
581

610

214
254

342

542

480
518 527

557

529 530

0

100

200

300

400

500

600

700

2011 2012 2013 2014 2015 *2016 2017 2018 2019 2020 2021
LEE Fiscal Year

Goal Degrees & CAs Awarded to Pell Recipient

*Goal reset in FY 2016.



Pell Recipient
GraduatesMAU
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Pell Recipient
GraduatesWIN
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Pell Recipient
Graduates

UHCC
Outcomes

28

FY
Base1

Actual Goal
2016 2017 2018 2019 2020 2020 2021

HAW 418 477 356 374 356 *340 533 560

HON 269 417 377 322 350 376 343 360

KAP 556 580 547 519 488 *427 710 746

KAU 123 145 157 119 187 169 156 164

LEE 455 518 527 557 529 *530 581 610

MAU 370 399 397 357 390 *292 471 495

WIN 171 201 190 186 202 *158 218 229

UHCC2 2,362 2,737 2,551 2,434 2,502 *2,292 3,015 3,166

5% compounded growth

UHCC System Measure

2
May not equal sum of individual colleges due to rounding

*Did not achieve target.

1
Baseline (Average of FY13, FY14, and FY15)



STEM Degrees and 
Certificates Earned at CCUHCC
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*Goal reset in FY 2016.



STEM Degrees and 
Certificates Earned at CCHAW
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STEM Degrees and 
Certificates Earned at CCHON
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STEM Degrees and 
Certificates Earned at CCKAP
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STEM Degrees and 
Certificates Earned at CCKAU
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STEM Degrees and 
Certificates Earned at CCLEE
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STEM Degrees and 
Certificates Earned at CCMAU

35

23
25

26
27

29
30

3

8

21

18

29

23

15

33
35

31

35

27

0

5

10

15

20

25

30

35

40

2009 2010 2011 2012 2013 2014 2015 *2016 2017 2018 2019 2020 2021
MAU Fiscal Year

Goal STEM Awarded

*Goal reset in FY 2016.



STEM Degrees and 
Certificates Earned at CCWIN
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STEM Degrees and 
Certificates Earned at CC

UHCC
Outcomes

37

FY
Base1

Actual Goal
2016 2017 2018 2019 2020 2020 2021

HAW 19 36 40 30 55 36 24 25

HON 65 162 132 140 146 136 83 87

KAP 92 127 155 125 145 124 117 123

KAU 5 9 22 13 26 19 7 7

LEE 38 133 128 162 199 219 48 50

MAU 22 33 35 31 35 *27 29 30

WIN 20 23 29 43 30 *16 25 26

UHCC2 261 523 541 544 636 577 333 348

5% compounded growth

UH System Measure

2 May not equal sum of individual colleges due to rounding
*Did not achieve target.

1 Baseline (Average of FY13, FY14, and FY15)



Total STEM
(CC STEM + 4-Yr STEM by Former CC)UHCC
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*Goal reset in FY 2016.



Total STEM
(CC STEM + 4-Yr STEM by Former CC)HAW
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)HON
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)KAP

41

206 215
227 238 249

262

225 222 229

295

379
352

433
459 459

423

464

432

0

50

100

150

200

250

300

350

400

450

500

2009 2010 2011 2012 2013 2014 2015 *2016 2017 2018 2019 2020 2021
KAP Fiscal Year

Goal STEM Awarded
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)KAU
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)LEE
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)WIN
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Total STEM
(CC STEM + 4-Yr STEM by Former CC)

UHCC
Outcomes

46

FY
Base1

Actual Goal
2016 2017 2018 2019 2020 2020 2021

HAW 42 84 80 72 107 75 53 56

HON 110 240 225 234 258 240 140 147

KAP 196 459 459 423 468 432 249 262

KAU 12 22 29 32 42 34 16 16

LEE 115 337 339 381 424 470 146 153

MAU 46 92 94 86 80 66 59 62

WIN 43 135 142 171 158 108 54 57

UHCC2 564 1,369 1,368 1,399 1,537 1,425 721 757

5% compounded growth
2

May not equal sum of individual colleges due to rounding

UHCC System Measure

*Did not achieve target.

1
Baseline (Average of FY13, FY14, and FY15)



CC Transfers to UH 4 Year UHCC
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*Goal reset in FY 2016.



CC Transfers to UH 4 Year HAW
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CC Transfers to UH 4 Year HON
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CC Transfers to UH 4 Year KAP
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CC Transfers to UH 4 Year KAU
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CC Transfers to UH 4 Year LEE
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CC Transfers to UH 4 Year MAU
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CC Transfers to UH 4 Year WIN
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CC Transfers to UH 4 Year 
UHCC

Outcomes

55

FY
Base1

Actual Goal

2016 2017 2018 2019 2020 2020 2021

HAW 303 273 289 270 228 *238 376 394

HON 288 278 301 280 299 *246 357 375

KAP 862 815 897 843 764 *710 1,068 1,122

KAU 99 75 79 80 82 *80 123 129

LEE 702 792 698 726 681 *664 870 914

MAU 274 256 296 296 232 *210 339 356

WIN 251 246 244 236 247 *219 311 327

UHCC2 2,419 2,372 2,391 2,325 2,154 *2,016 2,999 3,149

5% compounded growth
2 May not equal sum of individual colleges due to rounding and

students with more than one prior UHCC home campus

UH System Measure

*Did not achieve target.

1 Baseline (Average of FY13, FY14, and FY15)



CC Transfers to All 
Baccalaureate Institutions

UHCC
Outcomes
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CC Transfers to All 
Baccalaureate InstitutionsHAW
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CC Transfers to All 
Baccalaureate InstitutionsHON
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CC Transfers to All 
Baccalaureate InstitutionsKAP
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CC Transfers to All 
Baccalaureate InstitutionsKAU
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CC Transfers to All 
Baccalaureate InstitutionsLEE
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CC Transfers to All 
Baccalaureate InstitutionsMAU
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CC Transfers to All 
Baccalaureate InstitutionsWIN
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CC Transfers to All 
Baccalaureate Institutions

UHCC
Outcomes

64

FY
Base1

Actual Goal
2016 2017 2018 2019 2020 2020 2021

HAW 398 401 449 463 424 *432 476 495

HON 518 515 582 530 549 *474 599 619

KAP 1,327 1,272 1,350 1,304 1,234 *1,239 1,558 1,616

KAU 183 196 233 270 296 308 211 218

LEE 1,296 1,410 1,349 1,348 1,339 *1,303 1,494 1,545

MAU 531 539 615 657 630 *587 610 630

WIN 442 464 478 468 452 *483 512 530

UHCC2 4,328 4,408 4,613 4,603 4,512 *4,421 4,974 5,144

5% compounded growth
2 May not equal sum of individual colleges due to rounding and

students with more than one prior UHCC home campus

UHCC System Measure

*Did not achieve target.

1 Baseline (Average of FY13, FY14, and FY15)



IPEDS Success Rate
First-Time Full-Time Students

UHCC
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

HAW
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Outcomes
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HON
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Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

KAP
Other 

Outcomes

68

39.8% 41.1%
42.5%

43.9%
45.3%

46.8%
48.4%

50.0%49.5%

45.5%

34.8%
32.3%

38.5%

37.0% 37.8% 36.6%
38.0%

41.7%
38.6%

41.4%

0

0.1

0.2

0.3

0.4

0.5

0.6

2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021
KAP Fiscal Year

Goal Degrees & CAs Awarded



IPEDS Success Rate
First-Time Full-Time Students

KAU
Other 

Outcomes

69

34.4%
36.3%

38.3%
40.4%

42.6%
44.9%

47.4%
50.0%

31.5%

41.3%

35.2%

26.1%

32.6%

32.3%
34.8%

33.2% 33.5%

38.8%
36.5% 37.1%

0

0.1

0.2

0.3

0.4

0.5

0.6

2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021
KAU Fiscal Year

Goal Degrees & CAs Awarded



IPEDS Success Rate
First-Time Full-Time Students

LEE
Other 

Outcomes

70

32.8%
34.9%

37.0%
39.3%

41.7%
44.3%

47.1%
50.0%

34.7%

40.9%

32.8% 32.3%
30.9%

31.9%
34.4%

32.8%
36.2% 35.7% 37.0%

39.0%

0

0.1

0.2

0.3

0.4

0.5

0.6

2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021
LEE Fiscal Year

Goal Degrees & CAs Awarded



IPEDS Success Rate
First-Time Full-Time Students

MAU
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

WIN
Other 

Outcomes
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IPEDS Success Rate
First-Time Full-Time Students

UHCC
Other 

Outcomes

73

FY
Base %

Actual % Goal %

2015 2016 2017 2018 2019 2020 2020 2021

HAW 31.6 31.9 27.4 31.4 36.2 37.7 *38.6 47.2 50

HON 34.2 39.2 36.2 37.2 31.3 44.7 *44.9 47.7 50

KAP 38.5 37.8 36.6 38.0 41.7 38.6 *41.4 48.4 50

KAU 32.6 34.8 33.2 33.5 38.8 36.5 *37.1 47.4 50

LEE 30.9 34.4 32.8 36.2 35.7 37.0 *39.0 47.1 50

MAU 27.0 29.8 31.8 34.8 42.8 37.3 *38.2 46.3 50

WIN 30.4 32.6 35.3 34.7 42.1 42.0 *38.0 47.0 50

Integrated Postsecondary Education Data System (IPEDS)

*Did not achieve target.

2020 Actual based on Fall 2017 IPEDS FT Cohort
Cohort size: HAW, 361; HON, 299; KAP, 707; KAU, 139; 
LEE, 765; MAU, 412; WIN, 213; UHCC, 2,896

• Percent fall first-time, full-time, degree-seeking students 
completing a Degree or CA and/or transferring to an external 
institution within three years (150%)

• Goal to reach 50% by 2021



Closing Native Hawaiian
Success Gaps

UHCC
Success 

Gaps
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Closing Native Hawaiian
Success GapsHAW
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Closing Native Hawaiian
Success GapsHON
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Closing Native Hawaiian
Success GapsKAP
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Closing Native Hawaiian
Success GapsKAU
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Closing Native Hawaiian
Success GapsLEE
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Closing Native Hawaiian
Success GapsMAU
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Closing Native Hawaiian
Success GapsWIN
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Closing Filipino 
Success Gaps

UHCC
Success 

Gaps
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Closing Filipino 
Success GapsHAW
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Closing Filipino 
Success GapsHON
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Closing Filipino 
Success GapsKAP
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Closing Filipino 
Success GapsKAU
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Closing Filipino 
Success GapsLEE
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Closing Filipino 
Success GapsMAU
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Closing Filipino 
Success GapsWIN
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Closing Pacific Islander
Success Gaps

UHCC
Success 

Gaps
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Closing Pacific Islander
Success GapsHAW
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Closing Pacific Islander
Success GapsHON
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Closing Pacific Islander
Success GapsKAP
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Closing Pacific Islander
Success GapsKAU
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Closing Pacific Islander
Success GapsLEE
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Closing Pacific Islander
Success GapsMAU
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Closing Pacific Islander
Success GapsWIN
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Closing Pell Recipient
Success Gaps

UHCC
Success 

Gaps

98

46%
43% 42% 42% 41%

53%
50% 49% 48% 48%

52% 53%
48% 47%

50%
45% 43%

40% 38% 37%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsHAW

99

56%
53%

56% 55%
52%

69%

62% 64%
61% 62%63%

53% 54%

60%

68%

61%
57%

50% 49% 50%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsHON

100

35%
32% 32%

35% 35%

47%
42% 41% 39%

41%

55% 56%

46%
41%

58%

49%

42% 40% 39%
41%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsKAP

101

39% 37% 37% 36% 37%
42% 40% 41% 40% 39%

51% 53%
49%

46%
50%

42% 44% 42% 41% 40%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsKAU

102

54%
49% 50% 49% 49%

58%
61%

56% 55%
58%

50%

66%

56%

69%

59%

44%

37%

30%
25% 26%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsLEE

103

44% 43%
40% 40% 38%

49%
52% 51%

47% 49%49% 48% 46% 45% 44%44% 43% 43%
39% 40%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsMAU

104

56%
51%

47% 48% 48%

67%

59%
56% 56%

49%
54%

60%
55% 55%

50%
47%

44%

37% 35% 34%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Closing Pell Recipient
Success GapsWIN

105

54% 52% 51%
46%

40%

58% 56% 55%

62%
58%

51%
47% 49% 48%

51%52%

45% 45% 47%

39%

0%

10%

20%

30%

40%

50%

60%

70%

80%

2016 2017 2018 2019 2020

P
el

l R
ec

ip
ie

nt
 P

er
ce

nt

Fall Enrollment All Degrees & CAs FY STEM Degrees & CAs FY Transfer 4 Year



Success is What Counts
The Journey Continues 

106



https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS8=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS8=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS8/Z3JvdXBfaWQ9MjAwMjQ=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3M=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvaG9tZQ==
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9jLnBocD9nPTk2MDIxOSZwPTY5MzMwMDE=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9jLnBocD9nPTk2MDIxOSZwPTY5MzMwMDI=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3Mvem9vbQ==
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3Mvc3R1ZGVudF9zdWNjZXNz
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvY2FyZWVy
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvYXBh
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvZ29vZ2xl
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvdHJhbnNmZXI=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3Mvc3BlY2lhbA==
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9jb3ZpZDE5
https://getfireshot.com/pdf_aHR0cHM6Ly93d3cua2FwaW9sYW5pLmhhd2FpaS5lZHUvY292aWQtMTkv
https://getfireshot.com/pdf_aHR0cHM6Ly93d3cuaGF3YWlpLmVkdS9lbWVyZ2VuY3kvaW1wb3J0YW50LWhlYWx0aC1pbmZvcm1hdGlvbi1ub3ZlbC1jb3JvbmF2aXJ1cy8=
https://getfireshot.com/pdf_aHR0cHM6Ly93d3cub25lb2FodS5vcmcv
https://getfireshot.com/pdf_aHR0cHM6Ly9wb3J0YWwuZWhhd2FpaS5nb3Yv
https://getfireshot.com/pdf_aHR0cHM6Ly93d3cuY2RjLmdvdi9jb3JvbmF2aXJ1cy8yMDE5LW5jb3YvaW5kZXguaHRtbA==
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvY29tbXVuaWNhdGlvbl9jaG9pY2Vz
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvcmVzdW1lX3dyaXRpbmc=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvcmVzdW1lX3dyaXRpbmc=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvY29tbXVuaWNhdGlvbl9jaG9pY2Vz
https://getfireshot.com/pdf_aHR0cDovL2d1aWRlcy5saWJyYXJ5LmthcGlvbGFuaS5oYXdhaWkuZWR1L3Nvcy9jb21tdW5pY2F0aW9uX2Nob2ljZXM=
https://getfireshot.com/pdf_aHR0cDovL2d1aWRlcy5saWJyYXJ5LmthcGlvbGFuaS5oYXdhaWkuZWR1L3Nvcy9jb21tdW5pY2F0aW9uX2Nob2ljZXM=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvbmV0d29ya2luZ19zdHJhdGVnaWVz
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvbmV0d29ya2luZ19zdHJhdGVnaWVz
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvaW50ZXJ2aWV3LXRpcHM=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvaW50ZXJ2aWV3LXRpcHM=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvaW50ZXJ2aWV3LXRpcHM=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3Mva2FpZWll
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvdHJhbnNmZXJyaW5nX3RpcHM=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3Mva2FpZWll
https://getfireshot.com/pdf_aHR0cDovL2d1aWRlcy5saWJyYXJ5LmthcGlvbGFuaS5oYXdhaWkuZWR1L3Nvcy9rYWllaWU=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9zb3MvdHJhbnNmZXJyaW5nX3RpcHM=
https://getfireshot.com/pdf_bWFpbHRvOmluYWJhQGhhd2FpaS5lZHU=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9pV2Vi
https://getfireshot.com/pdf_aHR0cHM6Ly9rY2MtaGF3YWlpLmxpYmFwcHMuY29tL2xpYmFwcHMvbG9naW4ucGhwP3NpdGVfaWQ9NjExMyZ0YXJnZXQ2ND1MMnhwWW1kMWFXUmxjeTloWkcxcGJsOWpMbkJvY0Q5blBUazJNREl4T1Nad1BUWTVNekk1T1RBPQ==
https://getfireshot.com/pdf_bWFpbHRvOmthcGNjcmVmQGhhd2FpaS5lZHU=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS8=
https://getfireshot.com/pdf_aHR0cHM6Ly9ndWlkZXMubGlicmFyeS5rYXBpb2xhbmkuaGF3YWlpLmVkdS9saWJyYXJ5aW5mby9jb250YWN0
https://getfireshot.com/pdf_aHR0cDovL3d3dy5mYWNlYm9vay5jb20va2NjbGlicmFyeQ==
https://getfireshot.com/pdf_aHR0cDovL2luc3RhZ3JhbS5jb20va2NjbGlicmFyeQ==

	Report Preparation
	1. Continuous Improvement Work Group Charter
	2. 2020-2021 Continuous Improvement Report
	3. Accreditation Work Group Charter

	Plans Arising from the Self-Evalutation Process
	4. Continuous Improvement for Student Success webpage
	5. Continuous Improvement + Student Success Planning Follow-Up with AGO's, Council, Plans
	6. 2020-2021 Continuous Improvement Report
	7. KCC Outcomes and Assessment
	8. Student Learning Outcomes
	9. The Faculty Senate SLOA Committee Survey
	10. Aina-based assessment fracework
	11. ACCJC Follow-Up Report
	13. Huliamahi Website
	14. The Kapo'oloku Program
	15. Student Affairs Learning Outcomes
	16. Lunalilo Scholars Webpage
	17. The Study Hub Webpage
	18. The Study Hub SLO Data
	19. UHCC Performance Indicators Report
	20. Kapiolani CC Institutional Effectiveness
	21. Kapo'oloku Program CLR 2019-2020
	22. Aina-based Rubric & Class Designation
	23. Policy for Five-Year Cycle
	24. Kapiolani CC Policy K5.201 - Curriculum Review Policy
	25. November 9, 2021 CAC Meeting
	26. Kapiolani CC Policy K1.111 - Planning and Assessment Intergration with Resource Allocation (PAIR)
	27. PAIR Task Force Charter
	28. January 11, 2022 CAC Meeting
	29. Distance Education (DE) Place 2017-2020
	30. Faculty Senate Resolution 2021. Proctoring
	31. Chancellor Response to Resolution 2021. Proctoring
	32. Remote Exam Considerations
	33. Faculty Information Literacy Award (FILA): Designing Meaningful Research Assignments
	34. Library Research Guides
	35. The Study Hub Webpage
	36. 'Imi Na'auao STEM Peer Mentoring Program
	37. Secrets of Success (SOS) Online Workshops
	38. The Study Hub Webpage
	39. Institutional Effectiveness Measures
	40. The Pahihi Program
	41. Office for Institutional Effectiveness (OFIE)
	42. Outcomes and Assessment Webpage
	43. Maida Kamber Center (MKC) Webpage
	44. UH Articulation and Transfer Webpage
	45. MKC Webpage
	46. UH System Transfer Webpage
	47. UH Executive Policy EP 5.201
	48. UH BOR Policy RP 5.201
	49. Policies and Plans
	50. Faculty CV Page
	51. KCC Syllabus Template
	52. The Study Hub Webpage
	53. Success for Online Learners (SOL) Module 1: Be Ready
	54. Kapiolani Online Learning Orientation
	55. STAR Tutorials
	56. University of Hawaii Infromation Technology Services (UH-ITS) Help Desk
	57. CAC Budget Committee Charter
	58. Executive Leadership Team's External Survey

	Institutional Reporting on Quality Improvements
	59. UHCC Homepage for Community Colleges
	60. UH/UHCC Shared Governance Survey
	61. Shared Governance Survey
	63. Faculty Senate SLOA Committee Survey Results
	64. A'o Day Program
	65. A'o Day Evaluation Survey
	68. August 2021 Assessment Day Email (From the Chancellor)
	69. January 2022 Assessment Day
	70. Announcement Re: Dedicated Assessment Time
	71. Lunch and Leanring Outcomes
	72. Service Area Outcomes Presentation
	73. Create a SAO
	74. SAO Form
	75. Steps on how to Fill out an SAO Form
	76. SAO Checklist
	77. Papaya Drive
	79. ED 285
	80. OCN 201L
	81. PHYL 141
	82. NURS 132
	83. MATH 103 Faculty Reflection
	84. Annual Report of Program Data Website
	85. Natural Science ARPD
	86. ASNS SLO to PLO Map
	87. Radiologic Technology ARPD
	88. Maida Kamber Center for Career, Transfer, and Graduation Services ARPD
	89. Library ARPD
	90. Library Full Assessment Report
	91. AY 2019-2020 Conseling and Academic Advising Council SLO Assessment
	92. Medical Laboratory Technician Program Coordinator Assessment
	93. TRiO Program Counselor Assessment
	94. The Instructional Designers' SAO
	95. Teaching Online Prep Program (TOPP) Website
	96. TOPP To Go! Website
	97. Digital Systems Group's SAO
	98. Chancellor's 10.25.2019 Memo Ref. Papaya Drive
	99. Charter forthe Continuous Improvement Work Group Student Success
	100. Timeline for Course Assessment Completion
	101. Action Request Memo to Faculty Senate Regarding Linking and Mapping SLOs in Course Proposal Form
	102. Memo 4.13.2021 to Faculty Senate: Recommendations to Faculty Senate Regarding the Chancellor's Memo
	103. Memo 5.11.2021 to Faculty Senate: Response to Resolution 2021
	104. Memo 9.13.2021 to Chancellor: ACCJC Midterm Report - Identified Gap
	105. Memo 9.17.2021 to Faculty Senate: Response to Memo "ACCJC Midterm Report - Identified Gap"
	106. Memo 10-14-2021 to Chancellor: Response to Memo "Response to Memo 'ACCJC Midterm Report - Identified Gap'"
	107. Memo 11.21.2021 to Faculty Senate: Response to Your 10-14-2021 Memo
	108. Memo 12.16.2021 to Chancellor: Response to your November 21, 2021 Memo
	109. Emai: Assessment Town Hall Meeting
	111. Assessment Townhall Feedback Responses
	112. Email: 4-1-2022: An Update on Assessment
	113. Memo 1-7-2022 to CAC: SSP 4.0
	114. Headcount Enrollment
	116. Memo: 4-2-2019 to CAC: Student Success Pathway 3.0
	117. 2020 Dental Assisting Program Analysis ARPD
	119. Memo 11-2-202 to CAC: Student Success Pathway 3.0: Closing the Loop
	120. Memo 12-21-2020 to CAC: Student Success Pathway Plans - SSP 3.1 - Spring 2021
	121. Memo 1-19-2021 to AGOs: Enrollment Management with a Focus on Re-Enrollment
	122. Memo 4-15-2021 to Chancellor: Feedback on Re-enrollment and Engagement
	123. Memo to Chancellor: 'Aha Kalaualani Re-Enrollment Strategies
	124. 'Aha Kalaualani Re-Enrollment Strategies Vote Results
	125. Suggestions for Response to 1-19-2021 Memo from Chancellor

	Outcomes of the Quality Focus Projects
	126/127. Kapi'olani CC's Engagement QFE
	128. Memo 1-29-2018 to CAC: Student Success Pathway 2.0
	129. 2018-2019 College's Strategic Plan Scorecard
	130. Executive Summary Report on the 2018-2019 SSPs
	132. BOR 5-20-2021 Materials
	135. Paoa Logic Model
	136. Spring 2022 Convocation Slides
	137. Strategic Planning Bigger Ideas Platform
	138. Strategic Planning Visioning Conference
	139/140. Kapi'olani CC's Assessment QFE
	142. Huliamahi Presentation

	Annual Fiscal Report
	143. Kapi'olani CC's 2022 Annual Fiscal Report

	CCSSE-2021-24F138632D-ExecSum.pdf
	The ODSText Procedure
	EXSUMDAT�_CCSSE_ES010_KFSET

	The ODSText Procedure
	TextBlock

	The SGRender Procedure
	The SGRender Procedure

	The ODSText Procedure
	TextBlock

	The GChart Procedure
	Bar chart of gorder

	The ODSText Procedure
	TextBlock

	The Report Procedure
	Detailed and/or summarized report
	Table 1


	The GChart Procedure
	Bar chart of gorder

	The ODSText Procedure
	TextBlock

	The Report Procedure
	Detailed and/or summarized report
	Table 1


	The ODSText Procedure
	TextBlock

	The Report Procedure
	Detailed and/or summarized report
	Table 1



	BOR-05.20.2021-Materials.pdf
	Agenda
	Attachment A1
	Attachment A2
	II Meeting Minutes of April 15, 2021
	IV Report of the President and COVID-19 Update
	KapCC Campus Report

	V UHF Report
	Memo
	Funds Raised (FY 2014-2021)
	Presentation

	VIA IA Committee Report
	VIB PA&BG Committee Report
	VIC P&F Committee Report
	VID Affiliate Reports
	VIIA1 Amend Pre-Closing Agreement with Greystar for Development of Multi-Family Rental Housing at Former NOAA Site
	Memo
	Attachment 1
	Attachment 2

	VIIA2 Approval of Resolution 21-03
	VIIA3 Amendments to the Bylaws of the BOR
	Memo
	Proposed Changes

	VIIB Final Report and Dissolution of the Mauna Kea Permitted Interaction Group
	Report
	Resolution
	CMP Independent Evaluation

	VIIC Maunakea Plan Review Task Group Appointment
	VIID Approval of Lease Between the Agribusiness Development Corporation (as Lessor) and the University of Hawai‘i, Wahiawa, O‘ahu (Tax Map Key No.: (1) 7-4-012:016)
	Memo
	Attachment 1

	VIIE Establishment and Naming of the Colonels Stephanie Marshall and Charles Miller Endowed Director of Community Partnerships at the School of Nursing and Dental Hygiene at UHM
	VIIF Establishment and Naming of the Queen’s Health Systems Endowed Professorship at the School of Nursing and Dental Hygiene at UHM
	VIIG Faculty Emeritus Status Recommendation for Franklin Kuo
	VIIH CTE Reorg Proposal
	Memo
	Proposal

	VIII Legislative Update
	VIII Executive Session
	IXA Personnel Actions (A-1 for approval)
	Memo
	Resume

	IXB Resolution Honoring Regent Michelle Tagorda
	IXC Resolution Honoring Regent Jan Naoe Sullivan

	aala-assessment-2020-2021-report-dc-version.pdf
	AA in Liberal Arts Program Assessment Report
	AY 2020 – 2021
	Department Chair Version
	Summary / Results
	Next Steps
	Conclusion
	Appendix A – Course Learning Report (CLR) Completion
	Appendix B – Resource Requests and Next Steps
	Notes




	q_3871993: Off
	q_3871994: Off
	q_3871995: Off
	q_38719960: Off
	q_38719961: Off
	q3871999_0: Off
	q3871999_1: Off
	q3871999_2: Off
	q3871999_3: Off
	q3871999_4: Off
	q3871999_5: Off
	q3872002_0: Off
	q3872002_1: Off
	q3872002_2: Off
	q3872002_3: Off
	q3872002_4: Off


